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z About this issue

Learning Learning
15 (2) Fall 2008

Welcome to Learning Learning, the
Learner Development SIG’s biannual online
newsletter.

As the summer heat and humidity finally
give way to cooler, dryer days and the fall
semester kicks off, we hope that you will
find plenty in this exciting new issue to
galvanize your practice and thinking about
teaching and learning throughout the re-
mainder of the academic year.

The LD SIG continues to be a forum for
face-to-face as well as online interaction.
Some of you will have met Tanya McCarthy
and Kayo Ozawa already at events and get-
togethers over the past six months. They in-
troduce themselves in our PEOPLE section.
You can also find out what is happening in
some of the local get-together groups in this
section.

A new RECENT EVENTS section pro-
vides an overview of some off the most
interesting happenings of the summer:
Martha Robertson writes about the first
joint JALT-JACET conference, co-spon-
sored by the LD SIG, which was held in
Nagoya in June, Alison Stewart remembers
the LD SIG retreat, and Kay Irie reviews
the Learner Autonomy Research Network
Symposium at the AILA conference in
Essen Germany. If you weren't able to at-
tend these events yourself, these reports will
give you a taste of the ideas and collabora-
tive activities that have been prominent this
summer.

Our FEATURED ARTICLES this issue in-
clude a genre-breaking review by Mike Nix and
Masuko Miyahara of the latest publications
- most of which you can access immediately
on the web - regarding research into identity
and language learning, and a personal per-
spective on managing the self-access centre at
Kanda University of International Studies by Jo
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z About this issue

Mynard. This section also includes a brand new {°w-«aipxEe"A~"AE W {

episode of Steve Davies’s far-out sci-fi explora- »+TE Ux w.g>;Qo0%p oX-1b{

tions in Learner Autonomy: The Adventures of é’?dWUTE;\&X]f :IT:M ZVS-Z(:)bV\All *z(rOW ;E " swS
Magenta M. _€'sXptz D Oz+"-5 7 Gc?ruae”

In addition, we have a new book review by etb-% 4*(N¥"aUz% 4*(aliqzt|i
Yoko Munezane, and notices about important q™eae~etb1*/, $08pw cgtmMowA
dates for your diary: don’t miss the LD SIG > GLMh i hwpzK$zS| " Xi*"M{

Forum on November 1st at PAC7 at JALT2008, ®7%z *z —qMO~ >attqS’e.

the LD SIG Annual General Meeting, andapar- hSgxzyhtvj2# >2%yU$B g
ty afterwards with the CUE SIG at the fabulous 04QO-t"h{e>;tza"~gt"h"z
Pink Cow. $Bt “loVhe Zaetiutkas ALz
T U~€1"AtitfwiAis | b\

In whgt‘is now becoming a tradition of sharir}g ‘SZ"‘i‘h{Uf 2¢s }I< n\yvv,wzl\)OTGB a4
responsibility and mutual self-development, this ~ ggng A »"q' 0 Bql YtEC 0Xs
issue welcomes on board Masuko Miyahara as +'h{
co-editor. Having had the privilege of working S¢ XWM‘W —sX oxCathrm
on Learning Learning for three issues, Iwillnow 75z sTIih\qxtOtp<K“tdce {ti
be passing the baton on to Jim Ronald, who has Yec t Xwl >AMoXiArlh... ot &
been shadowing this time round and helpingout ~ ¢i~O¢Az<ta 20D zU"+~éi"At
with editing and proofreading from the other il -¢c~ORecz>J6 zuA 2 "0
side of the world. As always, Learning Learning ~ * 2 *8 y fty#i Xo Mh 1b{

AN A )

has relied on the amazing goodwill and coop- thd@ oxifh w.."etxqj-ew
eration of a diligent team of proofreaders an h — wWMtcd w™>~hMq¥MEb{
translators. Thanks go to Ellen Head, Martha _ ' .
Robertson, Stacey Vye, Michael Carroll, Kay Irie, ®f6w6px XWMT'wd@>S4]

. . 0S“tb{ g oK"Mxz$B%"Uw°®»
Etsuko Shimo, Yoko Wakui and Naoko Harada. G odp WK'Mx Mtad4pb Ktz

A%d of course, a round of applause to all con- “]° CXiAM {
tributors. 3w+ 0z—"S1 wkK"qVtSe>S;”

If you would like to be involved in Learning MhiZeyzO+ Mpb]™ A0YszS4
Learning, whether as a writer or a member of j0S“thBB% U EWMIXT zth
the editorial team, please let us know. New X-% 4*(y%*4$644*0/ -*45 EJTDVTT!ME T.
members, new ideas and new ways of doing JdoXitM{.."e T'w] ™ _«z AYZU
things are what keep the SIG alive and kicking! \V_I‘f sf /‘3,\‘2’1 —QgsloS“tbwpzK $2S

17,
We hope you enjoy the issue. Please feel free S%yU$B

to share your reactions, comments and ques- i a
tions on the LD SIG Discussion List (discuss@ zeeli-uriae’Aqvje#
1d-sig.org) or by emailing us directly.

Best wishes
Co-editors

Alison Stewart
(stewart_al AT MARK hotmail.com)

Masuko Miyahara
(MasukoM AT MARK aol.com)
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Coordinator’'s message
October 2008

Greetings all from New
York City. I am writing
this message while still
%1{5 oying the end of my
SPEYRST. *"asearch trip
and holiday: time I've
found increasingly useful
in recent years for gain-
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x0aB "eU’IT‘g“~loXiNo S*
tb{ a4<47"4Q‘0g°'0S“thUz

Q&MIEYTOn%%\{ eMedt parts of my visit here

gsthe cl}énce to swap stories with my sister and
her partner, both involved in arts education
projects. Their experiences segue in inspiring
and challenging ways to my efforts to develop
a vocabulary for an interdisciplinary discus-
sion of poetry and poetics, literary studies, and
philosophy in relation to learner autonomy and
curriculum reform.

One project that I've learned about this year
is Project Zero, http://www.pz.harvard.edu/
index.cfm, a research project sponsored and
coordinated by the graduate school of educa-
tion at Harvard University. A quick visit to
the site may leave you in awe at the range of
projects that they have developed over the past
forty years. Two of the most immediately ap-

.BUFSJBMT &pealing subssites arg fytful Thinking http://

www.pz.harvard.edu/tc/index.cfm and Visible
Thinking http://www.pz.harvard.edu/vt/
VisibleThinking_html_files/VisibleThinkingl.
html. My encounter made me wonder why col-
lege and university teaching seem so lacking in
comparison with the education resources fo-
cused on K-12 programs, but it is also clear that
the thinking routines described there are por-
table to any institutional setting. The thinking
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z Coordinator's message

routines discussed are not new, and will no doubt be familiar to many, but they are well-organized,
and lend themselves to reflecting on one's teaching, and re-evaluating our classroom practices.

If you are interested in stimulating your thinking about teaching and learning, these sites should
prove inspiring and useful as we prepare for this year's Forum at the national conference.

Learner Development will, of course, be in Tokyo for PAC 7 at JALT2008 at the end of this month,
and our big day will be Saturday, November 1st. Further details about the Forum, AGM, and an-
nual SIG party are included in this newsletter, and I hope to see as many members as possible at
our scheduled events and at the other learner autonomy themed presentations. We also need as
many volunteers as possible to welcome new and old members at the SIG table in the EME (the
Educational Materials Exhibition or publishers area) so please try to make a bit of time to lend a
hand.

I am especially looking forward to the Forum and to a lively AGM discussion on future direc-
tions for the SIG in the coming year. At least some committee members will need to change hats
or take a step back from their current roles to focus on research, family responsibilities, or to
simply make room for new initiatives. Our system of shadowing committee positions is working
well (especially for our publications team), and our fantastic treasurer, Keiko Kawazu, is keeping
the books up-to-date, so I'm happy to report that we are moving toward the end of 2008 having
hosted national and local events, and can feel confident that we will keep on keeping on next
year. From all the members of the committee, all the best with your teaching and learning; we’re
looking forward to seeing many of you at PAC7 at JALT2008 next month.

Hugh Nicoll

Getting Your Copy of
More Autonomy You Ask

ALT2006 saw the official launch of More Autonomy You Ask (MAYA),

edited by Eric Skier and Miki Kohyama, and featuring 13 research chap-

ters exploring learner and teacher autonomy in a Japanese context, with
guest chapters by Stephen Krashen, Chitose Asaoka, and Terry Lamb. Click
here for more details.

More Autonomy You AskDZEEACDINT

PSF "VUPOPNZ :PV "TL .":" x+"-5 tSMo-UtZ["e%
“h{":"w>Ax&SJD 4LJFS q.JLJ ,PIZBNBt"$Bz 00S
tSZ"Y6 q-£wx0Q>s” t"h"Z€ae q4UFQIFO
,SBTIFO $I1JUPTF "TBPLB qg5FSSZ -BNCU{Mh®uA%RO»"pb{ OM
mMox\aes « 0Xi"M{
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z People: Self Introductions

Self-Introduction by new members

A N—BCEBN

Tanya McCarthy

Kanda University of International Studies
Email: rastanya AT MARK gmail.com

Hi everyone! My name is Tanya McCarthy and I am a brand new
member of the LD SIG. So far, I have only been to one meeting,
but I hope to become a more active member as I feel that this

SIG has a lot to offer to those interested in learner development.
Currently, I work as a learning advisor in the self-access center at
Kanda University of International Studies in Chiba. As an advisor,
I help learners to become more aware of their role in their learning, and help them to take more
responsibility for their development. I have been doing this for only a few months, but it has been
very rewarding. I hope to meet more of you in the coming months, and I look forward to sharing
classroom and advising experiences with you!

H— =Ty H——
fHENEKRE

LN ARt X{YTX-%4* (wYil"qslh»"CR~Us8"3 " pbfficS TU"AY
i-t€C h\qUsMwpbUAT'uA$t/E""oMVhMg¥loMtb{gOx >Z
Gw -cNZ«-p&”Ci--i»tx 76-i»"HA"Ci-2A1 2’q"0E ¢ oM%
bgAl 2”w “Aw° g ozZT\hjUxihjwT6tdgqu >EjzZA oxiihjw]
*YNtyU><0”'Ot «Z>"oMtbiw“AtmMoti:0DpbUmoc“UMUK
"qoaoMIb{UMOjt..."etSqM 0zAP°WZR A *ZAl 2"q ow.gsré
“0Q"\g>, "t oMEb{

Kayo Ozawa

Kyoritsu Women's College and ICU High School
Email: kayo AT MARK ta2.so-net.ne.jp

I'm thrilled to join the LD SIG, as I have been looking for a group of
professionals with whom I can share ideas. I have been at ICU High
School for twenty years teaching literature, writing, and skills classes, to
returnees and non-returnees. Starting this April, I have started teach-
ing a TOEIC and a Current Events class part-time at Kyoritsu Women’s
College, in addition to teaching just one literature class at ICU High. I have found teaching at

the Women’s College to be a totally new experience, since the students have all been taught by
the grammar-translation method, not immersion. I look forward to attending the LD SIG get-
togethers to gain ideas of how to bridge the “gap” between these two different learning styles, and
how to enable my university students to become autonomous learners despite the fact that the
syllabus for these classes is prescribed.

LEARNING LEARNING 2008 - VOL 152 — 5
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Please send in your own self-introduction with a photo for the next issue of Learning
Learning in April 2009!

s ever, the heart of Learning Learning is the living contact between
us all. What’s been getting you excited, puzzled and motivated
with learner autonomy recently? Send in your short reflections,
ideas and articles. We want to hear from you! Let’s keep on making the
connections!
®T6wWT6 w 7x2hjfow pw\Vhe‘gq“tKtb fwqg\-1
6 wxot _‘_oKsh>_<_?tu "z22iMz0 'doM”p eOTe... e
w™ 7 AYzZ oG A>uloXi*M{s”"ceT'w >4loMtb{
“M~ >AloMV1 +O{
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Z Reports

Getting Connected:
Local Get-together
Reports from Hiroshima
and Greater Tokyo
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Hiroshima Area ¢ a

Jim Ronald B&EA

The Hiroshima Learner
Development get-togethers have
been happening, usually on a
monthly basis, for close to a whole
year now. Attendance has ranged
from approaching twenty in early
months to, typically, three or four
people in recent meetings. Typically, too, teach-
ers joining the get-togethers have been a mix of
LD SIG members and non-LD SIG members,
from within Hiroshima City and from as far
away as Fukuyama or Onomichi.

Teachers have come to the meetings with a
range of expectations: to meet other teachers
and talk about shared concerns such as class-
room control or oral testing, to learn about
LD-related issues, and to socialize after the
meetings. Get-togethers have been planned with
these three types of expectations in mind: start-
ing with a “Bring your problems” advice time,
followed by short led discussions on practical
learner development-related topics, such as the
use of graded readers or dictionaries, and usu-
ally finishing with a meal together. In our first

meeting, Maria Trovela (now, sadly (for us!), in
Tokyo) suggested that we use the get-togethers
as a springboard for actually doing learner de-
velopment. The meetings may well serve this
purpose in a general way, but we are still waiting
to see fruit in the form of joint projects or action
research that investigate or promote learner de-
velopment. Watch this space!

