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From the Coordinators

From the Coordinators

fter a long hot summer the weather

is finally getting cooler, but things are

heating up again with the LD SIG. LD
members have been busy promoting and
selling AYA! After it was launched at the
JALT conference in November last year. Plans
for AYA 2 are coming together, and we are
also planning another anthology with an
international focus. Check upcoming issues
of Learning Learning and LD Wired to find out
more.

InJune, the Autonomy in Language Learning:
Maintaining Control Conference was held in
Hong Kong and Hangzhou. LD’s very own
Naoko Aoki (one of the key note speakers),
Andy Barfield and Mike Nix were invited to
speak alongside other key speakers such as
David Little, Philip Riley, Leni Dam, Edith Esch,
and Phil Benson. Over 10 other LD members
attended the conference, and most of them
were also presenters. Mike and Andy were able
to arrange things so that we could promote
and sell AYA in Hong Kong. A big thanks goes
to them and to all of the people who carried

copies of AYA in their suitcases and manned
the book desk.

AtLD’s one-day Work in Progress conference
in Umeda in October, we were treated to an
encore performance of Mike and Andy’s
Hong Kong workshop as well as a round up
of other highlights of the Maintaining Control
conference. We also had a preview of the LD
Forum for this year’s JALT Conference. We
would like to say a special thank you to Stacey,
Heidi, Etsuko and Eric (have we forgotten
anyone?) for all of their hard work in organizing
things for Umeda, and to all of those who
helped out on the day. A big thank you also
goes to all of the presenters and participants.

This year’s JALT Conference promises to
be interesting—there are many presentations
on the theme of learner development, with
many LD members presenting too many to
list here, so please check the conference
schedule for more details. Please come along
to the LD Forum between 4:45 and 6:10 pm
on Saturday and stay for our annual general
meeting from 6:15 pm to 6:40 pm. Both
will be held in Building 16, Room 16-63.
Everyone is welcome, members and non-
members alike. Come and find out what we
are doing and how you can get involved. We
look forward to seeing you in Nara.

Ellen Head and Jodie Stephenson
SIG coordinators
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Skier: Autonomy and Language Learning

Autonomy and Language
Learning: Maintaining
Control June 14-15, 2004

Report by Participant, Presenter,
& Salesman—Eric M. Skier, Tokyo
University of Pharmacy and Life
Science

June 14:

We (Jodie, Rachelle, Stacey, Nanci, Alan, and
myself) arrived in two taxis at the campus
of the Hong Kong University of Science and
Technology (HKUST) to see a very impressive
building all in glass. As we approached the
building, we started looking for signs to show
us the way. Lo and behold, there’s something
up by the entrance with something written on
it. We get closer and read a whiteboard with
the following, “Gordon Research Conferences:
Salt and water stress in plants.” This must be
the place we all think with grins.

Now, seriously, we did find what we were
looking for (sounds odd - but true in this case),
and what an even more impressive welcome
we received. Within minutes we had our names
checked off, were given conference bags and
nametags, there were some “longtime no
sees” exchanged as well as “nice to meet yous
- in person finally”, and we were then shown
to a table where Mike and Andy were already
arranging the sales of Autonomy You Ask!
(AYA!). We brought the copies with us to save
on shipping costs, and unloaded them. All of
this was done with pleasant smiles by one and
all. Great start, but it was time to get down to
business as the keynote speeches to be given
by Philip Riley and Edith Esch were to start in
minutes, and so we were oOff.

Actually  Philip’s plenary presentation
titled, “Discursive Dissonance in Approaches
to Autonomy” and Edith’s “Crash or Clash?
Autonomy ten years on”, were purposely
related to one another. Philip }I))gan by
outlining the many sources of discursive
dissonance, or “situations where individuals
are subjected to conflicting messages,
instructions, identities or ideologies.” His
talk ended with sharing the findings of an
ethnographic study where secondary school
instructors and students from England and
France were compared. The findings were
enlightening as was the presentation of the
sometimes very different language which
instructors used to either encourage (English)
or berate (French) students. In conclusion, he
clearly showed that classrooms, teachers, and
students are far from existing in vacuums and
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Skier: Autonomy and Language Learning

are not only influenced by a number of factors,
both explicit and inexplicit, but often those
factors are in opposition to one another. This
creates a “tug-of-war” scenario with student
and teacher alike being caught.

Edith began by looking back on the past ten
years and autonomy. There was both good
and bad news to report. The bad led her to
E‘Feak on two subjects in particular: 1) the

ifference between learner-centeredness and
self-centeredness, and 2) the gap that has been
found to exist between teachers’ beliefs in
autonomy and their actual classroom practices.
Seems like teachers may be giving mixed signals
to students. Edith even used “schizophrenic” to
describe the behavior of some teachers as seen
from a student’s point of view. The points she
raised were a continuation (and support) of
the point Philip was making in talking about
discursive dissonance and approaches to
autonomy. Edith concluded by recommending
four areas for future studies on autonomy:
whole-community approach, critical education
research, international comparative work,
and addressing the complexities of sharing
perspectives about autonomy.

It would be really difficult to go into great
detail on every presentation, but here are
some quotes and anecdotes I feel best reflect
some of what went on over the two days:

“Every parameter of who we are
determines/limits access to knowledge/
language.” - Philip Riley going into
detail on discourse and identity.

“‘Autonomy is cheating.” - Philip Riley
quoting his father on autonomy. (Laughs
all around.)

“Both are going to the slaughterhouse,
however the red one knows it!” - Edith
Esch’s reference to Phil Benson’s book
with the sheep. She had the pictures of
two sheep, the original (in white) and
one in red to differentiate a ‘sheep” uvs.
a ‘“critical-thinking” one. (Big laughs all
around!)

Well, Philip and Edith’s presentations were
informative, interesting, and really got the
conference off to a great start. One point
I would like to make though is that their
presentations, and many like them that I have
attended over the years, are maybe more
importantly “reinforcing”. By that I mean, much
of what is being said is stuff I have already
observed in my classrooms, have studied, or
know deep down in my heart to be true. But
it is easy to become self-doubting, at least for
myself, so when other teacher-researchers
come to conclusions that I have made, it really

learning

—3

DEBOITHEDFT ¥ v T IZDNWTTH D, il
FEIGEILLEFEZHL TS L 572, Edithid. &
DEEIDITE 2T DI EDHENS AT T
RN EVWDBEERHSZITIETH D, L
INEERE U7z 5 AU PhilipZidiscursive - dissonance®H
HEFENDT TO—FITBNWTIRR LD D% Hki
L. XF95HDTHo7, BdithiZARICBWTIUD
DRETREOWFZEN/RSIND I EEHERL, FFE
BREDLL 5T, O3 2 25 ¢ 7R B FLA, EHI
M7 BCEWIZE, BRI LbieiisE, HEICH T 5 R
WL TEHEOEMSADE K.

