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> COORDINATORS MESSAGE

hatever your teaching context is, we
m hope you are enjoying the fresh chal-

lenge of spring classes, and hope the
momentum of that energy continues for the
remainder of the school year! This year the LD-
SIG is focusing on giving support to LD-SIG
members; so do let us know about the kinds
of learner issues you are interested in. You can
post comments on our new website <http://ld-
sig.jalt.org/> LD Wired is now uploaded onto
this site quarterly. Please feel free to send your
submission inquiries and announcements at any
time throughout the year by e-mailing the LD-
Wired Editor, Marlen Harrison at <scenteur7@
yahoo.com>, including the heading “LD-Wired
Submission” in the subject line.

We have so many projects to announce that it is
difficult to keep them all on one page!

+ The LD-SIG is offering a grant of 50,000 for
one LD SIG member to attend this year’s
JALT conference in Kitakyushu (November
31 6), The recipient will be someone who
does not receive a research grant from their
institution and who is willing to write a report
about their experience at the conference, or
some other topic, to be published in the LD-
SIG newsletter Learning Learning. For more
details please look at the notice in this issue
or refer to the website.

+ We are excited to launch our second
anthology publication, “Learner and
Teacher Autonomy in Japan 2” entitled
More Autonomy You Ask! this fall at the
conference in Kitakyushu. This collaboration
is a collection of reflective learner and
teacher autonomy research projects edited
by Miki Kohyama and Eric Skier, with over-
view chapters by Stephen Krashen, Chitose
Asaoka, and Terry Lamb. There will be
discounts for members, so please do consider
picking up a copy.

+ DPlease look for Learning Learning archives
online in our website, and a complete set
of hard copies available to view at our LD
desk at future conferences. There are a vast
number of brilliant articles available to you
for research and reading pleasure.

o Our theme for the LD Forum at JALT2006
is a question: How are teachers able to
promote autonomous learner development
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> COORDINATORS MESSAGE

and concurrently take ownership of our
professional and personal lives? This year’s
Forum Co-coordinators Martha Robertson
and Stacey Vye will tackle this question
with LD Forum participants and in-service
teachers from a learner autonomy graduate
course at Teacher’s College Columbia.
Following the Forum will be our annual LD
conference meeting and our now famous LD
Dinner party later that evening.

Hope you can join us online and/or in person
at JALT2006 in Kitakyushu!
F2IATIBMLESI DD, HDNWIEKK
DI 22N 20064FJALTIL N R 2 TEEB 2N
Lz ERHNWET,
Marlen Harrison
Stacey Vye
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2005-2006 LEARNER
DEVELOPMENT s$IG
OFFICERS  LIST

NAOKO AOKI
Member-at-large
naoko0320@mac.com

MATTHEW APPLE
Member-at-large
matthewapple@yahoo.co.jp

ANDY BARFIELD
Treasurer
andyb@tamacc.chuo-u.ac.jp

CHRISTOPHER
CARPENTER

Member-at-Large
chris@dokkyo.ac.jp

PAUL DORE
LL Distribution
brucedore2002@yahoo.com.au

STEPHEN ENGLISH
Membership Chair
harrisontour@hotmail.co.jp

MARLEN HARRISON
Co-coordinator,
E-Newsletter Co-editor

scenteur7@yahoo.com

ELLEN HEAD
Program Chair,
ellenkobe@yahoo.com

2 — LEARNING LEARNING 2006 - VOL 13.1

MIKI KOHYAMA, &1l =i
MAYA Co-editor

miki.koyama@education.
ed.ac.uk

HUGH NICOLL
IT coordinator
hnicoll@gmail.com

MALCOLM SWANSON
Layout Editor
mswanson@pukeko.ws

MIKE NIX
AYA Sales

mikenixl@tamacc.chuo-
uw.ac.jp

MARTHA ROBERTSON
Member-at-Large

2006 LD Forum Co-
Facilitator

marrober@indiana.edu

MARC SHEFFNER
E-Newsletter Co-Editor
marcopojp@yahoo.co.jp

ETSUKO SHIMO T iz T
Member-at-Large
shimo@miyazaki-mu.ac.jp

ERIC SKIER
MAYA Co-editor
skier@ps.toyaku.ac.jp

JODIE STEPHENSON
Member-at-large
jodie_js@yahoo.co.jp

STACEY VYE,
Co-Coordinator, LD-Forum
Co-Coordinator

stacey.vye@gmail.com

YOKO WAKUI, @it Bt
Member-at-Large
ywakui@bu.iij4u.or.jp

LEARNING LEARNING
EDITORIAL TEAM

MICHAEL CARROLL
Translations coordinator
carroll@andrew.ac.jp

ELLEN HEAD
Co-editor
ellenkobe@yahoo.com

PETER MIZUKI
Co-editor
peter.mizuki@nihon-u.ac.jp

HEIDI EVANS NACHI
Proofreader
heidimevans@gmail.com

STACEY VYE
Co-editor
stacey.vye@gmail.com




> FEATURE ARTICLE: COTTERALL

LEARNER AUTONOMY
IS ALIVE AND WELL IN
AKITA, JAPAN

SARA COTTERALL,
AKITA INTERNATIONAL
UNIVERSITY

1. INTRODUCTION

In April 2005 I arrived in Japan from

New Zealand and began teaching cours-

es in Independent Learning and Speech
Communication at Akita International
University. Twenty five years earlier, I arrived in
France as an English language “assistant” (ALT)
and began teaching conversation skills to senior
high school students. During the intervening
years, I have learned a great deal about language
learning and teaching — from observation, for-
mal study, research and practical experience.
These experiences have persuaded me that
promoting learner autonomy is my key goal as a
language educator.

In this short article, I would like to reflect
on my first year’s experience working with
learners in Japan, and the degree of autonomy
these learners demonstrated in their learn-
ing. However, first, I will briefly summarize my
understanding of the rationale for promoting
learner autonomy in language learning.

2. LEARNER AUTONOMY - WHY AND
HOwW?

In perhaps the field’s best known definition,
Henri Holec (1981: 3) describes learner autono-
my in this way:

To take charge of one’s own learning is to
have, and to hold, the responsibility for all the
decisions concerning all aspects of this learning,
ie:

+ determining the objectives

+ defining the contents and progressions

+ selecting methods and techniques

» monitoring the procedure of acquisition

» evaluating what has been acquired
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The decisions that Holec refers to traditionally
belonged to the domain of the teacher. But the
learner autonomy “movement” is based on the
conviction that unless individual learners par-
ticipate in the decision-making associated with
their learning, learning is unlikely to occur. Only
learners who are able to identify their needs and
goals, select suitable materials to work with and
adopt appropriate learning strategies are able to
continue learning beyond the classroom.

What then does the goal of learner autonomy
mean to actual learners? Many of the learners
I have worked with over the last 20 years have
been international students preparing to enter
mainstream degree courses at university in New
Zealand. Without exception, these students were
in a hurry to complete their English language
preparation! This was because of the cost of
their university studies and life in New Zealand,
and the pressure on them to succeed. In such
circumstances, the importance of promoting
learner autonomy is clear. Learners must be able
to make good decisions about their learning
if they are to operate independently once the
language course is over and their degree studies
have begun. Furthermore, principles of learner
autonomy originally articulated in relation to
language learning transfer equally well to other
domains of learning (Little, 1991).

3. THREE DIFFERENT LEARNING CON-
TEXTS IN JAPAN

Since arriving in Japan, I have been involved
with learners in three different contexts at Akita
International University. In each of these con-
texts, learner autonomy is an explicit goal. In
this section I will outline the three learning con-
texts and report on some of the positive experi-
ences of learner autonomy these have already
provided.

Akita International University (AIU) is a small,
liberal arts university with a strong global orien-
tation, founded in 2004. All courses at AIU are
taught in English and every student is required
to study abroad for a period of at least one
year. The mission of the university is to foster
amongst its students the “ability to understand
and respect diverse values and world perspec-
tives” (Where cultures meet, n.d.). The English
language plays a significant role in implement-
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ing this mission, since almost all AIU students
choose to study in English speaking countries
during their year abroad.

A. COURSE IN INDEPENDENT LEARNING

The first context in which I am involved is in an
Independent Learning course which all AIU first
year students take in their first semester. This
course was conceptualized and designed by my
colleague Garold Murray and was informed by
his experience of implementing similar courses
in other settings (see, for example, Murray,
1999). The AIU Independent Learning course
has the following objectives:

1. to offer students opportunities to improve
their language proficiency (especially their
receptive skills)

2. to promote the development of students’
metacognitive awareness

3. to provide students with training in how to
learn a language

4. to train students to use the Self Access
Centre.