At present, we are in the middle of discussing
how the LD get-togethers can better serve the
language teaching community in Hiroshima.
Regular participants, most of us LD SIG mem-
bers, could list the many different ways in which
we have benefited from these get-togethers, but
the recent low turnouts suggest that we are sim-
ply not attracting enough teachers. Any sugges-
tions very welcome!

Greater Tokyo area f~

Kay Irie and Masuko Miyahara
NIE BRAEEF

At the May get-together in
Tokyo, Stacey Vye and Mike Nix,
who had been coordinating the
Tokyo meetings, handed over
the baton to us, Kay Irie and
Masuko Miyahara. On behalf of
the Greater Tokyo LD SIG members, we would
like to thank them for their initiative, enthusiasm,
and coordination for the 18 months since our first
get-together in February 2007. Otsukare-sama

to both! Together with everyone in the area, we
hope to keep up the open and friendly atmo-
sphere of the meetings and continue to grow as a
community to support each other as teachers and
learners as well as researchers.

We have been meeting on the second Sunday
of every other month. The notice of the meeting
now including a theme for discussion is sent out
a few weeks in advance to the members in the
area. If you are in the area, and are not receiving
this email, please let Stacey Vye (stacey.vye@
gmail.com) know. The get-together is open to all
members. Your suggestions for discussion topics
and formats are greatly appreciated.

The Greater Tokyo LD SIG welcomes LD SIG

members from out of town, and even non-LD mem-
bers. Please join us in our next meeting in January!

LEARNING LEARNING 2008 - VOL 152 — 7



Z Recent Events

Synergistic
Collaboration
Rocks! The JALT/JACET
Regional Conference
at Chukyo
University, Nagoya
BAMTFO—UMRH
—JALT-JACETERIAE(
BHE)

Martha Robertson,
Aichi University,
Toyohashi Campus
<v—Y-an—rvr

BMKRE BHEFr/1R
Email: marrober AT MARK alumni.
iu.edu
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hat, pray tell, is Synergistic

Collaboration?” asked many people

when the Chubu Chapters of JALT
and JACET announced the first JACET/JALT
Regional Conference, Toward a Synergistic
Collaboration in English Education. The
Conference name derives from the spirit in
which teams from two organizations with dif-

8 — LEARNING LEARNING 2008 - VOL 15.2

ferent structures and practices met to achieve a
common goal. Conference participants shared
in the synergy as they listened to presentations,
engaged in Q & A sessions, browsed the pub-
lishers’ offerings and socialized with colleagues
from a variety of educational institutions across
Central Japan and beyond.

The Conference took place on Saturday, June
14™ at Chukyo University’s Nagoya Campus,
the day before the LD Retreat at neighboring
Nanzan Gakuen Research Center. Over 150
participants took part, choosing from nearly 30
presentations during the morning session. In
the afternoon, participants came together for
a talk by Professor Hideo Kojima of Hirosaki
University, Promoting Learner and Teacher
Autonomy: Collaborative, Autonomous, and
Reflective Approaches to ELT. Afterwards,
the audience had an opportunity to engage
Professor Kojima in a lively Q & A session. Such

sessions were an integral part of the day, allow-
ing participants to personalize the exchange

of ideas and receive answers to individual con-
cerns that are often overlooked in more formal
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Symposium, moderated by Professor Tomoyasu
Kimura of Nagoya University of Foreign Studies.

YFJHIBNT?eeqASIiEepAthe opening speech by Professor Sanzo Sakai

of Chukyo University, Integration Cycle of ‘World
Englishes’ Concepts: From High School to Graduate
School at Chukyo University, described a pilot pro-
gram developed by Chukyo University involving
high school, undergraduate, and graduate stu-
dents in the study of World Englishes. The cycle
of integrated coursework challenges the estab-
lished paradigms of English Language education
and offers a model for reforming secondary and
post-secondary English education in Japan.

The second Symposium speaker, Professor Nanci
Graves of Kobe International Communication,
posed the question “What difference does
Autonomy make?” Drawing on her experience in
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teacher education, Professor Graves illustrated
how learner autonomy inspires teachers to engage
in self-development and how collaboration with
colleagues serves both teachers and students by im-
proving classroom practice.

The third speaker, Juanita Heigham of
Sugiyama Jogakuen University, spoke about
her role in developing the University’s
Communicative English Program in which both
full-time and part-time teachers work together
to develop and maintain an integrated English
curriculum. Claiming that The Proof is in the
Pudding, Professor Heighham described the
Program as “an example of the synergy that
dedicated professionals can develop and enjoy”
when autonomous learning and collaboration
among teachers is encouraged and nurtured.

Synergy-inducing socialization took place
throughout the day. Comfortable lounges invited
the informal exchange of ideas among partici-
pants, and the publishers provided drinks and
snacks for morning and afternoon coffee breaks.
At the day’s end, a buffet was served to celebrate
the coming together of the two organizations. As
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one organizer commented, the day was not only

an opportunity to exchange ideas, but also “a great
way to meet a whole bunch of new friends and col-
leagues” Although “synergistic collaboration” may
elude succinct definition, synergy was evident in

the energetic exchanges among participants and in
smooth collaboration of all components - facilities,
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publishers, organizers and participants - coming
together to create an enjoyable and edifying day.

Synergism, in Christian theology, is the doctrine
that human will and the Holy Spirit work together
to manifest spiritual regeneration. Although the
Conference organizers cannot claim to move in
such sanctified realms, there was indeed some-
thing transformative in the journey from idea to
reality. Now that our first joint venture has been
a success, we hope that other JALT groups will
reach out to our JACET colleagues and initiate
further opportunities for collaboration. For, in the
words of Conference organizer, John Gunning,
“Synergistic collaboration rocks!”

The Conference team would like
to thank the LD and CUE SIGs for
their generous support of this
venture.
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f the idea of a retreat conjures up images

of solitary and silent contemplation away

from the hustle and bustle of ordinary life,
then the title of this report may strike you as
somewhat odd. The one-day retreat at Nanzan
Gakuen Research Center in Nagoya on Saturday,
June 15 was a full day of lively workshops ad-
dressing a common theme: Crossing Boundaries:
An Interdisciplinary Approach to Learner
Autonomy. The reflections, the “aha’s” and “dog-
gie bags,” that participants were asked to write
at the end of the day confirm that the retreat left

LEARNING LEARNING 2008 - VOL 152 — 9
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people feeling as energized and refreshed as if
they had spent the time at a spa.

The LD SIG retreat took place the day after
the seminal JALT-JACET conference at Chukyo
University, and about a dozen participants took
advantage of the chance to attend two events in
one weekend. Just a short walk away from the
conference venue, the Nanzan Gakuen Research
Center offered simple but comfortable accom-
modation in a quiet, leafy corner of the univer-
sity area of Nagoya. Thanks to the seamlessly
efficient organization of Robert Croker, assisted
by Ashurova Umidahon and Toru Terai, LD SIG
members were able to relax completely.

For the overnighters, the event started off the
evening before with a walk through the grounds
of a nearby temple, stopping to admire a selec-
tion of bugs captured by a band of intrepid small
boys, and ending up at the Rosetta Stone pub.
Here, we crammed into the tiny bar to listen to
the amazing Prisca Molotsi singing the blues,
joined halfway through by Marlen Harrison who
gave his own fabulous rendition of Summertime.

The morning of the retreat started early for a
handful of the participants, who cleared their
heads with a morning stroll around the temple,
while others lingered over breakfast and in the
quiet sunny corners of the Research Center.
Gradually, people rolled in, over 30 in all, hailing
from far and near, and seated themselves around
the spacious seminar hall.

First up was High Nicoll, talking about
Autonomy and Literature. He shared with us
his use of a range of poems, activities aimed at
evoking an emotional response from learners
and enabling them to find, construct and share
meanings in texts. His ideas struck a chord with
Ellen Head, who reflected that the session had
prompted her to think about “how to share the
things we love with students... choosing (texts)
appropriately, the passion of the teacher, offering
space and time for students to have chance to
read a text many times, introducing paradigms
of narrative construction, e.g. ‘hero archetypes’

”

cultural knowledge to help students ‘get it”.

Next came Stacey Vye with a session on
Using Music for Listening and Discussion in the
Classroom, where she showed us how she trans-
forms song lyrics into texts that could be em-
ployed in a number of novel, creative activities.
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Stacey had us all working in groups completing
a gap-fill activity with Alanis Morisette’s song,
“You Learn” and that led naturally to discussion
and brainstorming about how we would use this
kind of activity in our own classrooms and how
music might enhance learner autonomy by mo-
tivating students to search for songs they love
and sharing them with others.

After lunch, Prisca, still in excellent voice,
arrived to talk about Creating Songs in the
Classroom. She took us through a variety of dif-
ferent genres of music - blues, jazz, calypso, rap
- and showed how music can raise learners’ (and
out own) awareness of features of the language,
particularly rhythm, stress, diphthong and liai-
son. Above all, she demonstrated that our voice
is an instrument, something we can use for the
sake of performance and pleasure.

Our last presenter was Marlen, whose theme
was Language Learner Identities and Sexuality.
Marlen’s stories of learners who “discover” or
feel empowered to express gay sexuality through
English led all of us to reflect on our identities
in the classroom. In addition to being teachers,
we inevitably carry a baggage of identities with
us that influence what we do and how others see
us. As Etsuko Shimo commented, “I agree that
identities are made up of various aspects: soci-
ety, culture, family values... all of them influence
our identity. I'm sometimes thinking of what I
do as a woman, as a female teacher, or as a wife,
and it’s always about relating to others in society,
of course”

Each of the sessions was packed with ideas
that stimulated and provoked in-depth discus-
sion and reflection. A number of participants
commented that the sessions and the discus-
sions encouraged them to explore previously
untried ground, such as music or poetry, in their
own lives and with their students. As one person
wrote, “After a teacher-supported introduction
to music in the classroom, even a person like me
who is not very interested in music, can use the
students’ interest to develop activities that are
student-selected and student-developed for au-
tonomous learning opportunities”

The relaxed atmosphere encouraged frank
discussion among participants. After hearing a
participant use the term “airy-fairy” in reference
to the inclusion of extra-linguistic topics in the
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language classroom, Ellen reflected: “I wonder
if we need to find academic vocabulary to hon-
our working “airy-fairily” with its implications
of using space and creating magic... actually
perhaps this is a great new term we could use?”
Another participant responded to Marlen’s ses-
sion: “Sexual identity: do we have to address this
as teachers?” These questions demand serious
consideration, and it is a credit to the friendly,
open atmosphere of the retreat that differences
of opinion could be voiced and discussed con-
structively.

Learner autonomy was at the heart of all
the sessions. Coincidentally, all of the present-
ers quoted or made reference to David Little,
confirming the close connection between ques-
tions of identity and artistic expression with
autonomous learning. The concept of autonomy
figured significantly in the reflections of Retreat
participants. A newcomer wrote, “It was my
first LD event and I felt warmly accepted. I'm
now interested in learning more about what au-
tonomy is and what it’s not” Another participant
admitted to having “become a little jaded with
the whole English teaching scene of late... it’s
good to know that there are teachers out there
motivating students to invest themselves in their
learning, to take care of it, and that there are still
schools/venues out there that let teachers do
this” The reflections underscored the continu-
ing interest and deep commitment of LD SIG
members in discovering and implementing new
avenues toward learner autonomy.

At the end of the day, there is no denying that
putting together an event like this involved a
great deal of work for the organizers, Robert,
Ellen and Martha, and a great deal of prepara-
tion on the part of the presenters, Hugh, Prisca,
Stacey and Marlen. However, the camaraderie
and spirited discussion during the day and the
feedback from the retreat participants gave the
impression of a day of fun and open-minded-
ness, essential qualities for crossing boundaries
and exploring new territory. One participant
summarized the experience as “Unlike a work-
shop... where you are expected to do something
productive and pressured to squeeze out some
output ... the LD event felt like a spa retreat,
healing both body and soul, enjoyable and sat-
isfying” Despite the hard work, the organizers

and presenters felt much the same way. On the
shinkansen ride home, Ellen was moved to com-
pose the following poem, with which we shall
end this report of the 2008 LD SIG Retreat:

We went to a bamboo forest

to a very light room

a space to contemplate

where work and love meet

love of music/poetry/words/people

a profession that just might be sacred
might be a way of just getting by

on days like this I'm proud and comfortable
to be a learner-teacher-facilitator
active-subject-magical-realist-airy-fairy-
participant-observer

amateur-ethnographer

talk about identity, talk about sexuality, talk
about love

love of men/love of women/love leaving self
behind

co-constructing many meanings spiraling out
to trains of thought, new understandings of
past, new energy for future teachings and
meetings, more music tomorrow.

