From the Coordinators

Dear friends,

C ould it be that the year is almost over?
Looking back at 2005, the LD SIG has had a
busy spring and summer, and there’s even
more fun to come! Since our last issue of Learning
Learning, warm breezes returned and flowers
bloomed as contributors to AYA 2 - Autonomy
You Ask - met at Momoyama Gakuin University
in Osaka to begin work on a new anthology of
action research projects by sharing their ideas and
providing support and feedback to each other.
One of the AYA 2 Editors Miki Koyama writes about
this June writers' retreat in her article “Weaving a
tapestry of autonomy: Autonomy You Ask 2 retreat
in Osaka"

In July, the Osaka chapter of JALT co-sponsored
our“2nd Annual,Workin Progress Mini-Conference:
A Day Celebrating Learner Development’, an all-
day event showcasing poster presentations by
the AYA researchers, and previewing the 2005 LD
Forum presentations. Fifteen presenters shared
their ideas on everything from karaoke in the
classroom to storytelling with an audience of
almost 40 people from all over Japan! The friendly
atmosphere fostered an environment of learning
and sharing that lead some participants to
comment that the experience was “invigorating”
and “therapeutic”. For the first time, participants
and presenters were given the opportunity to
provide feedback via the internet using an online
questionnaire. Many of these comments are
summarized and individual experiences reflected
on in “Inspiration and Therapy: The power of a
mini-conference”.

The fall of autumn leaves brought the 31st
annual JALT International Conference in Shizuoka.
And as we go to press we will have just held,
“Working Together: Make a Difference in Language
Education!” a one day conference (followed by a
day-long sightseeing trip) to be held at Miyazaki
Municipal University, co-sponsored by LD, CUE
and Teacher Ed SIGs. For more information, please
visit  <http://allagash.miyazaki-mu.ac.jp/CUE/
stories/storyReader>. Look out for reviews of both
of these in the next issue.

LD has seen a few changes this past summerand
we'd like to officially welcome Andy Barfield as LD
Treasurer, and Stephen English as Membership
Chair and LD-Wired Editor. We'd also like to
officially welcome the return of the “Sharing our
Stories” section to Learning Learning, with Ellen
Head, and offer a special thank you to Heidi Nachi
for her help with editing this issue.

Wishing you a wonderful autumn and winter,

Marlen Harrison and Stacey Vye
LD SIG Co-coordinators
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Kohyama: Weaving a tapestry of autonomny

Weaving a tapestry of autonomy:
Autonomy You Ask 2 retreat in
Osaka

Miki Kohyama

his paper summarizes the current status
T of Autonomy You Ask 2 [AYA2] projects,

as reported at the retreat at Momoyama
University on the 18" and 19" of June 2005. First,
though, | would like to thank Michael Carroll,
Eric M. Skier, Marlen Harrison, and Ellen Head for
making the experience positive and successful. It
wasawonderful excuseformetotakeabreakfrom
teaching Thai students in Bangkok and spend a
weekend with lovely teachers and friends. As Eric
wrote in the e-mail to the AYA2 writers, “...what
impressed us the most was how so many teacher-
researchers were able to gather and create such
a wonderful non-judgemental atmosphere ...
[and] how the individual prOJects started to
be woven into a kind of tapestry” The weekend
retreat was a perfect setting to interact with each
other and to clarify the research questions of the
participating authors.

We are very fortunate to have three famous
authors, Dr. Stephen Krashen, Dr Terry Lamb, and
Ms. Chitose Asaoka for comments and feedback
at the final stage. The AYA2 contributors are
working hard in order to submit the first drafts
for a January 2006 deadline.

Every project participating in AYA2 has
learner autonomy and the Japanese context in
common. As we further discussed at the retreat,
we discovered something more - that the
participating teacher-researchers all care about
improvements in their students’ linguistic abilities
and confidence, and a reduction in their shyness,
resistance and anxiety. Moreover, we found
that many of us at the retreat are working hard
to develop ourselves as professionals, learning
alongside our students. Eraut (1987), quoting
Jackson (1971), wrote about teacher education
and personal growth as follows:

“[It] begins with the assumptions that teaching
is a complex and multi-faceted activity about
which there is more to know than can ever be
known by one person...”; and “the motive for
learning more about teaching is not to repair
a personal inadequacy as a teacher but to seek

greater fulfillment as a practitioner of the art...”

“There is no such thing as the complete teacher.
Though some people obviously know more about
pedagogy than do others, those who know the
most conform to no single model of perfection.
In teaching, as in life, the roads to wisdom are
many” (Eraut, 1987).

The retreat was precisely the occasion to
examine teaching as an art, from different
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Kohyama: Weaving a tapestry of autonomniy

perspectives and in terms of different aspects
of education. The tapestry metaphor is again
relevant here, in the sense that, as teachers
facilitating learner autonomy, we are looking for
personalization, not a single model of perfect
teaching. We soon found that we were able to
relate to each other, because of our shared beliefs
in, and commitment to, teaching.

As for progress made on the individual projects,
we start from a broader point of view with Ellen
Head, who examines learner autonomy and the
politics of education in Japan. She is investigating
the history of Japanese educational policies and
the recent curriculum changes that have led to
the implementation of yutori kyoiku, or “learning
at a relaxed pace!” She is also interested in how
the policy has affected individual teachers’ and
students’ autonomy.

If you are depressed by the grim picture of
English education in Japan, you should read Nanci
Graves, Rachelle Jorgenson, and Stacey Vye's
practical ideas on how teachers and learners can
self-reflect to remedy anxiety and stress. From
the literature on psychology and counseling,
they have positive quotes and activities for both
teachers and students to explore their potential.

Denise Haugh is investigating her university
classes using drama, dance and video, and
considering how students’ self and peer
assessments can influence teachers to develop
lesson plans to better meet students’ needs. At
the retreat, Denise reported that, although her
students were reluctant to do role-plays in front
of others at the beginning of the school year, half
of the students appreciated the video project by
the end of the year. Students created drama with
costumes and music, and they got over their
shyness and stage freight.

Yoko Wakui is working on her project to
improve presentation skills through self and peer-
assessment. Her students are all female university
students majoring in International Studies at a
universityinTokyo. Sheteachestheminacourseon
current affairs, and video-tapes their presentations
in order to encourage self-reflection.

Mark Surma is also interested in developing
students’ oral presentation skills; however his
students are in a technical university in Niigata
majoring in science, architecture, or engineering.
He also utilizes self- and peer-assessment and
videos. It was wonderful to see Mark and Yoko
working together and exchanging ideas.

In his listening class, Matthew Apple used
weekly tape exchanges of students’ five-minute
speeches and peer feedback to enhance student
autonomy as well as develop their listening and
speaking skills. His students prepared 12 250-
word oral presentations, 12 recordings on cassette
tapes, and received weekly peer feedback during
the course. In addition, they autonomously kept
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track of their goals and strategies outside the
classroom by using weekly goal sheets. Eventually,
six of the 12 students in the study independently
applied to, and were accepted by, separate foreign
universities in the U.K. and Australia for year-long
study abroad stints.

Among the three projects on student journals
in AYA2, Amanda Bradley focuses on their
effectiveness as a holistic tool to facilitate learner
autonomy. In her college’s unique immersion
program, students write double-entry journals on
what happened and reflections on the event. As
part of this process, Amanda gives feedback on 70
journals per week!