ETOFRERIZOWTFHMZIHSNTT 501K
2. EMZZIC2AMDFERE ISR UG HE#
HEEBZHLTALD,

(FENHETHIMNEND ETOERIIM
W/ ERRICN T 2T B AZRTE/HIRT D)
Philip RileyN\T A Ad—AETAT > T4 T4
IZDWTEEL <ilRR7zts,

THHE72 ACZTEMNL L —Philip Riley 73
RORDOEEEH TG T HEEZ I HLAEN
5. (RBERIRK)

[EB5BBERIGITITDIE, IZEFRWAIK
FDIEEHHS>TNBDTZ, | Edith Esch?t,
Phil BensonD ZICEDIEDOH BAITE KL
T WLIZ MDD ERE L, —DIF
HEDHEDHWE, I —ILIIR<B /=,
LIEDE (BEARLWY) EHHNEEEZTSE
E(INHEREN),

Philip& Edith®D R I3E ARG HRICE A, B E
UEREZRBESLWHHKATAY —hIE TN
2o LIRS =D RE N ZE PS8 TH5
ADBHMEDFEEIT, A HEL =M F £ EH
FRIZ, 7RIC kDD THRL TS EWDHHEZ, T74b
5, CCTCEMSINZEMIIFANES O AT
BIRLTWAHZETHO, ABNHFEL. LDZINS
HETHLHEESTWDHIE, INHOELZHITHZ
BELTWHEWHZETHD, LNLENS—T. #
FOEIINT ST, BRI HEERICHS
DT, MDA FTEENE D EFUHERICETD
& BEAMRENETHH BT TR, RIZ2RN
TWSDITTIEE RN, TR TELDTEIZRD
MELREDTH 5, G BEICHZOHIFEHLTHS
ZBEAD,

T DI, FhldSara Cotterall& Christoph
Hafnerz OMIC X5 - DDOFEEICHELZ. 215
DFET, I SN R LT RICOWTE R Z
Holz, BRI HHRBEMNESI B ONEDNHNEIN
M A 2B EOTA ROy TAL N Z2ELECT
BHEEZENAVWARE THATWS— T, BiZLH
2B HEN Y T O—F KT EAMEIC
3k E E= 25N 5,

SaraDFE EROTAT AT T ATBITEH
BB O E I ERN TS, | SaraldE DT
AT 4T TAEBIRL, FEENED OFE O
BIZDWTHRETAEICDODWTIRR TS, LD
FRIE---2EENESOHEE, Y27, BEE A
FTTV—EIIoZTVHASNDENWD ZEEKEN, 2

learning



Skier: Autonomy and Language Learning

makes me feel good to know that T am not just
making somethm% up or talking out of my rear
end. You know what I mean?

After that T attended two more presentations
in the morning by Sara Cotterall, and Christoph
Hafner et al., that I was interested in for the
findings they provided. I am not sure about
you, the reader, but while Tam a firm believer in
learner development and fostering autonomy in
its many forms, [am still intrigued by quantitative
studies with results that support an autonomous
approach to teaching and learning.

Sara’s presentation, “Learner Autonomy in
a Mainstream Writing Course: Articulating
learning gains,” examined a writing course
she teaches and the perceptions the learners
held in regard to the gains they were making.
Her findings showed that “...articulating goals,
tasks, problems and strategies may have
contributed to learners’ readiness to approach
future academic writing tasks autonomously.”
In the end there were three recommendations
made: 1) force reflection on the students’ part,
2) encourage students to apply knowledge
outside of the classroom, and 3) instructors
should look for evidence of metacognitive
knowledge.

After Sara finished, I went to hear what
Christoph and his colleagues from City
University of Hong Kong had to say on
“Developing a Web-based Resource to Support
Teachers in the Integration of SALLin Language
Teaching.” Not being familiar with SALL, but
having a personal interest in computers, I
thought it would be a nice Chanﬁe of pace,
and it was. Interestingly enough, the site they
have created WIILD (Web-based Induction
and Independent Learning Development) is
not for students but for teachers. Most CALL
presentations I have attended in the past were
about sites for students, but this wasn’t the
case. Instead, they have created a resource
for teachers who are interested in their own
professional developmentand wish to enhance
their “...understanding of and confidence with
the facilitation of independent learning needs
and the development of students’ skills in
identifying appropriate learning strategies.”
Check it out for yourself at:

http://wiild.cityu.edu.hk.

Well, after a pretty busy and informative
morning, I kept my word and manned the
AYA! table to help sell some copies. Interest
in the book was there, and a few people on
their way to grab a bite of lunch promised to
come back and get a copy - promises most
kept by the way. Anyway, I'm halfway through
the lunch hour, and Phil Benson comes
up. This is the man! One of the guys whose
writings inspired me to get into autonomy in
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Skier: Autonomy and Language Learning

the first place, and, of course, I nonchalantly
introduced myself. Moreover, like everyone
else at the conference, he was cool and very
accessible, and I was to learn that he was the
rule and not the exception.

“I'really liked your chapter in Autonomy
You Ask!” - Phil Benson'’s comment on
Stacey’s and my chapter in AYA! It was
like he had read our contribution to
AYA! Wow!

Well, the afternoon sessions were more than
enlightening: they were also personal. How
often does one get the chance to say that he or
sheis the subject of the very paper presentation
being given? In fact, even though three years
had passed, we, the students: Rachelle, Jodie,
Stacey, and myself, hadn’t really heard what our
instructors, Nanci Graves and Alan Mackenzie,
on a course on autonomy at Teachers College,
got from us. We always spoke about what we
got from one another, the numerous readings,
and from them, but their presentation, “From
the Inside Out: Developing autonomy through
studying learner autonomy,” was the first time
for us to hear what they thought of us. It was
scary and neat at the same time.

‘I was intrigued at how intriguing
students find the subject of autonomy.”
- Nanci Graves talking about Stacey,
Jodie, myself, and others.

“Freedom in a framework to guide you
through a process.” — Alan Mackenzie
Justifying a highly structured syllabus
they made for the course on autonomy.

After their presentation, it was past 5:00 PM,
and I was getting a bit tired, but there was one
more presentation I had to see, and that was
the one of our own AYA! editors, Mike and
Andy. Knowing a little about their work at Chuo
University on curriculum change from talks at
the LD retreat in Osaka a few years back, they
have become an inspiration and possible role
model for me in hopes that someday at my
institution I'will be able to try something similar.
Well, upon entering the very full auditorium
(obviously their reputations preceded them),
I received a ball of tangled string of various
colors - their metaphor for curriculum. There
were also posters and pictures of faculty
retreats all over the walls, and then the fun
began. After some witty banter between the
two of them, they put us to work and asked
participants to outline our impressions of
collaborative curriculum development. Of
course, everyone came up with different
images, but after breaking into small groups, I
was able to see that [ wasn’talone when it came
to feeling pressured from a variety of sources.
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Mike and Andy also shared an example of
how they increased enrollment in writing
courses at Chuo by “simply” having the course
descriptions bilingual. At first there were any
number of obstacles — power and politics to
say the least - that are very recognizable to
anyone in a large institution, but when the
new and improved course descriptions were
accomplished, they wondered aloud why they
hadn’t done it earlier. Sounds all too familiar.
All in all, it was the perfect conclusion to a
perfect first day of the conference. For more
information on their work at Chuo University
check out their homepage at: http://c-faculty.
chuo-u.acjp/” mikenix1/index2.html.

“It’s like herding cats.” —a comment from
Andy and Mike in their workshop on
curriculum change and teachers.

