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Welcome to the fourth issue of Learning Learning | We come of age (well, the ripe young age of one) with an
article by Roslyn Young on Silent Way and reflections by Naoko Aoki on "Autonomy in Asia,” both of which
indicate - in different ways - alternative sources of inspiration for learner development which have so far
remained untapped, at least in these pages. What could be more relevant, though, than "subordinating teaching
to learning” (in or out of Silent Way), and might there not be - as Naoko Aoki implies - similarly relevant insights
right under our noses in Asia, if we only looked a little more deeply? In similar vein, Mario Rinvolucri shares (via
Sumiko Taniguchi's report) his own subtle and intimate appreciations of learners, and - along with much more,
including memories of conference presentations by Chihiro Kinoshita Thomson, Ken'ichiro Haruhara, Keith
Adams and the JALT 94 Learner Development colloguium, plus news of exciting projects to come - we celebrate
with this issue our forthcoming marriage with Learner to Learner . This should provide us with yet another
"alternative” source of insight for learner development - in our own learning - and for many years to come!

Richard Smith
(translated by Naoko Aoki)
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The Silent Way -
Subordinating
Teaching to
Learning 1

Roslyn Young

1. Silent Way : a way of
thinking and a set of tools

As well as a general theory of
learning 2, Caleb Gattegno put
forwardabasic pedagogical
conceptwhich he proposed should
subtendall work in education. He
called it "the subordination of
teaching tolearning." The
materials usually associated
with Silent Way - charts and

rods - are in fact a set of tools
which allow teachers to apply
the subordination of teaching to
learning in the field of foreign
language education. The tools
invented by Caleb Gattegno are
not the only possible set of tools
for teachers working in this

field. Others can and indeed have
beeninvented by teachers doing
research in this area.

Itis aiways tempting for people
trying to describe Silent Way to
limit themselves to what is
immediately visible in the
classrooms where this approach
is used, without taking into
account what is more difficult to
see, more subtle. In fact, a clear
distinction must be made
between a "rods and charts"
teacher and - much more subtle -
.a Silent Way teacher.

The major difference between

" the two can be summed up using

. thebasic phraseindicated above
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- the subordination of teaching to
learning. A teacher can quite
well use rods and word charts in
class, but if the teaching is not
subordinatedto thelearning, the
class is a Silent Way class in
name only. It is also quite
possible toworkin alanguage
class without rods or charts and
nevertheless to teach a class
using Silent Way. If the teaching
issubordinated tolearning, if it
demonstrates the principles
proposed by Gattegno, itis a
Silent Way lesson, even if an
untrained observeris quite
unable to detect that this is the
case.

2. The subordination of
teaching to learning : a
way of thinking

Thesubordination of teaching to
learning can be understoodat
several levels.

At the deepest level, this
expression refers to a subtle
transaction which takes place
between the participantsin the
class. If the teacher lives his
class intensely, is very
"present”, then, by a
phenomenon ofinduction similar
to what one finds in physics, he
can induce all the participants of
the class to be as present asis
possible for each of them. This
phenomenon of induction is well
known to most of us. it exists,
forexample, in the theatre,
where one speaks of the
"presence" of a great actor. As
soon as he comes on stage, the
audience is galvanized by the
mere fact of his being present.
This theatrical presence of an

actor exists becuse he is totally
present both to himself and to his
audience. Although it is difficult
to explainin a short article how

a Silent Way teacher uses
inductionin the classroom, the
resultisimmediately perceptible
to all the participants, who are
filled with a feeling of

well-being, of elation, of joy.

At a much less subtle level, but
onedirectly related to this first
level, one finds the subordination
of teaching tolearning
functioning in classrooms where
the accent is put on the students’
learning. Within the framework
of the theory of education used
here, learning takes place
through a series of awarenesses
3, This means that, in a class,
minute by minute, oreven
second by second, the teacher
can be in a position to see the
awarenesses as and when they
take place. He can, then, conduct
his teaching in function of what
he sees, varying from one
minute to the next what he does
inorder to provoke awarenesses
wherever he can see thatitis
possible. This is another
meaning, at another level, of the
phrase "the subordination of
teaching to learning”, and at this
levelitis possible to be
extremely precise about what
the subordination of teaching to
learning really is. If we examine
more closely the process of trial

anderror 4, this phenomenon can
be clearly perceived.

From the student's point of view,
this is what takes place: a
student decides to try out a
hypothesis in the target language
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and, to do so, produces an
utterance. He depends on the
environment - his teacheror
another student - for feedback as
to the correctness of his trial.
Someone furnishes the necessary
feedback and the student is able
to integrate the result of this

trial into his next one. This
process represents one trialon
the part of the student.