Jodie Stephenson selected reflective journals
and their benefits for enhancing teacher and
learner autonomy as her topic. She teaches 180
students a week in a university in Tokyo. She
asks her students to answer four questions to
help encourage reflection: 1. What did you learn
this week?; 2. What was useful or interesting?;
3. What was not useful or difficult; and 4. Other
comments. She compiles selected comments
from her students and puts them together in
the form of a newsletter for students for the
following week’s class. As well as linguistic input
from students, this provides the incentive to start
discussion and processes of change. For example,
Jodie reported that a comment by one student,
on students arriving late to class, led to a general
class discussion on tardiness. It was much more
effective than the teacher repeatedly scolding
late students. A similar incident occurred in Yoko
Wakui’s class.

Etsuko Shimo introduces shadowing activities
used in her writing class in Miyazaki. Students write
journals on their daily lives for homework, and in
pairs they shadow each other’s journal entries in
class. Such activities allow them not only to share
their written work with classmates and learn from
each other butalso to practice oral communication
skills. In addition, she encourages the students to
paraphrase one another or to summarize each
other's story, instead of merely repeating each
sentence, thus giving students more freedom in
their language production.

On a rather innovative note, Marlen Harrison
introduced hisideaforallowing university students
to create and grade their own tests. This unique
class activity increases learner autonomy and
reduces teacher workload. Marlen also explained
that when students find their own questions on an
exam, they get excited. Moreover, he said that he
encourages his students to come up with open-
ended questions. When they check the tests,
they negotiate meaning in groups, which further
encourages them to focus on accuracy.

Autonomy You Ask 2 is now being woven into a
beautiful tapestry of rainbow-colored thread.

Teachers enjoyed the retreat so much that now
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we have established a discussion group to keep the
dialog going. Without a doubt, we are all looking
forward to seeing the finished product published
as a book. In fact, there has already been talk of
what image should be used on the cover. But the
most important aspect of AYA2 is that we are all
excited to be working together and enjoying the
interactive process, here and now.
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Harrison et al: Inspiration and therapy

Inspiration and Therapy: The power
of a mini-conference

Marlen Harrison, Stacey Vye, Terry
Fellner, Brian Caspino & Chris
Carpenter

costly. They are a shot in the arm of ‘vitamin-

something’that is needed when one's schedule
is dragging and class after class is becoming a
blur. Hearing what others are doing and how they
are inspired can be inspiring. We can all do more
and we can get confirmation for what it is we are
already doing but felt alone doing it. — Elsbeth
Herron, Mini-conference participant, email
correspondence

I like mini-conferences. They are close by and not

Marlen Harrison: The 2nd time around

n a cold January day, at a Starbucks in
OTokyo’s Roppongi Hills, Stacey Vye and

Osaka Chapter’s Bob Sanderson and | sat
down to discuss our plans for 2005 events. We
reflected upon the most successful events of the
previous year and immediately we all agreed that
another mini-conference, similar to that held in
Osaka in 2004, would be perfect; an opportunity
to share “works in progress” in a relaxed and
friendly environment is exactly what both our
organizations hoped to provide our members.

This year’s conference in Osaka showcased
research from Autonomy You Ask 2, an anthology
of Japan-based action research projects, in a
morning poster session, while allowing presenters
from the Learner Development Forum, to be held
at JALT's 2005 National Conference, opportunities
for individual presentations in the afternoon.
With a group of 15 presenters, we attracted a
lively audience of around 40 and later relaxed and
mingled over dinner at Umeda'’s Outback Grill.

What was most impressive to me this time
around as a presenter and an organizer (last
year | was a presenter), was not so much the
high caliber of ideas and presentations, but the
energy and enthusiasm expressed by all those
present. The audience really got involved with the
presentations and felt comfortable sharing their
personal stories.

In the audience this year were a number of new
faces—individuals whowere notyet JALTmembers
or who had never been to a JALT conference. One
such individual who had recently completed her
doctoral degree expressed to me that the mini-
conference experience was “therapeutic” in that
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it was very “motivating” to see so many teachers
excited about what they are doing in their
classrooms. Another individual who had been
rethinking his choice of teaching in Japan felt
that the variety of topics presented and general
positive outlook by participants had “restored
his energy and focus” and offered “inspiration” to
follow the very path he had earlier questioned.

It is this phenomenon of restored faith,
moments of electricity when the sparks fly and
pencils furiously jot down names and ideas,
when the heads nod during that “yes” moment,
when connections are made and new teaching
ideas are recognized, these magical moments
that are the underlying successes of a meeting of
minds. Living and working in Japan can be quite
a challenge, but when people are prepared to
open themselves to a new experience, to listen
and learn, to ask questions, and to take a deeper
look at themselves, so much is possible. This very
process of being present can be restorative and
rejuvenating and to me, as a former counselor, this
is therapy.

What follows then is a collection of 4 essays
reflecting upon the experience of being present
at this mini-conference, and feedback from
individuals who completed the follow-up on-
line survey. | hope that by reading about these
experiences, you will feel inspired to share your
own ideas at a conference, or in some small way
that you will be moved or enlightened, allowing
your next step along the path of your own
development to be that much (insert your own
adjective here)!

Stacey Vye, Presenter

s a presenter in the morning poster
A session featuring highlights from some

of the projects that will be included in
LD’s publication, Autonomy You Ask 2, | felt very
informed on the details of the mini-conference
because of facilitators' clearly thought out and
timely posted email instructions before the
conference. The morning facilitator Eric Skier was
helpful for presenters, well before the conference
started, to assist putting up posters, and making
sure the morning event ran smoothly. In addition,
some of the Osaka Chapter members who came
early lent a friendly helping hand by getting the
poster displays on the walls and moving furniture
priortotheevent.My posterhad many components
to it, so the help was greatly appreciated!

Although | have preferred the poster session
style in which participants mill around freely,
choosing the posters they would like to see, |
found value in the timed-rotation system, where
each participant visits all of the posters. | think |
was able to discuss the project | am working on,
and receive more feedback from people than |
would have with a “milling around” type poster
session. In fact, | have been in contact with three
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Osaka Chapter members that | met at my poster
session, and I've had further contact from LD
members based on some of our conversations
at the conference, so | felt that I've had more of
an opportunity to discuss teaching and learning
issues, than previous conferences I've presented
at. On a side note, | would like to apologize to the
conference organizers and afew of the participants
who waited at my poster, while | was discussing
issues with other participants after the designated
time was up. | think we were (or at least | was)
engrossed in the conversation and didn't realize
fully the time switch had been made!

The quality of the presentations in the afternoon
session surprised me, because | felt that the
presenters directly addressed issues teachers
face, and | learned new activities, and bits of
information that | can use in my classroom. | had
previously been a room monitor for presenters
at a JALT national conference for the paper
presentations a few years ago, and | felt that the
presentations at this Osaka/LD conference were
up to par with vetted JALT National Conference
presentations. One suggestion | had for future
conferences would be that the presentations could
be less presenter-centered and more audience-
centered, because of the four and a half hour time
period including the break times. | thought Bob
Sanderson’s presentation was audience friendly,
and | enjoyed participating in it, along with the
valuable reflection time done at the end of the
conference day.

| felt the follow-up with the survey revealed so
much more about conference, and design of the
survey was meticulously planned. | learned a lot
about putting on a conference from the beginning
to the end, by observing the planning process
before the conference, during the conference
itself, and participating in the survey and article
write-up afterwards.

