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Spring is just around the comer as we welcome you to Learning Leaming volume 4, issue No. 1. We hope you find
the articles and news in this-issue both interesting and informative. Among the articles in this issue, you will find:
The final part of Bill Bemhardt's article on using computers as a tool for leaming. An essay written by Hiroyuki
izawa on Leaming by Correspondence. lzawa-san's essay was written on December 31, 1996 and addresses his
learning as part of the Lifelong Study Instructor's Training Course during 1996. As part of the members’
publications column we have "Extensive Reading: from graded to authentic by Andrew Barfield. Ancther member,
Richard Smith discusses the various Asian views of autonomy. For those of us unable to attend the Autonomy
2000 Conference in Thailand, Richard provides a feel for the issues discussed there. Related to autonomy, the
News from around the world column tells us (among other things) how to subcribe to the Autonomy listserver that
has recently been established. Finally, I'd like to mention a new column by Cheiron McMahill--Japanese is my
Language, toe. In this column Cheiron will be addressing various" signposts on [her] journey to the Japanese
language..." As editors we are lucky to get to read the articles in advance. | can tell you I'm already looking
forward to the next part of this new insightful column.
Well, we hope you enjoy this issue of Leaming Learning as much as we enjoyed putting it together. Remember if
you have questions or comments about any of these articles, or suggestions about this newsletter, please
contact us. See you later.

Sumiko Taniguchi and Steve Comweli
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On Using Computers as a Tool for Leaming

Bill Bernhardt

College of Staten Island, The City University of New York

This is part two of a two part article by Bill Bernhardt entitled On Using Computers as a Tool for Learning. In part
one Bill raised issue with the notion that computers are a cure all for educational problems. He went on to
describe a computer writing workshop he worked on with "at risk” kids, and then described some of the few flexible
software programs he likes to use. Part two describes two additional projects Bill has workedon:a )
multi-disciplined writing/research course that used the Internet, and an e-mail/telecommunication project with a

school in Brazil.

During 1995 and 1996, | was twice asked to give a
course for students in their second semester at the
Coliege of Staten Island. These were students
planning to specialize in a range of disciplines
including Education, English, Nursing and
Psychology. The primary focus of the course was on
using writing as a tool for research in preparation for
whatever fields the students might pursue in the
future. The College of Staten Island had just moved to
a new campus with a very advanced technology
base--including networked personal computers,
multimedia stations, access to electronic mail and the
Internet as well as computerized library catalogues
and search tools. | could introduce all of these
applications to the students; indeed, all of the
resources of the college were put at my disposal. It
was assumed that the students, if not already familiar
with such supports for learning, would respond very
positively to this opportunity to be "on the cutting
edge of information technology.”

On the first day of the term, | showed a video based
on a speech given by Dr. Andrew Grove, president of
the Intel Corporation, the producer of computer chips
for virtually all of the personal computers sold in the
U. 8. except for those marketed by Apple. In the
video Dr. Grove demonstrated, through a world-wide
telecommunications hook-up, spectacular computer
applications in medicine, business and education and
concluded with a stirring quotation from Antoine de
Saint Exuebery which left me almost in tears.

During the twelve or fifteen minutes of the video, the
students sat with their eyes glued to the screen. The
room was totally quiet except for the sounds
emanating from the VCR monitor. They appeared to
be enthralled by Dr. Grove's words, if perhaps
confused at times by his thick Hungarian accent.
Such was my impression but, having been so many
times reminded by Dr. Gattegno of how seduced one
can be by "mind-reading,” | asked them for feedback.
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(See note at the end of this article for a brief
description of Dr. Gattegno's work.)

The students' response was quite dramatic. One and
all, they hated the video. One said, "It was the most
boring video | have ever seen in my life.” Another
said, "l can't believe that you would waste our time
showing us something like this on the first day."
Further discussion revealed that only one person in the
group had any interest in technology in general or
computers in particular. Words such as "networking,"
"multimedia” and "The Internet" had no content for
them. One student after another said, "l could never
get into computers.”

I was pretty astonished by their response, although |
managed to hide it. And | was tempted, of course, to
respond to their comments with a lecture, because that
is what | used to do for so many years before | worked
with Dr. Gattegno. However, | now have the discipline
not to get into a debate, but rather to hear and then
reflect on the students' feedback before planning my
next move.

Several days later, | took the students into a
Macintosh computer lab and sat them down, three or
four to a row. Three screens were lit up in front of
them, each with a different display. Without telling
them what any of the displays were, | asked them to
start at the top of each screen and work downwards,
looking to see what was there and how they could
work with it, using the keyboard and mouse attached to
each station. They were also asked to compare each
screen to the others, in order to see similarities and
differences between them.

The students worked for about an hour. At some
point | suggested that they use one of the keyboards
to write notes on what they were discovering as they
examined, collectively, the three screens. They
found that each of the screens was organized in a



similar way with what they were later to learn were
called "pull down menus" and "buttons” in rows across
the top. Although the content of the pull down menus
differed slightly from screen to screen, they all
worked in an identical way with the use of the mouse.
The same was true of the buttons. Further, there
were graphics (fater to be called "icons") at the top,
sides and bottom of the screens with which they
could also interact by using the mouse and
sometimes the keyboard as well.

At the end of the hour, the students had familiarized
themselves with a word processing program
(MacWrite Pro), an Internet Browser (Netscape) and a
program for electronic mail (Pegasus). They had seen
that the way of working with all three programs was
almost identical, so that if one had even slight
familiarity with a single program, one also had the
basis for entry into the rest. As Dr. Gattegno said, "A
lot from a little."

In their feedback on the day, the students expressed
surprise and a sense of confidence. Most of them
asked, "When are we coming back to the lab? Can we
come back next time?"

Their homework assignment during the first week was
to visit a large bookstore, locate the section
containing books on technology and find some books
on the Internet. They were incredulous. One student
said, "How can | go into a bookstore and not buy
anything?" Another asked, "What if they don't have
anything on The internet? I'll be wasting my time and
the bookstore is a long way from my house.” | said,
"Did you ever go into a clothing store to look and not
to buy? Was there any problem when you said, *Just
looking'?"