However, from the teacher's
point of view, the situation is as
follows : the teacher, hearing
the student's attempt in the
language, provides himwith
feedback. However, since the
teacher can only guess at the
student's hypothesis, this
feedback is in fact at the same
time a trial made by the teacher.
The teacher's trial is the
student's feedback and,
conversely, the student’s trial is
the teacher's feedback from his
previous trial. ~ Thus, each time
the student launches a new trial,
the teacheris informed about the
adequation of the feedback he
provided to the student's
previous trial.

We can also see that sometimes
it is necessary to make the
contents of these trials more
precise. Imagine a student who
says, "These rods red.” The
teacher must then ask the
student to pointonthe word chart
exactly what he is trying to say.

If the student points "These rods
red”, the teacher knows that the
problem concerns the presence

or absence of the verb "are". If,
on the other hand, the student
points "This rod's red”, the
teacher knows that the student's
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problemconcernsthe
pronunciation of the word "this".
The teacher's feedback can only
be adapted to the student's
problem if the nature of the
problem is quite clear.

This to-and-fro between the
student and the teacher, this
"pas de deux" with occasional
requests by the teacher for more
precision on the part of the
student, represents the unit of
measurement in the process of
subordination ofteaching to
learning.

it is common for teachers to
confuse "the subordination of
teaching tolearning" with
"learner-centred teaching." In
fact, however, these cover two
very different realities.
Learner-centredteachingisand
stays essentially a way of '
teaching. If one puts this
expression into a context, it
would be necessary to speak
about teaching centredon the
studentratherthanonth e teacher
or the book. No mention is made of
learning. Implicitin
"learner-centred teaching" is the
proposition that if the teacher
teaches, then the student learns;
arelation of cause and effect is
considered to exist between
teaching andlearning. Butitis
easy to show that this link is
imaginary. The fact that there
are exams at the end of most
periods of study, whatever the
level of the students, show s this
clearly. In the great majority of
cases, irrespective of the
discipline, the teacher does what
he does for a certain time in

front of a certain number of

people and, at the end of the
period of time, he gives his
students an exam. He most
certainly does not expect his
students all to getidentical
results. If he knew this would be ‘
the case in advance, he would not
examine them. Indeed, if they did
all getidentical results, he would
probably hold theexamagain,
considering his instrument of
evaluation to be defective! Yet as
a teacher, he stood in front of
the class and did what he did, the
same for everyone. itis

therefore inescapable that what
he does and what the students
then do with what he does are
not linked by a relation of cause
and effect. In these conditions, it
is better to admit that a causal
linkbetween teaching and
learning has not yet been
established, whether the
teachingis centred on the
students, the teacher oron the
books they are using.

The subordination of teaching to
learning, on the otherhand,
places the act of learning at the
centre of the class. The accent is
not on the student, but on those
of his activities which will lead
himtolearn.

Another aspect of the
subordination of teaching to
learning can be resumed thus :
"The teacher works on the
student and the student works on
the language." This aspect allows
us to see that the accent really

is placed elsewhere thanina
usual class. The teacheris not
"the one who knows" whose role
is to transmit his knowlege to his
students. | can say - | have to say -
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that | am not an English teacher but a
people teacher. My job is to work with
the people in my class so that they
become more efficient learners of
what they are working on, in this
case, English. What | know, as a
"teacher of people learning English”,
is how to lead my students through
the four stages of learning 3 so that
each one ends up with "speaking
English” at his disposition. To have "a
language at one's disposition” does
not mean the same thing as "a

knowledge of the language. It is
quite possible that at the end of
theirlearning, the students have
noidea what they did with their
time. But they can state that
they have the language at their
disposition because they can use
it, because they can speak it.
They did a certain number of
things associatedwith language
learning and the fact of knowing
how to speak thelangu age s the
result.

3. Silence

For many observers, the most
surprising thing abouta Silent
Way classroom is the silence of
the teacher. This silence puts
into question almost ali the
ideas, theories and practices
foundinlanguage teaching. Here
are some examples.
Firstly, the teacher' ssilenceisa
constantreminder that the
teacher's role is not to transmit
knowledge. If very few ski
instructorswouldconsi  der that
buying a book such as "Skiing in
Ten Easy Lessons" could be a
substitute for practice with real
skis, many language teachers
seem to believe thatan
understanding of grammarcan
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have a favourable influence on
the speaking of the langu age.
Some even act as if learning the
grammar of the language were
enough to create a know-how in
their students. However, these
teachers have not yet shown
how, by what means, such a
transfer could take place. In
fact, whatever the area of
study, nothing allows us to
suppose the existence of a
relationship of cause and effect
between knowledgeanda
know-how, that the possession
of knowledge can create a
know-how. Speaking aforeign
languageisindeed a know-how
and, as such, demands what
learning any know-howdemands
: practice.