Terry Fellner, Presenter

y presentation (Avoiding Plagiarism:
M Making Students Autonomous Writers)

was an overview of what | am doing in an
attempt to provide my students with the required
academic writing skills needed to succeed in
university programs abroad following their
sophomore year at Himeji Dokkyo University. The
presentation illustrated what | have thus far found
to be one of the major challenges in academic
writing faced by Japanese students, namely
unintended plagiarism, and what | am doing to
raise their awareness and abilities to avoid this
problem.

Preparing and doing the presentation was a
wonderful exercise in forcing me to organize
and clarify my thoughts and ideas regarding the
problems faced when teaching academic writing.
| feel that | now have a significantly more solid
theoretical understanding from which | can now
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continue to learn and develop my teaching ability
regarding this topic. Additionally, information
and ideas that | got from others, specifically the
poster presentations by Marlen Harrison and Yoko
Wakui, provided me with inspiration and useful
techniques regarding evaluation that | can use in
my teaching of academic writing. As a result it has
been much easier for me to conceptualize where |
should now go with this class and what | want and
need to accomplish next term.

The presentation itself seemed to fly by
and | quickly realized that | had prepared too much
material to present. | believe the presentation
would therefore have benefited from either
some judicious editing on my part prior to the
presentation or by having more time to present.
However, | felt that | was able to effectively explain
what my students’ problems are, why | feel they
exist and what | am attempting to do in dealing
with them. The comments | received were quite
encouraging and have motivated me to continue
in the current direction | am going with the class.
It was also encouraging to hear that many other
people in attendance at the conference are facing
the same challenges | am regarding the teaching
of academic writing to Japanese students. To
conclude, I found the entire day to be a completely
useful endeavor.

Brian Caspino, Presenter

y presentation (Karaoke as a Self-access
M Language Learner Resource) provided
information on the “Karaoke English
Practice Session” at my university. | addressed
information and research that led me to
investigating the use of karaoke as a self-access
resource and then gave a brief overview of the
program,referringtostudenthandoutsandoffering
my observations, assumptions and findings.
It was the first time for me to talk in depth
about my work with karaoke and self-access.
Thanks to the friendly audience and our shared
background knowledge of autonomy, | felt
comfortable discussing the topic. The presentation
seemed to go rather smoothly though | regret
having little time for audience participation.
After the presentation, Deryn Verity pointed out
that the karaoke machine made a powerful visual
aid. During the presentation, it was only when | felt
there was too much confusion about the machine
that | showed the machine to the audience. |
thought back to the reaction of the audience and
how their faces lit up when seeing the machine.
This is similar to student reaction when they first
see the machine.

| also had the opportunity to talk to other
audience  members. The audience seemed
more interested in the machine than what | had
to say about it as a self-access resource. This
was understandable seeing that there were so
many unanswered questions about the karaoke
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machine and confusion about its use. People
wanted to know how it worked, where you buy
it, how much it was, how many songs it came
with, where one sees the captions, and how
you can buy more songs.To review, the karaoke
machine | use is small, lightweight, compact, and
inexpensive. It plugs into a television. When the
user types in a number code on the microphone,
music is projected from the television’s
speakers and lyrics appear on the screen.

| have always wondered why the empty
orchestra (kara-oke) has been overlooked for so
long as a learner resource. | may have assumed
erroneously that teachers believe it is not a
valuable resource. Communication with the
audience suggested that a lack of understanding
about the machine itself could be contributing to
its unpopularity. In future presentations it might
be useful to provide a clear understanding of
the resource and its use before addressing data
and practical applications as a learner resource.

| feel that presenting at the mini-
conference was useful in preparing me for my
poster presentation at JALT National. The LD
Forum should be a good opportunity for me to do
a few things differently. For example, participants
will get more hands on experience with the
machine. | will also involve the audience morein a
collaborative effort toward a better understanding
of this resource. | hope that the new emphasis will
provide a more valuable experience and deeper
understanding of karaoke’s role in language
acquisition.

Christopher Carpenter, Co-facilitator

he LD SIG Mini-Conference in Osaka was a
T real learning experience for me on multiple

levels. It was the first time I'd attended
a professional gathering of this sort, broadly
themed but intimate. As a co-coordinator of the
LD Forum to be held at the National Conference
this November, | came to the mini-conference
as an observer of not only the wide range and
variety of presentations offered at the event
itself, but also of the planning and organizational
stages leading up to the event. As many of the
participants commented in the post-event survey,
a large part of the mini-conference’s success was
due to the professional and efficient coordination
by the event’s organizers (primarily Mr. Harrison).
Getting an early jump on the decision-making
process meant that as time approached, things
just seemed to fall into place. The efficient pace
did mean that LD SIG officers were not always
indulged with ample time to deliberate, but
hopefully we have some organizational memory
at LD SIG so that our“past failures” can become the
roots of future growth. Trusting in our strengths
(e.g. the competence of our individual members)
while maintaining an open flow of communication
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for feedback and negotiation is what autonomy is
all about: on the organizational level!

The success of the mini-conference
assures us that there will be others in the future.
The use of instruments like the Internet survey
gives LD SIG officers concrete feedback to reflect
on when the process of coordinating a future
event begins again, with any luck, scaffolding us
to greater heights and providing our members
with better service. And with more information
at our disposal, we are better equipped to
come to consensus on decisions in the future.
| think that we benefit by instituting systems
that allow us to continually learn (as a group)
from the experience of the services we provide.

| was left with so many impressions from
the people and presentations that | find it hard
to distill them down into a concise paragraph or
two. The passion and enthusiasm evident among
participants was inspiring and even therapeutic.
The day-to-day reality of teaching in Japan can be
professionally isolating and alienating, particularly
for part-time teachers who make up alarge portion
of the work force. The importance of support
systems and reaffirming experiences like this mini-
conference cannot be understated. On this day,
it seemed to me that LD SIG in general and the
individual presenters in particular were all united
by one common theme which could be stated as
a deep trust and respect for the people in their
classrooms. Of course as a community specifically
concerned with learner/teacher development and
autonomy, this should not be surprising. But on
this day | was particularly reminded of the spirit
of Paolo Freire when he said of the “real humanist”
that she can be identified by her “trust in the
people!” Caspino spoke of his “expert” students
(expert karaoke singers!); Harrison (and others)
were researching the value of students evaluating
themselves; and Haugh bravely illustrated how
teachers can learn and grow with their students.
This impression was underscored by Vye,
Sanderson, and others who asked us to reflect
more deeply on our personal philosophies: we
have to trust our students and ourselves and not
be afraid to make mistakes. Freire also said, “Those
who authentically commit themselves to the
people must re-examine themselves constantly.”
Perhaps Freire was speaking of a commitment a
bit more radical than what is required of English
teachers in Japan, but it was words like these
which once inspired me to become a teacher,
and it was people like those who came together
in Osaka who inspire me to keep looking for value
and relevance in my profession.

Responses from the mini-conference follow-
up survey

The day after the mini-conference, an online
survey was posted on the Internet and the link sent
toall those in attendance by e-mail. Approximately
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half of those individuals responded, answering
both Likert-scale and open-ended questions. As
conference organizer, | hoped that a survey would
help people to synthesize their ideas and provide
valuable and honest feedback that would shed
light on the quality of their experiences as well as
aiding future conference planning.

Format of the conference

X Going around the posters in small groups
was successful. Going back to the same presenter,
if they wanted, was also good.

X A circular seating format from the
beginning would have helped to create a more
connected group | think.