To the students' further astonishment, bookstore
personnel treated them with courtesy even though
they didn't buy. Even more surprising was the
discovery that all of the bookstores they visited had
some books on the Internet, some more than a
hundred! Some people stayed long enough to read a
part of at least one book and return with questions
about the subject.

At another session in the computer lab the students
explored some sites on the World Wide Web using the
Netscape browser and then sent me an e-mail
message about what they had found out. When some
students found the mouse hard to manipulate, they

asked others for help. Working together they managed
to do the assignment with very little assistance from
me.

During the second week, | showed the video again.
This time it didn't seem so boring. We talked about how
that could be. One woman said, "Perhaps because
before | didn't know anything about this subject. All
this talk on T. V. and in the newspapers, "Internet,
Internet, Internet.' | didn't know what they were

talking about. 1 guess | was kind of intimidated. Now

it seems more interesting."

* kX *

For the past two years, | have been working with
lolanda Cortelazzo of the School of the Future in Sao
Paulo on a telecommunications project involving high
school and university students in the U. S. and Brazil.
During April-May and September-October (the only
times of the year when classes are simultaneously in
session in both the northern and southern
hemispheres), students in New York and Sao Paulo
States exchange electronic mail (e-mail) according to a
pre-determined schedule.

In this project, each person participates as an
individual addressing his or her letters to a group of
readers at the "other end.” (This is not a "penfriends”
project, although some of the participants do choose
to start writing to each other on an individual basis at
some point.) Because it is not a "penfriends” project,
the writers have to prepare themselves in different
ways than for writing to a single reader.

For various logistical and technical reasons, the
students don't always write their pieces on a word
processor or into an e-mail program. Sometimes they
write with pencil and paper in a regular classroom and
someane else types them into the computer a few days
later. The technology that we depend on in this
project remains more or less transparent fo the
students. But what is important is that, due to the
technology, the participants can get an answer to
their mail within a very short time. This extremely brief
“turn around time" is the crucial contribution of e-mail.
it makes the concept of "audience” truly palpable to
the students. Getting a reply when their original letter
is still fresh in mind makes them want to keep the
caorrespondence going.

The most recent exchange of mail took place during
April-May, 1996. This time, the majority of the
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students in New York were foreign students studying
at the English Language Institute of the College of
Staten Island under the direction of Mira Erickson.
Sherrie Michos, one of the students' teachers, also
participated in the exchange of mail. The exchange of
messages began with each person's list of
approximately 25 statements about herself or himself:
My Name is Ramzi Al Jabeh

I am 19 years old.

My religion is Al-Islam.

My native language is Arabic.

I came to America to study Nuclear Medicine.
I like America.

I like the English language.

I like to be serious.

During my adult life I spent a very nice
time with my family and my friends and I

miss them very much.

I am enjoying watching TV and movies
especially.

I like playing soccer and karate.
I like writing letters.

T like sight-seeing and natural places far
from the noise.

I would like to know more about American
and cother cultures.

I wish everyone in my country had a chance
to visit Bmerica.

I think I have to study hard and get a
highex degree.

I hope I will spend my life in a wonderful
world full of peace, science and fun.

I will respect my teachers forever.

Thank you for reading and goodbye.
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A second example follows:

Hello, I am Gerson Limeres, from Santos City.
I am 37 years old and I am married.
Iamtheyoungest member of my family.

I am a worker for an Electricity Company.

I have been studying at CCBEU (my school) for about
three years.

I am not so good hearing someone in English, thus 1
have to practice.

I am not so good when I have to talk very fast as well.
I am alittle better at reading something.

I am so curious about Internet. I have already bought a
new computer and I am starting to learn about it.

I have got some knowledge about computers by myself.

I was always interested in getting in touch with
people of another country.

Photography is my favorite hobby,  am a lover of
photography.

About sports, I am a frequent watcher of soccer games
like all the Brazilians.

ButI am a chess player too, do you believe?

I am abook's reader whenever [ can.

Each group sent its messages on a Thursday or
Friday and received the other group's messages
when they returned to school the following week.
After reading the messages, they immediately began
preparing themselves to reply on "e-mail day" of the
second week:

Hello everyonell!

I read all your messages yesterday and I
wanted to know you personally. I think you
are lucky, because you are mostly very
young. You have the opportunity to learn
English and Computer now. When I was in
high school I did not know the computer
and I did not know any foreign friends. As
my part, I never saw Brazil. Brazil is
famous for soccer, rain forest, and samba.
How is your weather these days? I want to



study about environmental problems. I am
concerned about your decreasing rain
forest in the Amazon. Is your nation
concerned about this issue? My nation is
Rorea. I know Brazil and Korea are in
similar economic positions in the world.
And many Koreans are moving into your
nation to live. Someday I want to go to
your country for sightseeing.

My hobby is watching movies. Whoever
wants to talk about movies, please call me
right now.

Weon Cheol Koo

Hello, how are you? We hope you are fine.

We received your messages and realized that you have
somethingsincommon:

~-Most of you have different names from us. Do they
have any special meaning?

~Most of you talk about religion. Here we are
Catholics.

—You are above 21 years old, our group is above 15
years old.

—You love sports and traveling. Here we love soccer.
~Most of you have plans for the future.

We would like to know if you don't care about money
because you didn't talk about it.

Why have you chosen America?

Do you think living in America is more difficult than
living in your country?

Why do you think traveling is important?

What do you think about living alone in a foreign
country?

Do you like sunny days? Because here we have them
all the time.

We'd like to know more about you and your countries.
Please write back soon, don't ignore us!!!