Secondly, the teacher's silence
invites all teachers to reflect on
the fact that the students can
acquireexcellentpronunciation
ofa foreign Ianguagé without
ever having heard it from the
teacher. Gattegno's affirmation
that new sounds are learnt not
by listening to them but by
making them should be examined
with care. To the vision of a
language as a sound system that
the students explore by
listening, he opposes another,
that of a system of energy
transactions that each student
must manipulate with extreme
precision in order tobe able to
speak the language fluently. This
exploration is undertaken byus
all when, in our cribs, at the age
of a few weeks, we set about
babblingandgurgling,installing
at the same time the feedback
systems which, much later, will
allow us to enter the language

spoken in ourenvironment. The
type of exercise proposed by
Gattegnoe leads to the creation of
a double feedback system
exactly lke the one we all have
for our mother tongue. This is
why the teacher remains silent
whilst proposing exercises which
allow the students to undertake
this exploration of the sensations
producedintheirphonatory
apparatus.

Thirdly, this silence can incite
teachers to reflect on the fact
that we all know how to learn

and that what we learn
spontaneously is usually well
learnt. Most of us are happy enough
with the way we walk! Each child
speaks his language at a level
which suits him. How is it that
learning succeeds in these areas,
inwhich the learning was not
directed by a teacher? On the
otherhand, if we look at what is
ieft of our History or Geography,
Maths of French classes at
school, the yieldis  usually small.
The silence of the teacherieaves .
time for the students to do what
they have done successfully all
theirlives - learn. It is necesary

for teachers to be very prudent

in thelanguage classroom.

Silence incites one to be prudent.

But ! have called silence an
instrument, which implies that it
can be actually used by the
teacher. The teacher's silence
forces him to reflect constantly
on his own clarity, and this
changes the preparation of his
class completely. The teacher
always has to try to find strictly
non-ambiguous means of
presenting each situation. While
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the class is taking place, he must
have his students' understanding
constantly in his mind, not only
concerning the situations he
presents, but also concerning the
langauge he associates with
them. Silence is a very efficient
safety factor because, as soon
as the teacher's job is not well
done, the whole class is plunged
into silence. No student can go
on. The teacher can thus never
be temptedto go on ahead,
leaving his students behind,
because this is prevented
immediately by the impossibility
of the class to continue. The
teacher never loses the class.

As well as this, the teacher’s
silence allows him to keep the
students in contact with their
unknown, on the cutting edge of
what they arelearning. Since,
after the first few hours, they
are the ones who usually
introduce newlanguage andnew
situations, through the mistakes
they make, what they say will
always correspond to what they
can see is possible for them in
the here and now, suggested by
what has just happenedin the
class or what might have
happened. If they can
communicate what they are
trying to say, the teacher can
remodelwhat they produceinto
thetargetlanguage, helping them
to maintain the highest quality in
theirlanguage at all times. This
is necessary if they are to
acquirecriteriaabout the
language whenspeakingaobut
situations they have set up
themselves. For the class to take
place at all, the teacher has to
stay with the students wherever

December, 1994

theyhappen tobe, following
themin their exploration and
working ontheirerrorsand
mistakes as they are produced.
Thus, his silence allows the
teacher to keep his studentsin
direct contact with their
unknown, surely the only way
learning can take place. Like
some jazz music, the Silent Way
lessonis animprovisation played
by the students and the teacher
jointly as they advance. It
becomes a measure of the
teacher's own competence at
subordinating histeachingto
theirlearning. Onlywhenheis
completely at ease in silence can
he consider himself to be a Silent
Way teacher. Then and only then
can he begin to talk in class, but
what he says will be quite
different from what he used to
say.

4. How does one become a
Silent Way teacher?

It can take many years to
become a competent Silent Way
teacher, not becauseitis
difficult to use rods and charts -
this takes only a very short time
-but because any teacher wising
to use Silent Way must learn to
be sensitive to the learnerat
work in himself in order to be
abletorecognize thelearnerat
work in others. To become aware
of one's awareness functioning at
every moment of the day, to
know oneself as present (or not)
in all one's acts, these are among
the first jobs of the would-be
Silent Way teacher.

But probably the mostimportant
jobis tolearn to know oneself

fundamentally and deeply as a
human, as a person who uses his
will to create "at will" countless
new ways of being; to learn to
recognize the students as humans
having the same inner freedom, -
the same human qualities. Only
then will the teacher have enough
confidencein himself and in his
students to be able to
subordinate his teaching to their
learning.