X I would have liked more time for
reflection and discussion at the end of the mini-
conference. With more time available (while
participants discuss impressions and reflections),
presenters could have a chance to discuss similar
things, but in groups with other presenters. This
might help them focus their particular perspective
and give everyone a chance for more substantive
comments during the wrap-up session.

Individual presentations

X | think solo presenters should be
encouraged to feel free not to talk for their whole
session from the front of the room if they like. |
know that | felt hesitant, but eventually glad, that |
chucked that format for the more comfortable (for
me anyway) set up of a circle, and to be seated in
it myself, and to give everyone a chance to discuss
their ideas in pairs or small groups.

X | would encourage future presenters to
try to boil all their main points down to one side of
aone-page handout (with references on the back).
If you can't do that, then it isn't likely you can get
through your presentation in 20 minutes.

X Perhaps a bit more attention could be
given to narrowing the focus of the overall event
theme and involving the audience a bit more.

Capturing Feedback for Presenters

X [ think it would be beneficial, in the name
of "autonomy" and a "warm up" for the national
conference, if some kind of critical feedback would
be available for the presenters at the end of the
day or within a day or two. Perhaps a panel that
provides strong points and areas to improve
for presenters would be beneficial. This way,
presenters could hear what was good and what
to improve on, thereby becoming "autonomous"
learners themselves. The feedback would have to
be provided carefully and with empathy. Providing
presenters with the tools and feedback to become
excellent presenters in the future would benefit
the presenters, the SIG, JALT and ultimately the
profession itself.

X | think we should encourage presenters
to create simple questionnaires and forms for
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collecting (and remembering) feedback from
other participants. Of course, not every presenter
would want to and not every presentation would
benefit from it, but it would be this type of advice
from organizers that may be of value to presenters
and create a richer experience for all.

Time allowance

X Overall, the pacing was great, though
| understand this was a rare occasion when time
limits were enforced. It's funny that as teachers we
are always on time - why not as presenters?

X The length of the afternoon presentation
could be emphasized to the presenters to help
them in the planning stages. | know that it's my
own fault that | couldn't get to everything in the
time period allowed, but a strong reminder might
help people in the future. Another suggestion
might be to make the presentations a little longer.
Limit the presentations to 45 minutes or so and
have fewer of them. A third suggestion might be
that you have different time periods to choose
from. Presenters could choose from 15, 25, 35 or
45 minute blocks. Some presenters could happily
get donein 15 while others could get done in 45. |
would have loved to have heard more from some of
the other presenters. And | think some presenters
did a fine job with there time allowance.

X Keeping everyone to their time limit was
important to the success of the whole thing. One
long-winded presenter can throw the rest of the
conference off and cause a lot of hard work to go
unshared. Good job on not letting that happen.

X Wonderful event! Just would have liked
to see the presenters have a little more time (or
have them manage their time better). Always felt
like we were getting cut off when the presenters
gave us something to discuss in groups. Just as we
were starting to get into the topic we would get
cut off. However, | liked that the presentation was
kept on schedule and that everyone was treated
fairly.

Making Connections: What we took away

from the experience

X Thanks to Brian Caspino and Denise
Haugh, | think I'll be giving Karaoke and Drama
style lessons a try in the future

X | felt that Terry Fellner gave an honest
and reflective account of the issues that arise in a
higher level University English course for academic
writing class in Japan during his afternoon
presentation, such as plagiarism. It could be that |
have a similar class currently, so it was very easy for
me to follow. However | felt that his explanations
were clear enough for a person with less teaching
experiences in his setting.

X There were so many "moments" for me
that it's difficult to choose just one. The morning
poster session blew me away with the energy and

Harrison et al: Inspiration and therapy
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Harrison et al: Inspiration and therapy

intensity, and with so many diverse and stimulating
ideas that it was sometimes hard to take it all in. |
was especiallyimpressed by Matthew Apple's clear
sense and firm beliefs in his curriculum design,
by Yoko Wakui's warmth and clarity in reminding
me of the power of and new ways of using peer
assessment, by the strong impression | had of
Amanda Bradley's clear vision that she had of what
she was doing, by the power that seemed to be
unleashed for Marlen Harrison's students by their
self-generated tests/games, by Brian Caspino's
spontaneous rendition of the old 7-up song, and
by Terry Fellner's lofty goals for his students and
his expert guidance in helping them attain them. |
alsolearnedalotand gained confidence by making
my first JALT presentation, and | surprised myself
by not getting too nervous at all, | think because
| took the attitude that it was giving a "present”
rather than a "presentation’, and took the liberty
of changing what seemed to be unspoken rules of
how it was "supposed” to be done. Aside from my
own debut workshop experience, with the totally
different perspective and sense of time that that
entailed, the image that will probably stay with me
the longest from the day will be that of one of the
conference facilitators sitting casually on the table
at the final wrap-up session, expertly helping us
all take a moment to reflect and tie together the
various loose ends of the day in a way that was
truly remarkable. "Relaxing at full speed" is what
one of my former classmates used to say that |
think would aptly describe the facilitators'virtuoso
performances in steering us through such a richly
packed day in such a marvelously relaxed way.
I'll try to take that image with me back into my
classroom to help my students do and learn more
in the limited time that we have.

X | very much related to Stacy Vye's
research-in-progress. This is in part what | do in
my consulting business, and | was encouraged
that she is finding a way to dovetail her body of
research in with that of EFL.

X | hope to see more of this: Tying in
practical issues with EFL teaching. We are, after
all, not just grooming speakers of English, we are
fostering human development overall, ostensibly
preparing students for the working world. Our
students' world is by and large going to be unlike
ours, working in the ivory tower and all that entails
with guaranteed lifetime jobs (in some cases), the
importance of connections, kowtowing, and blind
obedience over merit (in some cases), and in some
cases again, the lack of accountability. By and large,
the world holds the workforce accountable, and |
would like to do my part in helping to produce
graduates who understand what accountability is,
and welcome it.

X Being a veteran teacher, | didn'truninto a
lot of new stuff, but | got reminded of a lot of good
ideas. The passion for the topics was palpable
and has to be what | most brought back from the
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conference.

X | really had a great time. | guess meeting
other teachers and just old fashion talking was of
great value

X Marlen Harrison's poster presentation
was particularly useful for me. | like the idea of
getting students to evaluate themselves as the
process involved in setting up the evaluation is
very task-based. For me, | am going to have my
students in my writing class, come up with part of
their evaluation criteria and format as | believe this
would be really useful in motivating them to attain
their goals (and perhaps mine).

X When deciding whether or not to
present at the conference the questions that keep
repeating in my mind were, 'What RESULTS do |
have to talk about?' "Do | really have anything to
say?'But, | realized when watching Denise Haugh's
presentation that | don't have to be presenting
results only. Experience is many faceted and
learners can get valuable insights, ideas and
inspirations from experiences other than ground
breaking successes that revolutionize the field.
Talking about trials, errors, efforts and other parts
of experience that are significant for us is also very
important. The impact of Denise's presentation
on me as a teacher who wants to learn and share
experiences through making presentations has
been very positive

X The presentation on Karaoke showed that
Karaoke is a useful and effective way to motivate
students who are not proficient and feel anxious
about English to learn English in a required English
class.

X A wonderful time was had by many,
hardly anyone does surveys that reveal so much
more to a conference than the jovial opinions
perceived, and planed so meticulously.

X It was beautiful to see everybody working
together!
X | feel lucky to be full-time and have a

stipend to support going to conferences, but |
can't help but feel that part-time teachers | work
with would attend more conferences if there was
some support offered by the University. | want to
approach my Dean about providing some sort of
support and incentive for the part-time teachers. |
would like to hear about how others went about
getting money from their universities before |
launch my campaign. Thanks for the opportunity
to give feedback and ask questions, too.