LEARNING LEARNING 2008 - VOL 15.2 — 11
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t this year’s AILA (International

Association of Applied Linguistics)

conference in Essen, Germany, the ReN
(Research Network of) Learner Autonomy
symposium, organized by Terry Lamb and
Garold Murray, was held on the morning of
Wednesday, August 27, the middle day of the
one-week conference. Titled Identity, Motivation
and Autonomy: Exploring their links, the sym-
posium featured the following six papers;
Motivating learners to speak as themselves by
Ema Ushioda, A realist perspective on autonomy,
agency, and identity by Xuesong (Andy) Gao,
Identity, Motivation, and Autonomy: A Chinese
Perspective by Xiaoli Jian, Identity, motivation
and autonomy in long-term EFL learning tra-
jectories by Martin Lamb, ‘I failed because of
English”: Agency of Arab Medical Students by
Diane Malcolm, and The desire to help: Identity
and motivation in fostering autonomy by Hayo
Reinders and Noemi Lézaro.

As the first speaker, Ushioda discussed rea-
sons why we should value learners’ identities
in our teaching and research and encourage
them to speak as themselves in their L2. From
the beginning, Ushioda made her critical stance
toward the previous studies on L2 motivation
clear. These had been predominantly carried
out in the psychometric tradition with learners
perceived as “componentized subpersonal parts
orchestrating courses of action (Bandura, 2001,
p2)” and not as people. She emphasized that
findings from such research and abstract models
tended to lead teachers to generalize types of
learner behavior and attitudes as well as meth-
ods of dealing with them. On the other hand,
theories and studies of autonomy and practice
provide more insights into learners’ minds as
they are treated as fully rounded people with so-
cial identities and situated in particular contexts.
At the end of her talk, she stressed the impor-
tance of invoking students’ own transportable
identities in classrooms, as being able to speak
as who they are is indispensable to their L2 mo-
tivation. Although I was initially a little taken
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aback by how strongly she stated her position
against quantitative research on L2 motivation,
I was relieved to hear her recognition of the
merit of the approach and expectation of more
mixed-method studies in the future. Opening
the symposium, Ushioda’s talk effectively set the
stage for the subsequent presentations of clearly
contextualized studies.

Following Ushioda, Gao, Jiang, Lamb, and
Malcolm presented their own interview-based
studies in specific contexts in Hong Kong,
China, Indonesia, and Bahrain respectively.
Drawing on a case study of a student from main-
land China in Hong Kong learning Cantonese
(social language) and English (academic lan-
guage), Gao illustrated the learner’s strategic
learning capacity, metacognitive knowledge and
strategies facing sociocultural differences and
language barriers. Jian presented the particular-
ity of autonomy of Chinese students and differ-
ent forms shaped by different learner identities
under the influence of school and family educa-
tion. Her distinction of proactive, semi-active,
exam-active, and teacher-active autonomy was
an original and useful way to conceptualize
autonomy. Malcolm’s study was unique in the
sense that she examined four medical students
who faced academic failure in Bahrain. She por-
trayed their attitudes to English, attribution of
academic success or failure to English ability and
measures adopted to deal with the problems.

Lamb’s longitudinal study of Indonesian teen-
agers was of great interest to me as its primary
focus was on the changes over time of young
learners’ perception of themselves as L2 users.
Lamb studied a small group of Indonesian junior
high students (Lamb, 2007) and the motivation
gained from identification processes not with
native-speakers of the language but with a fu-
ture self whose competence in English opened
avenues to academic and professional successes
as well as diverse forms of other benefits. Lamb
recently returned to interview some of the mo-
tivated students who are now 17 or 18 years
old. Among other things, he discovered that his
students’ images of their future L2 selves have
become much more elaborated and focused,
and that English was strongly implicated in the
future self-images of autonomous learners. He
speculated that comparing the future self-imag-

es of more/less autonomous learners may pro-
vide more insights into how the vision of future
L2 using selves relates to the development and
lack of autonomy.

Contrary to the preceding studies, the final
presentation of the symposium by Reinders
and Lazaro shifted our attention from learn-
ers to teachers promoting learner autonomy; a
large-scale study with managers of 46 self-access
centers in five countries (Germany, Hong Kong,
New Zealand, Spain and Switzerland). Their
analysis revealed the teachers’ beliefs about self-
access center, conflicts between their beliefs and
students’ beliefs, and conflicts between their
beliefs and (de-)motivating factors. The last
point included such factors as lack of integration
to the institution, understanding among col-
leagues, funding, and professional training and
proper recognition. Reiinders and Lazaro clearly
emphasized that the managers’ beliefs about
autonomous language learning and the concept
of agency, the roles they fulfill everyday, are in-
separable from the concepts of motivation and
identity. In addition to the slides of the presenta-
tion, many of their publications on the study are
available online http://www.hayo.nl/self-access.
html.

The symposium was much too short to do jus-
tice to the presentations, as only 15 minutes was
given to each speaker. However, I was impressed
by the speakers’ professionalism in delivering
concise and effective talks and finishing on time
thus allowing some time for Q&A in the middle
and at the end of the symposium. One of the
questions raised from the floor was about how
the presenters viewed the relationship between
identity, motivation and autonomy. Although a
definitive answer that would satisfy everyonoe
was not expected, Martin Lamb offered his
view: “Part of our identity is the self we want to
become, and the vision of this future self is an
important component in motivating us to learn,
so it may push us towards autonomous learning
(at least in contexts where formal school does
not seem to provide for this vision)” (comment
confirmed by Lamb). All the presentations of the
symposium shared a common view that motiva-
tion is a prerequisite to autonomy and identity
plays a significant role in motivating students.

Investing your limited time at a conference

LEARNING LEARNING 2008 - VOL 152 — 13
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on a two-hour symposium is a big decision to
make. But the room remained full for the whole
time unlike some other symposiums I went to in
which people came and left in between presen-
tations. It clearly showed the high standard of
the presentations as well as the growing interest
in autonomy in language learning and teaching.
I felt the last two hours of my stay at the confer-
ence were well spent.

Conference website for abstracts:

« http://www.aila2008.org/symposiaindividual-
papersposters.html

References

Bandura, A. (2001). Social cognitnive theory:
An agentic perspective. Annual Review of
Psychology, 52, 1-26.

Lamb, M. (2007). The impact of school on EFL
learning motivation: An Indonesian case-
study. TESOL Quarterly, 41(4), 757-780.

Publications on the studies
presented:

Gao, X. (in press. 2008). Shifting motivational
discourses among mainland Chinese students
in an English medium tertiary institution in
Hong Kong: A longitudinal inquiry. Studies in
Higher Education, 33.

14 — LEARNING LEARNING 2008 - VOL 15.2

Gao, X., & Benson, P. (in press, 2008). Situating
student approaches to learning English in a
Chinese context: A re-interpretation of two
tertiary vocational learners’ experiences.
Asian Journal of English Language Teaching,
18.

Lamb, M. (in press). Situating the L2 Self: Two
Indonesian school learners of English. In Z.
Dornyei & E. Ushioda (Eds.), Motivation,
language identity and the L2 self. Clevedon:
Multilingual Matters.

Reinders, H. & Lazaro, N. (2008). Current ap-
proaches to assessment in self-access. TESL-E]
Journal, 11, 1-13.

Reinders, H, & Lazaro, N. (2008). Technology in
support of pedagogy: the case of self-access. In
Zhang, F. & Barber, B. (Eds.) The handbook of
research on computer enhanced language ac-
quisition and learning (pp. 469-482). Hershey:
IGL

Reinders, H. & Lazaro, N. (2008). The assess-
ment of self-access language learning: practi-
cal challenges. Language Learning Journal,
36(1), 55-64.

Ushioda, E. (in press). A person-in-context
relational view of emergent motivation, self
and identity. In Z. Dérnyei & E. Ushioda (Eds)
Motivation, language identity and the L2 self.
Clevedon: Multilingual Matters.




z Article: Feature Article:

Linking ldentity
and Language
Learning

TAT U TATALEBFEF
@@ﬁﬁ%%N@ﬁ*

Mike Nix,
Chuo University

YA ZyOR HRKFE

Email: mikenixl AT MARK tamacc.
chuo-u.ac.jp

Masuko Miyahara,
International
Christian University

SEAET EREERAZ

Email: MasukoM AT MARK aol.com

eq T--wi Q>

U «yGe«pquj?
37¢yz ATA A qHE
tSz"z AiA A qt
A AqicUc%gei e
U & AiA A yqt --qOgMO>m
wiatizZolop oM”IXy'M Uw
Yoppbf,ow Ytxei«xmZS“th
wpzei&dip 1tO pVib{sz
I°ppV'w®z ATA AT b” Yw
,oeweaetbWideUAwildewO+ts
ceyqRUQOS“th{

his is a re-constructed conversation from

post-structuralist and socio-cultural per-

spectives between Mike Nix and Masuko
Miyahara about issues of identity in language
learning with links to online articles, and book
previews, reviews and notices. Our aim here
is to provide a broad overview of some of the
main areas of research on identity and language
learning: 1) social identity and SLA; 2) identity
and language learning in Japanese contexts; 3)
identity and bilingualism/multilingualism; and
4) identity in the foreign language classroom.
It is by no means a comprehensive review of

Nix & Miyahara

work done in this area, but we hope that our ex-
changes highlight the significance of identity in
the language learning process and raise issues of
interest, and that the links help you follow those
issues further.

Mike: Identity has
become a buzzword
in second language
acquisition research
and a key concept

for understanding
how language learn-
ing happens (or
doesn’t happen). Post-
structuralist theories
of identity - which
see identities as con-
structed and re-constructed in specific social
and historical contexts - played a big part in my
Masters Degree in Cultural Studies (which I did
before becoming a language teacher). Now I'm
interested in using identity to help me better un-
derstand how the students in my English classes
can develop their language learning and use. But
the relevance of theories of social identity to for-
eign language classrooms is maybe not as obvi-
ous as it is to second language learning contexts,
where learners are often using the language to
negotiate relationships in work, home and study
environments. This is a point you raise, Masuko,
in your interview with David Block in a previous
issue of Learning Learning, People Who Cross
Borders: Perspectives On Second Language
Identity. So what’s your interest in this area?

Masuko: The issue

of identity formation
and its relation to lan-
guage development

is the central theme
of my research at the
moment. In a nut-
shell, I'm looking at
how learners (re)con-
struct their identities,
and how this relates
to the individual’s
language develop-
ment. Like you, I also understand the concept of
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identity from a post-structuralist, constructivist
position, and tend to look at it from a socio-cul-
tural rather than a psychological orientation.

A useful, up-to-date introduction to this
whole area is David Block’s 2007 book, Second
Language Identities. This book starts out by
reviewing how identity became an issue for
applied linguists studying different language
contexts such as (1) adult migrant education,
(2) foreign language classrooms and (3) study
abroad programs. Block gives readers an over-
view of the literature on identity research in
each context, and argues that much of the early
work underestimates or ignores the social as-
pects influencing identity formation in language
learning.

1. The turn to social identity in
second language acquisition
research

Mike: A short article that helped me understand
more about why some SLA researchers looked
to post-structuralist and socio-cultural theories
of identity in the mid-1990s is Char Ullman’s
Social Identity and the Adult ESL Classroom.
This explains how researchers like Bonny
Norton used the concept of social identity to
break with two mainstream ways of understan-
ding SLA: one, a focus on the characteristics

of individual learners (their learning strategies,
motivation, language anxiety, etc), as fixed, ahis-
torical aspects of their personality; the other, a
reductive explanation of an individuals learning
styles and preferences in terms of their ethnicity.

Understanding identity as social made it clear-
er how a second language learner’s identity, and
their ability to actually use the language for their
own purposes in specific environments, were
constructed by the social and power relations
of those environments and by broader societal
discourses about gender, race, ethnic, class and
other identities. It suggested, for example, that
theories about the importance for successful
language acquisition of comprehensible input, or
integrative motivation, or engagment in mean-
ingful communication are not very relevant to
Martina, one of the subjects in Norton’s (2000)
study of immigrant women in Canada. As a
Czech woman in Canada, Martina finds that her
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Canadian co-workers position her as an immi-
grant - and therefore not a ‘legitimate’ speaker of
English - and won't talk to her except to tell her
to go and clean the floor.

Masuko: That’s right. Back in the early 90s,
Norton’s work on immigrant women was re-
garded as pretty sensational, since up until that
time little thought was given to how language
learners are positioned by others and how this
affects their access to language and their invest-
ment in learning it.

Much of Norton's work on social identity is
available in the ‘Publications (& full texts)’ sec-
tion of her website. This includes her first main
article in this area, Social identity, investment,
and language learning from 1995, and Fact
and fiction in language learning from the first
chapter of her book Identity and language learn-
ing: Gender, ethnicity and educational change,
published in 2000.