Notes

1 This is a shortened English
adaptation of an article which
originally appeared in Japanese in
The Language Teacher 18/8 {August,
1994), pp. 35, 36, 38.

2 The Japanese versicn of this article
was preceded by an extensive
discussion of Gattegno's general
theory of learning (in The Language
Teacher 18/7 (July, 1994), pp. 27 -
30). Cf. also the following books by
Caleb Gattegno : Teaching Foreign
Languages in Schools; The Common
Sense of Teaching Foreign
Languages; What We Owe Chiidren -
the Subordination of Teaching to
Learning . All of these (except the
last, which is out of print but may be
reprinted if enough people request it)
are available from The Center, 204
Shirono Bldg., 3-41 Manzai-cho, Kita-
ku, Osaka 530 (tel.fax: 06-315-
0848).

3 In brief, Gattegno identifies four
stages in the process of learning,
each involving different
awarenesses. First (stage one), |
must become aware that there is an
unknown to be explored. In stage two
| explore the unknown through trial
and error, using a double feedback
process of i) awareness of what is, in
order to estimate what trial is useful
here and now, and ii) awarenesses
resulting from feedback from the
environment which tells me the result
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of the trial, allowing me to direct
subsequent trials better. Stage three
is the time to practise, in order for
what | have learnt to become
automatic, freeing me of the need to
think about what | am doing. Finally,
in stage four, learning can be
transferred; what has become
automatic will be available for
transfer to any new situation. It has
become part of me.

4 |.e. The second stage in the
learning process described in note 3
above.
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Feature (Part Il) :
Hong Kong
Conference on
Autonomy in
Language Learning
EBOAVI7IS VAR
& : Part I

This is the second-to-last installment
of inspiration from the Conference on
"Autonomy in Language Learning”
held in Hong Kong in June this year.
Richard Smith has been "up to his
eyeballs”, or maybe that should be "in
mothballs”, but he faithfully promises
to report on presentations by Ken
Willing and Leni Dam in the next
(March) issue. Meanwhile, Naoko
Aoki diligently describes a
presentation by Chihiro Kinoshita
Thomson of the University of New
South Wales, then meditates on the
validity of "Autonomy in Asia”. Just a
reminder that responses to articles in
Learning Learning are always
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welcome, whether in letter or short
article form. We're looking forward to
hearing your views!
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Introduction of
Self-directed

Learning to Learners
of Japanese
Language

ChihiroKinoshitaThomsen |, The
University of New South Wales

Report by Naoko Aoki

The Japaneselanguage courses
offered by the University of New
South Wales have students with
awidevariety ofbackground sin
terms of age, proficiency and
mother tongue. To meet the
diverse needs of individual
students in a course with a
rathertightlyorganized

syllabus, Kino shitaThomsonand
hercolleaguesintroduceda
self-directedlearingproject
andincludedstudent ‘
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self-assessment in the final
coursegrading. -

Theproject had three major
stages: a planning stage, a
monitoring stage andandan
assesment stage. At the end of
the course, a survey was
conducted to elicit feedbackabout
the project from the students.

98 out of 100 students enrolled
in the course completed the
project , and their reactions to
self-directedlearningwereon

the whole  found to be favourable,
although Kinoshita Thomson did
identif y some problems.

The first problem area is
students' attitude to
self-assesment. Many expressed
apreference for having a teacher
correct their work. Only a few
students thought of using a
Japanese -speaking friend as an
assessor. Some, especially

Asian female students, felt
uncomfortable withrating
themselves and actually rated
themselves lower than their
actual proficiency.

The second problem concerns the
selection of objectives and
activities. Students tended to
choose their favourite activities
rather than ones which might

help them improve in theirweak
areas (e.g. aChinese student
chose a kanjirelated activity
when she in fact had a serious
pronunciationproblem.) Students
also seemed to lack expertise in
utilizing resources in the
community and tended tocho ose
traditionfé\i;activirﬁes although

the sUgées’téd activities list
Kinoshita Thomson and her

colleagues providedhadsome
relatively adventurous ideas.. ¢

The last problem was students’
narrow conception of
self-direction. One student
wrote "it takes mature students
to handle the self-assesment
project.” Another wrote "self-
assessment is only applicable to
language subjects.” Yet another
onewrote , "we should notbe
judged by how well we can
study."” These comments show
that students did not necessarily
share the teachers’ view that
self-directionis inherentin
humanlearning,applicable to
learning of anythinginourlives
and crucial if we are to continue
to learn after schooling.