June 15:

Before I forget, the previous evening ended
witha wonderful Chinese dinner ata restaurant
on campus. The food was sumptuous, and the
setting allowed us to meet others in an informal
setting. Kudos to Sarah Toogood, Richard
Pemberton, and the rest of the organizing
team! The second day of the HK segment
of the conference started from 9:00, and,
after a quick breakfast and taxi ride from the
hotel to HKUST, I was off to see David Little’s
presentation, “Developing Learner Autonomy
with the European Language Portfolio.” Much
of what he covered in terms of his feelings
on autonomy, the ELP project itself, and
some results/feedback you will be able to
read in this edition of Learning Learning.
Again, for myself, to see a study produce
such positive results that bear witness to the
power of autonomy is always motivating. He
also mentioned three roles for teachers that
resonated with me: teacher as expert, guide,
and mediator. Roles I personally find myself
playing especially when teaching my beloved
Jijis and babas (see AYAD. The number of
ﬁoals that have been achieved by David and

is colleagues around Europe at a curriculum
level (on the teacher-researchers’ part), as well
as a personal one (on the students’ part), is
both impressive and an inspiration. So much
so, that his article will play an integral role in
AYAZ2! But, I am getting ahead of myself. (See
the following part of this issue of LL for the
handout from David Little’s plenary.)

His presentation was followed by one given
by Leni Dam, and like the previous day, there
was a pretty obvious connection between the
back-to-back plenary speeches. Leni’s was
titled, “The Use of Logbooksinthe Autonomous
Language Classroom: Why, how and with

learning

6

AHIEL TS, ZHUIRNEIXRE UL & NT
1) ZHATWBRHRICIHZITEC CWAHREITH
D(AYA! ZZHRLUT FEW), Davidk I—0 /S HD
FEICZ>THYF 2T LDL R TEKRSNZE (
B, e M) | £=. FEOROME NN E
REINZZEFEESLHETH S, 51322
To AYAZ T ORI O ek E 2 R/-3TH
29, broltBoMbICH#ERTE, (ZOLLOKA
M1 David Little DEAFTEEHNE > TN 5, )

W D#IZLeni DamDFEENTHNZ, FiIHERT
FRIZ, 2B THRETICT O Nz D D I #ED
RN/ 0IZ>E 0 E LN B 572, Lenid
R TEESHBY IACB T30 Ty 7O
fallg, ok a7 Ty ERANWSDINELTED
FOBBERNGZ5INDIDMN, | ENDHDTH->
2. FEony 7y 7/HRRICDNTELSIADEE
1Y« E B2 % S ATz, 15000 Lo At & H E
MTEBRLTWSHDELT, R 0% AN
EEEHEITTNAZEICDNTEDIITECTNS
N BICRLD 2R 7B E DO LRI B 2 FF > TR W
72o HREICH T B L DIERMN S L MAFZE LD
BHIIBEIMIELOBEEEKL TWAFENTI- 0 &5
H-oTL5,

[HIsl=MMHE K5 EOFIIETEHIC/RS
HICEITFBHZETH S, | —Leni Dam IHA
IELFZA ) oEmZESIHALT,

MEREOARAS LTS
T IEAENS LK ER > TS
W, | Lenid 2 7w Z7/HFRIZX T 5T RINA
240,

Od0F a7 ADOERTDME(REAYAIDRRFE TIC LA
5724, BETHHOKRDOBMTIEH E—DUNFEE
T WA R IR N o Tz FUT Terry Lamb®D 773
THEEND 20?2 BT &S EHEHEROMR)
NI NZERATHBE LB, BEMTICS
TFICHBICDOWTEETHIIAMREZ E Boan b
THD, MEMFITONTOREIZTENE TR
ZDOTH D, HIEFTTITONWTENNZL DR
EHRATWEDOTIEERHLWEZIZEAE RS
72 LU, Terry D REITH T HERIIEEHN SHS
MIZo7z, TIUTINAT, ZIUIFADE B2, B
ERN, DI EH IO 20L&V 7 F v —
DFT, H2EBHHRBESLNHDDIDTH o7,

AYA | ZRERHICT —7) CTIRFET 2 2 HER
EFIC M E 7=, ZO2HM, FlroT<NIZALBIC
BLEZWZWEED, Mike, Andy, Jodie, Stacey,
Steve Brown, Hugh Nicoll& LT, ¥+ 27U 27 DER
Tim Murphy, b LF#NZRNTWHAYLITH D X
T AFNDOED VAR TEAVTNED, F
BO ZEIFEBE LN >z, (ZDDITBITED R
DHEFEZRDEOH DTN,

ZOHD T Jodi, Rachelle, Stacy, Alan, Nanci &
AT THEZ AT BAEUTHEELT) ERT
520F 27 L%&1T>7z. ZINEIL (Mike& Andy D
£910) Z<F Do/, ZCAEDLTLHEN
154<5WDOBMNH o7z, FilzBEDIFERT. 4N
INFEAT, Alan& Nancil3 P PES 7= HZEE U2,
FL7= BN Teacher’ s College® B DAL Tl 215,
FHEELUTHAELTOHBFENONED (L

learning



Skier: Autonomy and Language Learning

what results” and was full of positives and a
few negatives of student logbooks/diaries.
As someone managing over 150 diaries on a
weekly basis, I found it interesting to hear what
her students thought of maintaining them and
how their feelings may contrast with those of
my students here in Japan. Her passion on the
subject of diaries showed she obviously feels
the benefits far outweighed any drawbacks.

“The best thing you can do is to become
extremely good at being yourself.”
- Dennis the Menace being quoted by
Leni Dam.

“Make sure they (learner diaries) are
used and not just something that has
to be done.” - Advice from Leni on
logbooks/diaries.

With last minute preparations for our
colloquium and sales of AYA! keeping me
busy, the rest of the second day only allowed
me enough time to see one more presentation,
and that was Terry Lamb’s, “Motivated to
Learn? Relationships between Motivation and
Learner Autonomy.” I chose to attend because
Iam pretty certain it is impossible to talk about
autonomy without mentioning motivation,
and I hadn’t had my fill of talk on motivation
up to that point. Being familiar with much of
the literature on motivation, there honestly
wasn’t much new for me, but Terry’s command
of the subject was evident from the get go. In
addition, in my opinion, we were provided
with one of the most impressive handouts, at
least of the talks I attended, of the two days in
Hong Kong.

My second day of manning the table selling
AYA!during lunch went very well. Here I would
like to acknowledge the many who helped at
one time or another over the two days: Mike,
Andy, Stacey, Steve Brown, Hugh, and the
“juggler extraordinaire” Tim Murphey. If 1
forgot anyone else, I sincerely apologize. Not
being a natural-born salesman, it was actually
kind of fun to help (Won’t be giving up my day
job, though!).