X | was surprised and impressed that so
many teachers try to put theories and their ideas
into practice in their own context. | was also glad
to know there are so many people with similar
ideas!

Harrison et al: Inspiration and power
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Murphey and Asaoka: Creating Cultures ...

Teacher Development through
Creating cultures of intensive
collaboration

Tim Murphey and Asaoka Chitose

| proposed this title was the idea that

autonomy stems from strong communities
of collaboration in which individuals become
more aware of a variety of choices.

From what | have seen of your classes and your
students, you create wonderful bonds of trust
and enthusiasm among your students. | strive to
do the same and | have written about it several
times. Although your office is next door, | still don't
have a clear picture of how you achieve what
you achieve. So | thought if we worked on this
together, not only could we provide more options
to workshop participants, we would also learn
from each other. So | am interested in discovering
some of the “how’s” of the Asaoka Magic. During
the workshop in November in Miyazaki | also want
to give the group a taste of how a group of people
can somewhat structure their own culture of
collaboration and be autonomy inviting. July 28

TIM: Chitose, What | had in mind when

CHITOSE: Tim, In each of the previous
work places where | taught before, there was
always(maybe almost always?) a strong sense of
collaboration among the colleagues. Particularly
when [ first taught ESL as a TA, I'd had no teaching
experiences prior to that, so working together
with other teachers and TAs was the very first
stage of my own teacher development process. In
fact, when | came to this university, it was my very
first time that | felt isolated. As you can see, there
is not much coordination or collaboration among
the teachers in our program. But since you came
into our program a few years ago, many things
have changed quickly. It seems to me you are very
good at creating bonds among people regardless
of departments you teach in or languages you
teach, or whether you work full-time or part-time
or whether you are a teacher or a student. A good
example of this is "Languaging’, | think. Since you
came to this university, there have been stronger
bonds among some (not all, of course) faculty
members, part-time teachers and students. Solam
also interested in finding out how YOU can create
this easier-to-collaborate working environment or
easier-to-access community. July 29

TIM: Chitose, | too remember very fondly my
TA years. We all had a central office and none of
us knew much about teaching and so we were
continually pickingeach other’sbrainsandlearning
from each other. It is a bit ironic to graduate and
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be promoted in our jobs to isolation, but | fear that
is 99% of how upper academia works. But even
my seminar students tell me when they become
high school teachers that the “common room”
facilitating collaboration is superficial. They are so
busy doing their administrative duties they have
little time to talk about real teaching concerns. TA-
grad school times must be a very precious accident
of academia. If we want that collaboration later on,
weneedtodoourownenvironmental engineering:
opening discussions about our teaching, starting
newsletters that are open across traditional lines
of communication, etc. So far we are talking about
communities of teachers - which is the topic of the
fourth volume of TESOL's PDLE series (Professional
Development in Language Education)due out
this fall. But | think what our colleagues will be
more interested in at our workshop is how we
form strong communities in our classes with our
students. | feel you and | know more about that
and have been more successful at it. Although we
can address both issues as they are very related.
In fact, research is telling us that teachers who are
more collaborative have students that are more
collaborative and who learn better.

So tell me, Chitose, what are some of the things
you do in classes that help you to create cultures
of intensive collaboration? July 31

CHITOSE: Tim, there are various things that |
have tried in my classes which have been helpful
to create cultures of intensive collaboration,
ranging from a very simple thing like remembering
students’'names and faces as soon as possible to a
more complex project. Interactive communication
sure seems to be one of the key words. I've been
proactive in communicating with my students
using mailing lists, bulleting boards, blogs as
well as simply responding to their journals,
assignments and projects in writing. Providing
contexts for my students to take active initiatives
in their own learning - from classroom contexts
to outside-the-classrooms contexts — seems to
be important too. Students may carry out joint
initiatives and share responsibilities in classroom
tasks such as poster sessions and presentations
as well as peer evaluation. Tasks, then, should
be expanded to outside the classrooms, where
students need to take responsibility for both
successful and unsuccessful learning. For example,
in my students’ cases, they may be asked to go
into the community and teach English or to help
plan and run on-campus workshops regarding
language learning and teaching. Aug 16

TIM: If | were to summarize, | would say you
first make sure you get into a good rapport with
your students, at the same time you challenge
them with real projects and collaborative learning
allowing them to intensively interact. | imagine
that once they start doing so you can back out a

Murphey and Chitose: Creating Cultures ...
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Murphey and Chitose: Creating Cultures ...

bit and let the group interaction and the activities
teach.

| think I try to do similar things through
setting up a “safe” environment and challenging
them to interact and learn from their own
productions. You know | video students in
conversation classes every week in which they
talk to about 6 different partners and get recorded
for 5 minutes each. They are stressed at first but
then learn to relax and appreciate the great
feedback they can get from watching themselves
speak in English every week. When they get too
comfortable with the process | ask them to show
their videos to a friend or family member and that
brings in outside validity to what we are doing
and widens our knowledge field. Later | give them
their partner’s video to go home and watch. They
write a letter to their partner about how they have
improved and what they might do to improve
even more.

We both know that Creating Cultures of
Intensive Collaboration happen over time and
that they are an immense source of student
learning and autonomy. Sitting alone with a
textbook is an extremely impoverished way to
learn. Sharing developing knowledge with peers
is also the act of constructing that knowledge
and teachers need to find ways to get students
to produce what they are trying to learn so they
can have active knowledge. It is a balancing act
of stimulating students to interact intensively at
their levels where they can learn and challenging
them with appropriate tasks while maintaining a
safe environment. It does not always happen, but
teachers can create learning environments where
the chances are good. (Aug 24)

HIREZRTTHDEREBIC, HONBEVIZKFR
LTERELDEH B LIE-ELONLERKSILEEE
PELTEFE L SNV SATEEZFE—ATD
MEANDEIN—rF—ERFELTWDHFE50T
DEEBEILTVNADZH>TWATLESI ?EWSIZHD
[FRFLRERERLETH, RRICUSVIRTEHILE
X BONEETELTWDAHFEARDEITES
THFIELELWIA—FNRyIONBLNDERBTHEK
SIZHRYET, COTaERIZBRES, BEIZ.FD
ETAZREPRKRICRESESICTTH. TN &
2K TREIEIEN-BIBETHL LTSI &M
THERTEHIEEMY. F-EHOHMBMNEL D K
SIZHYET, TOHRT, BoIZ/S—hF—F=bDET
TEZRICBO>THIREEEZFET, TLTHELWIC
ECALEL, FCESSICEIRENIDVTELE
#2{DTY,

MEBIEBEVBELzaSARL—avEE
HHETSULAIY (BRI DY  F-ERODZEEELH
BOFEBICKELAELDIEFZEHELTHET. K
REZHDRIC—ATE-STHEETIDILREEE
[TEAFRA, MEEHREERDOMBERLETSH L
IEZFDMBEEBELTCVCGERTY, £REFEE LK
SELTWAIEEEHHRT I EITE>THEZ DA
EEDES5(2HBDTEINOHEMEIES W\ o=F%E%E
EZZARKTEHBYERA, EFENEFARELZLANIL
IZBVWTEEVDORREMEMIZITILSIZH->TL
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< pmizuki@cronos.ocn.ne.jp >.