While, in the past, I have taught on a range of
courses that explicitly sought to foster learner
autonomy, this is the first time I have been di-
rectly involved with a course focused specifically
on Independent Learning. So in my first two
semesters at AIU, I found myself introducing a
group of students to the what, why and how of
Independent Learning, and then guiding them
through a 15 week program of their own design.
This “guidance” took the form of talking with
individuals about their choice of materials and
strategies, their perceptions of their progress
and advising them on any difficulties they were
experiencing. At the end of each course the
learners assessed their learning. In doing so,
they were asked to comment on the extent to
which their understanding and management of
their language learning had progressed, rather
than to simply report on increments in language
proficiency.

My experience of this course has been thor-
oughly positive. The learners have shown great
willingness to try out this new approach to
learning, and have demonstrated considerable
effort and insight in conducting their self-assess-
ments. Below are some excerpts from the learn-
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ers’ end-of-course questionnaire items — data
gathered at the end of the 2004 and 2005 Spring
semesters (Murray, 2005). The first item (Figure
1) reports on the learners’ evaluation of the ap-
propriateness of the materials and strategies
they selected for achieving their language goals.
In essence, this item asks learners to rate the
quality of the decisions they made about their
learning.

This is, I feel, a very positive result in terms
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of learner autonomy.
After a brief introduc-
tion to the rationale and
practice of independent
learning, 97% and 91% re-
spectively of our learners
in 2004 and 2005 agreed
that there had been a
good match between the
materials and strategies
they selected and their
language learning goals.
In other words, they had

04 Group

The materials and strategies I chose helped
me meet the goals T set.

05 Group

d D

made good decisions @ Strongly Disagree ¥/ B Strongly Disagree 2%
about how to work to- H Disagree b E Disagree 7%

wards the objectives they m Agree 62% B Agree 44%

had set themselves. O Strongly Agree 35% O Strongly Agree 47%

The second item (see
Figure 2) from the ques-
tionnaire reports on the

Figure 1. Appropriateness of Materials and Strategies

it L MBROZ Y%

extent to which the learn-
ers felt that the strate-
gies they had adopted
and practiced during the
Independent Learning
course would prove useful
to them in their ongoing
language learning. Once
again, we were delighted
with this result. A total
of 93% of the learners in
2004 and 80% in 2005 felt
that the strategies they

The strategies I learned in this course will help me
to continue learning E nglish on my own after I

finish university.
04 Group

05 Group

9

had adopted during the @ Strongly Disagree 2% B Strongly Disagree 5%
Independent Learning B Disagree 5% B Disagree 15%

course would prove help- B Agree 40% B Agree 55%

ful in their future learn- @ Strongly Agree 47% O Strongly Agree 25%

ing. Given that all AIU

students are required to
spend one year of their
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university studies abroad, an introduction to the
principles of independent language learning is of
particular importance. The ability to make good
use of the study abroad experience is greatly
enhanced by exposure to the theory and practice
of Independent Learning.

Another questionnaire item explored the
learners’ reaction to being asked to assume the
role of manager of their own learning. The vast
majority of the learners indicated that they were
comfortable with this new role. Indeed, 82% of
them rejected a passive approach to their learn-
ing, disagreeing with the idea that they liked be-
ing told what to do by a teacher. In other words,
after their experience with the principles and
procedures of independent learning, the major-
ity of these students were “converts” to the idea
of making their own decisions about what to do
and what to learn.

Furthermore, 71% of the learners responded
positively to being required to assess their own
learning on the course, agreeing or strongly
agreeing with the following statement:

“Having to assess my portfolio and give my-
self a grade at the end of the term helped me
learn about myself as a language learner”

This response surprised me, since for most
of the learners, this was their first experience
of self-assessment. However focus group inter-
views conducted after the course suggested that
most students took this responsibility very seri-
ously, spending a lot of time on their portfolio
assessment. One learner even indicated that, de-
spite having spent more than 10 hours assessing
his portfolio outside of class, when he met with
classmates and learned how they had assessed
theirs, he spent an additional 3 hours checking
his personal self-assessment.

The learners I have taught during two semes-
ters of this course appeared to benefit from
the course in terms of improved motivation to
learn, enhanced confidence in their ability to
make decisions about their learning, increased
understanding of how to learn, and in some
cases, improvements in their language profi-
ciency (though this was not formally measured).
Working on this course has impressed upon me
the extent to which learners are willing to take
responsibility for their learning if, firstly, they
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are shown the value of doing so, and secondly,
they are given appropriate support.

B. COURSE IN SPEECH COMMUNICATION

The second context in which I have been teach-
ing at AIU — a course in Speech Communication
for first year university students - involves a

less explicit focus on learner autonomy. This
course has two principal aims. It seeks both

to introduce learners to basic concepts in
Communication Theory, and also to enhance
their oral communication skills and consequent-
ly, their confidence.

During the course I attempted to promote the
learners’ autonomy by increasingly involving
them in decisions about the content, sequenc-
ing, and management of tasks. For example, as
the course progressed, discussion topics were
more and more often student-generated, as were
decisions about how to manage the discussion
and the feedback phase. Similarly, after receiv-
ing feedback on their first oral presentation, the
students were asked to reflect on what they most
needed to work on in order to improve the qual-
ity of their second presentation. This approach
aimed to highlight the learners’ responsibility
for applying the theoretical lessons they learned
in the course to the practical exercise of their
speaking skills.

The learners’ approach to this course and to
the responsibility placed on them was impres-
sive. Each learner researched and delivered two
10-minute presentations during the course,
working independently in the planning and
preparation phases. The quality of the presen-
tations was uniformly high, particularly in the
second round. In other class tasks, learners
participated actively in small group discussion
work, assuming a different role - group leader,
timekeeper, discussant or “reporter” - each time.
The way in which the learners rose to this chal-
lenge demonstrated their willingness to learn
actively, to try out new behaviours and to take
responsibility for their learning.

At the end of the course, I designed a ques-
tionnaire to explore the learners’ reaction to
various aspects of the course organization and
delivery. Among the questionnaire items was a
pair which focused on my practice of calling on
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individual students by name to respond to ques-
tions during class:

a. In class I enjoy being forced to speak (e.g.
when the teacher asks me a question)

b. In class, if I am forced to speak, I feel stressed.

The learners were asked to indicate how
strongly they agreed or disagreed with each
of these items. Their responses were surpris-
ingly positive. More than 60% of the learners
indicated (a) that they enjoyed being “forced” to
speak when asked a question in class, with only
15% disagreeing; furthermore, 73% of the learn-
ers indicated (b) that they did not feel stressed
when called upon in this way, and only 13.3%
indicated that they did.

This result fascinated me, appearing to contra-
dict the common “myth” that Japanese learners
are shy and reluctant to speak in class. My inter-
pretation of the learners’ responses is that the
“rules” we negotiated at the outset of the course
(with regard to questions) actually suited most
of them. While I suspect that few of them would
have volunteered answers, most of the learners
seemed comfortable to respond when called on
by name. Some may even have found this prac-
tice prevented them from appearing “pushy”
to their classmates by volunteering answers to
questions asked to the whole group.

In summary, the students I taught in the
Speech Communication course revealed
through their class behaviour an active approach
to their learning and a willingness to assume
responsibility for applying the course lessons to
their own language development.

C. AIU SATELLITE CENTRE FOR
INDEPENDENT LANGUAGE LEARNING

The third context in which I work in Akita is

the most innovative of the three. The Satellite
Centre for Independent Language Learning was
established in Akita city centre in July 2005. The
Centre is a joint project of AIU and the Japanese
Ministry of Education, Culture, Sports, Science
and Technology, and is located on premises
provided by the Akita Prefectural Government.
The Centre provides a means of meeting civic
and adult education goals, as well as providing a
forum in which AIU staff can contribute to com-
munity development.
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The individuals who register as members in-
clude full time salaried staff, university students
(from universities other than AIU), housewives,
secondary school students and retired people.
In all cases, these individuals display a high level
of motivation and independence simply by ex-
pressing interest in the Centre. Since opening in
July 2005, we have recruited 178 members; on
average learners spend 4-6 hours in the Centre
each week.