Sabrina, Marcela, Eliane, Helder, Marco, Andrea,
Rogerio

During the third exchange the students tried to
answer each other's questions. Their fourth and final
scheduled messages contained suggestions for a
"Virtual Time Capsule” reflecting today's "Hemispheric
Youth Cuiture.” Following that "last message," the
Brazilian students' teacher sent us the following
e-mail:

In our last meeting, our students read the messages and
the time capsule list you sent us. They also sent theirs;
however, they were sorry those were the last message
s, because you got to the end of your term. We teachers
were talking about what should be done to avoid
finishing the project abruptly. We say that because we
have the feeling'a conclusion is missing. Maybe, the

groups could send messages with their feedback
towards the project. What do you think?
Thanks,

Simone

* %k k Kk X

For a teacher such as myself, moving with my students
into a computer lab represents a change of site, but
not really a departure from my customary way of
working. My primary concern is with the learners and
not with tools whether they be rods, charts, wall
pictures or computers. What matters most to me is
using myself and whatever instruments | have
access to in such a way that the students become
more aware of using themselves; so that they can

say, "l learned it, I did it."

Bill Bernhardt
June, 1996

Note:

Caleb Gattegno (1911-88) created learning materials
and techniques covering a wide variety of fields. He is
perhaps best known for his contributions to the
teaching of elementary mathematics, literacy in
native languages ("Words in Color") and the "Silent
Way" approach to the study of foreign languages. His
numerous books and articles are both theoretical and
practical in nature. However, his influence during his
lifetime was largely disseminated through the
workshops and seminars for teachers which he
presented over many years in Europe, the U. S.,
Japan, and a host of other countries. Gattegno is not
a thinker whom i is possible to describe in a word or a
sentence. His ideas are profound and often depart
from convention and tradition. They are more easily
grasped through direct experience in a workshop
setting than through reading his difficult texts. The
Silent Way attempts to recreate the conditions for
learning which, according to Gattegno, each of us
enjoyed as a baby, conditions which allowed us to
function as autonomous learners, guided by our own
sense of truth, need to know and self-generated
mental tools. Teachers in Japan are particularly
fortunate in having access to outstanding
representatives of the Silent Way in Fusako Allard
and her colleagues at The Center for Language and
Intercultural Learning in Osaka, 06-315-0848.

Editor's Note: | study with Fusako and the staff at the

Center. if anyone would like more information about
how it is to learn languages through the Silent Way,
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please contact me. (Steve Cornwell)
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This column is a place for you to tell about your own
learning experiences. We welcome contributions
concerning the process of learning, effective
strategies you have used, and insights you have had
as learners.in this issue Izawa Hiroyuki writes about
what he has discovered from taking a

carrespondence course for instructors. Through his
experiences as a learner he has increased his
awareness of the importance of learning. Fax
Japanese contributions to Tomoko Hongo at 0422-46-2
296.E-mail (English only) to Roberta Welch: rwelch
@gol.com. Or mail to Roberta Welch, Nakamachi 2-18-
10-202, Musashino, Tokyo 180.
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Learning by Correspondence
Hiroyuki i1zawa

This paper is an English translation of an essay
written in Japanese as a required final assignment for
the completion of the Lifelong Study Instructors'
Training Course in correspondence under the
supervision of thePractical Education Institute. My
experience of learning by correspondence has made
me more aware of the psychological aspect to my
commitment to learning than has my daily contact
with English as an English teacher. The following is
not an academic paper. However, the writing of this
report on learning by correspondence has made me
naively, yet deeply, realize the importance of
learners’ commitment to the process of learning. Of
course, ways of evoking and fostering our students'
commitment to learning vary from teacher to teacher.
For my part, | would like to take this opportunity to
report what | have realized here in Learning L eamning,
hopefully in the process strengthening my attitudinal
commitment and conveying something about learning
to my own students.

Today is New Year's Eve, December 31; 1996. fam
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working on this final report to put an end to my
learning during the year of 1996. It was December 19
when | received this assignment to write a report. |
have been busy with many tedious chores because
we moved into a new house on December 26. Yet |
could have completed this work earlier if | had
honestly wanted to. Still, | somehow felt like
engaging myself in this task on New Year's Eve, to
mark my very first learning opportunity in my new
residence, my farewell to the old year, and my
nostalgic memory of facing a textbook on statistics in
a correspondence course on New Year's Eve last year.

| have been struggling to enlighten myself in technical
fields which are new to me since | started learning by
correspondence in October 1995. | successfully
completed the course of Practical Statistics in June
this year. Now that the completion of the Lifelong
Study Instructors’ Training course is just around the
corner, | feel great satisfaction with my personal
achievement. Where does this sense of fulfiliment
come from? Mainly, | perceive the sources as follows:
1) Having continuously succeeded in committing
myself to learning mentally and physically in both
time and space;

2} My self-recognition and self-evaluation of my
improvement in awareness, attitudes, knowledge,
and skills in my fields of study; and

3) My gratification at completing the coursework,
accompanied by ad end to my state of psychological
tension.

Every adult is learning something in his or her
everyday life whether he or she is aware of it or not.
Pupils and students are |eaming {o socialize with
others at school in preparation for playing their societal
roles as adults in their future. At the same time, school
education is characterized by the development and
promotion of learners' commitment to their
educationaily prescribed study fields through
classroom instruction based primarily on textbock
materials taught by teachers. lt is likely that any
person, no matter whether he or she is an adult, a
student, or a pupil, cormmits him/herself more or less
to his/her study subjects or to something hefshe likes
doing. However, it seems that factors which evoke
and strengthen one's commitment to something and
help one's commitment to last are limited by various
conditions in the physically experiential world. This
is because a an individual decisively forms a mental
commitment to learning or doing something and to
continuing it when something appeals uniquely to him
or her and triggers some inward perception.