Mike: In this early work, Norton doesn’t ignore
these women’s experiences of classroom-based
language learning, but her focus is very much
on what she calls “the natural language learn-
ing experiences of the women in their homes,
workplaces, and communities”. It seems to me
that one useful consequence of this is to shift
the focus in thinking about successful language
acquisition from questions of how to learn a
language to how to use it for ‘real’ purposes in
‘real’ contexts. But this poses a challenge for
those of us working in the ‘unnatural’ language
learning context of ‘foreign language’ classrooms
in Japan: how does a theory of social identity,
subject positioning and language use in homes,
workplaces and communities, help us support
our students’ in-class language learning? One
very general response is that because classrooms
are perhaps, in a sense, more ‘unnatural, it is
more possible to reconstruct their social rela-
tions than in the world outside. This means we
can play a significant role as teachers in creating
classroom environments in which learners are
positioned as legitimate users of the language
they are studying. Masuko, do you know of any
classroom-based research on social identity?
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Masuko: Well, there are quite a number of stud-
ies on identity in school contexts, although the
focus has been on second language, multicul-
tural classrooms, rather than foreign language
learning contexts. One important early contri-
bution, which applied Norton’s idea of social in-
vestment to the experiences of Chinese students
learning English in a high school ESL program,
was McKay and Wong’s Multiple Discourse,
Multiple Identities: Investment and Agency
in Second-language Learning among Chinese
Adolescent Immigrant Students. There’s also
Learning English in Schools: Identity, Social
Relations and Classroom Practice by Kathy
Toohey.

These early studies of identity and language
learning make a point that applies to both ESL
and EFL classroom contexts: in our interac-
tions with others, we are not only exchanging
information, but also providing information
at the same time about who we are ourselves,
and who we think our listeners (or readers)
are. Consider a simple conversational exchange
such as “Where are you from? What do you
do?” with someone we meet for the first time.
Here, we may be genuinely interested in obtain-
ing information about the other person but,
whether consciously or unconsciously, we are
simultaneously “categorizing” them or ascrib-
ing “identities” to them. We not only wish to
be understood but also, I think, to be respected
and believed. In these terms, identity is a site
of struggle or a two-way process, in which an
individual is not only conditioned by her sur-
roundings, she also has an effect on those sur-
roundings.

Norton points out another important facet to
the notion of identity: its multiple and shifting
character. For instance, some students may be
“good English speakers” in a certain community
(such as back home), but in another context,
they may be regarded as the opposite. In fact, I
quite often see this happening with the students
in my present teaching context at a mid-sized
co-ed private university in Tokyo. What kind
of implications this aspect of identity holds for
learners and their learning process is also inter-
twined intricately with affective factors charac-
teristic of each individual learner.

Nix & Miyahara

2. Language learning and
identity in Japanese contexts

Mike: Speaking of the multiple and shifting na-
ture of identity, there’s an interesting collection
of articles from 2002 that highlights this, written
by Japan-based teacher-researchers, and edited
by Eton Churchill: The Language Teacher.
Special Issue: Social Identity and Language
Learning. As well as a short Interview with
Bonny Norton, it includes a number of articles
that raise issues and approaches that have be-
come central in recent research on language
learners’ (and teachers’) identities.

Mika Toff’s article, A Language of Their Own:
Young Japanese Women Writing Their Life in
English suggests how writing in a foreign lan-
guage can help students to explore, and re-con-
struct, their own identities. Cheiron McMahill
looks at the intersections of gender, generational,
regional, professional and national identity in a
linguistic co-construction of identity with her 74
year old neighbour, Mitsuko, in Dry Winds and
Bossy Women: Acquiring a Second Dialect
and Social Identity in Gunma, Japan. And in
Unfinished Business: Identity Formation and
Rejection Through Language Learning, Jackie
Beebe also looks at how language(s) can be used
to construct and re-construct identity in its mul-
tiple dimensions, in this case by someone moving
across linguistic and cultural borders.

Masuko: What I found particularly interest-

ing in Cheiron McMahill’ s work was her study
of Japanese female EFL learners enrolled in a
‘feminist English class’ where English is taught
through a ‘feminist second language learning
pedagogy’ (McMahill, 1997:612). What is most
intriguing for me here is that through the dis-
cussions and interactions in class, the students
appeared to adopt new identities for themselves
of which they had no previous conception.
Following the course of the development of
these female students through in-depth inter-
views, McMabhill shows how they negotiated, or
voiced, their identities as members of interna-
tional communities of feminists. This shows that
certain pedagogical approaches can have signifi-
cant implications on learners’ identity construc-
tion even in the rather formal setting of an EFL
classroom.
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Mike: Another issue - what it means to be a
‘non-native’ speaker of English - is addressed in
Toff’s article and also in Keiko Sakui and Steven
Gaies’ Beliefs and Professional Identity: A
Case Study of a Japanese Teacher of EFL
Writing which explores the tensions in one
teacher’s professional identity. The use of narra-
tive enquiry as a way of researching the dynam-
ic, shifting quality of identity is a notable feature
of several papers including Sakui and Gaies” and
an article by Yasuko Kanno, The Development
of Bicultural Identities: Japanese Returnees’
Experiences. This brings us to another impor-
tant area of work on identity, concerning issues
of bilingualism/multilingualism.

3. Identity and bilingualism/
multilingualism

Research on bilingual/bicultural or multilingual/
multicultural identities throws light on what it
means to say language learners and users have
multiple identities, on how they relate these dif-
ferent identities and how they move between

or negotiate them. For example, Yasuko Kanno
suggests, in a longer article, Bilingualism and
Identity: The Stories of Japanese Returnees,
that for Japanese teenagers at high school in
Canada their bilingual identities involve both

a desire to be part of the English ‘mainstream’

of Canadian society and a desire to assert their
Japanese ‘uniqueness. And she looks at their
identities in terms of life stories to chart how
they move from seeing themselves as marginali-
sed ‘non-native’ learners of English as a second
language in Canada to being more fully bilingual
and bicultural after they return to Japan.

Post-structuralist perspectives also raise the
question of what form the multiplicity of bi-
lingual and multilingual identities takes: is it
the multiplication of identities (both Japanese
speaker and English speaker) or the emergence
of new hybrid forms of identity and cultural
third spaces? One article that suggests - against
the grain of its own individual-psychological,
additive/subtractive model of identity - how
bilingualism and biculturalism can take a
hybrid form is The Influence of Partial
English Immersion Programs in Taiwan on
Kindergartners‘ Perceptions of Chinese and
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English Languages and Cultures by Ya Ling
Chen.

Masuko: A major book in the area of bilingual/
multilingual identity is Negotiation of identi-
ties in multilingual contexts, editied by Aneta
Pavlenko and Adrian Blackledge. The articles

in this collection look at identity negotiation

in local contexts across five continents, includ-
ing by high school students from non English
speaking backgrounds in Australia, by language
minority pupils in a Japanese elementary school,
by youths of North-African origins in the Paris
suburbs, and by women in rural Nigeria. The
book also recogises that language ideologies and
wider sociohistorical discourses about class,
gender, sexuality, generation, race and ethnicity
may marginalise people and limit their abilty to
negotiate their identity.

Mike: Again, the question arises of what

the relevance of all this is to the identities of
Japanese students learning a foreign language in
Japan. A recent article on bilingual identity by
David Block, Bilingualism: Four Assumptions
and Four Responses, with its characterization
of bilingual identity as “an individual’s ongoing
sense of self vis-a-vis two or more languages
used as modes of communication” suggested for
me some interesting possibilities for rethinking
‘foreign language learning’ identities as bilingual
identities.

4. Re-thinking identity in the
foreign language classroom

Block describes two ways that identity may be
attributed to, or imposed on, bilingual people by
others: in terms of their level of expertise in their
languages, and in terms of their language inheri-
tance or which language tradition(s) they were
‘born into’ When applied to foreign language
learners, as they often are, these approaches
emphasize that the learners are ‘non-native’ and
usually focus on their lack of expertise in the
language, thus attributing to them an identity as
marginal or illegitimate users of that language.

But Block also describes two ways of un-
derstanding identity in terms of a language
learner’s own agency. One is language affilia-
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tion, a person’s sense of attachment to or sub-
jective identification with a language. This can
cut across simplistic, attributed ‘native/foreign’
distinctions. The other form that agency takes is
what Le Page and Tabouret-Keller (1985) have
called acts of identity: the utterances (and other
‘multi-modal’ signifying practices such as wear-
ing certain kinds of clothes, using certain body
language and gestures) that enable speakers to
take up particular subject positions, such as
teenager, foreigner, or feminine, for themselves
(as well as to attribute these to others), and to
participate in communities of practice.

In one sense, language affiliation is rather like
integrative motivation, an emphatically indi-
vidual-psychological concept, but one that Emi
Ushioda has tried to rethink in terms of post-
structuralist perspectives on identity in her ar-
ticle, Language Motivation in a Reconfigured
Europe: Access, Identity, Autonomy. Ushioda
points out that, in the case of learning and us-
ing English, it doesn’t make much sense to talk
about integration into, and identification with, a
foreign target language or culture when English
is already a global lingua franca and its associa-
tion with particular ‘native speaker’ communi-
ties is increasingly challenged by globalization.
These issues of language learner identity, who
‘owns’ English, and the native speaker/non-
native speaker dichotomy are also addressed by
Norton in Language, identity, and the owner-
ship of English, her introduction to a 1997
TESOL Quarterley Special Issue on language
and identity. Instead of an integrative identifica-
tion with English as a foreign language, Ushioda
(following Dornyei) suggests we look at a lear-
ners’ identification with a conception of their
own possible or ideal future self as a proficent
user of the L2. And she suggests that learners
may be associating English with processes of
globalisation - which they see themselves as
(becoming a) part of - rather than with ‘native
speaker’ others.

Masuko: This relates to another aspect of re-
search on identity that has been receiving con-
siderable attention, the role of imagination as a
part of identity formation. Here the understand-
ing is that learners exhibit a desire to belong to
a community of speakers of the target language

Nix & Miyahara

and strive to construct the identities they would
eventually like to have in that community. A
recent interesting study in this area is Learners’
constructions of identities and imagined
communities, by Tim Murphey, Chen Jin and
Li-Chi, in Learners’ Stories : Difference and
Diversity in Language Learning, edited by
Phil Benson and David Nunan. Bonny Norton
has also written about imagined identities and
imagined communities, with Yasuko Kanno

in Imagined Communities and Educational
Possibilities: Introduction and with Farah
Kamal in The Imagined Communities of
English Language Learners in a Pakistani
School, in a special issue on this topic of the
Journal of Language, Identity and Education.

Mike: The ideas of acts of identity, and iden-
tity work as the imagining of future selves, are
echoed in Leo Van Lier’s recent article, Action-
based Teaching, Autonomy and Identity.
This touches on a lot of the points that seem
important about language learning and identity.
Learning an L2 involves a struggle to create a
new identity, and both processes are based in
the learner’s engagement in meaningful activ-
ity. This means we have to respect the learner
as a speaker of the L2 in their own right and

for their own purposes. We should see learning
an L2 as involving what Larsen-Freeman calls
grammaring — becoming able to use language
accurately, meaningfully and appropriately —
and what Swain refers to as languaging — the
process of putting thought into action — rather
than as mastering the grammar rules of a foreign
language and practicing output of it. And we
should think of L2 learners, not as ‘non-native
speakers’ learning a ‘foreign language; but as
people creating a current and/or future identity
as active, proficient users of the language for
themselves.

Masuko: [ agree with you, Mike, when you say
we have to treat language learners as legitimate
users of the language. We have focused on the
identity of the second language learner, but
there is, at the same time, an increased attention
in the areas of identity and the second language
teacher, the second language teacher educa-

tor, and the second language researcher. If we
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take a socio-cultural approach to identity, as we
have here, then there are inevitably implications
for teachers, researchers, administrators, and
policy-makers.

The main purpose of our dialogue has been to
provide an “interactive-sort-of-book-review”. We
have opted for this format as a way to personal-
ize our review of work on identity, and to relate
the concept to our own teaching and research.
We have also tried to choose works that have
direct electronic links so that readers can have
immediate access to the works listed here. As we
stated at the beginning, what we have presented
here is by no means a comprehensive account

of the subject, but we hope that it will serve as a
springboard for all those interested in the rela-
tionship between identity and language learning.
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I. Introduction

When Masuko and Alison first asked me to
write something about the SALC at Kanda
University of International Studies (KUIS) for
Learning Learning, my initial response was to
ask them if they would simply like to reprint the
article Lucy Cooker wrote last year for IATEFL’s
Independence (Cooker, 2007). Lucy was respon-
sible for setting up the original SALC which
opened in 2001 and has been developing it and
shaping it ever since. I was recruited as the new
SALC Director starting April 2008, but Lucy re-
tains a position as an external consultant. Lucy’s
article is an overview of the history of the SALC
followed by a very enthusiastic description of
some of the key features. Instead of repeating
what Lucy has already written about, I plan to
do three things in this article. Firstly, I will share
my experience of working in the field of self-ac-
cess. Secondly, I will discuss some of my favorite
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features of the SALC. Finally, I will share some
of the plans we have to develop aspects of the
SALC over the coming years.