Learners who wish to work independently on
their English language skills register as mem-
bers, attend an orientation seminar and proceed
to make independent use of the Centre’s exten-
sive language learning resources. Members pay
a modest fee, and also have access to pedagogic
and strategic advice from the two language ad-
visers — Dr Murray and myself - and for techni-
cal guidance from the Centre’s staff. Dr Murray
and I also offer workshops on selected topics
from time to time, and the permanent staff of-
fer regular discussion group activities, which
are extremely popular. However at all times,
staff working at the CILL resist being “member-
shipped” (Riley, 1999) as teachers.

My weekly advising sessions allow me to com-
pare the Satellite Centre learners with language
learners I have advised at other universities
(see for example Cotterall, 2005, Crabbe et. al,
2001). The striking difference about the Akita
CILL learners is their strong motivation and
commitment to achieving their goals. To take
one example, one of my regular “advisees” is
a school nurse who is considering emigration
to New Zealand. Before she came to her first
advising session, this learner had researched
New Zealand’s Immigration requirements and
the requirements of the New Zealand Nursing
Council. She therefore asked me, in our first
advising session, for advice on how to prepare
for the IELTS exam, and also how to find out
what “bridging” training she would need to
complete in New Zealand before she would be
able to work as a nurse there. With my help, she
has now designed a 6 month program which
includes a plan for setting realistic goals, obtain-
ing assessments of each of her language skills,
prioritizing activities for practice and select-
ing appropriate materials and strategies for her
independent language work. The analysis and
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reflection the learner committed to constructing
this detailed plan suggest that she has already
acquired many of the autonomous learning skills
she needs in order to realise her ambition.

CONCLUSION

After less than a year in Japan, I am as con-
vinced as ever of the universal appropriateness
of the goal of learner autonomy. The university
students I am working with have good reason
to develop autonomous learning skills, initially
in relation to learning English but ultimately in
relation to all their learning. They use English
every day at AIU to interact with international
students, staftf and classmates, as well as for
conducting research and completing class as-
signments. In this way, English is not an end in
itself, but is rather a means to the end of acquir-
ing skills and knowledge. Learner autonomy

is equally important for the adult learners
registered at the Satellite Centre. If they are to
achieve their goals, they will, of necessity, need
to plan, monitor and evaluate their own learn-
ing. While the Centre staff can provide support
during this process, responsibility for managing
their learning belongs to the learners them-
selves.

I am convinced that the diverse learners I
have met since arriving in Japan are capable
of developing autonomous language learning
behaviour. In both my AIU classes I have seen
students make good decisions about what and
how they will learn. The students enrolled in
the Independent Learning course took up the
challenge of assessing their own learning at the
end of the course. In doing so, some claimed to
have acquired useful transferable skills. Students
enrolled in the Speech Communication course
demonstrated the ability to select and research
complex topics, and to make use of feedback to
improve the quality of their presentations. These

behaviours reflect both a willingness and an abil-

ity to assume new roles in the learning process.

These experiences lead me to conclude that
Learner Autonomy is “alive and well” in Akita,
Japan.
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THE LLP IN PRACTICE:

REFLECTION ON MY
PARTICIPATION IN
ONE UNIVERSITY
ENGLISH CLASS

YURI NAKAO
yuri-nk0@f4.dion.ne.jp

way of teaching/learning where students

learn English through a variety of activi-
ties. Miki Kohyama at Gakushuin University
adapted and developed the LLP based on a col-
league’s original version. Kohyama launched this
project in April 2002, and developed her ideas
through discussions and feedback with Jodie
Stephenson, of Tokyo Denki University. Their
collaborative work can be found in Kohyama,
M. & Stephenson, J. (2003). Tuning freshmen
into autonomy through student-directed lan-
guage Learning Projects. In A. Barfield & M. Nix
(Eds.), Autonomy you ask! (pp.101-112). Tokyo:
Learner Development SIG, JALT.

The paper begins with an overview of
Kohyama and Stephenson’s research on LLPs,
followed by a report on how LLPs were adapted
for another university context and the outcomes
of implementation.

“ he Language Learning Project (LLP) is one

THE AIMS AND THE CHARACTERISTICS
OF THE LLP

One of the objectives of the LLP is to give stu-
dents control over one aspect of their learning,
which Benson (2001) pointed out is the key to
facilitate autonomy. The LLP allows students to
choose what they want to do, how they do it,
and whether they work with someone or indi-
vidually. Along with improving their language
ability, LLPs help students develop autonomy
and gain a better understanding over their own
learning styles, preferences, strengths and
weaknesses. Such learning should enable stu-
dents to be better-equipped language learners in
the future, with or without a teacher.
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IMPLEMENTING THE LLP

Kohyama conducted her study in two listening
classes composed of approximately 50 first-year
undergraduate students. In the LLPs, students’
tasks include: 1). Choosing activities, 2).Goal
setting and planning, 3). Selecting resources,
4). Recording and reflection on their learn-

ing through discussions and group work 5).
Presentation, and 6). Self-evaluation of their
progress and LLPs. The teacher offered support
and feedback in the process.

DATA COLLECTION AND RESULTS
Kohyama’s research questions were:

1. What activities do students choose for their
LLPs and why?

2. How do LLPs influence student motivation,
confidence and linguistic ability?

3. How could LLPs be improved?

Most of the data came from students’ jour-
nals and final reflections, along with Kohyama’s
teaching journal and observations. She found
that most students chose listening and reading
activities, especially those related to translation.
She identified three major reasons for these
choices: affective, academic, and future-oriented.
Some students chose the activities because
they like doing them (affective). Others want
to acquire specific skills of language learning,
such as being able to write e-mails in English
(academic). And other students chose translat-
ing Japanese folktales because of their dream to
become a translator (future-oriented).

After the projects most students said that
they were more motivated in their learning than
they used to be, and showed their willingness to
continue or start new projects at the end of the
semester. On the other hand, few students said
that they were more confident in their English
ability after the projects, despite their increased
motivation. The reason for this seemed to be
their misjudgment of the learning goals and
materials, together with lack of time.

Not only their motivation, but also an increase
in English abilities was observed. The areas of
improvement can be categorized into three
kinds of learning: becoming accustomed to
English, improving a skill, and learning some-
thing about the language learning process. These
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improvements also increased students’ confi-
dence. Although some students reported that
they felt more discouraged after the projects, be-
cause of their realization of their weakness and
of how far they still had to go, Kohyama pointed
out that LLPs had a synergetic effect on other
classes or other areas of students’ lives, such as
being able to catch the main points of foreign
teachers’ speech, making a habit of paying at-
tention to the meaning of the lyrics of English
songs, and so on.

In view of the results above, she identified
some areas for improvement. First, she sug-
gested more support and explanation, such
as checking the appropriateness of students’
choices and goals. Secondly, students should
complete more frequent oral reports and reflec-
tions and receive more feedback from teachers
and classmates, which could be done by note-
book-keeping or journal writing. The third was
offering a wider variety of tasks divided into
required-skill sections and graded by level of dif-
ficulty. With these improvements, both learners
and teachers could reflect more easily and effec-
tively on their progress.

ANOTHER PRACTICE OF LLP

During the academic year of 2004-2005, I had
an opportunity to observe a few English classes
at a university (in Japan), totaling four times.
Two out of the four times, I observed the Oral
Communication class for about 20 first-year
English major students. The teacher kindly
invited me to two sessions, held on 13" and 15*
of January in 2005, and allowed me to partici-
pate in their activities, listen to their presenta-
tions, offer some help and advice, and so on.

In the following sections, I will explain what I
did and how I joined those classes, and discuss
how my experiences impacted my thinking.

PROCEDURES AND TEACHER'S ROLES

The students were in the final stages of their
projects, and were about to give a presentation
at the end of their whole project. The presen-
tations were held in a ‘poster-session’ style
followed by peer-evaluation. My role was
basically to provide support and feedback to
both students and the teacher. The teacher’s
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roles were observing and time-keeping during
the session, and giving advice and feedback
throughout the whole process of their projects.

In addition to the roles above, I tried to offer
extra help, making the most of being a Japanese
teacher and a visitor. For example, I repeated
or gave supplementary information based on
the initial instruction. I also strived to lower
the anxiety of the students and establish a good
atmosphere with jokes and humor. In addition,
I provided advice on communication strategies,
which most of the students had less special
knowledge about.

My suggestions on communication strategies
included giving reactions and feedback, asking
questions, personalizing and using emotions and
feeling, and making eye-contact. Some advice
was introduced to both individuals and to the
whole class, in the form of questions, such as
‘How can you make your presentation better?,
‘How can you be a better presenter, listener and
assessor?, and “What makes good feedback?