I now feel strongly that learning by correspondence
contributes to this reinforcement and continuation of
a course enrollee's commitment to a learning subject.
This is what | honestly feel about learning by
correspondence after having taken Practical
Statistics for nine months and Lifelong Study
Instructors' Training up to now for three

months. | have no doubt that two-way communication
formalized in the exchange of questions and answers
and that of hand-written comments and advice
between a course enroliee and an instructor in charge
motivates and helps the former to continue learning
by correspondence. More importantly, however, a
learner's self- initiated commitment to a learning
subject seems to be intensified over a fairly long
period by taking a correspondence course. This
psychological intensification in one's commitment to
learning over time distinguishes learning by
correspondence from learning absolutely on one's
own. The intensified inner attitude toward facilitated
learning seems to come from a sense of

responsibility and/or obligation felt in oneself for
submitting a periodical assignment as a requirement
to receiving the certificate of completion for a course.
If1 do not submit an assignment, | feel that | am
deceiving myseif and losing my identity. | am afraid
that it may lead to the negation of my learning
capacity or my problem-solving ability which | have
developed and cultivated until now as a full-fledged
responsible adult. “Losing myself is unacceptable,”
| say to myself. This kind of self-reliance or
self-control intensifies one's commitment to learning
and helps one continue to be committed to learning by
correspondence over time. Turning in the first
assignment motivates him or her to learn more in
preparation for handing in the second assignment.
The learner trusts his or her own learning capacity
and takes an optimistic view about the completion of
a series of assignments. He or she believes that the
assignments can be done and submitted

successfully if the textbook is read carefully and
thoroughly by bits everyday. In expectation of a
natural human feeling of pleasure awaiting him or her
on completion of the coursework, tension in his or her
inner attitude toward learning seems to be maintained
at an adequate level over the period of the course
registration.

Learners in a correspondence course and those in a
regular course at school cannot be compared on an
equal basis. It is obvious that the former, who are
usually adults, are strongly motivated to learn about

1

their self- chosen study field and highly committed to
learning the subject for a definite purpose with some
intention. Yet having learned by correspondence
makes me aware that even at school more attention
could be adequately paid to my lesson tasks,
activities, and assignments regarding their quality,
quantity, kinds, and the ways of giving them in the
adoption of some of the beneficial aspects of
correspondence education. Correspondence
education is characterized by the facilitation of an
improvement in awareness, knowledge, attitude and
skills by means of a series of periodical assignments.
Each chapter assignment is based closely and
developmentally on the content of a textbook and is
designed well in its quality and quantity so as to be
fairly appropriate to the course enrollees’ pace of
understanding. Adopting such a scheme of lesson
design will assist my students in intensifying their
commitment to learning English and in maintaining an
adequate level of tension in the continuation of their
studies. As a teacher, this is a significant awareness
gained from my own experience in having learned by
correspondence. | would like to keep this awareness
and commit myself to it to obtain even a slight change
for the better in how | design my class instruction.

Through my days in the correspondence course, |
experienced my own expanding awareness, attitude,
knowledge, and skills while learning about new fields
of study. | also came to know something about my
study habits and learning inclinations more than ! do
learning English on a daily basis without much self-aw
areness as an English teacher. | amwondering now
on this New Year's Eve whether | will start to take
Practical Mathematics or take Practical Statistics
again by correspondence in the near future.

Summer Institute at University of Minesota
Iimproving Language Learning: A practical course in
strategies-based instruction on 23-27 June 1997.

For further information contact Shirley Mueffelman,
Professional Development and Conference Services,
221 Nolte Center, 315 Pilisbury Drive S.E., University
of Minnesota, Minneapolis, MN 55455. Phone: (612)
625-3850, fax: (612) 626-1632,

e-mail: smueffel@mail.cee.umn.edu.
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ElZSERE L / Japaneseis My Language Too

EEMSIvIA~EN HASVEALEBHELVREEDISABBEVET, BEEOTHLICLY. BFBOXRREX
2ZDEFEBBLTHYET. CHEZES TASAELSEETERE<LZ N,

We are happy to introduce a new column by Cheiron McMahill. The original text is written in Japanese, and she has
asked that we print it just as she wrote it, with no corrections. Please enjoy and send her your feed back.

HOEETHHSHEREICDODNT

SybA—tl - HLS5Y
BEETLFAETER

IFERBOMEN 2 4ELWSARTHELONANL
SPRVIERAZ->TWS, BRICECERN 2E. bt
T8ET. 1 1 FOERWOD/A U HIGBIBNT, &
FIEEFBrABEENS. TOFBPADREBEBEE
DOEFEREATIELWLEES, ELTEOBEERLEAN
5, CIOATATIROANEDKREERLABETHOTNS
BEFEBOFFILOVWTSETORRERUYBAURALEE
FEWERS,

ABIOAELBUEBHRICAEEUBENTS, TETOE
BRAFNTES D<K D<KBS., BXEAOHDELS
RICHE->TWET—<IET) &0 2) 747057«
F4 3)FTOER & 4) BERT. COIASAEED
F=TILRTTEIDEE->TNADT. SEISHEEEE
25 [Z2o5MF) LDWTENTHEL.

SFORICEMENT, BERESLT FLBHOESHD
SHANE & - EBLLWHIRKICE I >BUTE =, SBOPHR
BEOREMND ., HEABFREICE(CED > obIFEN.
MICE > THBARNZHRREE- &, ThIZESLTRE
W3 EBAEDPY OBFBEROAFRIZE THHBEMICELT
WepbHE,

BEA T4 T BRUGATHEIHEDIC. FOAL
FATAHIETICHERL T, FULETRBAOTREREZE
HTh, I=F 4 —Y— - I rBORBEER N
ThH, BYVICEARVW G . CARICHSICEESSD -
T, BRICBLBABNZOLE, TZORFTADES SR
Wadhl &M 45 L TN,

ECAT, FLWERCREEBAP bV ICBLA
REBWNT, SEIEADFBYA/ UF g &laok, B
A AVF4Ty. BLLREAOBEREN—EICEAT. AU
BRICE-> T, TLT, TORTC—BELEBICE 2D
3. BRADFEBLBLE >/ BPAXBVEFPOK
T. TOFEHHABEARCT o &M<, BRBMIE
o, BEROX(EH4 DR TCREDTTHELT
We, TATHEFAROBFTIOAELABY ALK