Il. How | began working in the
field of self-access

My interest in self-access began in 1996 back at
Trinity College Dublin where I was doing my
M.Phil. in Applied Linguistics. I had a part-time
job working in the Centre for Language and
Communication Studies (CLCS) with David
Little. Part of the CLCS is a self-access centre
and my job was to keep the books, tapes and
magazines in order, check out self-access ma-
terials, keys and equipment, answer the phone,
assist language teachers to provide extension
activities for their students and help foreign
languages students find what they needed and
advise them on language-learning strategies.
During my time in Dublin, I took it for granted
that self-access was an integral part of language
learning.

In 1998 I began working at a brand new in-
stitution in the
United Arab
Emirates, Zayed
University. For
the first two years
I taught founda-
tion English while
working with a
team to develop
the curriculum
and course mate-
rials. We had no
self-access centre
at the time, but
after one semester
we were given permission to use one classroom
for the purpose of providing a different kind of
learning environment for students. There was no
budget available to purchase materials, but we
managed to locate a couple of boxes of reading
materials (SRA boxes), produce a few generic
worksheets and develop some online activities (all
the students at Zayed University have laptops and
the classrooms are all connected to the Internet).
The program had no clear philosophy; it was
simply a place for students to go to do extra self-
paced English practice, mainly reading and gram-
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mar, and to keep records about what they did. In
1999 the new library building was being planned
and discussions began about incorporating a self-
access centre. The new library director, Carol
DiPrete was very enthusiastic about the project
and pushed for it to happen. The centre was
named the Learning Enhancement Centre (LEC)
and my colleague Robin Sorflaten was appointed
as the Coordinator on the Dubai campus. The
position was advertised for LEC Coordinator for
the Abu Dhabi campus, and I applied and was ap-
pointed in September 2000. During the first year,
we read everything we could about self-access
and began to develop our philosophy which was
to create a pleasant environment where students
could extend their learning beyond the class-
room, analyze their needs, work at their own pace
and develop strategies for autonomous learning.
We visited other self-access centers throughout
the United Arab Emirates, hired technicians and
student employees, ordered materials, equip-
ment and furniture, cut up books and laminated
them into worksheets, worked out a system of
organization and met with faculty in various
departments. We officially opened one year later
in September 2001, but students and faculty had
been using the LEC informally long before that.

I didn'’t realize at the time, but in Japan at KUIS,
Lucy Cooker was involved in much the same pro-
cess and opened the SALC in June 2001.

Over the following years at Zayed University,
we extended our materials and programs to
incorporate workshops for students, activities
to develop autonomous learning skills, a writ-
ing centre, a conversation club, a website full of
study activities for students, advising services
and a peer tutoring program. 2004 was my final
year at Zayed University, and one of our impor-
tant projects was to design how the new LEC
would look when the university expanded onto
new campuses. We incorporated various fea-
tures into the plans such as: group study rooms,
classrooms with glass walls, sound-proof listen-
ing and speaking booths, stations for watching
videos and DVDs, an Arabian majlis (low seat-
ing) conversation area, a learning help desk and
tutoring / advising rooms. I only ever saw the
design on the architect’s plan as I left the UAE in
2004 before building began.

In April 2005 I came to Japan and worked at

a women’s college in Nagoya for three years and
was not involved in self-access. At JALT I always
attended any learner autonomy sessions or pre-
sentations about self-access, which is how I met
Lucy. In 2006 Lucy gave a presentation as part
of the JASAL forum (Japan Association of Self-
access Learning). She talked about the history
and philosophy of the SALC and showed a lot of
pictures. The audience was amazed that such a
centre could exist in Japan as many institutions
do not have the budget or the vision to create
one. I was stunned at the similarities between
the SALC and the LEC in both philosophy and
appearance. In fact, as I looked at Lucy’s slides,
it felt like I was seeing how the new LEC would
look based on the plans we had drawn up. There
were the speaking booths as I had imagined
them, the glass-walled classrooms (which, at
KUIS, are called Blended Learning Spaces or
BLSs), the advising rooms, a learning help desk,
plenty of windows, comfortable seating areas
and light wood furniture. I couldn’t wait to talk
to Lucy after her presentation and tell her about
the startling coincidence.

I have now held the position of SALC Director
for one semester and it has been an interesting
experience so far. In a recent article (Cooker,
2008), Lucy outlined some principles for suc-
cessful self-access based in the model created
at KUIS: self-access should be optional and
voluntary, students should be involved in run-
ning the centre, learning should be fun, and the
centre should be in pleasant surroundings where
students choose to be. I think these are sound
principles and ones I will continue to adhere to.
In many ways my new job is a continuation of
the job I did in Abu Dhabi, but so far it has also
been an intense period of learning. I have spent
much of my time this semester learning about
the students, the staff, the services, the systems
and the procedures. In my previous position I
was largely responsible for recruiting the staff,
training them, and developing the philosophy,
systems and procedures. As the new director of
an established self-access centre, I have inher-
ited these things this time. This of course makes
me feel that I have not yet invested much of
myself into the Centre, as I was not involved in
setting up the current SALC. It is inevitable that
I will implement changes and new initiatives in
time, but it would be counter-productive to be-
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gin making major changes so early on. Instead,
my approach has been to learn from the people
who have spent time developing the program
and to work with them to develop strategic goals
for the coming years.

I1l. My favorite features of the
SALC

Helping learners to access
authentic texts

One of the aspects of the SALC that I particular-
ly like is how we help learners to access authen-
tic texts. Movies, music, websites, games and
certain popular books aimed at native speakers
are of huge interest to our students. Authentic
texts play a role in fostering an interest of the
target language culture and make the learning
experience more enjoyable (Little, Devitt and
Singleton, 1988). The danger is that the intrinsic
interest the learners initially feel towards these
resources may quickly turn into despair as they
realize that their level of English is insufficient
to access them as a native speaker would. One
way of making authentic texts accessible to EFL
students is to help them to realize that they do
not have to understand everything. We also help
learners to access small sections of the texts and
develop strategies in order to learn from them.
One good example of this is our “Learning with
Movies” section which is stocked with support
materials such a screenplays, graded readers,
and worksheets. We usually purchase DVDs
overseas so that students cannot just read
Japanese subtitles, but instead develop compre-
hension strategies. One of our learning advisors,
Azusa Kodate, developed a range of strategy
worksheets which help students see different
ways of using short sections of their favorite
movies for focused learning. Such strategies
include shadowing and dictation. Other learn-
ing advisors are also applying this approach to
various materials in the SALC. Tanya McCarthy
is working on a series of activities for “Learning
with Music’, and Yuki Hasegawa is develop-

ing a “Learning with Manga” section. English
teachers also develop SALC materials and have
created activities such as how to understand
chapters of Harry Potter books, how to listen to
travel podcasts, how to access and discuss news
articles, how to play certain board games and
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how to understand scenes of popular movies in
more depth.

The SALC Research Group

Another feature of the SALC that I am really
impressed with is the research group dedicated
to SALC issues. All KUIS lecturers become
members of one of the department’s research
groups and the SALC research group is made
up of both learning advisors and English lec-
turers. This supportive team of 10 members

is coordinated by Scott Crowe (who is also a
learning advisor). There are various research
projects currently in progress, all designed to
help us learn more about how students use
various aspects of the SALC so that we can con-
tinue to improve our facilities and services. For
instance, Luke Carson, our Academic Services
Coordinator, is currently researching metacog-
nition, some groups are investigating our advis-
ing services, and others are focusing on how
we can improve materials on offer in the SALC.
Our Administrative Services Coordinator, Yuko
Momata, is looking at ways to improve our data-
base system. This kind of research ensures that
the SALC never stagnates.

Ongoing professional
development for learning
advisors

Our commitment to ongoing professional de-
velopment has largely emerged from the SALC
Research Group projects. The field of learning
advising is relatively new (Rubin, 2007) and does
not often form part of an MA TESOL course.
Most learning advisors join KUIS with a TESOL
background but not much actual experience in
advising so need to receive ongoing training.
Learning advisors Hisako Sugawara and Satoko
Kato have taken the lead in conducting regular
workshops to provide the team with opportuni-
ties for discussion and reflection and to focus on
various advising skills and tools. They have also
adapted some skills associated with the field of
coaching for our purposes. First year students

at KUIS work through optional “First Steps”
modules, which are designed to help them to
become more autonomous learners (see Cooker,
2007). In our weekly learning advisor meetings,
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we discuss module units that the students are
currently working on so that we can offer better
advice.

IV. Some future projects

Making what we do more
transparent

One area that the team feel we need to develop
is to educate the KUIS community about what
the learning advisors do. We need students to
know how a learning advisor can help them,
and we would also like KUIS teachers and the
management team to understand more about
our role. We want to highlight that what we

do in an advising session is quite different from
how someone might give advice in other situ-
ations. We would also like the community to
know more about various features of the SALC,
which may not have been covered during the
initial orientation. This can be done through
workshops and optional class extension activi-
ties. We would also like to emphasize that our
focus is promoting learner autonomy, but this
does not mean that learner autonomy cannot
also be promoted in the classroom and in other
areas of KUIS.

Developing the exam section
appropriately

Lucy’s (Cooker, 2007) article stressed that it is a
dilemma whether or not to provide materials for
students which help them to prepare for external
exams such as TOEFL and TOEIC as we aim to
help students learn English for communicative
purposes and not for taking tests. I agree with
Lucy that our aims should not be to promote test-
taking, but the reality is, many students use the
SALC only for that purpose. Accepting that this
will always be a student need, I think we should
develop the section to be maximally helpful for
learners. Some of the learning advisors have
already begun to do this by running workshops
and providing study guides for external exams
which incorporate autonomous learning skills.
Techniques such as doing a needs analysis, self-
evaluation and goal setting are not only useful
skills for being a successful test-taker, but also for
being a successful learner. My previous research
(Mynard, forthcoming) has shown that the typi-

cal approach for preparing for the TOEIC test is
to work blindly through a textbook. The exam
section in the SALC could be an ideal place for a
learner to begin to analyze his or her needs and
to locate a suitable learning or practice activity.
While this activity may be found in a textbook,
we can use the interest in this exam section to
create pathways into other areas of the SALC and
highlight alternative activities, which might be
equally useful and more motivating.

Promoting computer-assisted
language learning (CALL)

CALL can be a powerful tool for promoting
learner autonomy (Mynard, 2003; Schwienhorst,
2008) and I see many ways to increase the ways
computers can be used in the SALC for mean-
ingful learning. Over the coming years I intend
to continue researching how students use com-
puters and use this information to make deci-
sions about purchasing, development and imple-
mentation. One project that we are already
working on is the development of SALC Online,
our website. Our aim is that this will not just be
an information vehicle, but also a place where
learners can access resources and get support
anytime. The philosophy and layout of SALC
Online will mirror that of the physical SALC
and could include features such as virtual online
communities, advisory tools and skills practice.
Lucy (Cooker, 2007) pointed out that much of
the SALC software is underused, and we plan to
create a CALL section within the physical SALC
so that resources are easy to find through clearer
display techniques. In addition, we are in the
process of trialing and purchasing more recent
language-learning software with more appealing
interfaces for our users. Much of the software
needs scaffolding, and a team is currently devel-
oping user guides with plenty of visual support.
When we have extended our range of CALL re-
sources, we will need to run ongoing workshops
and courses. These will hopefully provide oppor-
tunities for us to encourage learners to reflect on
their learning needs and make informed choices
when using CALL applications. Finally, we plan
to investigate what applications for learning
could run on mobile phones and offer some m-
learning possibilities.
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V. Conclusions

I hope I have managed to build on what Lucy
has already written about and provide some up
to date information about the SALC from a dif-
ferent perspective. Look out for learning advi-
sors and teachers from KUIS at the upcoming
JALT conference and feel free to ask any of us
for more information about our philosophy, fa-
cilities and services. You can access our website

at http://www.kandagaigo.ac.jp/kuis/salc/index.

html
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Getting Your Copy of
More Autonomy You Ask

ALT2006 saw the official launch of More Autonomy You Ask (MAYA),

edited by Eric Skier and Miki Kohyama, and featuring 13 research chap-

ters exploring learner and teacher autonomy in a Japanese context, with
guest chapters by Stephen Krashen, Chitose Asaoka, and Terry Lamb. Click
here for more details.
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Introduction

This is the second
episode in a series of
stories about roving
reporter, Magenta

M., who investigates
learner autonomy in
outer space. In the
first episode, Magenta
traveled to the planet
Talut 9 to investigate \ | \
an unusual case of .
gender bias in read-

ing proficiency. At the Language Empowerment
Center, she interviewed the head teacher, Chet
Divine. Afterwards, she decided to visit the local
Talutian village, where, after talking to some lo-
cal tribeswomen, she was finally able to solve the
mysterious reading proficiency issue. With her
work completed, Magenta decided to return to

Earth. Soon, however, she was looking forward to
her next trans-galactic assignment...

Episode 2: The Strange
Case of Lady Camilla

Blemley
B ABRELELT (- h25
T A—

“Magenta, we need to talk. Could you come
to my office?”

“Of course. What'’s it about?”

“A new assignment.”

“Doing what?”

There was a pause, then Dexter said, “I'll tell
you when you get here”

“...Okay, Magenta said, “I'm on my way”’

She put down the receiver, picked up her com-
pact, and checked her teeth. Good — there were
no remnants of the lite-bread tuna sandwich
she’d eaten for lunch.