For a future project of a similar
kindKinoshita Thomson

suggested that more thorough
consultation with students in the
planningstage , including provision
of asamplelearningcontract and
a list of suggested assessment
measures , as well as short
consultation periods at the end

of a tutorial class every week
might help to make the project
more fruitful. She also  suggested

that lectures on self-direction
are probably not the most effective

means towardsdeveloping
learners' capability for and positive

attitude towards self-direction,
andconcludedbysayingthat ,
instead, the the style of

teachers' day-to-day course
planning andteachingmightbe

the most important factor in
trigger ing an unlearning process in
students with regard to their
beliefs and attitudes about
language learning.
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Note : For details of two articles
by Chihiro Kinoshita Thomson
which might be of interest, see
"PublicationsbylLearner
Development N-SIGMembers" on
p.16.
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Autonomy in Asia
Naoko Aoki

Towards the end of the Hong
Kong conference overview which
appearedin the thirdissue of
Learning.eaming ,Richard Smith
refers to a question raised by
some of the conference
presenters: "What can be done
whenindividual autonomy is not
heldin particularly high esteem
in the learners' culture?" He
suggests that teachers in Japan
may share this concern with
teachersworkingin other parts
of Asia. (Smith 1994; 6) This
strikes me as an important
question (and Japan is a part of
Asia, after all), but one which
requires some careful
clarification.

First we need to define what we
mean by "learners’ culture.”
Would this refer to the national
culture thelearners belong to?
Would it be a set of sub-cultures
eachlearnerbringsinto the
classroom? Orwoulditbe a
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culture specific, in some sense,
to the classroom itself? In his
attempt to develop a framework
forinvestigation of appropriate
methodology in social context, .
Adrian Holliday (1994) claims
that cultures can be any size,
from a national to a family
culture. He also points out that
there can be temporary cultures
for specific activities as well as
permanent ones such as
religious, class, and sexual
cultures. He goes on to say that
"the classroom is part of a
complex of interrelated and
overlapping cuitures of different
dimensions within the host
educationalenvironment."”
(Holliday 1994; 28) He argues
that national cultures are, "if
indeed they are identifiable, so
complex and vast that they are
no longer useful devices for
investigatingwhatis happening
in the clasroom between people.”
(ibid; 21) Itis too easy to say
things like "My students are not
ready for autonomy because they
are Japanese."” We would have to
say this is too simplistic a view.

An anecdote from Philip Riley's
plenary addressinHongKong
might serve to take this
discussion forward. When a
company presidentin France was
toldabout autonomy, he replied,
"That's OK for managers, but not
for workers!" Evenin Western
cultures where the notion of
autonomy may be believed tobe
deeply rooted, it is not always
seen to be appropriate for
everyone.

Thus, | prefer not to see the
. propensity forautonomy asan
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attribute of national culture.
Rather, |agree with Philip
Bensonin seeing autonomy as
boundupwith powerdistribution
issues. (Benson 1994). We should
face the possibility that learners
in a culture which does not seem
to make much of autonomy might
havebeen conditionedto believe
andbehave so by some other
socio/cultural groupsin society
which have control over them.
Indeed, Herbert Pierson, who
examined Hong Kong Chinese
learners in terms of their
behaviourinautonomouslearning
situations, found that
"stuructural, environmental
factors might be more crucial to
understandinglearnerbehaviour
than purely cultural factors.”
(Pierson 1994)

Second, autonomy does not
necessarily entail individualism.
While Henri Holec defines
autonomy as "the ability to take
charge of one's own learning.”
(Holec 1981; 3), in his Hong
Kongplenary address David
Little expanded on this definition
by proposing that "autonomy (as
freedom to learn) combines with
dependence (asbiological
imperative to interact) to
generatecommunicative
processes that are fundamental
to a definition of whatit is to be
human" (Little 1994). In other
words, interactionand
co-operationareboundupwith -
autonomyinlearning,andgroup
work and co-operative work
have theirplaceinlanguage
learning situations. We should
therefore not assume that a
learner who prefers to work
together with otherlearnersin

10

class does not value autonomy.

Third, lwould question whether
autonomyis really such an alien
concept to Asians. If we redefine
autonomy as the ability to take
charge of one's own life, | am
sure we can find abundant
examples of traditional practices
which tend towards this aim,
though in this short article | can
only indicate a few. For a start,
the often quoted words of
Confucius go: "Give someone a
fish, and you feed them for a
day. Teach them to fish, and you
feed them for a lifetime." | find
this Chinese saying to be avery
beautiful metaphor of what
developing autonomy s all about.
What at least some Asian martial
artsdois try to develop
autonomy. Traditional Chinese
medicine is also said to be
concernedwith autonomy of
humanbodyand mind. | would
wish to argue, also, that the.
DESIRE forempowermentin
present-day Asian contexts may
be greater than at first sight
mightbe apparent. Onerationale
for this argument would be the
fact that many present-day
Asian societies do not seem to be
particularly different from the
characterization of
contemporary society as a "vast
marketplace of competing
ideologies,images andslogans
from advertising and politics,
and... an environment of
relentless change" foundin Hugh
Nicoll's reflection on Nigel
Bruce's Hong Kong presentation
(Nicoll 1994):If, as Bruce and
Nicollsuggest, development of
autonomy helps toliberate
humans in such situations,
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students in Asian societies
sharing similar characteristics
might be expected to appreciate
it too. Indeed, from personal
experience, | am confident that
many of the Japanese university
students | know do desire
liberation of some sort or
another, though certain factors
may stand in their way.