Learning Leaming 4/1, April 1997

EFhEBMULAEY., BROMRERTHABPRIAOREZ
RA3L5(ThE- %,
hBECHDE. BHERENERORE L L TRUED
7o, ESRERBATBRALE STB, BEPODBIPEE
BB, FLTCHABEHLARENS /. HRADH
ABOREMFICERGALRIC. AATSRORED
sl TOREIGARBOEETHAEL T, 2LEE
EXHEOENS., BRADEREIC TES5EP-EYAET
HAXBEME->TVNED] LBMNT, REBIIHAL
aysER. REETHRTMIUPE
HENEBERZD &3 RENRZERTIREL. €0
HRICET HEMEZRUNIHTHESIRILLELR
We, BRAEPSBFENHES. gALPSI—Oy /S
OX{ICEBNE &, B> TOAEARICTORCES
DV, FLTEDBAPSHYDTAT /T4 T 1584
BEENSHLLRBLIIAEDOTIRAaLMERD,
WOPEYICESEBAETHRATESZLDCADBAL
ERDULIEC EBEME o, CHEDITHELEEDOHSES
ETASRBEABACERDD. ANBYEENEBEELS
WHREELELTH, EEEY JFILL->T. RAAWLTS
TEABEDLDOTIAELD.
COXRDIASATIIEDERDBEBEIDTAT /T4
F 4 DOREEFENTHELN,

Japanese is My Language Too

Cheiron McMahill
‘English Literature Department, Gunma Prefectural
Women's University

| can hardly believe myseif that | have been studying
Japanese now for twenty-four years. I've lived in
Japan twice, for a total of eight years, have an eleven
year-old bilingual daughter, and will have another child
this year, whom | hope will also learn both English and
Japapanese. While | wait for that daughter to be born,
I'd like to write this column and look back over my
experiences studying Japanese which have occupied
such a large part of my life.



Even though we may end up at the same place, more
and more | think that we all take a different path to get
there. The signposts on my journey to the Japanese
language have been 1) chance, 2)identity, 3) access,
and 4) resistance, and | will divide my columns into
these themes, this time talking about how | got started
learning Japanese.

When | was nine, my parents separated and | moved
with my mother and older brother from the suburbs to a
neighborhood in Seattle. It meant going suddenly from
a regular middie-class family to a poor, single-mother
one, but for me it was a freeing event. This was
because | had found my all-white middie-class
neighborhood to be very confining.

Although once American Indians must have lived
there, there was not a one around; although | watched
the Civil Rights Movement and the speeches of Dr.
King on TV, there were no Blacks. American society
was undergoing radical changes, the world was full of
so many different people, but | felt frustrated in my
neighborhood, thinking, “Nothing is going on here."

But although we became poor in my new neighborhood,
there were many different ethnic groups, and this time
whites were in the minority. Blacks, American indians,
immigrants from many countries, and so on lived
together and their children commuted to the same

- schools. Among my neighbors, | made the closest
friends with the Japanese-American kids. Their
parents or grandparents (or great-grandparents) had
come from Japan, and the kids had never been to
Japan nor could speak Japanese, but Japanese
culture existed in various forms in their households.
Within the city as well | took part with my friends in the

big annual Bon Odori held at the Buddhist Church, saw
"Tora-san" movies at a theater run by Japanese-
Americans, and so on.

When | got to junior high school, | started to take
Japanese language as a foreign language elective. All
my classmates in that class were Japanese-American
and | seemed to excel at Japanese. One day
something funny happened. Our Japanese-American
teacher was out sick for a week and a bionde
substitute teacher took her place. The sub was not a
Japanese language teacher, and just had us study on
our own; and one day she was chalting with us and
asked my classmates, "So do you all speak Japanese
athome?" My friends were fiabbergasted and | was
embarrassed by her assumption.

13

During those years, | guess it dawned on me that
learning fo speak a certain language has nothing o do
with one's ancestry or ethnicity, but everything to do
with one's environment and how much one feels one
needs that language. | became aware of the
stereotypes everyone has, such as Japanese-
Americans being good at speaking Japanese,
Caucasian-Americans being closer to European
culture, and so on. And | think | started to look at my
own identity anew and from various angles at that time.

I know that | resolved that one day | would be able to
really express myself in Japanese. And then | started
to wonder who the Japanese-speaking me would
become. Aithough it seemed | couldn't change my
ethnicity and place of birth, | wondered if by acquiring
another language, | would change in ways that people
couldn't see.

Next time | will write about the phase of life that
followed involving Japanese language and my identity.

p= oy

Members' Publications

A2 R—BWREY

Members are encouraged to share information about
their learner development related publications in this
column. Please don't be modest! Send details to
Tomoko Tode (E-mail address: todex@ibm.net),
including a very short summary.

On offer this time round are:

1. Barfield, A. W. (1997). Extensive reading: from
graded to authentic. Studies in Foreign Language
Teaching,

The University of Tsukuba, 19, (forthcoming).

This paper looks at extensive reading for first-year
university English courses. A basic methodological
distinction is drawn between intensive reading and
exiensive reading, and the different phases of a
working extensive reading programme are described.
After reporting on some classroom research and
student data, questions of strategy training and
bridging techniques are addressed. In this, broader
connections are made to applied linguistics research,
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before conclusions are drawn.

Key words: extensive reading; graded readers; reading
confidence; reading fluency; reading journals; student
documentation; time management; development of
reader elaborations; interpretive skills; reader
response strategies; paraphrasing; mind-mapping;
discourse pattern awareness; local lexical
relationships.

2. Barfield, A.W. (1995). Cycles of communication: an
action research approach towards establishing a
negotiated communication syllabus. Studies in Foreign
Language Teaching, The University of Tsukuba, 17,
19-42.

What happens when students of English speak with
foreigners in English? This article explores possible
answers to this question by reporting on the use of
<language exchanges> in the English language
classroom. Based on an action research approach, the
exploration includes the changing perceptions that
students have of their communicative ability in

English. it also discusses the learning goals of the
students as well as analyses the discourse of such
real-world communication.

Key-words: learning exchange; action research;
communication problems; learning goals; discourse
analysis.

Andrew Barfield
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in responce to my message to the Learning Learning
readers in the previous issue, Yoshiyuki Nakata sent
me the following message.