Call for Submissions for Learning Learning
Deadline January 31, 2006

Do you have ideas about learner autonomy? Have you considered autonomy and learner
development in a systematic way? You may be able to write up your ideas or experiences for
Learning Learning. If you are interested in documenting your experiences or the research
you do in the classroom as part of your teaching, contact the editor, Peter Mizuki.
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Robinson: Three Rivers TESOL

Three Rivers TESOL

By Tia Robinson, University of
Pittsburgh ELI

Three Rivers TESOL Newsletter
Editor

Greetings from Pittsburgh, Pennsylvania
where the weather is hot and the people
are friendly! 'm writing to share with you
my experience of being a member and
newsletter editor of Three Rivers TESOL, the
International TESOL affiliate for Western
Pennsylvania and West Virginia.

studying for my M.A. in Linguistics and teaching

ESL at the University of Pittsburgh. As an ESL
professional at the beginning of what | hope is a
long and rewarding teaching career, finding out
about different opportunities for professional
development is extremely important to me. One
of the most rewarding ways I've been able to
grow as a teacher is through participation in Three
Rivers TESOL by editing the newsletter and joining
in other professional activities.

I moved to Pittsburgh three years ago to begin

The most important event for Three Rivers
TESOL is its annual Fall Conference, which provides
a great opportunity to meet ESL professionals of
all stripes: K-12 teachers, adult community-based
and academic ESL teachers, graduate students,
teacher trainers, administrators, CALL specialists
and more. In addition to networking and
sharing stories about the joy of working in ESL,
the conference provides opportunities to share
research or professional and personal projects in a
relaxed and friendly atmosphere.

Over the past few years, featured presentations
have been on incorporating the Internet, games,
the newspaper, storytelling, music,and Powerpoint
presentations in the classroom; using authentic
materials, and “think aloud protocols” to stimulate
English development; and teaching strategies
students can use on their own to develop listening
and vocabulary.

In addition, presenters have described their
personal experiences teaching English in Tonga,
Cambodia, and Saudi Arabia. There have also
been many presentations on appreciating and
integrating cultural differences into the classroom,
alleviating cultural anxiety, and teaching students
pragmatics and emotions.
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Robinson: Three Rivers TESOL

Personally, as a nervous graduate student, the
2004 Three Rivers TESOL gave me the chance to
present preliminary research about my thesis
in a comfortable and non-threatening setting.
Speaking in a small room in front of my friends and
local colleagues helped me have the confidence to
give my presentation in poster format at last year’s
International TESOL Conference in San Antonio,
TX.

In turn, attending the International TESOL
Conference has allowed me to contribute
something back to Three Rivers TESOL. At the
Newsletter Editor's workshop, | got great ideas
about content and style from other affiliates’
editors, met TESOL' editors, and shared copies of
Three Rivers TESOL's recent issues with everyone.
The experience helped me make improvements
to our newsletter, including beginning to send out
electronic copies instead of all-paper ones.

Three Rivers TESOL has definitely helped
me gro and develop as an ESL professional by
giving me the chance to meet other ESL teachers
from all areas, present my research, and explore
new areas of the ESL community.

Visit Three Rivers TESOL at <www.3rtesol.org>
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< pmizuki@cronos.ocn.ne.jp >.

Call for Submissions for Learning Learning
Deadline January 31, 2006

Do you have ideas about learner autonomy? Have you considered autonomy and learner
development in a systematic way? You may be able to write up your ideas or experiences for
Learning Learning. If you are interested in documenting your experiences or the research
you do in the classroom as part of your teaching, contact the editor, Peter Mizuki.
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Caspino: Narrow Listening

to learn Japanese.

‘Sharing Our Stories of Autonomy’

This month we have a “story” from Brian Caspino about using narrow listening
(Of course, he did not stop there but also had his students
use narrow listening to improve their English.) Our second story, from Marlen
Harrison, focuses on relationships between teachers and learners, and how out-
of-class contact can sometimes reveal unsuspected positive energy and attitudes.

Edited by Ellen Head

Narrow Listening: an autonomous
learner resource

Brian Caspino
<briancaspino@yahoo.com>

Himeji Dokkyo University

had studied Japanese in college for a year and

a half, but that was six years before coming to
Japan. Despite this, | felt confident that | could
remember enough phrases to get my point across
in Japanese.

I came to work in Japan in February of 2003. |

| set out on my first day to engage in some
conversationsin Japanese. My first experience with
the language was scary. | could ask a question in
Japanese, but when | heard the answer, it sounded
like gibberish. | asked them several times to repeat
their answer, “Mou ichido itte kudasai.’ It might as
well have been Greek. After a few times of asking
the person to repeat their answer, | lowered my
head, excused myself, and walked away with my
confidence broken. This happened many times
and led to failure after failure.

My experience with Japanese became a chore.
All confidence and love of the language left me. |
was disappointed with myself and didn't want to
talk to anyone. | became tense and scared when
people spoke to me. | avoided interaction and
went through the day nodding and pretending
that | understood when | really didn't.

| tried to think of an enjoyable way to improve
my listening comprehension. It came to me. It
was Narrow Listening, one of the most interesting
language acquiring techniques | had heard of
in grad school. | had always wanted to try it, but
never had the time. Now was the perfect time to
try it.

Narrow Listening : BEZ=EEHD
AD—FE
I754F7> - HRE/

<br iancaspino@yahoo. com>
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Caspino: Narrow Listening

Krashen's Narrow Listening (1996) is a useful
technique for improving listening to casually
spoken, natural speech. The steps in Narrow
Listening are:

1. Think of a question that is interesting to
you.
2. With a recording device, ask the question

to five target language speakers. Ask them to
speak for a couple minutes in a natural manner as
if they were speaking to a friend.

3. Go home and listen to speakers until
interest wanes or you are not improving.
4, Move on to new questions

After making my first set of recordings, | was
provided with a great deal of comprehensible
input. It was highly personalized and of great
interestto me. Listening was more comprehensible
because of the repeated listening and the richness
in background knowledge between the speaker
and me.

| quickly noticed gains in language acquisition. |
made connections between whatthe speakerssaid
and acquired new phrases and vocabulary related
to my topic. After listening to each speaker about
seven times, | could get the gist and understand
about 90% of what was said.

| found a new confidence in my Japanese.
From just that short, yet successful, experience,
| noticed a difference. Japanese became fun and
interesting. Learning, or rather acquiring, wasn't a
chore anymore. | could have simple conversations
about these topics and understand them. | was
eager to form new questions and build up my
Narrow Listening library.

| continued to use Narrow Listening and built
up a small library. | moved to more difficult and
complex questions as my comprehension grew.
The interviews gave me a great excuse to talk to
people and interviewees were always happy to
participate.

Today, when using Narrow Listening, after
listening about three times, | can understand
about 90%-95% of what is said. | still have a ways
to go with my listening, but | now have a very
useful and enjoyable tool to help me.
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Harrison: Not Always What It Seems

Not Always What It Seems...
Marlen Harrison, Momoyama
Gakuin University

4/ | never knew that he enjoyed the class, nor
how strongly he felt about English,” was
exactly what | was thinking when | read

Takahiro's final paper in last semester’s writing

class. Though he was always rather quiet and shy,

and his participation was similar to most students;
his writing skills were strong and his attendance
and class work were always excellent.

I had asked my students to write a 3-5 paragraph
essay discussing their performance and desired
grade for my course as a final exam and so that
| could examine their writing skills and progress.

| was surprised to read some of the students’

comments because | was learning things that were
contrary to my impressions from class interactions.
| had read other written work from them, and
often glanced at journals, but Takahiro’s paper was
surprising.