That afternoon was when Jodie, Rachelle,
Stacey, Alan, Nanci, and myself had our
colloquium, “Practicing Autonomy as Students
and Teachers.” We didn’t have a huge number
of participants (unlike Mike and Andy), but
it was a cozy number of about 15 people.
The four of us students, Alan and Nanci had
a slightly different role in our presentation,
shared in narratives what we got out of the
course on autonomy at Teachers College and
how reflection on autonomy as students and
teachers had affected us in similar and yet very
personal manners. Issues that were raised
(and one huge benefit) included: competition
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and time, anxiety and energy, reflection and
confidence, and the makings of a collaborative
community. On that last point is where we
broke up the participants into four groups
and gave them an opportunity to try and list
principles for developing and sustaining a
collaborative form of autonomy. The group I
observed was interested and impressed with
how much we (Jodie, Stacey, Rachelle, and
myself) had opened up with each other, our
instructors, and the colloquium’s participants,
and how important that sharing of ourselves
was to the success of our collaborations.
Listening to the comments of my group, I
am not sure what else emerged, but Stacey
mentioned to me that the four people in her
group, all teaching English in Japan, discussed
issues and shared frustrations related to peer
collaboration or lack thereof.

“This  (group discussion) is more
interesting.” - Comment by Alan
Mackenzie after a general call for the
groups to come back together as time
was running out on our presentation.

The six of us were both happy to see the
discussions take off, but sad that we had to
stop when we did. I guess the issue of time
wiﬁ)always be a factor at conferences such as
these. There is so much to share and learn from
others, but never enough time!

After cleaning up the room and coming back
down to Earth, although sometimes there is
too much energy produced in presenting, I
eventually went to participate in one of the
five roundtable discussions held in the last
few hours of the Hong Kong segment of the
conference. Having a great deal of interest in
language learner histories (LLHs), Naoko Aoki
and Phil Benson’s roundtable “The Experience
of Autonomy,” seemed like the logical place
for me to spend my remaining time of the
conference. Upon entering the room, actually
a lecture theatre, there was one obvious issue
that arose. There was no roundtable, per se.
But, as many of you already know, Naoko the
free spirit really wanted every to feel equal and
so encouraged many of us to sit on the floor
where we proceeded to have a lively discussion
on the value, if any, in LLHs. Those in favor of
LLHs mentioned benefits such as: an inherent
reflection process on the learner’s part and
the individualization of one’s students, i.e. the
avoidance of stereotypes. Having personall
collected and read over 70 LLHs for a researc
project, I can attest to the existence of those
two benefits. However, some participants
raised concerns over the possible intrusive
nature of a LLH, and what value they would
have on curriculum in a large scale program
such as in a major university. Despite this, I
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tended to agree with Naoko when she said,
“Realizations from the learner histories come
from the students. It’s for them rather than the
course designers.”

In the end, the conference was without
a doubt well worth attending. As I have
mentioned before, being a participant gave me
an immense opportunity to hear the findings
of other teacher-researchers from around
the world, and many of my own practices
and beliefs have been reinforced. Then, as a

resenter, there was the chance to share and

ear what others have experienced or felt. Like
so many presentations in the past, I guess the
sign of a truly successful presentation is leaving
with more than you came with. I can’t speak
for my fellow presenters, but I certainly had
that feeling. And finally, as a salesman of AYA!,
I had a great time getting to meet all kinds of
conference participants and volunteers in a
more informal and casual setting. This being
my first time in an international conference, I
had worried a little about egos and whatnot,
but this was very much not the case. Instead, I
left Hong Kong having made a number of ties
with people with a shared interest in various

issues relating to autonomy from all over the
world. T am looking forward to seeing those
who attended the conference again in the
future.

“Endnote”

Speaking of which, October 17% in Osaka
there will be a chance for more on learner
development: a workshop or two, a panel
discussion consisting of LD members who
presented in Hong Kong, and a number of
poster presentations on the work we are all
doing at a mini-conference co-sponsored by
the Osaka chapter of JALT and the LD SIG titled,
“A Day Celegrating Learner Development:
Work in progress.” Be sure to try to make it
if you are keen to learn more about or share
with others your experience with autonomy.
We are all looking forward to seeing you
there. Lastly, be sure to keep your eyes open
for a publication based on t}rl)e Autonomy and
Language Learning: Maintaining Control
conference. It is sure to be filled with plenty
missing from here.

Benson: Why Autonomy? Why Now?

Phil Benson’s Plenary in
Hangzhou: Why Autonomy?
Why Now?

hough different from his lecture in

Hong Kon%, Phil Benson’s in Hangzhou

was equally thought-provoking as he
attempted to answer two meta-questions
about why people are interested in autonomy
and why that interest is growing ever stronger.
Some witty comments about a wild New
Zealand sheep called Shrek deftly raised the
audience’s interest as Phil Benson set out to
provide some answers to those questions. We
will come back to Shrek later in this review, but
first let’s look at the basis of some of the clear-
cut answers that Phil Benson tried to provide.

Taking a historical perspective from 1964
to 2004, the speaker highlighted what the
level of interest in autonomy in language
education was at each 10-year point in 196g4,
1974, 1984 1994, and 2004. According to
Benson, although there was no discernible
interest in publications or conferences in 1964,
by 1974 things were beginning to move with
the emergence of self-directed learning. By
1984, several influential papers and books had
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been published, including Holec’s 1979,/1981
description of learner autonomy as "the ability
to take charge of one’s own learning.” Then,
by 1994, the year of the first pioneering Hong
Kong conference, the concept of autonomy
had become part of second language learning
theory and practice (e.g., Little, 1991), going on
to achieve buzzword status in the late 1990s.

Whereas it would have been fairly simple
to say what learner autonomy in language
education was in either 1984 or 1994 by

uoting Holec or Little, Benson maintained
that this is no longer the case at present. The
speaker noted that the concept of autonom
has broadened and diversified throug
being re-interpreted and applied in different
contexts, practices, and theorizations. It now
means many different things to many different
people, so how can we make sense of the
term?

Phil Benson suggested that there were four
main strategies for making sense of how we
talk about autonomy here and now. The first is
the “exegesis strategy.” Put simply, this means
referring to authoritative original sources and
re- interpreting these high-value definitions
in the light of present practice and theory.
This is, for example, the stuff of the classic
literature review focused on narrowly defining
learner autonomy (i.e., citing Dam, Esch,
Holec, Little, Riley, and others). In contrast, the
second answer, the “quintessence strategy,”
seeks to discover the essential core meaning
of autonomy that can be applied across all
contexts. Thus, Wenden (1991) predominantly
focuses on metacognition and explores
learning strategies that can underpin attempts
to foster greater learner autonomy. The third
algproach, which Benson characterized as the
“kaleidoscope  strategy,” involves modeling
multiple perspectives on the same concept
and trying to identify the different patterns and
connections in such a multiplicity of views.
The weakness of this approacﬁ is not only that
it attempts to include everything within one
model, but also that it is forever adding discrete
features (i.e., “autonomy involves this, but also
that, and this, and that...”). More tellingly, this
approach is likely to offer a different answer
each time we change the constellation of
patterns and shake the kaleidoscope up. In
writing about and theorizing autonomy, Phil
Benson noted that he himself had tried all
three of these strategies, but had in the end
felt dissatisfied with the finished canvas. Could
the picture be painted in a different way? Phil
Benson argued that the current best alternative
lay in the fourth strategy of explaining why we
are interested in autonomy - and why we are
interested in it now: “We have this concept in
front of us and the problem is to understand
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how it got here, and what purposes it serves
- why autonomy, and why now?”