Dear Professor Aoki,

I am introducing an interesting book,
Understanding Second Language Learning
bifficulties (Madeline E. Ehrman, 1996,
Thousand Oaks, SAGE Publications), since I
read Learning Learning. Dr. Zoltan Dornyei
strongly recommended to read this book at



TESOL '96 in Chicago. And actually I read it
with great interest. I hope it intrests
other readers. By the way, I like the idea
of this group and I am also interested in
this issue and doing, more on motivation,
though. I hope to get in touch with people
in this feild.

Sincerely,

Yoshiyuki Nakata
Hinomoto Gakuen Junior College

I read part of this book and found it to be a very
interesting reading. Madeline Ehrman has worked with
adult language learners at Foreign Service Institute for
the past 25 years. In this book she shares her wisdom
of how foreign language learning difficulties could be
overcome. In another message of his, Yoshiyuki
recommends another book...

There is another book called Motivation to
Learn: from theory to practice (1993),
Stipek, D.J, Boston:Allen & Bacon. Although
it is a book in the feild of Educational
psychology, there are a lot of interesting
theories which could be applied to teaching
English. I actually wrote a small review of
the Japanese version of that book on Eigo
Kyoiku, Dec.1996 Vol.45 No.ll(pp98).

| haven't read this one yet, but literature outside
language teaching always provides vaiuable insights.
It should be good. Has anyone read the book, or
Yoshiyuki's review?

Thank you, Yoshiyuki, for your contribution!

I'd very much like to continue with this form of
information sharing. Contribute your share by
contacting me at the address below. The LL co-editors
would of course welcome full reviews of books of
relevance too! Send manuscripts to Sumiko Taniguchi
or Steve Cornwell (addresses on the last page).

Naoko Aoki

Faculty of Education

Shizuoka University

836 Oya, Shizuoka 422

e-mail: eanaoki@ed.shizuoka.ac.jp
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Autonoimys2000
# REHE

Autonomy 2000 ( an international conference on the
development of learning independence in language
learning) was held at King Mongkut's Institute of
Technology Thonburi in Thailand from Nov.20 to 22,
1996. Here is a conference report written by Richard
Smith.

From Asian views of autonomy to revised
views of Asia: Beyond Autonomy 2000

Richard C. Smith
Tokyo University of Foreign Studies

Background : The "autonomy in Asia" debate

Recently there has been a lively debate regarding the

appropriacy of autonomous learning as an educational
goal in non-western, and, specifically, Asian contexts
(cf. Farmer, 1994; Aoki, 1994; Jones,1995; Ho &
Crookall,1995; Pierson, 1996; Aoki and Smith, 1996;
and Little, 1996b; also, a number of papers at the
November, 1996 Autonomy 2000 Conference at King
Mongkut's Institute of Technology, Thonburi, Thailand,
discussed further below).

Here are some of the doubts which have been raised
-{(emphases added) :

1) "....concepts of autonomy and individual
responsibility and freedom, as they figure in social as
well as educational contexts, come laden with Western
values." (Jones, 1995: 229).

2) "To make autonomy an undiluted educational
objective in a culture where it has no traditional place is
to be guilty at least of cultural insensitivity." (ibid.:
229). "(Hong Kong Chinese students are) from a
cultural background that is almost diametrically
opposed to autonomy." (Ho & Crookall, 1995: 240).

3) "This characterization of the Cambodian learner as
dependent and authority-oriented does not seem to be

a promising basis for development of self-access and
autonomy" (Jones, 1995: 229); "ltis .... easy to see

why Chinese students would not find autonomy very
comfortable." (Ho & Crookall, 1995: 237).

4} "....no matter what guise autonomy may take, it
remains a Western idea, and may come upon the
traditions and conventions of Cambodian education
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with the force of ideological imposition, promoting a

type of behaviour that conflicts with the national
cuiture at a deep level." (Jones, 1995: 230).

At the same time a number of counter-arguments
supporting the view that development of learner
autonomy can be appropriate in Asian contexts have
also been made, and might be summarized as follows
(emphases added) :

5) There are forms_of autonomy within "traditional”
Asian cultures (Aoki, 1994; Pierson, 1996).

6) "If the potential for autonomy is a human universal
and the purpose of education is to help learners to
develop tools for critical reflection, it follows as a
matter of principle that learner autonomy is an
appropriate pedagogical goal in all cultural settings.
.... (But) it must grow, quasi-organically, out of the
ongoing encounter between the critical goals of the
educational enterprise and the particularities of

cultural context.” (Little, 1996b).

7) There may be a prevalent misconception that
autonomy is equivalent to individualism. Autonomy
entails interdependence as well as independence,
indeed group-orientedness may be a strength in
developing autonomy, no fess than individualism may
be. (Aoki and Smith, 1996; cf. also Aoki, 1994, and
Benson, 1995).

8) It has been reported that learners readily engage in
collaborative group work arrangements intended to

foster learner autonomy, in various Asian contexts (cf.
Farmer, 1994, Ho & Crookall, 1995, Aoki, 1995).

9) Arguments against the aspirations of people can

easily be hidden within arguments against cultural
imperialism (cf. the discourse on *human rights"). (Aoki

and Smith,1996).

10) Cultures are not necessarily co-equal with
"nations." nor are cultures static; we should be careful
not to limit students' potential through cultural
stereotyping. (Aoki and Smith, 1996).

11) Educational arrangements rather than "national
ulture" may play th termining role in (re)producin

passive attitudes towards classroom learning.
(Pierson, 1996: 55; Aoki & Smith, 1996).




Autonomy 2000 : Asian views of autonomy

Several papers at the Autonomy 2000 conference lent
further weight to the above arguments in favour of the
validity of autonomy as an educational goal in various
Asian contexts. Thus, Krissanapong (1996), on the
first day of the conference, argued that - ironically,
perhaps - it was the introduction of "western-style
(formal) learning” which caused a decline in traditional
forms of autonomous learning in Thailand. However,
“formal learning has become oppressive,” with
students being "spoon-fed, to regurgitate at exam time
from texts," and Krissanapong suggested that it is now
important to "rediscover" autonomy in the traditions of
Thai rural contexts.