Satisfied, she stood up, straightened her grey
pencil skirt, and sashayed towards Dexter’s of-
fice, high heels clicking on the floor. She was
hoping for another off-planet mission. Recently,
there’d been some communication problems
with alien guest workers on Thalmoss, the resort
planet. It had a tropical climate, luxurious spas,
and an excellent range of restaurants.

Would Thalmoss be her next mission?

She stopped in front of Dexter’s office, pressed
her thumb onto the I.D. pad, and waited.

Seconds later, Dexter’s voice crackled through
the intercom. “Come in, Magenta”

The door de-sealed.

“Have a seat,” Dexter said, taking off his
Oakley reading glasses. “Coffee?”

“Thanks”

Dexter filled two Styrofoam mugs. He handed
one to Magenta. “I expect youre wondering
what this is about?”

“Yes”

“Something’s come up, and I think you're the
right person for the job”
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Magenta smiled. She imagined a blue ocean, a
white sand beach, a hammock... “What kind of
job is it?”

“As you know, there’s an ingathering next
week. I want you to make a presentation”

Magenta swallowed hard. That was the assign-
ment? A presentation? “But the ingathering is on
Monday”

“Yes”

“But today’s Friday”

“Right. You'll have the weekend to knock your
talk into shape”

“p_»

“What?”

“I really haven’t got anything to talk about”

Dexter leaned back in his chair. He studied
Magenta for a few seconds. “What about your
PhD? How long have you been working on it?”

“Umm...about 10 years”

“Then you must have plenty of data. Remind
me — what’s your research area?”

“Ancient Learning Theory”
“ALT? Isn'’t that flogging a dead horse?”

“Not a horse. A cow. And I'm not doing any
flogging. And the cow’s not dead. Yet”

Dexter frowned. “I don’t understand”

“I'm interested in humane killing methods.
Most cows end up being killed for their meat,
but we mustn’t let them know they are going to
die because that would be really awful for them.
Don't you agree?”

“...Yes, I suppose so”

“Do you know how they die?”
“In the Termination Center, of course”

“Yes, that’s right, but do you think they’re
killed humanely?”

Dexter shrugged. “I don’t see your point”

“My point is the Finalizers try to make termi-
nation stress-free. They lead the cows along qui-
et, darkened pathways to the Killing Room. They
try to keep them calm, because they panic terri-
bly easily. Just about anything can set off a panic
attack: a loud noise, a can rolling on the floor,
someone coughing. Anything. And if a cow dies
terrified, that’s not a humane death, is it?”
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Dexter glanced at this watch. “Yes, I see, but
what’s all this got to do with your research?”

“I'm trying out an old teaching method on
a cow. She’s a Friesian heifer called Daisy. The
method is called ‘scaffolding’ — basically, when
a learner is in the ZPD, that’s the Zone of
Proximal Development, it’s possible to empower
them to do a task that is beyond their normal
capability, as long as there is guidance — known
as ‘other-regulation’ — from a teacher”

“You mean...you're trying to teach a cow to
die peacefully?”

“In a way, yes. I'm teaching Daisy to regulate
her ‘fight or flight’ reaction, so she won't react to
stimuli that trigger her alarm response”

“With the ultimate aim of...?”

“Making all cows more manageable. Then
they’ll be easier to control”

“I see. Basic and applied research. That’s good,’
Dexter said, making some notes on a pad. “The
corporate bigwigs like data with some practical
use. But...surely this stuff has been tried be-
fore?”

“Yes, but my method is different. 'm commu-
nicating with Daisy in her own language — cow-
speak”

“Cowspeak?” Dexter said. “That’s certainly
original” He made a few more notes on the pad.
“Excellent. Could you email me a synopsis of
your presentation this afternoon?”

Magenta shook her head. “Sorry, but my data
are all higgledy-piggledy. I can’t possibly sort
them out by Monday”

“Higgledy-piggledy?”
Magenta nodded.

“Well, you know the drill: crunch the num-
bers, tabulate the results, and discuss your find-
ings. There’s nothing too complicated about
that, surely?”

“Perhaps not,” Magenta said, “but I don’t re-
ally have any numbers. I'm using ethnographic
methods. As a result my data are rather...un-
structured”

“I see,” Dexter said. “But you have a viable re-
search sample. Was the cow randomly selected?”

“Not exactly. I'm doing my research at a local
farm. I'm using a single case study approach. It’s
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just me and Daisy”
“You and Daisy”

“Yes, she’s quite charming. I've been compil-
ing a longitudinal case study of our interactions,
beginning with greeting scenarios. Some of the
interaction is non-verbal, of course, like tail
swishing.”

“Greeting scenarios?”

“Yes. How many moos she utters when she
sees me. How many shakes of her head. That
kind of thing. I write down my observations in
a notebook, and I include my own feelings. I'm
part of the research, you see. Or at least my sub-
jectivity is. Only -7

“Let me guess. You've got Daisy’s moos mixed
up with your moods”

“Very funny,” Magenta said icily.
Dexter stiffened. “Look, the ingathering is

important. I don’t want people to get the wrong
impression about what we do here”

“What’s that supposed to mean?”

Dexter took a deep breath. “I want you to
present some solid, empirically-derived research
findings in a systematic way”

“I've already told you. I don’t have that kind of
data”

“Then find some. Get back to the basics. Start
with controlled observations. Use an ethogram.
Use a timer”

“That’s going to be difficult”
“Why?"
“Daisy’s been a bit withdrawn recently. She

seems depressed about something. She’s very
sensitive”

“So?”

“It’s a question of trust. I've spent ages work-
ing with her. I can’t just stand in front of her

with a clipboard and a stopwatch taking notes.
She'll feel excluded”

Dexter shook his head. “She’s a cow, for God’s
sake. If she won't cooperate, then find another
sample. Try some chimps. They perform well in
experimental tests”

“There’s been umpteen studies of chimps. And
I want to do more than test; I want to get close
to my sample. I want to share with Daisy... I
want to feel with her... I want —”

“Researchers don’t care what a sample thinks
or feels. They care about data”

“What do you mean?”
“I mean your methods are unscientific. I —”

But Magenta was already on her feet and
striding towards the door.

To hell with Dexter and the ingathering.

ok ok ook ok k% % k%

As the late afternoon traffic slowed to a steady
crawl, Magenta switched her car to auto-mode,
leaned forwards, and checked her make-up in
the rearview mirror.

She was still feeling a bit upset about the
meeting with Dexter, and her mascara — hastily
reapplied in the loo before leaving work — had
smudged again. She pulled a tissue from a box
on the dashboard and began to blot under her
eyes.

Somehow, she’d convinced herself that Dexter
was going to send her to Thalmoss; instead, he'd
tried to bully her into making a presentation.

As if.

But...she really did want to go to the ingather-
ing — there’d be loads of single men — even, may-
be, that blonde hunk from the fourth floor — not
to mention all the delicious cakes — but making
a presentation to the big mucky-mucks? No way!

Unless...

Could she possibly do a bit of cross-sectional,
snapshot research over the weekend? Could she
come up with a provable hypothesis and some

boring, predictable results? Could she impress
Mr. Rats and Stats?

What had he said?
“...there’s nothing too complicated in it..”

Well, perhaps she would show him how right
he was.

And how clever she could be. And how de-
serving.

But where could she find an animal to use in
the experiment?

There were plenty of pigeons in the park near
her home. Perhaps she could use one in a behav-
ioral study of some kind?

LEARNING LEARNING 2008 - VOL 152 — 29



z SCI-FI Column: Davies

But hadn’t someone done that before?

As she struggled to remember, the traffic
speeded up, and Magenta switched the car back
to manual mode.

Exit 10 wasn't far away.

Magenta’s home resort, an Orbit 7, was a
cellular structure, one of many identical apart-
ments in a large housing unit known as the
“Busy Bee” complex, occupied by single workers,
located at a convenient homespace-workspace
intersection.

She parked in front of the building, got out,
walked through a Perspex tunnel, and stopped
at the elevator. She pressed her thumb onto the
LD. pad and the elevator door de-sealed.

“Welcome home, Magenta,” the auto-voice
said.

“Orbit 7, please”

Noiselessly, the elevator whooshed upwards.
“Have a wonderful evening”

“Thanks”

Magenta walked the short distance to her
front door. A green light was flashing on the
parcel box. She pulled a miniature, palm-sized
remcon unit from her belt pouch, pointed it at
the parcel box, and the lid flipped open.

She peered inside. There was a large card-
board box.

The sender-label said it was from her twin sis-
ter, Marzipan.

Puzzled but pleased, Magenta told the front
door to open, stepped inside her apartment,
slipped off her shoes, and carried the parcel into
the kitchen.

She could smell an insta-dinner in the macro-
oven but, as she turned around, she noticed a
red light flashing on the video-phone.

Seconds later, a pretty woman’s voice an-
nounced: “You have an incoming call”

Magenta pressed the ‘image activation’ but-
ton on the wall console, and the video-phone
screen swelled with her sister’s familiar fea-
tures. She smiled at the image: a cascade of
grey-blonde curls framed an ovate face, heavily
rouged lips, and perfectly plucked power-brows.
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Lower down, Marzipan’s boobs bulged under a
tight-fitting charcoal suit jacket, unbuttoned to
show just the right amount of tanned cleavage.
Nestled there and gleaming was an Interac Inc.
company pendant.

Magenta pressed the ‘voice engage’ button,
and Marzipan said brightly, “Hi, sis. How are
you? I see you've found the parcel”

“Yes. What is it?”

“Something to keep you company on your
me-nights” Marzipan’s face blurred, then shim-
mered back into focus.

“Where are you?” Magenta asked.

“I'm on Thalmoss. With Talent. He’s just won
an award for his cyber-pet designs, so we de-
cided to take a mini-break”

“Oh my God. That’s fantastic. What’s the
weather like?”

“Terrific. 'm in the beach restaurant right
now, using my cell, so reception might be a bit
dodgy. Listen. There's a cyber-cat in the parcel.
She’s our latest prototype. If you like her —”

“A cyber-cat?”
“ —you can keep her. She’s our latest proto-
type. We're aiming at the singleton market — you

know, thirty-somethings in need of a home
companion — women like you”

“I don’t need a cyber-cat”

“I designed the cognitive architecture; Talent
worked out the cerebral encryptions. He’s been
experimenting with celebrity profiles, mainly
vintage actresses. She’s poly-lingual, but there’s
no need to touch the language control buttons.
They’re on her neck. Guess what? —”

“Mazza!”

“ — the DNA was bio-engineered by the same
company that produced the featherless chicken.
She’s one of an original litter of three. The others
perished in the tube”

“MAZZA! Are you listening? I'm really busy
right now. Something’s come up at work, and I
don’t need any extra hassle”

“Extra hassle? Is that what you think she is?
Fine. Have it you own way. You can keep her in
sleep mode ‘til we get back, if you can'’t even be
bothered to get to know her”

“Wait a minute... get to know her... just how
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intelligent is she?”

“Very”

“I mean does she do all the stupid cat things
like scratch stuff and pee everywhere and yowl
in the middle of the night and puke up horrid
balls of goop on the carpet and shag all the tom-
cats in the neighborhood?”

“Only in Basic Pet Mode. Why don’t you read
the manual and check out all the options? You'll
have so much fun. Look, I have to go”

“Mazza?”

“What?”

“You owe me for this, and I know how you can
pay me back”

“HOW?"

“I want to borrow your little black number.
The Giovanni cocktail dress. There’s an ingather-
ing coming up, and I need something special to
wear. What do you say?”

“Sorry, sis, but I don’t want you turning into
a fashionista spinster. Anyway, your bum’s way
too big”

“Itis NOT!”

But the on-screen image fractured and faded.

A message flashed up:

Zimtek Inc. apologizes for any
interruption caused by space de-
bris.

Magenta turned around. She looked at the
parcel. She could hear a soft scraping noise.

She stepped closer.

Was the cat awake? She reached down, tore at
the wrapping.

A tortoiseshell cat, thin as a whip, sprang from
the box.

Magenta gasped: the animal was incredibly
realistic.

“I thought you were supposed to be in sleep
mode,” she said eventually, “but it looks like
you're in...cat mode”

Magenta walked towards the macro-oven, the
cat trotting at her ankles, softly purring.

She took her “Slim Jane” bachelorette insta-

dinner out of the macro-oven, dropped one
sliver of meat product onto a small, polystyrene
tray, and grinned.

Now — thanks to Mazza — she had the purrfect
opportunity to do some scientific observation.
Over the weekend, she would record all of the
cat’s utterances, noting their duration, frequen-
¢y, and intensity. By Sunday evening, she ought
to have a complete taxonomy of catspeak. Then
she would use the language to train the cat to do
some simple tasks, like fetching some chocolate
mints, say, or a copy of Singleton Life. Later,
she could invent a suitable research hypoth-
esis: plausible, yet provable. And the title of her
presentation? Something snappy and original-
sounding, bisected by a colon.