“Doesn’t it figure,” | said to myself, “that the
quiet ones sometimes have the most to say! It's
as if they've been storing up their thoughts and
writing is the safest and easiest way for them
to communicate” Though | thought Takahiro
had little interest in my course, he confided that
learning English was his dream and that he
greatly appreciated the year’s coursework and
activities. He also asked if he could be my penpal
after our course had finished (as all my students
must complete penpal assignments during the
school-year as part of course requirements). | was
surprised and pleased, to say the least. It reminded
me that things aren’t always what they seem and |
had been over-reliant on verbal participation as an
expression of ability and participation.

A few weeks ago, Takahiro and | had lunch and
we spent an entire afternoon together, upon his
suggestion. | learned so much about this soft-
spoken and intelligent young man. After our
meeting | was able to make some connections for
him in the city where he'll be doing ryugaku and |
spent the remainder of my evening re-considering
my appraisals of past students.

It's such a good feeling when students reach out
to us as teachers, and more importantly, as friends.
In a sometimes thankless job, students’comments
can make a world of difference to us and affect
how we perceive ourselves and our abilities. |
greatly enjoyed reading my students’ final papers
and was happy | had asked them to evaluate their
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Harrison: Not Always What It Seems

abilities and my course. | find that a much richer
picture is painted by this method as opposed
to the standard university questionnaire, and,
moreover, sometimes an indirect method such as
writing is the only way students feel comfortable
expressing themselves. | learned a valuable lesson
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- if  hadn't asked for the essays, | may never have
known how Takahiro felt.

Call for Submissions for ‘Sharing Our Stories of Autonomy’

If you are interested in describing your own experiences for“Sharing Our Stories of Autonomy’, please
contact the Section Editor, Ellen Head at <ellenkobe@yahoo.com> .

#R7E FA-bEE0OF—~/ S—AKBRHK I ~FRLEWATEY a3 imESEEllen Head at
<ellenkobe@yahoo.com> ~ELLTLIEELY,

Layout Editor(s) needed for Learning Learning

The Learning Learning editorial staff is looking for a Layout Editor. Some Japanese reading ability would
be an advantage. Alternatively two editors working together, one to deal with Japanese text and one
with English text, could share the job.

Responsibilities include formatting articles; making corrections after the issue has been proofread; and
liaising with the printer. If you haven't done layout before you'll need to spend a few days practicing
beforehand, but the layout itself can be done in two or three days. For more information, contact
Michael Carroll <carrol |@andrew. ac. jo> or Peter Mizuki <pmizuki@cronos. ocn. ne. jp>
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<pmizuki@cronos. ocn. ne. jp>
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Introduction to the Members

of the Research Grants Teacher-
Researcher Network : Reflections
on Doing Research

in April 2005 and are specifically

designed for JALT members who do not
have access to institutional support for research
funding. Although the application period for the
2005 grants has now closed, JALT members will
be able to apply again next year between April 1st
and June 1st 2006. For more information on how
to apply, go to: <http://jalt.org/researchgrants/>

JALT Research Grants were re-activated

It is not only research grants that successful
applicants will gain access to; they will also have
the opportunity to develop their research projects
with support from members of the JALT Research
Grants Teacher-Researcher Network. This network
is comprised of seven experienced teacher-
researchers who are interested in helping grant
recipients complete their research successfully.

Following are short reflections by members
of the network about doing research in
language education. Why not send in your
own story of doing research, for publication
in the following issue of Learning Learning?

1. Frank Berberich

love teaching and have been teaching English
I and computers for over 30 years. My motto

these days is "Talking is not Teaching; Listening
is not Learning." | enjoy music, computers, and
running. Find out more at <http://www.tokiwa.
ac.jp/~frank/>. About research, | believe it should
be both interesting and fun. Interesting means
that you want to know more about something,
and fun means that you enjoy finding that out. It's
also great if research is useful in some way--that
it contributes new knowledge or helps you and
others do something better. Sometimes, research
opens completely new ways of thinking and doing
things, but usually it is more modest. We use what
we know to find out a little more about what we
don't know. In this way, we help grow knowledge.

There are two kinds of research, informal and
formal. Informal research is usually what we do
because we notice something and are curious
about it, while formal research is usually for
others--it is what we make a presentation about or
publish. Often, informal research leads to formal
research. We want to understand something
clearly enough so that when we tell others about
it, they can understand it in the same way.

Formalresearch usually tries toanswer somevery
clear question in a very clear way. For example, "If

Research Grants Teacher Researcher Network
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| do this, how much does it affect that?" There are
many tools for doing research, and we often need
to change the question a little to use those tools.
So, forexample, statistics help us to find results that
are difficult to see because they are fairly small or
mixed with many other findings. To use statistics,
we usually need to ask the question differently:
"My knowledge tells me that if | do something it
will have this effect. Do | get this effect?”

Doing formal research can be discouraging
sometimes, because it may involve using
unfamiliar tools and doing all that writing. But
remember that your goal is to have fun finding
out more about something that interests you, and
then telling others in a clear way about what you
have discovered. Do this, and you will be doing
good research.

2. Neil Cowie

have been an English teacher in the Foreign
I Language Education Centre of Okayama

University since 2004. Before that | had a variety
of teaching jobs in public and private universities
and conversation schools in Japan and the UK.
Like many people, | first 'did' some research in a
formal way when | studied for a master's degree—
distance learning with Aston University. Their
courses were very 'action research' oriented so |
learnt to investigate my own classroom situation,
tried to change the ways | did things, and saw
what the effects were. The kinds of methods that
| used were small-scale surveys, interviews with
students, and analysis of student texts—mainly
using data that my students and myself generated
as a normal part of a lesson. Later, | studied for an
Ed.D degree at Exeter University. Here | gained
experience working with other teachers using
qualitative methods such as life history interviews
and classroom observation.

There are several lessons | think that | have learnt
from these experiences. One is that, although
research is generally something that you have to
do on your own, it has been vital for me to talkto a
small number of peer mentors working in the same
area. | do not necessarily want to talk specifically
about the research issues | am working on, but |
can learn a lot from talking around subjects and
getting different perspectives. A second point
is that reading is very important to me. | always
try to read things that are loosely connected to
my research topic to give a wider and deeper
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theoretical perspective to one's own research,
which is usually very narrow. Thirdly, | think it is
very important for me to begin to write early in
the research process—to get something down on
paper really helps my thinking and guides future
decisions. | may not use all that | write, but, for
me, it's an important part of the research process.
Finally, it's important to realize that, although, at
times, research may seem to be the most useful
and important thing in the world, it isn't.

3.Tim Murphey

irst, | think it is wonderful that JALT is finding
F ways to support teachers who are joining the

profession and encouraging them to invest
their time and energy in professional research.The
profession needs you and your insights! | firmly
believe that "Participation precedes learning"
(Bateson, 1994, p. 41), so by jumping into doing
research, you will surely learn more than you
bargained for and become a different person
(Lave & Wenger 1991).

Itis a very interesting time to be doing research
in our profession as more and more people start
asking important questions (Block, 2002; Clarke,
2003; Johnson, 2003; Watson-Gegeo, 2004). In
the last few years, many qualitative ethnographic
researchers have been doing case studies of single
students or classes over a longer period of time
(a semester or year), using narratives and finding
out how students invest themselves and create
identities as foreign language users (Cook, 1999;
Norton, 2000, 2001). For me, such approaches are
exciting because they show us that what we are
doing in our day-to-day activities can be used as
research, in fact is research! We just need ways to
collect data and time to look for the patterns that
tell us important things.