One of the answers that Benson suggested
was that second language education has
exponentially grownin parallel tothe processes
of globalization (autonomy as the “gearbox
of globalization”). Positive consequences of
this growth have led to greater diversity. Yet,
in the last 10 years, as learners have become
diverse, second language acquisition theory
has avoided addressing the significance of
this diversity, and withdrawn into tangential
preoccupation  with  de-contextualized
(but universal) questions of cognition and
typological characterizations of learners. To
emphasize this, Benson went on to claim that
not only has research generally retreated from
understanding learners as individuals with rich
and meaningful histories and identities, but
also second language education has tended to
abandon the concerns of teachers and learners
asindividuals engaged along more than simply
cognitive or linguistic dimensions of learning.

To sum up, in one sense, the answers to
the questions “Why autonomy? Why now?”
suggest a fundamental ideological opposition
to dehumanizing forces in language education
(e.g., the “assessment culture” discussed by
Edith Esch), to the positivist research paradigm
per se, as well as to the symbolic control that
the deadening bureaucratic language of
institutional curriculum discourse exerts on
teachers (e.g., Wu Zongjie’s paper).

This summary may be clearer in retrospect
than what I understood at the time - partly
because time ran out for a detailed conclusion
in the plenary and it was difficult to see how
the diEerent threads might be immediately
Fulled together. On reflection, one implication

rom Why Autonomy? Why Now? is that, if
ou/we/they are concerned with autonomy in
anguage education, then probably you/we/
they are, in our different ways, committed to
overcoming dehumanizing processes in what
we and the people we teach help each other
do. T guess that we would all readily subscribe
to that view, but what about Shrek, the wild
sheep that Phil presented at the start? What can
his story tell us?

Shrek, it should be explained, was a sheep
who had been living in the wild for six years.
During that time, he had survived high above
sea level in the mountains, apparently living
in caves and enjoying his freedom. Shrek had
never had a chance to tidy himself up and had
grown a 6-year-old fleece of merino wool that
weighed 60 pounds when he was shorn after
being recaptured in April this year (BBC, 2004;
China Daily, 2004). Shrek was “wild when
we caught him ... and he’s turned into such a
character and personality... It shows they are

ICHIORE D 2R, TR ST N2 (LSRR
78) RIS L EE OERIN A NIERELTE
720 ZDTEERAT H72DIT, BFFEE NI HDODEE
LCHEBEEENTHEESERELETAT T4 T
A —ZFOMAELUTHMBETEEICHEEZENT
T TIE L, FEOEBLRAN D H520NIEE
FERYMANE LA IS )b D 2R DE A & LT #hh <
SEE N Z SN S EAE IR LR W E
MM dH 5 &EBensonld EIR UKl 7z, BRI B &, 1]
WA — R I—T. IS RON?ENIERITHT
BEZIT. HAHERICTBWT, SHEAFICBIISIEAN
ML HENZE < N LT BIZIE, Edith  Eschic
SoTiEm SN OUL) |« FHIEFFE/NT 5 A L
FNERITHL T ZELTCERH—NA)F2I5LF
A (AR ) SV IR E 350 S 3BV BRI &I
THRHP T hao—)L BLZIE. Wu ZongjieDias0)

12 UTERAINCA T OF — I Rt DI & R
BLTW5, ZOEMT, SEONRLTANL, D
LIFDNHAEL TV Z2HbDLDHEISIZHETH D
MHLNRN, END DD, Keik Tt/ fiimeE
EHIT DT ZE L TLE /2L, BLADA
Ly RERIEICEED D ENREETHHTZEND T
EMBAOFELTND, L<EATHADE, [{ilA—
K X—T, &G T2DOMN?ENDIERMNS, HLHR
IR A SN ESBHBFEICBWTA— N/ I—ITBL
MBDIE5NE, TORHEH 2=/ Fe 2 /S5 I3 RS <
ZDFHIET, Trrx EBRRZIMBZTNDANZNBHENE)
FEOTITRD ZEOHF TIEARM G AN B < %
TIRLAT LSRN END DZRFITREBLTWL
HDTH D, BATEBIZTEORMITERTEZAD
EESH, Phil N HID DI THER U= B A FE D F,

ShrekiZBLTIZEDZAIN L B DFRIC L > THAIC
2R Z B EMTEDLDMN? Shrekld, BN H AN
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TETH D, O, EEOEWIITEZRNTS
N, BRlZEZAMMETES L THAEZRKL TV X
STH 5, Shrekld—EHRENWEEZIDTF v AN
75 < S AEARICHEUHIIE S NI A AUTZRR,

AU EBITEIC0RS RITERES DT —A (
E) 1725 Tz (BBC,2004;China Daily,2004) o
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EHICRMLETDZ EBmone | Fhns iz,
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THHMMHL I/, PhilBensonldShrek®d Z EIZAT
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TGO ENI2DDERNCH L TEA LT
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B3 2EB DS EFEENDITH A, EWHD
b, FIHLIEMEEZ TV ERAIIR T IR

learning — 11— learning



Benson: Why Aufonomy? Why Now?

absolutely intelligent .. something people
don’t believe,” commented the sheep farmer
who found him (China Daily, 2004).

DoesShrek’staleofremotesurvival,somewhat
bloody-minded disregard for the conventional,
together with his sublime outward and inward
growth, embody some of the more “heroic”
values that underpin our interest in autonomy
here and now? Or is it simply that we find
it easier to make introductions with Shrek
rather than draw conclusions?! Then again,
perhaps part of the reason why we find Shrek
interesting may be that he has gone wild and
maintained emblematically shaggy opposition
to theoretically clear-cut positions....

Phil Benson didn’t have time to return
to Shrek. But Shrek’s return to civilization
seemed, for me at least, to capture some of the
contradictions that lie in trying to answer the
two questions, Why autonomy? Why now? We
are perhaps drawn to questions of fostering
learner and teacher autonomy because they
take us into spaces of opposition. The idea
of opposition to the status quo is intrinsically
motivating—intellectually and emotionally,
but also pedagogically and intra-institutionally.
But...it is only wﬁen Shrek returns to the social
world that the contradictions strike. Theorizing
and meta- theorizing have something of alpine
isolation about them, a privileged view from
on high, that risk getting (mildly? wildly?) out
of focus when we confront actual practice.

In Shrek’s case, he came up short against a
mutterer’s shears and was quickly tidied up;
in our own cases, we perhaps know only t00
well how our s1tuatedp practice challenges us
to make sense of theory-in-practice... and
entangle, compromise, adjust, and get into
knots, with practice much more than theory,
as we try to make sense of the conflicts and
contradictions in the here and now. Could
Shrek also be the skeptical, critically-minded
practitioner that wants to pull us back to
ground when we theorize beyond specific
context, time, and place?