Feline Development Through Scaffolding: ori-
entation to task through catspeak.

And, of course, she'd need to dignify it with
plenty of obsolete jargon. Zone of actual devel-
opment. Private speech.

And so on. And so on. And —

Sighing, Magenta carried the insta-dinner and
the polystyrene tray into the living room.

“Here you are, pussy, she called, putting the
tray on the floor.

The cat glared and hissed.

“What’s wrong? Need some ketchup?”

Flicking its tail from side to side, the cat
walked to the tray, sniffed, then snapped greed-
ily at the food, gnawing and growling.

“My, you are hungry,” Magenta said, taking a
notepad and a pen from a small table.

Observation 1. Time: 19:15. Cat
acknowledged offer of food with
a short, intense vocalization —
hiss: level 3 — that lasted ap-
proximately 1 second.

Better make that 1.35 seconds. Sounds a bit
more scientific.

Magenta put the notepad and pen back onto
the table and started eating. She reached for the
remcon and pressed a button.

Instantly, the large plasma TV on the wall
lit up. Magenta channel-surfed, stopping at a
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program about cats. Curious, she upped the
volume.

A plummy-voiced narrator, annoyingly
Dexterish, said:

Felis catus, the common cat, first domesti-
cated by the Ancient Egyptians, has been hu-
mankind’s constant companion for at least
seven thousand years...

Magenta listened and forked in another
mouthful of food.

...However, not all aspects of feline behavior
are fully understood. Why, for example, does
a cat bring its dead prey home? Does it con-
sider its human owner to be a god to whom
votive offerings must be given?

The cat, curled at Magenta’s ankles, made a
strange raspy cackle. It turned and glared at her,
twitching its white, down-curved, otter whis-
kers.

“Are you trying to laugh?” Magenta asked,
reaching down and stroking the soft fur on its
neck.

She felt a row of small lumps about the size of
lentils.

She pressed one, gently.

The cat yawned, shook its head, and parted its
lips. Then it began to speak in a slow, soft, sibi-
lant voice, like whispering bells: “I certainly was
laughing, darling. This TV program is absolutely
hysterical. My name is Lady Camilla Blemley, by
the way. Plain ‘Camilla’ will do, but please don’t
ever call me ‘pussy’ again. Are people really that
dumb?”

“What...do you mean?” Magenta asked.

“Votive offerings. Cats worshipping humans.
Absolute pish-posh”

“You're called Camilla?”

“Yes, darling”

“Amazing”

“Thanks. It is a nice name. There used to be
a Queen of England, you know, with the same

name. She was married to that odd-looking fel-
low with big ears. Do you remember him?”

Magenta shook her head. “Sorry, history’s not
my strong point”
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Camilla smiled. “HERstory, darling. Never un-
derestimate the importance of girl power. Now,
I absolutely would love to know what you were
writing in that notepad”

“I'm doing some research”

“What about?”

“You”

“Me? My agent didn’t say anything about re-
search. What's the name of the show? Celebrity
Lives?”

“It’s called the ‘ingathering”.

“The ingathering? Another chat show, I sup-
pose?”

“It’s not really a show as such, it’s more of a...
meeting. I'm supposed to be presenting some
objective data about scaffolding, and I thought I
could use you as my research subject. My plan —
if you agree — is to compile a taxonomy of your
cat utterances. Then I thought I would train you
to do a few simple tasks”

Camilla yawned. “I don’t need to be trained,
darling; I'm pre-programmed to do most things.
I'm sorry, but the whole thing sounds terribly
tedious to me.”

“I suppose so,” Magenta agreed. “Still, I really
do want to go to Thalmoss”

“Thalmoss? Isn’t Marzipan vacationing there?”

“Yes, she’s gone for a mini-break. If my boss,
Dexter, is impressed with my talk, he might send
me to Thalmoss on a mission, so I can have a bit
of fun in the sun’”

“Are you sure you're bikini-ready?” Camilla
asked, staring uncertainly at Magenta’s waist. “It
never harms to have a few nips and tucks, you
know, before you strut your stuff. I know an ex-
cellent doctor. He lives in Beverly Hills”

Marzipan chose not to discuss her fat depos-
its. “I'm sure Marzipan is sitting by the pool,
sipping a margarita, writing another brilliant,
insightful paper;” she said dreamily.

Camilla laughed: a soft, throaty purr. “I could
tell you a few things about Marzipan and her pa-
pers. But before I do, let me tell you what I think
about cats and humans”

Magenta smiled. “You have a theory?”

“Theory’ sounds terribly grand, darling. Just a
few random thoughts”
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Magenta reached for the notepad. “Go on. I'd
like to hear them.

“Of course, but do please turn this nonsense
off first,” Camilla said, wrinkling her nose at the
screen. “It really is the most frightful drivel”

Magenta reached for the remcon, pressed ‘off,
and settled back in her chair. “So tell me. What
do you think?”

“I think human females want to be cats.
They’re using...umm...what did you call it? Ah,
yes, scaffolding techniques borrowed from feline
femmes.”

Magenta spluttered: “That’s ridiculous.”

“Really? Then perhaps you could explain a few
things to me?”

“Such as?”

“Well, why are your fingernails so long? Do
you envy mine?” Camilla asked, upturning a paw
and flashing out a neat row of curved talons.

“You need your claws for hunting,” Magenta
answered firmly. “My nails are...for decoration.”

“Is that so?” You mean you've never scratched
anyone?”

“Well...maybe once or twice”

“So?”

“That doesn’'t mean my nails are weapons”

“But they could be”

“I suppose so,” Magenta agreed, scribbling
some notes. “Is there anything else?”

“You're wearing scent. Cats are terribly good
at noticing smells, you know. Are you trying to
attract a mate?”

“Perhaps,” Magenta admitted, reddening.

“Well, I suggest you try something a bit musk-
ier. It will blend better with your body odor”

Alarmed, Magenta sniffed an armpit, and
made another note.

Camilla continued: “Is that a yoga mat in the
corner?”

“Itis”
“Do you stretch regularly?”
“What's the connection?”

“I think you can guess,” Camilla said, flexing
her thin, sinuous body.

Magenta felt a touch of envy. “Nails, scent, and

yoga. What else?”

“You need more? Well, what about that mas-
cara you're wearing?”

“What about it? Women have been wearing
make-up since ...Ancient Egypt”

“Precisely, darling,” Camilla acknowledged. “You
know they worshipped Bast, the cat goddess?

“Yes”
“Well, Bast had the most gorgeous eyes”
“You mean..”

“Yes. The Egyptians admired Bast so much, they
started to put make-up around their eyes. To look
more alluring. More sexy. Like Bast. Like cats. Of
course they had to use whatever materials they
could find,” — Camilla glanced at Magenta’s feet —
“but they didn't paint their toenails, even though
they wore sandals. Cleopatra had some fancy foot-
wear, but not as nice as yours”

“What have my shoes got to do with this?”

“Don’t those high heels help you to digiti-
grade?”

“What does that mean?”
“Walk nimbly on your toes. Just like a -’
“Cat”

“ Precisely,” Camilla said, closing her eyes. For
a few seconds, she seemed to be concentrating
on something. She twitched her whiskers a cou-
ple of times, shook her head, then opened her
eyes and said: “I just self-selected my Academic
Mode and came up with a good title for your
talk. How about this: Human Development
Through Scaffolding: orientation to feline form
through body-scaping”

”

But then she shook her head again. “Golly,
Academic Mode does make me sound frightfully
pompous. It’s just not me. And what a terrible title.
I've got a better idea. Let’s just call the show ‘Cats”.

“Whait a minute. You think your theory is good
enough for my talk? At the ingathering?”

“Why not? Think about it. A live performance
by a cyber-cat. I'd love to sing a few songs”

“You want to give the talk?”
“Absolutely”

“That’s impossible”

“Why?”

“Because Dexter got angry with me for talking

LEARNING LEARNING 2008 - VOL15.2 — 33



z SCI-FI Column: Davies

too much with my PhD research sample, Daisy.
He told me I had to do some cross-sectional
analysis, present some cut-and-dried obser-
vational data. He'll go crazy if I put you on the
stage”

“Nonsense, darling. I'm a star”

Magenta considered the idea for a few mo-
ments. Perhaps a compromise might work?
“Why don’t we co-present?”

“You mean...a double-act?”

“Yes. I'll tell the audience you were treating
me as a Divine Being — a theory based purely
on my observation of you — until I found your
English mode button, and then we started chat-
ting and you explained your theory that women
want to be cats, which also turned out to be
wrong because —”

“All T'd done was...observe you”
“Exactly”
“So, what does that tell us?”

“We need more than observation. We need to
involve ourselves with our research subjects, we
need to find out what they think”

“Umm...to be honest, darling, the material
does sound a bit thin,” Camilla said, flicking her
tail. “What about the climax? Any ideas?”

“Well, to conclude, I thought we might argue in
favor of a mixed method approach. Combining
the quantitative and qualitative paradigms”

“That’s it? That’s the grand finale?”
“Yes”

“Well I think it’s a crock, darling. Listen. I
have a much better idea. How about some exotic
dancers? Thongs and stilettos and diamond ti-
aras? I know a lovely troupe of girls. And some
fireworks would add a bit of pizzazz, but please
watch out for my fur”

“There’s a problem,” Magenta replied, lost in
thought.

“With my fur?”

“No, it’s beautiful”
“You've got stage fright?”
“No, it’s not that”

“Well, what is it?”

“I simply haven't got a thing to wear. I wanted
to borrow Mazza’s Giovanni cocktail dress, but
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she refused to lend it to me”
Camila whispered: “I think I can help”
Magenta leaned closer. “How?’

“Remember she told you she ‘designed my
basal cognitive architecture’?”

“Yes..”

“Well, Talent did most of the work. He de-
signed my ZX chip — it controls my motor neu-
ron system — and my CPU”

“So?”

“Talent helps Marzipan with a lot of things.
He’s a genius, but some of his ideas are a bit odd.
He’s trying to design an intelligent dog. Can you
imagine?”

“How?”

“With some canine DNA?”

“That’s not what I meant. How does he help
Mazza?”

“Well, I've seen him writing quite a few of her
academic papers, but she doesn't tell people
they work together. So... a little bit of blackmail
should do the trick. You'll soon be wearing that
dress;” Camilla said triumphantly.

“But..”
“What?”
“Marzipan said my bum was too big”

“Absolute nonsense, darling. Your bum is fine.
Marzipan’s the one with the big behind. She’s
just had liposuction. Both cheeks. That dress still
doesn't fit, though”

“Mazza must be spending a fortune. She’s al-
ready had implants”

“You have to fight gravity every inch of the
way.” Camilla sighed. “Who wants a pair of dugs
around her waist? I've been thinking getting
about mine fixed”

“Your dugs?”

“Why not? Every girl needs to look her best.
Speaking of which...,” Camilla said, springing to
her feet and looking closely at Magenta, “...you
absolutely will need to do something about your
hair. It’s looking a bit rat’s taily at the moment.
And you’ll need to wear a lot more make-up,
too. Lashings of it. After all, darling, we are go-

ing to be the stars of the show.
Camilla smiled — a happy, sphinxlike smile.




z Book Review

FIVE MINDS FOR THE
FUTURE by Howard
Gardner

(BAR D=8 DHEDDY
AR]
ND—R-H—RF—3F&

Reviewer: Yoko
Munezane,

University of Electro-
Communications, Tokyo
REEF BRBEKXFE

Email: munezane AT MARK zephyr.
dti.ne.jp

Yoko Munezane reviews
Five Minds for the Future by
Howard Gardner, psycholo-
gist and Harvard professor,
renowned for the theory

of Multiple Intelligences.

In his new book, Gardner
describes the kinds of
minds - disciplined, synthe- »
sizing, creating, respectful
and ethical - that people

will need in this globalizing world of accelerat-
ing change. Explaining why each is important,
Gardner presents the best way to cultivate the
different kinds of mind across all ages. The au-
thor interweaves his own experiences, invokes
the theory of Multiple Intelligences when ap-
propriate, and introduces ample anecdotes and
quotes to illustrate the five minds. This book is
Gardner’s grand project to convince people that
the very survival of our species will depend on
nurturing minds and potentials that are uniquely
human. The message in the book is especially
inspiring to all of us who are engaged in the field
of education, and to all lifelong learners who
would like to cultivate the mental abilities neces-
sary for tomorrow.
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LD SIG FORUM — Pac7 at JALT2008

SCAFFOLDING: LOOKING THROUGH LEARNERS' EYES

INTERACTIVE POSTER PRESENTATIONS AND WORKSHOP
WITH DERYN VERITY

o November 1, Saturday
o Time: 4:10 - 5:50
e Room: 513

o you remember a time in your life when you learned or failed to learn —
something as a result of “scaffolding”? To share your stories and find out ﬁ\ j
more, come and join the discussion and activities facilitated by Deryn — (&>

Verity.