Thus, | have had more than one
student who believes that the
ideal university classroom has a
high level of active student
participation, and feels
frustrated at not being able to
express their opinions in group
and whole class discussions.
They are notvery articulate
about why they are unable to
express themselves, but my
speculation is thatit could partly
be the peer pressure not to stand
outand/ornottoappeartobea
'serious’ student that inhibits
them from changing their
behaviours. It seems thatonce a
group as a whole decides to start
thinking and speaking out,
everything gets going. How a
group makes this decision is still
a mystery for me. Although this
couldbe averyinteresting area
forexploration, it is beyond the
scope of this article. Students in
suchgroupsdolearnina
self-directed manner when they
find what they are doing to be

manageable, meaningful, and fun.

They often tend to gently reject
my untimely interferences in
favor of finding their own way.

Torecap, then, | see autonomy
as a means of empowerment and
refuse to see it in the light of
stereotypical views about
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national cultures in Asia. The
concept of autonomy has been
and will be around in this part of
the world too, although it may
not look the same on the surface
as it does in other parts of the
worid. The issue is to find out
appropriateapproacheswithour
own students and not to refute
too easily the validity of
autonomy in Asian contexts.

A final point that should perhaps -
be made explicit is that the
question raisedat the beginning
of this article is not a rhetorical
one, What-can-be-done questions
have often pressuposed the
answer, "nothing", in educational
contexts. Comments like "we
couldn't possibly do this and that
because we'are in such and such
asituation” are too often used as
an excuse to accept and support
the status quo. | personally
would not like to see the question
used for such a negative purpose.
I prefer to believe that we are
seriouslyexploringappropriate
ways to encourage autonomy in
OUR students.

With these clarifications in mind,
| ask you again: what can be done
when autonomy is not heldin
particularly high esteemin the
learners' culture?
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A final word of caution: Holliday
(1994) makes a distinction
betweenlocal andexpatriate
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teachers/curriculumdevelpers
when he discusses how to define
anappropriate methodologyina
given social context, and
emphasizes the importance of
knowingabout theinterpretion of
observed events by locals. My
view may not be purely iocal.

But whose are in this shrinking
world?
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JALT 94 (October 8-
10, 1994) Reports

1) LD N-SIG Sponsored Presentation

NS-NNS Interaction
To Enhance Learning

Ken'ichiroHaruhara

Report by Yuke Naito

Supposeideallanguage
learning takes place as a
byproduct of learners' social
participation in the community,
what would be the roles of
non-native speakers and native
speakersin autonomousand
cooperativelearning? AOTS
(Association for Overseas
TechnicalScholarship) Training
Centerorganizes events where
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pairs of a volunteer native
speaker of Japanese and a
learnerof theianguage
collaborativelyworkona
project. Theinteractions
between the native speakers and
thelearnerswere observed and
analyzedbyaudio-recordings,
reflective discussions on the
interactions, interviews,
questionnaires and diaries.

Haruhara discussed three
aspects of the project:
strategies to cope with "the
limitations of learning by living",
development of a curriculum
which invites learners'
autonomous participation,and
"Open Curriculum™ as a resource
forlearninginleamers’ daily

life. A variety of examples and
practical suggesitons stimulated
the participants to reflect on the
social environmentwhich
surrounds learners as well as
regularclassroomteaching.

2) LD N-SIG Colloquium

An English summary of this
colloquium by Sonia Yoshitake will
appear in the March, 1995 issue of
The Language Teacher . Sonia's
summary of the colloquium appears
in Japanese above.
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LD N-SIG Tokyo
Get-Together
Report ("An Evening
with Mario
Rinvolucri")

Reportby Sumiko Taniguchi

MarioRinvolucrikindly
sparedanevening forLearner
DevelopmentN-SIG  membersin
spite of his busy schedule packed
with workshops and we had a
get-togetherin Tokyo on the
evening of14 October.