Andy Barfield, July 2004
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AndyBarfield, 20044-7H
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Barfield: Practising Autonomy as Students & Teachers

Colloquium Review at the
Autonomy and Language
Learning Hong Kong/
Hangzhou 2004: Practising
Autonomy as Students and
Teachers

Andy Barfield

[Stacey Vye, Nanci Graves, Alan
Mackenzie, Rachelle Jorgensen, Eric
Skier, & Jodie Stephenson]

Stacey started from how they had met
on the Teachers College Columbia MA
programme through taking Alan and Nanci’s
autonomy course. They then focused on
exploring how meeting each other and going
through the course together had profoundly
changed their lives, learning, and teaching.
In this exploration, they summarised key
personal and shared experiences, reflecting on
the power of these experiences for developing
and sustaining collaborative autonomy. Alan
and Nanci also shared with the audience their
perspectives and values in teaching the course
on autonomy, before the audience had an
opportunity to discuss in small groups their
development and collaboration in their own
lives as colleagues, teachers, and learners.
Among the many experiences and insights
that Eric, Jodie, Rachelle, and Stacey shared,
the following stood out for me:

In this session, Eric, Jodie, Rachelle, and

(a) Eric’s awareness that he was highly
competitive at the start of the MA course.
This led Eric to question how he got to
be like this, and then to deconstruct the
whole competitive ethos and behaviour
that he had learnt through the years
of his own prior education. Noticing
that he was also encouraging his own
students to be competitive, Eric stood
back, reflected, then changed: “Learning
doesn’t need to mean being better than
somebody else.”

(b) Rachelle’s twin sense of energy and
anxiety at the start of the course, and
her ability to channel both towards a
positive process of change and growth
through opening up to the group. Both
her peers and her tutors helped along
the way by being openly supportive
and non-judgmental throughout.

(©) Jodie’s realization that, though reflective
as a person, she had let things happen
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to her in her prior education, rather
than developed a positive synergy
between reflection and pro-active
behaviour. Jodie moved beyond just
reacting emotionally to what she was
experiencing by taking control. In turn,
she attributed this development to two
factors: first, being asked to engage
continuously in reflection on the MA
course, and, second, being guided and
helped in how to move from reflection
towards setting specific and tangible
goals for herself. Once she started
taking actions on this basis, she went
into a virtuous circle of growth through
reflection-in-action and reflection-on-
action.

(d) Stacey’s “unconventional” education
both at school and in her family. Stacey
related how she had gone through an
open concept school as a child and sat
only on the floor or on - “quite earthy!” -
bean bags upto the age of 12. Observing
that being asked to sit at a desk in
secondary school had felt like being put
in jail, Stacey found striking similarities
between the MA course and her earlier
“free” education. She explained how she
had plumbed her years of autonomous
education and upbringing to reposition
herself in the TC group towar(i)s being
a totally supportive friend for others.
Interestingly, Eowever, Stacey noted that
she felt the TC group communicated
better by email with each other than
face to face..

From the observations that Alan and Nanci
then made, a couple of striking insights for me
were:

(@) Nanci putting joy of teaching and
learning madly, truly, deeply at the
heart of the course fjc/)r their students.
Seeing joy as intrinsic to collaboration:
iﬁltellectual development with a human

eart;

(b) Alan positioning himself and Nanci
as peers to their students and not
claiming expert or authoritative status:
“We are teachers, too, and let’s learn
together - constructively, chaotically,
lightheartedly, and proactively.”
To bring things together, the whole group
Eresented the maps of autonomy that they

ad made at the start of the TC course, and
then contrasted these with their maps of
autonomy at the end. This visual contrast
showed how their initial mappings had tended
to be sparse, linear, disconnected, and centred
on individual understanding. On the other
hand, their later mappings were full of colour
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and detail, radiating dozens of connections
between their inner and outer processes of
development, and dazzlingly capturing the
socially and interdependently created joy of
their collaboration. This explosion of ideas
and connections crystallized their shared
growth and friendship.

Andthen we were into groups for discussions
of how we, the audience, connected with what
the speakers had said. Regrettably, though,
wel only had about 10 minutes to discuss...If
only...

In the above summary, I've tried to point
out the key experiences and lessons that
resonated with me, as well as to do justice
to how meaningful the presenters’ shared
collaboration has been for them. It is clear
that the TC course led by Alan and Nanci
surpassed all expectations for those doing
it and had a life-changing effect on each of
them. This is what was profoundly fascinating,
and what also prepared the ground for some
very intense small-group discussion at the
end of the 100-minute session. In actual fact,
I came away feeling that I knew each of the
1(iresenters in a different way, and that T had

ad many chances to notice connections
between some of their experiences and mine.
And yet... 1 also came away feeling a little
miffed - to borrow a phrase - that the bottle
was nearly 9 tenths enjoyed by the time the
audience had a chance for a short 10-minute
drink of collaboration together!

Attending other sessions throughout the
conference, I noticed a similar recurrent
squeeze on the space for contributions
from conference participants in presenters’

discourses about learner and teacher
autonomy. Yes, as many conference
presentations showed, we have moved

(and...but...or can move further?) into a post-
modernist way of thinking, feeling, and doing
autonomy. Yes, we are taking ourselves in
new ways into richly contextualized settings
and individual/joint explorations of practice,
so that we can better learn, reflect on, feel,
and question what it means to engage with
autonomy. And yet.. 1 sense we also risk
being trapped within our own contexts,
caughtup in the fascinating wealth of our own
experiences, at the expense of developing a
dialogue with the audience - with the “other”
who - and let us admit our part in all of this
- complicitly listens along to representations
of practicing autonomy as teacher-learners,
an(f by doing so, (perhaps partly at least?)
confers authoritative status on them - and us.

How can conferences on autonomy walk the
talk of what they focus on? Could participants
be more actively engaged in conference
presentations in goal-setting, collaborating,
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and developing, in tandem with presenters,
ratherthan, as often seemed to happen in Hong
Kong and Hangzhou, belatedly invited in after
the “facts” Can we, in a word, create together
more earthy spaces for dialogue within such
presentations of light and wonder? Open-
concept conferences? Do we want to connect
with that?

Andy Barfield, July 2" 2004
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Response from Stacey Vye

ndy, I am ecstatic after reading your

critically constructive write up of our

colloquium. Eric, Jodie, Rachelle and
myself are benefiting from your feedback, and
thank you for taking the time to write your
reflections. 1 thought what you said was fair
furthermore; T agree and actually regret that
our audience didgfl’t have more focused group
time.

This was the fifth presentation I have worked
on with Eric, Jodie, Rachelle, and well as other
friends. Previously, we experimented with
hands on workshops to create an audience-
focused and friendly forum for discussing
autonomy. However in Hong Kong, because
the format was a colloquium rather than a
workshop, we struggled with degrees of
formality since panel sessions tend to be
presenter focused. An initial plan I favored
was for the audience to experiment with
drawing mind maps of their changing views of
autonomy including any emerging thoughts
from the conference. We decided against this
idea because of a perceived lack of feasibility
with which I agreed upon. Coincidentally, I
was bedazzled whenIattended Andy and Mike
Nix’s presentation later on in the afternoon
where the audience created mind maps with
colored pens!

As Andy lamented, I too was perplexed by
the fpresenter—focused slant of the autonomy
conference. In general there was not much
room left for audience participation. After
assessing the first day of the tone of conference,
we adjusted the focus of our colloquium for
the following day to be more formal than
previously planned. Unfortunately, I think the
alteration contributed to elongating presenter
time allowing for less time for audience
participation and insight. I learned a lot.
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Little: Developing Learner Autonomnuy...

Introductory thoughts on
learner autonomy

David Little, Trinity University,
Dublin, Ireland

Some definitions

eing autonomous means doing things
for ourselves, being self-governing, self-

managing, self-regulating.

Being autonomous is not the same as being
independent, which means doing things
on our own, being free from the help or
interference of others.