At the same time, two Hong Kong-based presenters,
Benson and Littlewood, emphasized (in separate
papers) that autonomy does not need to be conceived
of as excluding values such as collaboration and
interdependence, and that social conceptions of
autonomy may be particularly required in Asian
contexts. In this connection, both Benson and
Littlewood lent weight to the view that autonomy -
appropriately defined - does have the potential to be
seen as a universal educational goal, and they both
referred with some approval to Little's (e.g. 1996a)
universalist position which emphasizes the inevitably
social nature of autonomy in language leaming. As
Benson argued perceptively, "the possibility of cross-
cultural dialogue is opened up by the rupture of the link
between universalism and individualism offered in
a version of autonomy that is simultaneously universal
and collectivist." As my own paper was also intended
fo suggest, Asia-derived emphases on more social,
less individualistic versions of autonomy might thus be
seen as catalysts in an ongoing revision of over-
individualistic, "universal” conceptions of

autonomy. This would include those presented - with
undue pessimism, it may now appear - as involving
“limits on independence” (Farmer 1994), a "retreat”
from autonomy (Jones 1995) or a possible "break"” with
local traditions (Ho & Crookall 1995).

Benson showed additionally in his paper how the
debate over the cross-cultural appropriacy of
autonomy as an educational goal parallels - and can
draw inspiration from - the debate at a more self-
evidently political level over the universal validity of
Western-inspired notions of human rights, and
touched in this context on argument 9 above. At the

same time, a number of contributors (e.g. Littlewood
1996; Robbins 1996; and Smith 1996) added their
support to the ciaim that learners in different Asian
contexts may - in practice, not only in theory - respond
well to collaborative, group-based arrangements for
the fostering of learner autonomy.

Beyond Autonomy 2000 : towards revised
views of "Asia"

At Autonomy 2000, then, there was a large degree of
support for the position that appropriately revised
conceptions of autonomy can be valid in Asian
contexts. However, with attention focused on the need
for "Asian" (or, in more universal terms, "social") views
of autonomy, the notion of "Asia" itself came in for
relatively little critical scrutiny, and some important
questions remain to be investigated in this area. For
example, when we talk about "Asian” contributions to
the revision of universal notions, or propensities of

-."Asian" learners, what do we mean exactly? How can

we ("outsider” or "insider”" teachers/researchers) say
with confidence that students in particular Asian
contexts are, for example, relatively group-oriented,
and therefore, perhaps, tend to respond well to
collaborative, interdependent arrangements for
development of autonomous learning, as is being
suggested more and more frequently? Is there not a
danger here of replacing negative stereotypes relating

to learners in Asian countries (e.g. that they are
"dependent and authority-oriented” (Jones, 1995 :
225)) with positive, but no less stereotypical
characterizations of their supposed interdependence
and ability to work independently of teachers, in
groups?

Similarly, in generalizing about propensities towards
autonomy in students' culturat backgrounds, are we
not at risk of replacing one polemical position (that
these backgrounds may be "diametrically opposed to
autonomy" (cf. Ho & Crookall, 1995: 240)) with another
(that they are unproblematically supportive of

(revised conceptions of) autonomy)? As Benson
suggested in his paper, it may be necessary not only
to problematize the notion of autonomy itself but also
that of “culture” if we are to move beyond over-
simplistic, rhetorical distinctions such as that between
“the West" and "Asia" (viewed as monolithic entities),
and closer to appropriate characterizations of and
arrangements for our own students in various Asian
contexis.
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In this connection, relevant sources of empirical data
might appear to include cross-cultural learning style
surveys such as those summarized by Oxford and
Anderson (1995), or more wide-ranging investigations
of “cultural propensities" such as those by Holstede
(e.g. 1983), the latter having been frequently referred
to at the Autonomy 2000 conference in the service of
generalizations about "Asian learners." Such surveys
potentially have the merit of differentiating to some
extent between particular Asian contexts, but - even if
used to this purpose - they may tend o be based on
over-simplified and over-generalized views of learners’

"cultures." In other words, they tend to equate
cultures with nations, ignoring the various other forms
of culture (e.g. class, religious, gender-related,
generationat or institutional) in which individual
learners participate (cf. arguments 10 and 11 above
and Holliday, 1994:21); in addition, such surveys may
tend to present cultures as static determinants of
learner behaviour rather than as "dynamic systems
subject to change through internal and external
dialogue” (Benson, 1996; cf., also, Pennycook, 1997).

Acknowledging these kinds of concern, Littlewood
suggested at the Autonomy 2000 conference that,
rather than taking survey research results at face
value, we use them as a basis for hypotheses, or
“"predictions” about Asian learners, but that we then
need to test these hypotheses against the realities of
individual students in particular contexts and their
reactions to particular arrangements for autonomous
learning. Given the limitations of survey research
indicated above, | would like to suggest here that an
alternative, though complementary approach to
development of theories of autonomy in cultural
context might be more bottom-up, ethnographic and
generative of hypotheses, with theory deriving in the
first instance from reports of self-directed language
learning as engaged in by particular (groups of) Asian
learners, as opposed to more generalized stereotypes
or survey results. The complementary nature of these
approaches to theory (re)construction is illustrated in
the following diagram, with a hypothesis-testing
approach taking up the right hand side of the diagram,
and a more ethnographic, hypothesis-generating
approach pictured on the left : ,
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Approaches to the development of theory of autonomy
in_cultural context

Theory (re)construction
(re. autonomyf/ies; re. culture(s))

N
(hypothesis-
testing)

K
Practice (of self-directed learning

in specific contexts)

A
{hypothesis-
generating)

&

it seems to me after attending the Autonomy 2000
conference that by engaging in and thoroughly
describing / evaluating particular approaches to
development of autonomous learning with their own

students, teacher-researchers with experience in
Asian contexts have an important contribution to
make, from the bottom up, to theorizing about
autonomy/ies and learners’ culture(s) in Asia. With
revised, more social and apparently

appropriate conceptions of autonomy provisionally
"under our belts”, it may now be time to move the
debate about, generalization and into the empirical--for
example, thelethnographic investigation of learners
and their capacities for autonomy, in various Asian
contexts. A Mg y L /ﬁ?; /:&‘a\ o
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News from around the
world / BRB%

Greetings all. Hope everyone is surviving the busy end
of the academic year- entrance exams, graduation
ceremonies, and planning for new classes coming in
such swift succession.