RESULTS AND REFLECTIONS

POSITIVE EFFECT OF HAVING JAPANESE
TEACHERS

To my interest, for students, it seemed easier
to understand my English than the teacher’s
because of my pronunciation and my choice

of words and phrases. Furthermore, receiving
some ‘on-the-spot’ reminders of points, such as
body language, activated their knowledge and
helped them put into practice what they had
already been taught. For example, even if they
were told that body language is important in
communication, for the Japanese students, it
seemed difficult to have a clear understanding
how and how much they should use gestures.
In fact, many of them displayed shyness to
show their reaction in the same way as Western
people do.

This leads to my arguments on the Japanese
teachers’ positive role. It might be said that
Japanese teachers have advantages to be able to
understand the problems or strengths and weak-
nesses specific to Japanese students, especially
with skills or other aspects of English language
learning. For instance, many Japanese students
have not been trained for communication and
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discussions because of the dominant knowl-
edge-transferring English education in junior
and secondary schools. Therefore, they tend to
lack communication strategies and skills, such
as starting conversations, interrupting, and ne-
gotiating.

It might be worth mentioning the ‘face’ issue
in a Japanese context. As many researchers have
pointed out, there is an atmosphere in the class
that making mistakes is a ‘no-no’ and students
who give wrong answers feel ashamed or humili-
ated as if it were a personal attack.

I also observed that there were often situations
where the students lacked a clear awareness
of what they didn’t understand, or their own
problems. They also had difficulty to articulate
their weaknesses into English. Most of them
ended up being silent, smiling to persuade
teachers to do the job for them, or just giving
up on their learning. I often noticed this in my
previous students in high school contexts. In
this sense, my career in a secondary level context
might have worked positively as well.

Taking into consideration all these points, it
might be said that Japanese teachers also have
their own strengths, such as understanding the
background knowledge of students who share
the same educational context and experience of
English language learning.

ADVANTAGES AND DISADVANTAGES
OF LLP

This section outlines the advantages and disad-
vantages of LLPs. Table 1 shows various catego-
ries, which I focused on in evaluating LLPs.

FURTHER THOUGHTS

GAP BETWEEN MOTIVATED LEARNERS
AND UNMOTIVATED STUDENTS

As I pointed out in the chart above, the LLP re-
quires rather an advanced aptitude for one’s own
learning, and an awareness of the psychological
and cognitive aspects of learning, such as self-
control, planning and organizing, self-reflection,
and self-esteem and motivation. If the students
are not well prepared and matured in their

own learning, or simply don't place priority on
English learning, the LLP might increase learn-
ers’ anxiety or uncertainty, preventing them
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Table 1.
Focus LLP features | Advantages Disadvantages
Learning |Independent |« Working on their own « Possible lack of enough or
styles learning + Learning outside of the proper instruction and support
classroom « Maturity of the students,
cheating, or plagiarism
Students | Initiative, + Increased motivation and « Issue of maturity
choice, and autonomy. « Suitability of concepts such as
control over |« Increased awareness of the learner autonomy in Japanese
the contents, responsibility for their learning, context
procedures future, and life.
and methods
of their learn-
ing.
Activities | The variety of |+ More realistic and practical goals |+ Too much control and
activities + Learning for learning, English as responsibility on the students
a tool, not a goal itself. » Peer-pressure
« Learning in stages, task-based
approach, sense of achievement
+ Freedom and less-control
Process Require lots |+ Introduction to Western style » Gap between the reality of
and Tasks |of study skills | learning students’ ability and maturity
involved |and language | Formative approach, focus on » More time and care needed on
skills: process individual students by teachers
+ Enhancing academic and « Feasibility in big classes
cognitive skills; referencing, data
collecting, organizing, analyzing
and interpreting, academic
writing, reflecting, evaluating, etc.
+ Giving opportunities to express
themselves, such as presentation,
discussion, etc.
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from understanding the LLP’s purposes and
goals. A lack of realization of their achievement
and development would show the mismatches
between the students’ ability and the required
skills for the activities of their choice.

While there are many students who had en-
thusiasm and passion to learn English, I also
noticed that a few students showed little motiva-
tion or confidence to complete their projects. I
recognized as a common feature of motivated
students in this class that they had experience
of going abroad or having foreign friends or pen
pals. There is a great deal of argument about
what are the characteristics of good learners;
however, in my opinion, it does not mean that
seemingly good Japanese learners are motivated
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learners. There might be those students who are
taking the path that other people set for them,
but they do not actually reflect and understand
their own ‘wants!

One of the reasons for this might be the gap
between what government policy states and
the reality of the students. The general trend
in Japan is to persuade people that English is a
‘must’ in this time of globalization to improve
one’s status and life. However, this sudden
shift in the Ministry policy, from ‘grammar-
translation’ teaching to ‘communicative’
teaching, seemed to cause confusion in the
students and the educational institutions.

The education in junior and secondary
schools maintains a conservative style of
teaching in many ways, due to the demands
for examinations for public or prestigious
universities.

I have seen many people and students saying;
‘T know English is necessary nowadays’ or simply
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asking, “Why every one of you say ‘English is
important? What for? We don'’t need English!

It might be said that Japanese students cannot
find where to start and where to go between
changing trends and the government policy, and
the reality of fewer opportunities to use English,
despite the necessity of grammatical English
knowledge.

On the other hand, it is also true that some
other students seemed to have already experi-
enced and passed those stages and found the
answer for themselves. For example, ‘T would
like to become an English teacher with good
command of English’ or ‘T want to go to Australia
on an exchange programme and find a job there
in the field of travel, but I know my speaking
and listening is not good enough. I will work on
these skills harder! They are already aware of their
strengths and weaknesses and have set clear goals
at the moment and for the future.

I realized that each student was at a dif-
ferent level of (personal) development and
had different motives in their activities. This
made me strongly believe again that there is a
need for different ways of introducing learner
autonomy catering to Japanese students. I was
also re-assured that process-based approaches,
such as the LLP, require more individualized
care and feedback from teachers, well-planned
organization and devotion from teachers, in
other words, teacher autonomy. This leads me to
my humble suggestions for improving the LLP.

POSSIBLE IMPROVEMENT OF FUTURE LLP
DETAILED CLASSIFICATION OF ACTIVITIES

As Ms. Kohyama pointed out that her students
have different motives for their LLPs, I also think
that it is very effective to categorize activities, de-
pending on students’ motivations (affective, aca-
demic and future-oriented reasons). With instruc-
tion for activities categorized by different motives
and levels of required linguistic and study skills,
students can choose to carry on their activi-

ties more effectively. There might be a possible
positive effect of explicit instructions on skills
and motives to enhance and facilitate learners’
awareness of their learning and self-actualization.
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WRITTEN DATA FROM STUDENTS

What I regret now is that I didn’t keep any
written records from both my own and the
teacher and the students. As many researchers
agree, feedback from students and reflection by
teachers has a positive effect on both teaching
and learning. The possible methods are self-and
peer-evaluation, log-books, questionnaires, and
teacher’s journals. Such data can be used in both
summative and formative ways; students can
reflect on their learning, and teachers can also
monitor their students’ learning process and
development, as well as use such information as
reference for assessments and evaluation at the
end of the year.

TEACHER’S ROLE

As I said earlier, each of the students were at
different levels of English and at different stages
of development as learners. In addition, special
consideration to the context, particular to the
Japanese current students should be taken; for
example, more teacher control by providing
formats of assessment sheets, and other
documents, or more specific instruction on sub-
mission of their work, such as ‘portfolio’

POSSIBILITIES FOR TEAM-TEACHING OR COLLAB-
ORATIVE WORK BETWEEN TEACHERS

As Ms. Kohyama and Ms. Stephenson
exchanged ideas and feedback in their process
of their LLP, I also found benefits in team-work
when implementing a project. It was very help-
ful to have a collaborative and supportive lis-
tener, observer, interviewer, and second opinion
provider. I also think it would have been helpful
to have had more discussion with the teacher
before, between, and after the classes I attended.

CONCLUSION

In this article, I introduced the basic idea of the
LLP and my observations from another practice
using LLPs.

Although more research on its improvement
in order to meet the needs of Japanese students
is needed, after I attended the classes and saw
directly how the LLP works in the real class-
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room at a university, I think the LLP is a good
way of enhancing learner autonomy and making
the students aware of the importance of other
aspects of learning besides language learning.