In any domain our capacity for autonomous
behaviour depends on, and is constrained by,
the acquisition of relevant knowledge and
skills.

Autonomy is ...

* fundamental to the way human beings
are - each of us has his or her own
thoughts, desires, intentions, etc.

o the medium and goal of developmental
and eXFeriential learning - consider the
example of first language acquisition.

* developed in interaction with others
- we are inescapably social beings and
all our behaviour is socially situated and
socially conditioned.

» the basis on which we most effectively
contribute to the various contexts in
which we live - family, community,
workplace, etc.

In formal learning contexts ...

*  Autonomy has always been an implicit
goal. All educational systems assume
that learners should be able to apply
the knowledge and skills acquired in
school to the business of living outside
and after school.

e Autonomy is all too rarely achieved
because insufficient attention is paid
to (i) the nature of human learning
in general and (i) a key difference
between developmental/experiential
learning and formal learning. 7The gulf
between the two kinds of learning
is left unbridged (cf. Barness 1976
distinction between school knowledge
and action knowledge and Vygotsky's
1986 distinction between scientific and
spontaneous concepts).
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Little: Developing Learner Autonomniy...

When we develop learner
autonomy...

* we exploit a universal human capacity.

» we help learners to develop an explicit
(conscious) ability to manage their
own learning, which involves planning,
monitoring and evaluating.

* we hope to provide learners with skills
of self-management they can apply to
other domains of learning and living.

o learners do more than bridge the
gulf between action knowledge and
school knowledge: school knowledge is
internalized and becomes part of action
knowledge; action knowledge becomes
explicit and thus available to conscious
manipulation.

In formal language learning ...

* the development of learner autonomy
depends on three basic factors: (1)
learnerinvolvement-engaginglearners
to share responsibility for the learning
process (the affective dimension); (i)
learner reflection - helping learners
to think critically when they plan,
monitor and evaluate their learning
(the metacognitive dimension); (iii)
appropriate  targel language use
- autonomy in language learning and
autonomy in language use are two sides
of the same coin (the communicative
dimension).

» the justification for pursuing learner
autonomy is that it produces more
efficient and effective learning.

In developing learner autonomy ...
» the teacher plays a key role as:

expert: someone who knows about
language and language learning.

guide: someone who can help a
particular  learning community to
identify its learning needs.

mediator: someone who can initiate,
model and support the various forms
of discourse required for learner
involvement, learner reflection and
appropriate target language use.

* the technology of literacy s
indispensable to the reflective processes
of planning, monitoring and evaluating.
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Little: Developing Learner Autonomnuy...

o the European Language Portfolio
supports the teacher’s role and
exploits the technology of literacy in a
particularly effective way.

The European Language Portfolio
Three obligatory components

*  Language Passport — summarizes the
owner’s linguistic identity and language
learning and intercultural experience;
records the owner’s self-assessment.

e Language Biography - provides
a reflective accompaniment to the
ongoing processes of learning and
using second languages and engaging
with the cultures associated with them.

e Dossier - collects evidence of
L2 proficiency and intercultural
experience.

Two functions

*  Pedagogical function - The ELP

is designed to make the language
learning process more transparent to
the learner and foster the development
of learner autonomy (cf. the Council
of Europe’s commitment to education
for democratic citizenship and lifelong
learning).

*  Reporting function - The ELP provides
practical evidence of L2 proficiency and
intercultural experience (cf. the Council
of Europe’s interest in developing a unit
credit scheme in the 1970s).

*  Both functions are fulfilled by using
the common reference levels of the

Common European Framework of

Reference for Languages (Council of
Europe 2001).

The CEF’s common reference levels
e atsixlevels: Al, A2; B1, B2; C1, C2

* inrelationto five skills: listening, reading,
spoken interaction, spoken production,
writing

* in the form of “can do” statements that
provide a basis for specifying learning
targets, selecting learning activities, and
evaluating learning outcomes
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Integrate Ireland Language and
Training and the Milestone ELP
Integrate Ireland Language and
Training
e ESL courses for adult immigrants with
refugee status
All levels from beginner to advanced

Delivered the

entirely  in
language

target

Multilingual/multi-ethnic classes of 15
learners

20 contact hours per week over 20
weeks

4-week cycles of learning

5th week used for reflection, self-
assessment, teacher assessment, target
setting, appraisal interviews etc.

e Principal goal: to enable learners to
operate as autonomous agents in an
English-speaking society

* Pedagogical approach: emphasis on
collaborative planning, monitoring and
evaluation

*  Principal tool: the Milestone ELP

The Milestone Project
EU-funded project involving five countries:

*  Germany: Hamburg Netzwerkverbund
Gewerbeschule 3 fur Erndhrung und

Hauswirtschaft

Gewerbeschule 8  Arbeits- und
Werktechnik

Handelsschule 15 Staatliche
Fremdsprachenschule

Institut fur Lehrerfortbildung

*  Finland: Helsinki City College of
Technology; Helsinki City College of
Culinary Art, Fashion and Beauty

o Ireland.: Integrate Ireland Language and
Training; CLCS, Trinity College Dublin

*  Netherlands: Amsterdam  Teleport
(Techniek), ROC van Amsterdam — Unit
Educatie

o Sweden: Komvux (Visterplansskolan)
Orebro

Art, Fashion and Beauty

e 71)V 72 R :Integrate Ireland Language and
Training; CLCS, Trinity College Dublin

s FZ>%: Amsterdam Teleport (Techniek), ROC
van Amsterdam-Unit Educatie

o AU z—7 > :Komvux (Vasterplansslolan)
Orebro
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The Milestone ELP

»  Language biography - Partl: previous
language learning and intercultural
experiences; important events in life;
current proficiency in host community
language -Part II. current language
learning - attitudes and expectations;
learning contract; learning  style;
personal learning goals (“can do”
checklists); self-assessment.

e Dossier - Course programme and
attendance; work in progress; samples
of work.

* Language passport — “Standard adult
passport.”

Implementing the ELP

»  Teachers are free to introduce the ELP in
whatever order they prefer.

* To some degree this is determined by
their learners’ educational background
and level of proficiency in English.

o Teachers have developed a large
number of activities and worksheets
that lead into different parts of the ELP.

o All learners leave IILT with an ELP that
provides an account of the learning
process, tracks their learning progress,
and shows what they can do in English.

IILT’s weekly learning cycle

*  Monday: set and write down individual
learning targets; negotiate the theme for
learning during the week; plan group
work.

e Tuesday and Wednesday: work in

groups on activities related to negotiated
theme.

o Thursday: testing and self-testing to
demonstrate ability to carry out target

tasks.

*  Friday: group/individual self-
assessment; teacher feedback; new
targets identified.
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Examples from the work of six adult
learners of English as a second
language

Conclusion: some teachers’ views

The impact of the ELP on our
learners

Ruth: The ELP gives students a sense of the
learning process and it gives their course
a structure. The checklists help them to set
targets at the beginning of the week and
evaluate their learning at the end, and they
get into this learning habit.

Stefan: Yes, the different sections of the ELP
help them to organize their learning and
they have the idea they are building their
own book.

Helen: The ELP encourages a step-by-step
approach to learning. Students can move
gradually from level to level without
becoming overwhelmed. Also, my students
are very aware that new students joining the
class don’t have the same bank of learning
to refer to.