In my own teaching and research, I've always
enjoyed simply using student comments as
ways to show change over time and to put my
students' views on center stage of the research.
Two things that have really helped me gather data
are students' weekly comments in their action logs
and before & after questionnaires (TIP: for good
and practical questionnaire-making advice, get
Zoltan Dérnyei's book on questionnaires in SLA
research). More recently, | have been excited at
how students' stories of their learning experiences
can inform teachers and researchers (Murphey et
al. 2005).
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4, Keiko Sakui

started teaching English at Kobe Shoin
I Women's University in April, 2005. My research

interests are learner/teacher beliefs and teacher
development. For my recently finished Ph.D. thesis,
| carried out an ethnographic study of secondary
school Japanese English teachers' perceptions and
practices of learner motivation, communicative
language teaching, and classroom management.

In 2004, wasaresearch assistantat the University
of Auckland, New Zealand, where | was involved
in two research projects. One was to investigate
second language learners' implicit and explicit
knowledge about grammatical structures. For this
project, | collaborated with 6 other researchers
to identify participants, collect data, conduct the
statistical analysis, and write research reports. The
other project, funded by the New Zealand Ministry
of Education, was to examine French and Japanese
teachers' beliefs and practices. | worked with 2
other researchers to interview and observe the
teachers, and then write a report for the Ministry
of Education and also an academic article.

Through these experiences, | could say that
research takes place in different forms. For me, the
Ph.D. thesis was a solitary one where | needed to
set my own goals and deadlines and to be self-
reliant in order to carry out the entire research by
myself. The two projects where | was a research
team member were different in substantial ways.
Each researcher needed to be responsible for his
or her part, but we also needed to collaborate and
coordinate well with each other.

Whether we carry out research by ourselves or
with other researchers, important things to keep in
mind seem to be: 1) have clear research questions;
2) let them guide our research; 3) be prepared
to face difficulties and overcome them (such as
experiencing difficulties in locating participants,
losing your data, or not getting the results you had
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expected!); and, 4) be determined to finish it and
not waste the data you have collected. You have
to present it or write it up. Just collecting data
is not the end. Please note, though, that | find it
extremely difficult to do them all myself!

5.John Shillaw

began my teaching career almost 25 years ago
I as a teacher/teacher trainer with the British

Council, Hong Kong. This was, at the time, one
of the largest language school operations in the
world in terms of enrolled part-time students, and
the rapidly increasing numbers had forced several
much needed changes on the curriculum and
testing systems. It was in this context that | first cut
my teeth in research. My main research interests
were, and still are now, in the areas of curriculum
innovation and evaluation, and I've worked on
several challenging projects in Hong Kong and
Japan that have helped sharpen my skills. I've also
been fortunate to have had the opportunity at
Tsukuba University and Nanzan University, where
| work now, to teach graduate courses in research
design, statistical analysis and evaluation, as well
supervise students' graduate dissertations in
many different areas of EFL research.

I would like to share with you four observations
that guide me in my work with graduate students.

1. Never set out to prove anything: research
doesn't work that way. Use words like 'explore' or
'investigate' which reflect more what research is
about.

2. Never consider your research work to be a
'failure' Theresults may notsupportthe hypotheses
you predicted or expected, but that doesn't mean
that you don't have any interesting findings to
share. Your research will always generate new
questions for you, and you will naturally think
of ways you can improve on the design. There's
always a next time.

3. Right from the beginning, try to predict
practical problems that might interfere with your
research. In particular, make sure you can meet all
your deadlines: ensure that the time you allocate
to the project is not too limited. For example, keep
in mind events like medical check-ups, tests, job
hunting, club trips, etc., when you may not be able
to work with your subjects as planned.

4. Take your research seriously, but not too
much. Any research you do is of consequence,
but, realistically, no single piece of research is
likely to have a significant impact on your field of
study. The real reward is that your contribution, no
matter how small, adds to the body of knowledge
of that field and connects you to a wider research
community. You've arrived.
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6. Miyuki Usuki

'm Miyuki Usuki from Joetsu University of

Education in Joetsu City, Niigata. | completed

my Ph.D. in Learner Autonomy at Edith Cowan
University in Australia. | started my present job
in April, 2004, and I'm responsible for students'
international exchanges at the university. My
interests are learner autonomy, learner beliefs,
and learning strategies for learners of English and
Japanese. I'm also interested in in-service teacher
education at the postgraduate level.

When it comes to doing classroom research, you
should be able, in your daily teaching, to identify
some classroom problems. First of all, do not
become discouraged by these problems, but try
to deal with each one separately, in order to see
clearly what each problem is and how you can
improve your teaching and, at the same time, the
students' learning.

Regarding your research, be clear what you
expect to achieve and how it should be conducted.
If your focus is unclear, it might be difficult for you
to identify specific questions and later to interpret
the results. To make the whole process easier,
it's good after each lesson to ask yourself what
has happened and why, and what you feel went
well or what needs further attention and action.
Reflecting on various issues can help you later
get new ideas about what to focus on and how to
conduct your research better.

From my experience, | also find that it is a good
idea to collect data from various angles in order
to have a more reliable picture. Another thing
which | have learned is that we need to express
exactly and clearly what and why we have done
something. So, not only conducting your research,
but writing about it too will greatly influence your
progress.

7.Rob Waring

'm a full-time teacher at Notre Dame Seishin
I University in Okayama where I've been

teaching for 13 years. Before that | taught in
the UK, Australia, and China. My research interests
are in the acquisition of vocabulary and reading
development. I've been helping M.A. and Ph.D.
students with their research for a number of years
now. These experiences have taught me several
things.

1. It is important to have a very clear idea of
what you want to research. Before you start your
research conduct a thorough survey of previous
research so that you don't answer questions
that have already been answered. Be careful not
to frame your research questions far too wide
and get into all kinds of trouble with too many
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variables. The research question "How do students
learn vocabulary from listening?" shows we have
to be clear about what we mean by 'learn’ The
choice of test format, the words you choose, the
subjects' level and first language can all make a
huge difference to your results.

2. Be careful of contaminating factors such as
whether the subjects will meet the target words in
another class, or if they already know some of your
test words. Do you have a control group, if one is
needed?

3. Researchers should try and ensure they have
the resources they need to conduct the research
such as the time they have; access to the right
subjects, and to the people to turn to if things go
wrong. Do you know how to perform the statistical
analysis?

4. Doing research can be frustrating when things
go wrong, so good planning is vital Try not to fret
endlessly about making your research world class.
No one does a perfect piece of research the first
time.

5.Rememberto publishitormakea presentation
on it so that others can learn what you have done.
Report in full what you did and why so others can
replicate your work. And let others know about
the problems you faced and how you overcame
them. Be modest and clear about any claims you
make.

Before conducting the research think about it
for a long time. Ask advice from former teachers
and colleagues who have done some research
before as they can often help you see things
that you hadn't considered. If it's your first time,
try replicating an experiment that someone else
did so you can learn how they did it. Be careful
about interpreting the data you gather. If, for
example, you find that taller people have a bigger
vocabulary than shorter people you should not
necessarily conclude that shorter people are
disadvantaged and need special tuition to fix the
'problem’ There may be no problem because it
may be a maturational issue - shorter people are
younger. Finally, enjoy yourself and good luck.
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