Posters on personal experiences of scaffolding include the importance of dia- %
loguing in learning by Etsuko Shimo, Venn diagrams as a vehicle for academic -
learning by Naoko Harada, becoming autonomous through cooperative and reflective group
work by Hideo Kojima, learning from “expert” writing samples by Alison Stewart, in-depth
listening as a teaching technique by Amanda Bradley, and learning to speed-read by Kayo
Ozawa.

Challenge your assumptions about scaffolding and autonomy.
Don't miss this key event!
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z PAC7 at JALT2008 Events

PAC7 at JALT200S8:
LD SIG MEMBERS
PRESENTATIONS

PAC7 at JALT2008 £[F
£ LD SIGAV/N—[Z&
HARFER—E

his year’s PAC7 at JALT2008 conference
promises a brilliant array of cutting-edge
presentations. Here are the sessions by LD
SIG members, which you might want to high-
light in your conference program.
AwGq«y'Mt:p"hh8$sC p]
“hXrcepb{<Gx-% 4*( Yil” t'"Z€
C w°apbfe<Zz_pb{S_€'sX

Saturday, November 1

e 11:15-12:15—Rm 310—]Jim Ronald The
Dictionary in the Classroom

o 11:15-12.15—Rm 412—Yasuko Ito et al
Effectiveness of a Short-term Study Abroad
Program

o 11:15-12.15—Rm 512—Barry Mateer Learning
Communities and Learners as Experts

» 12:15-2.15—EME—Umidahon Ashurova
Bridges between In-Class and Out-of-Class
Learning

o 12:15-2:15—EME—]Jo Mynard et al
Developing Engaging Materials for EFL
Learners

o 1:15-1:40—Rm 404—Ann Mayeda et al
Teacher-Training Course for Elementary
English

o 1:55-2:20—Rm 411—Hiromi Furusawa
Culture, identity and classroom
communication

o 2:35-3:35—Rm 101—Amanda Bradley
Teaching Speaking in Japan

o 2:35-3:35—Rm 311—Suzanne Bonn et al The
Interweaving of JACET and JALT

o 4:10-5:10—Rm 102—Mike Stockwell

Developing/Enhancing EFL Learners’ Writing
Skills
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e 4:10-5:10—Rm 107—]Joe Falout et al
Motivation of Japanese and Korean Students

o 4:10-5:10—Rm 302—Dexter da Silva What's
trust got to do with it?

e 4:10-5:10—Rm 410—Thomas Amundrud
Tertiary LTs and student mental health in
Japan

e 6:05-6:30—Rm 413—Yasuko Ito et al The
Validity of Literacy-based Interview Exams

Sunday, November 2

o 9:15-10:15—Rm 414—Stacey Vye et al
Teaching Autonomy: Practical Frustration
Busters

e 10:30-10:55—Rm 101—Alan Stoke
Negotiating a Contract of Sale for LLEP
Students

+ 12:00-2:00—EME—Joyce Cunningham
Creating Writing Communities et al Online

+ 12:00-2:00—EME—Greg Rouault Reading
Reflections with Graphic Organisers

» 1:05-2:05—Rm 303—Yoko Munezane
Conversation with Art using Multiple
Intelligences

o 1:05-2:45—Rm 512—Juanita Heigham et
al Interweaving Self-Access and Classroom
Learning

¢ 2:20-2:45—Rm 415—Stephen Ryan Cultural
Experience Programs

o 4:25-4:50—Rm 404—Tanya McCarthy The
Power of Collaborative Innovation

e 4:25-4:50—Rm 511—Malcolm Swanson
& Paul Collett Implementing Student
Management Systems

o 4:25-4:50—Rm 512—]Jim Ronald Making the
most of the Electronic Dictionary
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Come Join Us For Dinner and an
Evening of Fun at PAC7 at JALT2008!

The friendly folks at the College and University Educators (CUE) SIG, the Learner Development
(LD) SIG, and Teachers College (TC) Columbia University Tokyo are having a joint dinner party
at the PAC7 at 2008 JALT conference in Tokyo to celebrate our learning/teaching community.
The Party will be held at The Pink Cow, for an amazing buffet with plenty of vegetarian dishes.

+ Date: Saturday November 1st, 2008
« Time: Buffet from 8:00pm to 10:00pm, followed by after dinner drinks and mingling

« Price: 3,500 yen

+ Address: Villa Moderuna B1, 1-3-18 Shibuya, Shibuya-ku, Tokyo 150-0002

« Getting there: http://gmap.jp/shop-912.html?&uid=197621 s i
+ Telephone: 03-3406-5597 6
» Website in Japanese: http://www.thepinkcow.com/NewHome_j.htm

+ Website in English: http://www.thepinkcow.com/NewHome_e.htm Sl

+ Food menu: Amazing dinner buffet! Plenty of vegetarian dishes available!
+ Drink menu: One free drink, including non-alcoholic drinks, beer, wine & basic mixed drinks
 Limit: Seating is limited: Reservations on a "first come first serve basis” We’'ll have the
restaurant section to ourselves with a seating capacity of 90. Deadline for reservations is
October 24th. Best to reserve your seat early for this festive event at JALT2008.
**Please reserve your seat by emailing Yumiko Tamura at Teachers College: yumiko@tc-
japan.edu including your name and which of the three organization(s) you are from **

***Maps of the restaurant will be available at the LD-SIG Desk at the conference***
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z Acknowledgement

The LD SIG Thanks Teachers College for
Providing the Meeting Venue for the
Greater Tokyo LD Get-togethers for
Free!

As a token of our thanks, we are pleased to
recommend the MA TESOL program at TC Columbia
University, Japan Campus:

he Teachers College, Columbia University Japan Campus has been successfully offering gradu-

ate courses in Suidobashi, Tokyo for the past 21 years to provide teachers with the same qual-

ity graduate studies as the New York campus. The campus offers two MA degree programs: an
MA in Art Education, providing opportunities to study the traditions of fine art and the popular arts
of mass culture, and the MA in TESOL, providing opportunities to study the theory and practice of
teaching English as a Foreign Language (EFL) in Japan.

The Teachers College Japan Campus was officially designated by the Ministry of Education,
Culture, Sports, Science, and Technology (MEXT) as a “Foreign Graduate School, Japan Campus”
on September 20th, 2006. As the largest private graduate school of education in the U.S. (ranked the
number one graduate education schools for 2007
by ULS. News Reports), Teachers College continues
to develop innovative and practical programs for
teachers.

The M.A. in TESOL program provides opportuni-
ties to earn a graduate degree part-time by attend-
ing weekend classes. This program offers degree
concentrations for novice and elementary school
teachers, as part of its generalist degree for teachers
in other English teaching contexts. Applications are
accepted throughout the year, allowing students to
start in the fall, spring, or summer semesters. The
cooperative nature of the program emphasizes sys-

tematic analysis of actual practices, in relationship to
key theories in language teaching and learning, and the opportunity for students to be observed by
professors in their schools in order to explore teaching ideas.

Teachers College also offers an MA in Art and Art Education program. The study of art encom-
passes the traditions of fine art and the popular arts of mass culture, and a central tenet of the pro-
gram is the role of the arts in nurturing human growth and development throughout the lifespan.
Within this context, courses in art education examine the different environments in which the vari-
ous art forms reach their audiences: private and public schools, colleges, museums, arts centers,
hospitals and other settings.

For more information on these and other programs visit www.tc-japan.edu or contact the TC Office
(Phone 03-3221-9771 or Email <office@tc-japan.edu>)
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Z Reports

LD SIGEAT&3R4E 2008548 - 200888
LD SIG Financial Report April 2008 - August 2008
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LOCAL GET-TOGETHERS: SHARE, TELL, ASK,
CHALLENGE, HELP, LEARN, ENJOY!

For information on local LD meetings that are taking place near you, or for advice and
financial support to help start a new local get-together venture, contact us: Stacey Vye <sta-
cey.vye AT MARK gmail.com> or Mike Nix <mikenix AT MARK tamacc.chuo-u.ac.jp>.
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z LD SIG Officers

Learner Development SIG Officers 2008
FEETANOYTAVMNARES 2008FE ZFAHUXL

Coordinator: Hugh Nicoll hnicoll AT MARK gmail.com
Web and IT (Lucy Cooker lucycooker AT MARK gmail.com)
Communications
International Liaison Andy Barfield barfield.andy AT MARK gmail.com
Treasurer: Keiko Kawazu kepichan AT MARK yahoo.co.jp
(Hiromi Furusawa admin AT MARK eigoya.com)
Membership: Stacey Vye stacey.vye AT MARK gmail.com
(Jodie Stephenson jodie_js AT MARK yahoo.co.jp)
Publications: Alison Stewart stewart_al AT MARK hotmail.com
Masuko Miyahara MasukoM ATMARK aol.com
Jim Ronald jamesmartinronald AT MARK yahoo.co.jp
Kay Irie kayirie AT MARK mac.com
Programme: Ellen Head ellenkobe AT MARK yahoo.com

Martha Robertson marrober AT MARK alumni.iu.edu
(Jan Taniguchi-Ossorio  jan AT MARK bca.bai.ne.jp)

Learning Learning Alison Stewart stewart_al AT MARK hotmail.com
editorial team: Masuko Miyahara MasukoM AT MARK aol.com

(Ellen Head ellenkobe AT MARK yahoo.com)

(Jim Ronald jamesmartinronald AT MARK yahoo.co.jp)

(Kay Irie kayirie AT MARK mac.com)

(Peter Mizuki peter.mizuki AT MARK nihon-u.ac.jp)
Members at large: Chris Carpenter  chris AT MARK dokkyo.ac.jp

Etsuko Shimo etsu321 AT MARK hotmail.com

Greg Rouault synectix AT MARK hotmail.com

Marlen Harrison  scenteur7 AT MARK yahoo.com

Mike Nix mikenixl AT MARK tamacc.chuo-u.ac.jp

Naoko Aoki naoko AT MARK let.osaka-u.ac.jp

Phil Brown philza2003 AT MARK yahoo.com

Steve Brown brown AT MARK konan-wu.ac.jp

Yoko Wakui ywakui AT MARK bu.iijj4u.or.jp
Local get-together coordinators:
Hiroshima Jim Ronald jamesmartinronald AT MARK yahoo.co.jp
Kitakyushu Malcolm Swanson msswanson AT MARK pukeko.ws
Kobe Naoko Aoki naoko AT MARK let.osaka-u.ac.jp
Osaka/Kyoto Etsuko Shimo etsu321 AT MARK hotmail.com
Miyazaki Steve Davies sdavies AT MARK miyazaki-mic.ac.jp
Nagoya Ashurova Umihadon uzfemida79 AT MARK yahoo.com

Robert Croker croker AT MARK nanzan-u.ac.jp
Nara Ann Mayeda KFA05374 AT MARK nifty.ne.jp
Greater Tokyo Kay Irie kayirie@ AT MARK mac.com
(Omiya,West Tokyo, Masuko Miyahara MasukoM AT MARK aol.com

Tokyo, Ibaraki, Chiba, &
the Yokohama)

Note: People in () are shadowing and assisting.
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z Contributions

Contributing to
Learning Learning

Learning Learning is your space for continuing to make the connections that interest you. You
are warmly invited and encouraged to contribute to the next issue of Learning Learning in either
English and/or Japanese. We welcome writing in different formats and different lengths about
different issues connected with learner and teacher development, such as:

«» articles (about 1,000 to 2,500 words)

+ reports (about 500 to 1,000 words)

o learner histories (about 500 to 1,000 words)

« stories of autonomy (about 500 to 1,000 words)
« book reviews (about 500 to 1,000 words)

» letters to the SIG (about 500 words)

«» personal profiles (100 words more or less)

« critical reflections (100 words more or less)

» research interests (100 words more or less)

+ poems... and much more...

We would like to encourage new writing and new writers and are also very happy to work
with you in developing your writing. We would be delighted to hear from you about your ideas,
reflections, experiences, and interests to do with learner development, learner autonomy and
teacher autonomy.

We hope to publish the next issue of Learning Learning in April, 2009. Ideally, we would like
to hear from you well before March 15th 2009 - in reality, the door is always open, so feel free
to contact somebody in the editorial team when you are ready:

Alison Stewart stewart_al AT MARK hotmail.com
Ellen Head ellenkobe AT MARK yahoo.com
James Ronald jamesmartinronald AT MARK yahoo.co.jp
Kay Irie kayirie AT MARK mac.com
Masuko Miyahara MasukoM AT MARK aol.com
Peter Mizuki peter.mizuki AT MARK nihon-u.ac.jp
Stacey Vye stacey.vye AT MARK gmail.com

Learning Learning is the newsletter of the JALT Learner Development SIG. We aim to pub-
lish twice a year in April and October. All pieces are copyright of their respective authors.
Permission to re-print writing from Learning Learning should be sought directly from the
author(s) concerned.
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z Contributions
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pz< i) VadE'A stewart_al AT MARK hotmail.com
oSOA ellenkobe AT MARK yahoo.com
EUSEA jamesmartinronald AT MARK yahoo.co.jp
Oby kayirie AT MARK mac.com.
vjya# MasukoM AT MARK aol.com
1528/ peter.mizuki AT MARK nihon-u.ac.jp
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