Suzette: The ELP works even with beginners
and gives them a sense of pride and
achievement as they track their own
progress. Andthe factthatthe ELP recognizes
their own language, culture and ethnicity -
things that Irish people don’t have - simply
astounds them.

Ruth: Each student is responsible for his or her
ELP, and each ELP is different, an expression
of the student’s individuality. If a student
has a piece of work he is particularly proud
of, it’s very empowering to keep it in the
dossier.

Stefan: By focusing on students’ expectations
oftheir course, their teacher and themselves,
the ELP helﬁs to pass responsibility from the
teacher to the students.

The impact of the ELP on our teachers

Helen: For me as a new teacher the checklists
outlined the syllabus and helped to keep
me focused. Also, the students’ ELPs were
a very effective way of making me aware of
them as learners - especially the targets they
set and the dates they put on their targets.

Suzette: Each of us is working at a different
level, and each level is catered for in the ELP,
so it helps to ensure continuity from class
to class.

Ruth: Suzette and I use the ELP in different
ways - she starts at the front and I start at the
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back. Yet we both achieve the same results.
Because the ELP accommodates different
teaching styles ,it makes a school that uses it
a varied but very integrated school.

Suzette: What 1 like is that responsibility for
what happens is not completely on the
teacher. The students are also involved.
In this sense we and they are at the same
level, working together. That’s very new
for teachers and learners from traditional
backgrounds.

Ruth: When things don’t go so well, the
learners quickly understand that they are
partly responsible because they chose the
learning focus for the week. They learn to
be very careful when selecting group and
indivic?{lal goals.

Stefan: The joy of teaching with the ELP - the
payback - is when you help your students
to achieve goals that give them confidence
and improve their quality of life, like being
able to talk to the goctor when one of the
children is ill. The joy of education for
teacher and for student is quite apparent.

Four web addresses

e wwuw.coe.int/portfolio (For all key
documents related to the CEF and the
ELP)

e wwuw.iiltie (For further information
on the activities of IILT and some
downloadable documents)

o wwuw.eu-milestone.de (To access the
Milestone ELP in the various language
versions, the Teacher’s Handbook, and
classroom activities)

e wwuw.tcd.ie/cles (Select “PROJECTS” on
home page for information about Irish
ELP projects and an extensive overview
of CLCS’s f)ost— rimary ELP project,
with examples of pupils’ work)

Thanks to

e Barbara Simpson for collecting the
examples of learners’ work and
interviewing the teachers.

¢ Ruth, Helen, Suzette and Stefan for
talking about the impact of the ELP on
themselves and their learners.

e All the teachers of Integrate Ireland
Language and Training for their
commitment to the reflective processes
that develop learner but also teacher
autonomy.
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Stories of Learner Autonomy: How We Got Hooked

“How We Got Hooked.”

In place of our usual “teachers’ stories of
learner autonomy”we are printing an extract
from an article by Yoko Morimoto, based
on her presentation at the LD forum 2003.
Morimoto’s article includes an impressive
“Story” from a student, together with a plea
to teachers “please don’t turn your students

off”’

Yoko Morimoto, School of Political
Science and Economics, Meiji
University.

1. What motivated my research?

“Would this group even be able to hold
together next year?” Towards the end of the
first year the attendance was getting worse
and worse, and even our strict attendance
rules could not make students come to class
anymore, nobody seemed to be able to stop
people from quitting, and we, the teachers
started to wonder if there would be anybod
left when the second year began... Then, all
of a sudden, in April the following year, there
was a sudden miraculous “resurrection” and
then an “explosion”! The group seemed not
only “resurrected”, but totally recharged, and
students started to look happier and more
serious and enthusiastic about their projects.
By the end of their second year, tll:e had
conducted two English camps packed with
English presentations and activities, taught
themselves debate procedures and conducted
debates in my classes, upgraded and added a
mass of bilingual information to our program’s
website (EPC Group 2001, 2002), written,
produced, and performed a court case play in
English with an extremely sophisticated digital
film of situations surrounding a murder in this
play, produced and performed a musical,
Lion King... And these are only some of
their activities in a period of 9 short months!
People showed up with the enthusiasm of, say,
attending a party. It seemed they no longer
needed strict attendance rules or even grades.
They looked as if they just wanted to be there.

How could this transformation be
explained? I thought of interviewing the
students extensively and also have them talk
about this in groups and videotape them for
further analysis. I also consulted my former
colleague, Dr. Junko Kurahachi, an educational
psychologist, who introduced me to a useful
tool to analyze students’ motivation, called
WTC, a “Willingness to Communicate” model
developed by MclIntyre et al. (1998).
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Stories of Learner Autonomy: How We Got Hooked

2. Data from a student interview:
Student ).l

J.I had spent some years abroad in his teenage
years, and was more fluent in English than most
others in EPC. To the teachers, he appeared to
stay in a low profile for most of the first year,
emerging as a leader later on. J.I. was eloquent
about the power of collaborative autonomy:

The miraculous success of EPC came
from compassion people have for
one another. People saw goodness
in everybody. When somebody came
back after a long absence from our
work, mnobody criticized him/her or
even mentioned the fact. The selection
process was particularly memorable
as they let themselves express their true
Sfeelings about important issues, and
there were even many tears. After all,
we had nothing to hide from each other.
Selecting a new member in the group
was a sensitive stuff. We were nervous
about it as we were just becoming a
Samily”. It was still so fragile then, and
we did not want to break it by letting a
wrong person in. That’s why we got so
serious and gave deep thoughts about
what we really wanted from EPC, our
‘other family”. We ARE a family now,
and this is such a secure one that we all
Jfeel we have a place to come back to any
time.

When I look back into the last two years,
the most fulfilling classes were the ones
we planned and conducted ourselves. I
was pretty much fed up with “systematic”
classes from junior and high school
days.

If I may make any request for teachers,
it is for them to allow students to do
what they want when they come up to
you for permission. To come to a group
consensus to do something together, they
need enormous energy and motivation.
Denying their chance to do them would
only blow off the little flame they finally
managed to ignite. So, teachers, please
do not turn them off!!

To see the website created by the students of
the EPC at Tokyo Meiji University go to <http://
www.kisc.meiji.acjp/~epc/>
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LD at JALTZ2004 in Nara

Learner Development Forum:
Empowering Learners for Class
and Beyond

on’tmissthe 2004 Leaner Development
Forum, to be held Saturday, November

20, from 4:45 to 6:10 pm. Presenters
from e1ght different contexts—from teaching
children to working with high school and
university  students—will display posters
on techniques, proaches, projects, and
research exploring %ow learner autonomy can
be fostered across the curriculum, both inside
and outside of class. After brief introductions
from each presenter, participants will have a
chance to view posters and talk directly with
presenters. Come see how teachers in Japan
are fostering autonomy and join us for small
and large group discussions about themes that
emerge from these eight different posters.

If you are interested in taking part in next
year’s Forum (2005), asa presenter or organizer,
come to the LD SIG Annual Members’ Meeting,
immediately following the Forum (in the same
room!), from 6:15 to 6:24 pm. Don’t miss out on
planning for the 2005 Forum and other LD SIG
related events!
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