I also found that teachers play a key role
in their students’ learning. Kohyama and
Stephenson (2003, p. 111) commented on this in
their report: “It may seem ironic that projects in-
tended to facilitate learner autonomy are made
more effective by increasing teacher support”

The LLP is a very promising way of fostering
not only learner autonomy but also teacher au-
tonomy. Through the LLP, teachers can explore,
through self-directed action, and self-directed
development, making the most of and develop-
ing not only his/her capacity for self-directed
professional action, but also the capacity for self-
directed professional development, with free-
dom from control (Smith, 2003). Furthermore,
the LLP holds much more potential space for
teacher autonomy in the respect to interdepen-
dence or relatedness to others.
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ing taught in the United States for 14 years.

[ brought with me many beliefs about the
teaching/learning process that grew directly
from hands-on experience in the classroom.
These include the belief that some of the best
teaching stems from empathy - the ability to
understand the struggles and the successes our
students face as they learn a second language.
Another belief is in the importance of creating a
safe, positive learning environment to encourage
risk-taking. Related to this is the idea that the
struggle with new concepts is an essential part
of the learning process, necessitating careful
guidance and reassurance from a skilled educa-
tor. The learning process is as important to the
learner as the outcome. I also brought with me
the belief that the most effective learning is self-
directed. But most significantly, I came to Japan
with the belief that true autonomous learning is
best facilitated by strong metacognitive strate-
gies which, in many cases need to be taught,
practiced, and used.

"arrived in Japan in October, 2004, after hav-

My experiences in Japan have served to rein-
force these beliefs in many ways, but primar-
ily as I have had to grapple with the Japanese
language. Upon my arrival in Japan, I was a
blank slate. I had no prior experience with the
Japanese language or writing system. Starting
from scratch is a humbling experience. I could
not rely on many of my previously tried and
tested language learning strategies (strategies
I have used to achieve fluency in Irish and a
working knowledge of French and Spanish). I
couldn’t use my dictionary to look up unknown
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words, since I couldn’t read the words to begin
with. Also, since Japanese and English share
no common parent language, there were no
cognates I could rely on to infer or construct
meaning. Most of what [ was seeing and hearing
was gibberish, and I had to do what we some-
times expect our students to do automatically:
I had to devise my own metacognitive systems
for memorization and recall; for noticing and
identifying patterns; and for providing my own
guided practice.

One strategy I have used is to relate Japanese
words to similar sounding English words. Gogo
(afternoon) is a time when I am usually “on
the go” Tebukuro (glove) is like the English
word “tablecloth” Another strategy I have used
is to relate new words to Japanese words al-
ready memorized. So once I knew Omedetou
(Congratulations), it was not difficult to add the
word tanjoubi omedetou (Happy birthday). In
cases where I could do neither of the above, I
had no choice but to rely on a visual/auditory/
kinesthetic approach - I had to see, hear, and
write the word to remember it (as was the case
with hitotsu, futatsu, mitsu, etc.). Awareness
of the Nagy & Herman’s (1985) Vocabulary
Learning Hypothesis that it can take 10-12
exposures before a new word is committed to
long-term memory has been liberating in that it
allowed me to be patient rather than frustrated
with myself.

Schmidt’s (1990) Noticing Hypothesis has also
become increasingly relevant as little by little, I
notice patterns in the Japanese language. An ex-
ample is my emerging awareness of the posses-
sive particle no which has a much broader func-
tion than mere possession in English: zsugi no
densha (lit. next’s train); kyou no asa (lit. today’s
morning); watashi no tomodachi no Hashimoto-
san (a double possessive, lit. my friend’s
Hashimoto-san). The importance of structural
analysis has come into play with analysis of
such words as gaikokugo. At first, this was just a
word meaning “foreign language” But knowing
that gaibu refers to “ the outside’, koku refers to
“country’; and go means “language’; unleashes
the entire word family including gaikokujin (for-
eignor); nihonjin (Japanese person); and nihongo
(Japanese language). However, as in English,
my metacognitive strategy of finding and utiliz-
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ing patterns backfired with hilarious results. A
friend asked me in 2005 when I had come to
Japan. Knowing that sen shuu means “last week’,
and sen getsu means “last month’, I replied “sen
nen” thinking it meant “last year” when it actual-
ly means “one thousand years”. This continues to
be a great source of amusement, and has helped
me to remember the correct term kyo nen!

Other metacognitive strategies that have
come into play include the role of emotion
and personal significance in language learn-
ing. Krashen’s (2003) Comprehensible Input
theory has particular relevance as I remember
phrases because of their significance at the time.
Nodo ga kawaita (I am thirsty) was learned with
Japanese friends at Kobe Matsuri on a very hot
day in May 2005. Itai (ouch!) was learned on
a doctor’s visit. Ki o tsukete (Take care) came
from a close, kind Japanese friend. Another way
in which emotion plays a key role in language
learning is that fact that successfully commu-
nicating even the tiniest chunk of meaning is
intensely rewarding. I began with simple vo-
cabulary - the building blocks of language. The
first time I thanked a convenience store clerk in
Japanese, his expression of appreciation was its
own reward. Finding out the time of a train by
simply using the word itsu is evidence of how
far you can go with the simplest of language.
Of course there are negatives also. There is the
frustration of trying to open a bank account, buy
a bus pass, give instructions to a taxi driver, and
being unable to accomplish your goal. There is
the embarrasment of being laughed at by other
customers in a store when unable to understand
what, to them, are blatently simple instructions
from the clerk. And there is always the fear and
discomfort of being somewhere where the jokes
being made may or may not be at your expense.

However, all of this has proved to be intensely
valuable in my own classroom teaching. I un-
derstand the struggles, the frustration, the high-
points and the lowpoints of second language
acquisition. Although Japanese conversational
ability is still a distant goal, I have learned to
appreciate the process, the happiness of pursuit
rather than the reverse. I also appreciate even
more the importance of enabling my students
to become autonomous learners, with their own
repertoire of metacognitive strategies. These
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are tools that will enable them to continue on
the path to fluency long after they complete my
final test. According to the famous saying “Give
a man a fish, and he will eat for a day. Teach a
man to fish and he will eat for a lifetime”.
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FINDING YOUR
LEXICAL APPROACH:
ONE LEARNER’S STORY
OF DEVELOPING HER
ENGLISH VOCABULARY

ANDREW BARFIELD &
SAYAKO SUZUKI

his article is about 12 short, different epi-
“ sodes in the story of a 3rd year law student

who wanted to develop her ways of learn-
ing English vocabulary. The story takes place
over six months and is re-told in the learner’s
own words. As this is a story about someone
learning vocabulary, I have decided to use the
name ‘Goiko’ (3% F) for the main character. It’s
a name that I haven’t met before, but then there
is a first time for everything...at least some-
times. Before we begin Goiko’s story, there’s one
thing that she asked me to mention at the start.

Putting down her cup of tea, Goiko smiled.
“I find it surprising that each person has their
own way of learning vocabulary. I feel that’s
important to tell the reader early on”

I nodded in distracted agreement. “Mmm...
each person has their preferred approach?”
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“Yes,” Goiko said. “But maybe it’s helpful to
talk with each other about how we learn. Then
we can develop different ways of learning to-
gether”

I smiled too. It seemed a good moment to
start, so I sat down to read Goiko’s story in her
own words...

EPISODE 1: GOIKO CHOOSES

“It was the best of times, it was the worst of
times, it was the age of wisdom, it was the age
of foolishness, and I had everything before
me...In fact, [ had seven words and phrases in
front of me that I wanted to learn because I was
reading about the Kimigayo in English and was
interested in human rights: (Korean) Peninsula,
freedom of thought and conscience, the anthem,
the Tokyo Metropolitan board of education,
sexist, ludicrous and compulsory”

EPISODE 2: GOIKO RE-CONSIDERS HER
PREFERRED WAY

“When I try to learn some new words or phras-
es, I check the meaning first, and if they are
rather difficult, I write them down on a piece

of paper again and again. This generally doesn’t
help so much, I feel, because using a word or
phrase in a real context or speech is better than
writing it as a single word. Using a word or
phrase in speech or writing is particularly good,
I think, because if you try to use a word, you
need to understand and remember it accurately”

EPISODE 3: GOIKO AND DICTIONARIES

“When I check the meaning of some words or
phrases, both English-English dictionaries and
English-Japanese dictionaries are useful, I think.
However, it might be better for me to check the
meaning in an English-English dictionary first. If
I can’t understand what the dictionary says, then
I can check it in an English-Japanese dictionary.
If I use English-English dictionaries, I can find
alternative words and use them instead of the
word that I'm trying to learn. That also helps me
to increase my vocabulary”

EPISODE 4: REVIEW, READ, CONNECT

“I will try to review in the future the words that
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I've chosen. Since most human rights problems
have some connections with each other, I will
need these words when I read about some other
topics, too”

EPISODE 5: GOIKO TRIES DIFFERENT
WAYS

“I don’t know if I can remember the words I
wrote down over a month ago now. I really
need to review my notes more often. I've been
re-considering my way of learning and have
started trying something new. Now I'm reading
about gender inequality and I've come across
this phrase: lag behind. These are the notes that
I made:

+ Lag = fall behind, fall back, not keep pace =
keep up

+ lagbehind ‘The runner lagged behind the
head group.