Perhaps the biggest news on the horizon for the
autonomy community at the moment is the launch of
the Autonomy Listserve as part of the development -
work initiated by the Scientific Commission on Learner
Autonomy under AlLA's aegis, and the recent
electronic distribution of the LALL Newsletter edited by
Sara Cotterall. Also of potential interest to LD members
are the Winter 96/97 Issue of Independence from
IATEFL's Learner Independence SIG and several
articles exploring learner independence from
perspectives outside autonomy and learner
independence groups per se.

AUTO-L, the electronic forum of LALL (AILA'S
Scientific Commission on Leamer Autonomy in
Language Learning) is co-moderated by Anita Wenden
and Leslie Dickinson. As stated in the welcome
' message, the forum is open to all educators interested
in discussing research and methods "in the area of
learner strategies, self-directed learning, self-
instruction, learner autonomy."
To subscribe to the list, send a message to:

Widyc@cunyvm.cuny.edu

Subject line: AUTO-L Request

-Message: Subscribe AUTO-L
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Your name
Your institutional affiliation
Your e-mail address

The discussion is just getting started, but aiready
looks like it will provide many useful pointers to
references, experiences in implementing autonomy
programs in institutional settings, and more importantly
the opportunity to share support with others in the
autonomy community in a timely fashion. The LALL
Newsletter also arrived in my electronic mailbox
recently (weighing in at approximately 63k). It contains
reports on the AILA Conference in Jyvaskyla, Finland
this past summer, on-going LALL projects, and reports
on the AUTONOMY 2000 conference in Bangkok from
Leslie Dickinson and our own Richard Smith, printed
elsewhere in this issue of Learmning Learning.lf you are
interested in receiving a copy of the newsletter in its
entirety, I'll be happy to forward a copy or interested
parties could contact Sara dlrectly at <sara.
cotterall@vuw.ac.nz>. Sara also mentioned in a recent
email message that she's thmkmg of puttmg up a web
version, as well.

Elsewhere on the internet, the Education Policy >
Analysis Archives, EPAA, residing at hitp://olam.
ed.asu.edu/epaa’ has recently published "The Circle of
Learning: Individual and Group Processes" by Ernest
Chang and Don Simpson of Axia Muitimedia
Corporation. Their article discusses paradigms of
learning in individuals and groups that may prove
useful in clarifying the differences in points of view
between and among learners and learners

and instructors.

Similarly, Volume 7, number 3 of CAELL Journal
contains an article by Jim Bueli of Kansa1 Gaidai
University addressing the lmphcatlons of
Constructivism for education as a whole, with a special
focus on the role computers may play in self-directed
learning. And finally from the "other sources" corner,
check out Clement Laroy's "Pronunciation: Looking at
the Learner” in the Winter 96/97 issue of Speak Out!
from IATEFL's pronunciation SIG.

The winter issue of Independence contains a wealth of
material in its 54 pages including announcements for
the upcoming LI SIG Pre-Conference symposium April
1 in Brighton, just before the Annual IATEFL gathering.
(Hope we can look forward to a conference report from
Richard on this one, too.) The IATEFL LI SIG is now in
its eleventh year, and though the nature of education
{when it's doing its job) is to challenge us to re-examine



our assumptions, it is clear from the articles gathered
here that though fundamental questions about the
responsibilities of learners and instructors are the
continuing staple of our discussions there is change in
the air as more self-access centers are opened and
programs implemented in a variety of settings.

Hugh Nicoll

Miyazaki Municipal University,

Funatsuka 1-1-2, Miyazaki-shi 880 JAPAN

vox: 81-985-20-2000, ext 13086, fax: 81-985-20-4807
email: hnicoll@miyazaki-mu.ac.jp
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Are you Interested in Language
Learning Motlvation?

Most of the language teachers know that motivation is
a key to succeed in language learning. However,
tanguage learning motivation has been relatively
neglected in Japan, compared with that in the U.S. So,
| would like to make a network for people who are
interested in language learning motivation. in this
group, | am hoping to work on the following tasks;

(1) make a list of members, (2) make a list of literature
on motivational studies, (3) introduce your experience
about students who have problems with motivation,

(4) discuss methods and acttvmes to enhance
students' motivation. By doing these tasks we would
like to exchange information about ianguage learning
motivation and understand it more. If you are
interested in this, please let me know.

Yoshiyuki Nakata

Himeji Hinomoto College

890-1 Koro Kodera-cho, Kanzaki-gun, Hyogo 679-21
tel(w):0792-32-4140 :

fax(w): 0790-32-8309

(e): yoshiyuk@gol.com
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From the editors/SEREN O

The next issue of Learning Learning will be published
in September. Please send your contributions (hard
copy and Mac-compatible disc in text format, if
possible, or uploaded in text format by e-mail) to the
column editors or to Leamiing Learning co-editors by
the end of July. A reminder that anything you write for
Leaming Learning might be reprinted in sister
publications by IATEFL, HASALD or Thai TESOL. Let
us know if you'd prefer this not to happen.

Sumiko Taniguchi

5-29-15 Kugayama Suginami-ku, Tokyo 168
Tel (h) : 03-3333-3970

Fax(h): 03-3333-7760

E-mail : JAC00523@niftyserve.or.jp

Steve Comwell -

Gran Pier Yoshia 206, 3-6-1 Muzuhali,
Higashi Osaka, Osaka 576

Tel(h): 0729-61-4182

Fax(w). 06-761-9373

E-mail : stevec@gol.co
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