Mario gave ashort presentation
on two kinds of learning style
typology. The first one was
developed by Antoinedela
Garanderie, aFrench pedagogist.
He observed four distinctive
ways learners cope with learning -
tasks: ;

Way 1: The learner tries to

relate what is to be learnt to
things s/he already knows. The
learner fits the new into old
schemes.

Way 2: The learnerlearns  new
material by heart as a text. This
can be done visually: ie the
learner sees the textin her
mind's eye, or mentally hears it
as a spoken text.

Way 3: The learnerrationally
analyses the new material,
comparingandcontrasting. This
state of mind can also make the
student challenge the teacher.
People on Way 3 track can
sometimes annoy their teachers.
Way 4: This is the imaginative,
creati ve mode. This is the most
rightbrained, holisticandhard

to descri be way of learning. This
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is Einstein day dreaming in his
maths class and imagining
himself travelling out into space
on the end of a light beam. Can he
see himself in the mirror he is
holdingatarm's lengthin front

of him?

The second typology was an
extended version of Howard
Gardner'smultipleintelligence
model. Gardner claimed that we
have seven kinds of intelligences
andMario added the eighth.

1. linguistic

2. mathematical

3. spatial

4. musical

5. kinesthetic

6.intrapersonal
7.interpersonal

8. metaphoric

As an explanation of metaphoric
inteligence Marioinvitedus to
reverse the meaning of famous
proverbs and see what kind of

lesson we could draw out of  doing

so, e.g. What does "A birdina
bush s better than two in your
hands" tell you?

After Mario presented each
typology the participants
reflected on which type they and
people around them fitinto, and
discussed implications the ideas
might have for us.

Translation by Naoko Aoki

December, 1994

Tokyo JALT /
N-SIG Symposium
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Learning Strategies
: Day One

Keith Adams

As the research and literature on
languagelearningstrategies
grows inleaps and bounds, the
variety of metalanguage used to
describe specific strategies
reflects this recent and rapid
growth. Use of differing terms to
describe the same strategy or
category of strategies is
symptomatic of a young, rapidly
growing areaoflanguage
learning research. Nevertheless,
while researchers and teachers

in the field work to hammerouta -

consistentmetalanguage,
students can benefit from
strategytrainingwithout
worrying about labels.Keith
Adams emphasizedin his
presentation thatraising
students’ awareness of
strategies or "ways of learning"
is the goal of strategy training
and does notrequire teaching the
names or categories of
strategies.

Adams presented a first day

activity he uses to introduce
language strategytrainingto

15

university students. Participants
worked in pairs on tasks
requiring arange of strategiesto
solve, such as memorizing phone-
numbers, recallinginformation,
andgroupingvocabularywords.
Back together as a group, Adams
polledparticipants about what
they had done to solve the
activities. Because the audience
was a group of teachers,
metalanguage croppedup, butit
was clear that creating a
metalanguageinventoryisnot
necessary in the classroom. The
range and numberof strategies
elicited from the participants
was large, emphasizing the
assortment of strategies
learners use, and how strategies
varyamongindividuals and
according to the task.

In the discussion, Adams
remarked that when students are
encouraged toreflectonand
generate strategies, theyrealize
they have been using themall -
their lives to learn. We know
from the literature that all
learners use strategies, the
difference between successful
learners and less successful
learners being how effectively
strategies are applied. A
follow-up presentationon how to
encourage learners to use and
combine strategies more
effectively would be welcome!

Report by Karen Brock
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Publications by.
Learner
Development
N-SIG Members

Membersare encouraged to
share information about their
learnerdevelopmentrelated
publicationsin this column.
Please don't be modest! Send Tim
Newfields details (including a
copy of the publication itself, and
avery short summary if

possible) of anything relevant
you've written or co-authored. If
the publication isin Japanese,
please send the above to Sukero
ito. We'llencourage other
members to contact you directly
ifthey're interested in receiving
copies of your publication(s),
unless you tell us you don't want
this to happen.
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On offer this time.round are :

1. FAYKTFTT8(1994). ¥k 8
EERHEE THERL] ORBMS
Fo—-. MEROBFEHT] $£4
#,.31-43.

(AZaz=b—-2ary - -AbS57
C— ¥BAMSTO-BEICE
LT3, )

2. Kinoshita Thomson, Chihiro.
(1992). "Learner-Centered
TasksintheForeign Language
Classroom ". Foreign Language
Annals. 25/6. 523-531.

(Self-directedlearning/x & IC
ERLTWS, )

Copies of both or either of these
articles can be obtainedby
sending a 130 yen stamped A4
self-addressed envelope to Naoko
Aoki.