+ My associations for lag are: slow, fall, lose,
delay, fail.

Synonyms, opposite words, associations, quick
drawings and examples --- these are all quite
useful; and when I use them together, a word
gets very easy to understand (and learn). I think
I can learn new vocabulary much better than
before”

EPISODE 6: THE IMPORTANCE OF WORD
FORMS AND MAKING CONNECTIONS

“I noticed that looking at different forms of a
word is also good for learning vocabulary. For
example, I didn’t know the word ‘lag’ as a verb,
but I knew it as a noun, as in ‘time lag. Also,
some words (especially long ones) can be sepa-
rated into two or three parts, like post-secondary
as in the phrase post-secondary education. If 1
notice the meaning of each part, it’s very easy to
learn the whole word—even if I've never seen it
before.

When I was reading about gender inequality
in English, I found some new words whose
meaning I didn’t know at first. But now I've
learned them because my brain has made con-
nections through synonyms, drawings, and asso-
ciations, and so on. Making associations is fun!
write down words that I know and can connect
with the new word or phrase. That helps me a
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Economic attainments
The main points are:

» women s participation in the labor force (JPN got
70.3);

* whether they have received postsecondary
education;

e attained managerial positions (62.2);

 earned above-average incomes (51.3).

JPN got an overall score of only 54.5!! The average
for the region is 67.7: Thailand (92.3) & Malaysia
(86.2).

One of the biggest problems in Japanese society is

male-female wage differentials. A 2001 survey showed
the average wage level: Males 100 & Females 65.3.
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lot at the start. My new ways seem to be working
for me”

EPISODE 7: GOIKO WRITES DOWN
PHRASES TO EXPLAIN A PARTICULAR
TOPIC

“I decided to read about the gender pay gap in
Japan. These were some notes that I made:

Economic attainments
The main points are:

+ women’s participation in the labor force (JPN
got 70.3);

» whether they have received postsecondary
education;

« attained managerial positions (62.2);
+ earned above-average incomes (51.3).

JPN got an overall score of only 54.5!! The
average for the region is 67.7: Thailand (92.3) &
Malaysia (86.2).

One of the biggest problems in Japanese so-
ciety is male-female wage differentials. A 2001
survey showed the average wage level: Males 100
& Females 65.3.

There are some important factors:
« the seniority wage system

« the ability qualification system (almost the
same as the seniority wage system, as a
result)

» the management track system

In 1985, a new law prohibited inequality be-
tween males & females, but:

» companies didn’t want to employ so many
females;

» many companies adopted the management
track system in order to fix and improve wage
differentials legally!

November 5 2003: The Tokyo district court
ruled: ‘“The system is not against the constitu-
tion!

My way of making notes has changed! Those
words and phrases about the Kimigayo were
all disconnected in a list, and I just couldn’t use
them easily. I've realized that if I organize my
notes in English clearly, that helps me learn use-
ful phrases on the topics that I'm interested in”

There are some important factors:
* the seniority wage system

* the ability qualification system (almost the same as
the seniority wage system, as a result)

* the management track system

In 1985, a new law prohibited inequality between
males & females, but:

+ companies didn’ t want to employ so many
females;

* many companies adopted the management track
system in order to fix and improve wage differentials
legally!

November 5 2003: The Tokyo district court ruled:
“The system is not against the constitution!”
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EPISODE 8: GOIKO DISCUSSESs HOW SHE
IS LEARNING VOCABULARY

“Today I talked with a friend about the way I
have been learning vocabulary. She noticed

that I was using short phrases and words in my
notes, and she thought that was good as the
phrases were very easy to see. She advised me

to use some color pens to make my notes even
easier to see. She also thought that using colours
would help me understand what I think about a
topic and what I want to say clearly”

EPISODE 9: GOIKO DECIDES TO IN-
CREASE HER CONTACT WITH ENGLISH

“My specific goal in the next few months is to
develop my vocabulary, because it’s still a little
embarrassing for me to explain all my ideas in
English. It’s mainly because of my lack of appro-
priate words. If I develop my vocabulary more,
I will be able to read more quickly. In order to
achieve my goal, I'll make use of some English
CDs that I have. Maybe I can listen to them
when I take trains or buses. I'll try making con-
nections as I listen. I can also shadow — what

I mean is, try to repeat in my mind what I'm
listening to. I think this way of learning won'’t
take so much time and I can use my travel time
effectively”

EPISODE 10: GOIKO RE-CONSIDERS HER
PREFERRED WAY

“Looking back at Episode 1, I can see now that

I didn’t care at that time so much about learn-
ing how to organize my vocabulary learning,
although I knew it was important for developing
my English. However, I later took the chance to
try some different ways to learn new words or
phrases, and some of them were very interesting
and effective for me. I started focusing on words
and phrases that were important for me — not
just new. I especially liked connecting important
words to words I already know (associations)
and using new words in a sentence (making my
own examples). I also noticed that showing the
meaning of a word in a quick drawing was en-
joyable for me”
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EPISODE 11: GOIKO SEES HERSELF BE-
COMING MORE CONFIDENT OVER
TIME

“If you can enjoy learning, you can obtain new
knowledge easily and achieve your goals effec-
tively. One of the most helpful things for me was
that I could discuss my story of learning English
vocabulary with other people. Of course, it was
a little embarrassing for me to try these new
ways at first, but now I can have the intention to
get accustomed to them. In the end, I feel that I
don’t want to lag behind!”

EPISODE 12: GOIKO NOTICES STILL
MORE CHANGES AFTER 6 MONTH'S

“I think my way of learning English vocabulary
is getting better, because I changed my way of
making notes.

¢ 4 weeks ago: I included only the meaning or
explanation for difficult words and phrases.

+ 2 weeks ago: I included example sentences as
well as the meaning or an explanation.

o Last week: I included connections between
each important word or phrase, and between
difficult ones and easy ones.

However, I can still do it much better, I think,
because I discussed with other people their sto-
ries of learning vocabulary and I learned from
them. The most helpful points for me are:

+ using opposite words (makes my
understanding better)

+ finding similar phrases (makes my expression
better)

+ make my notes beautiful and easy to see (easy
to review and refresh my memory)!!

I found it surprising that everyone has their
own individual way of making notes and learn-
ing vocabulary. If you do share my story, could
you mention that at the start? Thanks! Have you
finished making the tea yet?”

I re-appeared, tea in hand, and we sat down
to talk about different approaches to learning
English vocabulary. Goiko told me her story; I
listened, then told her what I found interesting.
She smiled, as she always does, at what I said.
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Yet, it really wasn’t that important what I saw.
Goiko had shared her story and, by sharing, had
seen different connections and developments

in how she was learning...But she did have one
final question at the end. “Goiko? Now that’s
totally weird! Are you really sure you want to use
that name?”

AFTER TEA...

Goiko was in a content-based learning class
focused on human rights issues in Japan and
other societies. She was very interested in
researching and discussing women’s human
rights, and her motivation to develop her
vocabulary came from this interest in learning
about the world for herself through English. Her
engagement with content was central, in my
view, to what she decided to do for herself.

As the teacher of this class, I was interested in
helping the students follow their human rights
interests in English, as well as develop, among
other things, their approaches to learning
vocabulary. This lexical focus had certain
features. In the first few weeks of the course, I
asked the students to:

+ discuss and write reflections about how they
typically learnt vocabulary and what ways
worked for them;

+ evaluate their different approaches by
identifying strengths and weaknesses in how
they learnt vocabulary;

+ set goals for themselves about how they
wanted to develop their own lexical approach;

« share their starting stories with each other.

L initially responded to these stories by writing
back to each student; we also looked briefly
at some alternative approaches to learning
vocabulary that involved more than just
English-Japanese translation. These alternatives
focused on making personalized connections
in English, such as making associations in
English and creating mini-stories to recycle
and re-use key phrases and collocations. We
also talked about connecting vocabulary that
they thought important to learn to words and
phrases that the students already knew well,
and about reviewing vocabulary notes at regular
intervals rather than memorizing. Later in the
course, students exchanged their further written
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reflections with each other, responded to each
other independently, and continued to write
and discuss about the development of their own
approaches. These cycles of interdependent
noticing, reflecting, evaluating, and goal-setting
continued more or less regularly through the
course, as the students chose different issues

to explore over 4-5 weeks of researching,
discussing and, finally, presenting about a
specific human rights problem.

Interestingly, most students reported that they
had never really thought about how they learnt
vocabulary or had a chance to discuss different
ways. [ was surprised because many students see
wanting to learn more vocabulary as one of their
major concerns. Goiko was no different; yet,

a different student would tell a different story
about developing their own lexical approach.
It seems that we find common concerns in
different individual histories, each told in a
different way. It is probably appropriate, then,
to talk about different learners’ own lexical
approaches rather than a single monolithic
method (pace Lewis, 1997).
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WORKING TOGETHER:
MAKING A DIFFERENCE
IN LANGUAGE
EDUCATION

LD-CUE-MIYAZAKI CHAPTER
MINI-CONFERENCE,
NOVEMBER 19, 2005

ETSUKO SHIMO (PROGRAM
COORDINATOR, PROCEEDINGS
EDITOR)

ELLEN HEAD (PROGRAM
COORDINATOR)

MATTHEW APPLE (PROCEEDINGS
EDITOR)

BACKGROUND OF THE MINI-
CONFERENCE

On a sunny autumn Saturday, the mini-
conference, “Working Together: Making a
Difference in Language Education” took place
at the Multiple-Purpose Exchange Center,
Miyazaki Municipal University, in Miyazaki
City in Southern Kyushu. The mini-confer-
ence was sponsored by the Japan Association
for Language Teaching, Learner Development
Special Interest Group (LD SIG), College and
University Educators Special Interest Group
(CUE SIG), and the Miyazaki Chapter of JALT.
The fact that three chapters had been working
collaboratively matched the theme of this con-
ference.

“Working together” or collaboration is one
of the keys of “learner and teacher autonomy,’
the research theme LD is currently focusing on.
Collaboration and autonomy—these seemingly
contradictory concepts are considered closely
related as learners can develop their autonomy
in the process of cooperating with others.

The subtitle, “making a difference in language
education” may sound rather big and idealistic.
We simply hoped that it would be great as an
outcome of this event, if participants could turn
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what they learned at the mini-conference into
action in the next day’s class and make a small
difference in making their classroom an even
more effective learning space. To promote these
actions, we decided to call for reality testing pa-
pers. (Please see below.)

On this mini-conference weekend, another
event was open to the participants at Miyazaki
Municipal University, organized by a re-
search group of “Kokusai Miyazaki Kenkyu”
or “Studies of Miyazaki in International Era”
(Regional Research Center, Miyazaki Municipal
University). On Saturday, several research-
theme-related presentations were made and
on Sunday keynote speeches were given on the
topic of China-Japan relationship and the recent
Korean boom (Takatoshi Matsubara, Kyushu
University and Mitsuyuki Kagami, Nagoya
University, respectively), followed by a panel
discussion with these speakers, professors at the
university, and two other Miyazaki citizens who
were involved with international activities in
the local community. Thus, this Miyazaki Mini-
Conference weekend (November 19-20) turned
out to be a very busy, full, and massive time.

MINI-CONFERENCE DAY

About thirty people participated in the mini-
conference. They all came from various places

in Japan, not only from Miyazaki Prefecture, but
from other cities in Kansai, Chugoku, and Kyushu.
There was a great atmosphere in the foyer all day,
with Etsuko’s smiling students doing the reception
duties in beautiful English, UNICEF volunteers
selling Christmas cards, a group of people juggling,
and participants coming and going.

The mini-conference started with the work-
shop “Creating Classroom Cultures of Intensive
Collaboration” with Tim Murphey (Dokkyo
University) and Chitose Asaoka (Dokkyo
University). (See Learning Learning 12(2), pp.
15-17). Tim gave us a whirlwind tour of group
dynamics and Chitose explained how the pro-
cess of collaboration snowballed when she took
her students to try out teaching English at local
elementary schools. We practiced some activi-
ties to get a feel for how activities involving rep-
etition of similar content with different partners
can build up a positive group dynamic as well as
providing good language practice.
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During lunchtime we had a chance to look
at posters by Mike Nix (Chuo University) on
his students’ collaborative development of aca-
demic literacy, and Debora Occhi (Miyazaki
International College) and Russell Fauss
(Miyazaki International College) about an e-
mail exchange project between students at
their college and students in Iowa. After lunch,
Eunyoung Park (Miyazaki City Assistant English
Teacher) and Mutsuko Kanemuru (Miyazaki
Minato Elementary School) presented on their
collaboration to create an Elementary school
English curriculum. The video of the classes,
the in-service training and the students’ final
“concert” showed that they had succeeded in
making a programme that was both fun and effi-
ciently structured. In the meantime, Mike Guest
(Miyazaki University) was providing in another
presentation room a chance to think about fea-
tures of dialogues that show important elements
of human interaction. He pointed out that many
dialogue activities used in language classrooms
lack an authentic feel, and participants experi-
mented ways to make dialogues more true to
real life.

Then Shingo Morito (Hyuga Gakuin High
School) made us laugh and cry with his account
of how he challenged his nonchalant students
(whose motto was “life sucks”) to think deeply
about their values by a discussion of thanatology
and euthanasia. He even asked them (and us!) to
write our wills as an expression of what we value
every day. Shingo contextualised the programme
as a Vygotskian approach to learning, drawing
out the social and personal dimensions of learn-
ing for students, in a High School context where
such dimensions are often underplayed.

It is just not possible to do justice to the vari-
ety of presentations in this short report, so we
refer the interested reader to the forthcoming
conference proceedings for more details of the
other papers, including the UNICEF Miyazaki
Prefectural Chapter presentation, Steve Davies
(Miyazaki International College) on “Autonomy;,
the Endless Journey,” and Ellen Head (Poole
Gakuin University) on “Using Story-telling to
Raise Intercultural Awareness”

In the evening we were led to the shady and
atmospheric restaurant in Downtown Miyazaki
by Miyazaki Chapter President Hugh Nicoll, and
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rounded off the day with a delicious meal and a
convivial game of “throw the oshibori” as a coun-
ter-balance to the in-depth discussion of our
academic research.

MINI-CONFERENCE PROCEEDINGS

One special feature of the conference was that
the forthcoming “proceedings” publication

was integrated into the conference in an un-
usual way. In the opening workshop, Tim and
Chitose announced that we would be publish-
ing a book using some of the ideas presented
during the course of the conference. Tim had
actually suggested the concept of what he called
“reality testing” when the conference was still
in its planning stages. Participants would be
encouraged to try out in their own classes ideas
and techniques that they saw at the conference.
Then, they could write up a short “reality test-
ing” paper as a report on the results of trying
out the ideas with their students. We were very
happy to discover that a number of participants
tried out new ideas from the mini-conference
right away; many participants reported that they
used ideas from the workshop immediately in
the very week following the conference.

In spite of the short amount of time we set
before the submission, we received five reality
testing papers. In addition, we have received
seven papers from presenters at the conference.
Members of the LD SIG were very generous
with their time, volunteering to be outside read-
ers of all the papers submitted by both present-
ers and participants. Since both the editors
individually read and commented on each paper,
that meant that each paper submitted for the
proceedings book was read by at least three dif-
ferent readers.

The papers represent a variety of teaching
contexts and a variety of writing styles and
genres. The editors expect that the combina-
tion of papers will result in a unique, refreshing
book about helping learners and instructors
look at language learning from a new perspec-
tive. The format of the book itself—the first half
composed of presenters’ articles, the second half
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comprised of “reality testing” by participants,
with the UNICEEF article in the middle, along
with a few pictures from the conference—is in-
tended to express the determination of all who
attended the mini-conference in Miyazaki to
enjoy exploring new ways of making a difference
in education.

Layout for the Miyazaki Conference proceed-
ings is scheduled to begin after Golden Week,
and the editors hope to have final versions avail-
able for authors to proofread shortly thereafter.
We aim to have the book ready by the national
JALT conference in November 2006.

THANKS TO EVERYONE

This mini-conference wouldn’t have been suc-
cessful without everybody’s warm cooperation
and enthusiastic involvement. We would like to
say thank you to Tim and Chitose, to all present-
ers, and all the other participants in this mini-
conference. We are particularly grateful to CUE,
for their generous sponsorship of both the con-
ference and the proceedings publication. Many
thanks also go to those who submitted papers to
the proceedings and those who are helping us
with all different processes for the publication.
We are looking forward to seeing you all again
in the proceedings book.
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A TAPESTRY OF
AUTONOMY TAKING
SHAPE

AYA 2 CO-EDITORS: ERIC M.
SKIER & MIKI KOHYAMA

Chiang Mai during the annual Thailand

TESOL conference in January 2006. Our
experience in Chiang Mai was as joyful and
rewarding as co-editing AYA 2 has been. The
writers have submitted their first drafts and the
tapestry of autonomy is taking shape; colourful
and beautiful like a woven Thai silk cloth. In this
article we will report on the progress of the AYA
2 project and where we are heading next.

“ he co-editors met in the northern city of

First, we are pleased to report that all 13 of the
AYA 2 authors have submitted their first drafts,
which were due on January 31st, and we co-edi-
tors have been very impressed by the variety of
styles and quality of the writings. We feel ex-
tremely fortunate to be able to edit these articles
on autonomy by such a diverse group of authors
based in Japan. Presently, we are in the process
of providing feedback on the respective projects,
and are further encouraging the writers to work
with their peer collaborative partners during the
spring break to exchange comments and expand
on their writings. The next deadline is the end of
April and will be for the submission of the near-
final drafts.

As for the guest writers, Stephen Krashen
has already contributed an opening chapter,
“The Autonomous Language Acquirer (ALA)”
Chitose Asaoka will write a reflective piece in
the middle of AYA 2, and Terry Lamb will ex-
plore the individual writer’s experiences of writ-
ing for AYA 2 and reflect on teacher autonomy
in a closing chapter.

By the way, in the previous Learning Learning
article on the AYA 2 Momoyama retreat, we
were unable to report on three projects whose
writers couldn’t attend. Now with the first drafts
in hand, we are very happy to introduce those
projects.
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Brad Deacon and Robert Croker report on
their ambitious and innovative project to let
their freshmen students teach classes to maxi-
mize their learning and autonomy. Based on a
theory of autonomy that encourages students
to take control of their own learning and re-
search findings that show people learn more
by speaking rather than listening about a topic,
students planned and taught university classes
with topics and activities of their own choice.
Brad and Robert found that peer teaching raised
the students’ awareness of the dual perspective
as students and teachers. This approach to lan-
guage learning was also found to be of help for
those students taking university courses for their
teaching licence as well as those tutoring high
school students to improve their teaching skills.

Next, Yoko Morimoto investigates the rea-
sons behind a rapid increase in motivation and
autonomy among her university students en-
rolled in a two-year English Proficiency Course.
During the first year of the course, student
attendance was low with a high dropout rate.
However, the students took the initiative dur-
ing the second year to plan two English camps,
learn debate, add bilingual content to the pro-
gram website, and even perform a court play
and the musical The Lion King in English. She
analyzes the close human relationships that
formed among her students as the key to success
in these projects. She also points out the impor-
tance for students to acquire social and commu-
nicative negotiation skills in English in order to
maximize their performance and effectiveness
in accomplishing tasks. Another issue raised
concerns how teachers can better accommodate
student initiatives.

Stephen Davies has yet another surprise
for teachers interested in learner autonomy.

He wrote an allegorical story on the death of
Brother Sebastian in the Carthusian Monastery
at Lundz. We are not telling what happened to
Brother Sebastian and what was written in his
learning journal, and we hope that you will have
a chance to read the rest of the story in order to
solve the mystery.

Lastly, we are pleased to report that the LD
SIG has applied for a JALT Special Project Fund
and we are awaiting the results of that. We hope
that the funding side will work out well.
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The unique tapestry of autonomous stories
will be published and launched this November
at the JALT conference. If you are intrigued by
the project, please do not forget to drop by the
LD SIG booth during the JALT conference in
Kitakyushu to purchase your own copy of AYA
2!
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CONFERENCE

GRANT OF ¥50,000
AVAILABLE TO LD SIG
MEMBERS

DEADLINE FOR APPLICATION:
AUGUST 31°T 2006

Dear LD-SIG Members,

The Learner Development SIG would like to
support the attendance of one LD SIG mem-
ber at this year’s the 2006 JALT International
Conference in Kitakyushu November 2-5 2006.
One 50,000 yen grant is available this year.

The SIG would like to award this grant to an
LD member who is willing to write a conference
report, a report about their experiences and
views of autonomy, or another piece of writing
on developing learner and/or teacher autonomy,
to be published in the SIG newsletter Learning
Learning after the conference. (The Learning
Learning editors will be happy to help you get
started if you do not yet have experience of writ-
ing for publication.)

If you are awarded this grant, you can use the
money to cover your travel, hotel, and/ or con-
ference fees for the 2006 JALT conference.

We are particularly keen to support and
encourage new members of the SIG, new con-
tributors to our newsletter, and/or LD members
researching autonomy in language education.

If you are interested in applying for a grant,
please consider whether you meet more or less
the following criteria (we wish to be as flexible
as possible):

+ You do not have access to research funds or
conference travel grants from your employer.

+ You are able to attend the 2006 JALT
Conference in Kokura, Kitakyushu November
2-5 2006.

+ You are willing to write a conference report
or another article suitable for publication
in Learning Learning shortly after the
conference.

+ You are relatively new to the field and have
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» Stacey Vye: Stacey.vye@gmail.com

* Marlen Harrison: scenteur7 @yahoo.com

* Michael Carroll: carroll@andrew.ac.jp
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not published much before on autonomy in + DPlease send your essay as a rich text format
language education (as our goal is to support MS Word attachment.
and encourage new researchers / contributors , |p your covering email message, please

to learner autonomy and teacher autonomy introduce yourself to the three of us as well.

di i d activities). . . .
iscussions and activities) We hope that, if you are interested, you will

If you more or less fit these criteria, please consider applying for our grant!
send in a minimum 500-word essay on how you
view learner and teacher autonomy in your own
work or study situation to Stacey Vye at stacey.
vye@gmail.com, Marlen Harrison at scenteur7@  Marlen Harrison, Michael Carroll & Stacey Vye

yahoo.com, and Michael Carroll at carroll@an- LD-SIG Conference Grant Panel
drew.ac.jp by August 31 2006.

Best wishes,

GOING WEB-PUBLISHED WITH LEARNING
LEARNING: DO YOU NEED A PAPER COPY?

As mentioned in the explanation of the LD SIG’s finances in the July 2006 issue of LD-Wired,
the SIG may have a projected negative balance by December 1st 2006 of about 25,000 yen.
This means that if the SIG is to meet its other commitments in 2006, one of the next two is-
sues of Learning Learning (published on paper until now) will need to be web-published. If
we do web-publish and if you are a SIG member with limited computer access who would
prefer to receive any web-published issue of Learning Learning on paper, please write to
Ellen Head at: Sejuru Takeshiro Apartment 101, Tosaya Dai 1284-1, Sakai City, Osaka
Prefecture 590-0104, for a photocopied version. Please include a ¥140 B5-sized stamped
self-addressed envelope for delivery. Many thanks!

Learning Learningz > x 7 kR 9 %
CHE>T: MOIAE—DPRLETTM?

20064E6 H DLD-Wired TS I GOMBERE CTCI#HHL EL 2L D1, S I GTIE20064E£12H
1225000~ 1 FAD RS OINZERBAEEENTTEE Lz, DFD. LS 1 GAY20064E
IO DA ZREH L LS EF 52 51F, KD2H|DLearning Learning FRIEIZW /2 5 F THEIC
HIRENTER) DD B1HZ T THIRT 2BERNHZENWD ZETT., LU THRT S
eSS E, A2 Ea—Y—DT7 IV EANRESNTNSSICORE THO I E—DZITH
D 27589 5 ANldEllen Head £ TEE T HEK S 23 WY,

T590-0104 KBzF KX +HEERE1284-1 a0 - 42097 /85— K101 Ellen
Head

BB, 140MHYTFZHRMN. [FZ2FEALZBSY 1 XK EAER 2069 mE LT ZI 0,
FALLSBHENNZLET |

38 — LEARNING LEARNING 2006 - VOL 13.1