CHODRXDIAP—2THED
Fid., 130AIF £ -~ iBRERAE
EHREFETR>TLLEE (K
TEARA—=ZAMSUTITEATH
50T, KHLYICEY ET)MERIZS
BOR-JICHYET,

From the
Librarian

Tim Newfields

Sukerolto has kindly agreed to
work with mein 1995, and -

with yourhelp -we're planning
to offer three types of service

Learning Learning : 1/4



toLearner DevelopmentN-SIG

members : (1) acopying library
of tapes (audio orvideo) on
themesrelated tolearmer
development (please sendto me
anynon-copyrighted tapes that
you can donate). For a list of
tapes currently available, see
"Learning Learning" 1/2;(2)a
regular"PublicationsbylLearner
Development N-SIGMembers™
columnin”LearninglLearning”
(see above) -~ remember to send
your publications to Tim
Newfields or Sukero ito (English
and Japanese, respectively)
from now on; (3) a new journal
reviewcolumnin"Learning
Learning" providing details of
articles or news related to
learnerdevelopmentinthe
major ESL/JSL publications. We
especially need your help with
this project - please let Sukero
Ito know by fax, as soon as you
can, if you would be willing to
readaparticularjournal
regularly (itmightbe one you
already read) andvery briefly
summarize any articles or news
othermembers mightbe
interestedin,before "Learning
Learning” deadlines at the end of
February, May, August and
November.
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News from around
the world

1) Excerpts from AILA News
(the newsletter of the
International Association of
Applied Linguistics), Volume 9
Number 2, Summer 1994
(provided by Morio Hamada)

Scientific Commission on
Learner Autonomy formed at
AILA '93 Congress

Atits 8/93 meeting, the AlLA
International Coordinating
Committee established a

17

Scientific Commission on
Learner Autonomyinresponse
to a proposal developed by Anita
Wenden and Leslie Dickinsonand
presented by Ross Steele, the
Coordinatorfor Scientific
Commissions. ;

As stated in the proposal, the
purpose of the commission is
(1) to develop and establish a
methodologyoflanguage
learning;

(2) to stimulate further
research in the area of learner
strategies, self-directed
learning, and self-instruction;
(3) to encourage the
development of curricula,
includingappropriatematerials
and tasks to incorporate
languagetrainingwithlearning
training inavarietyof ..
instructional contexts and to
evaluate these projects. ,

The first meeting of AILA' s
Scientific Commission o n
Learner Autonomy was held at
AILA Congress in Amsterdam on
Thursday, August 12. Leslie
Dickinson and Anita Wenden
were elected as co-convenors
for 1993-1996, and it was
agreed that theywouldlookinto
the formation of a steering
committee to sharein the
decision-makingand
responsibilities of the SC.

The following wereidentified
as areas of interest as they
relate to the promotion of
autonomy:

(1) teacher education
(2)learnereducation

(3) methods forimplementing
autonomy
(4)relationshipbetweenlearner
strategies andlearnerautonomy
(5) relationship between

Learning Learning : 1/4



educational/cognitivepsychology
andlearnerautonomy

The following research concerns
were identified:

(1) replication of studies
(2)intervention studies (rather
than descriptive ones)
(3)longitudinal studies

(4) definitional problems.

2) Upcoming Conference (details
provided by MarioRinvolucri):

SEAL (Society for Effective
Affective Learning) Sixth
International Conference : "The
Roots of Learning", April 21-23
1995, Brighton, England.

SEAL is a charity foundedin 198
3 to promote holistic learning
and to exploreinnovative
learningand teaching techniques.
[ts 6th International Conference
is designed to explore the
common roots, shared visions
andinterconnections between the
worlds of education, business
andpersonal development.
SpeakersincludeReuven
Feuerstein, Norman Dixon, Peter
Kline,MarshallRosenberg, Paul
Scheele, Murray White, Mario
Rinvolucri,BobbiDePorter,
Micheline Flak, Grethe Hooper
Hansen, Uirich Wirth, Paul
Robertson and Tim Wheater.
Further details from : SEAL,
East Manor Farm, Peppard,
Henley-on-Thames, OxonRG9 5
LA; Fax +44-491-628818

3) The NeSSLA (Network of
Styles and Strategiesin
Language Acquisition) Report
(initialdetails provided by
Sukerolto)

December, 1994

This is an occasional and free
internationalnewsletter .
(incorporating the COROLLA
Newletter startedin-1992 by
Rebecca Oxford), whose goal is
tobe "acomprehensive
informational resource to
address the variety of issues
relevanttoimproving
foreign/secondlanguage
instruction through anemphasis
on learning styles and
strategies.” Information
solicited and disseminated
includes details of research
projects, publications, theses,
professional meetings and
teacherdevelopmentprograms.
If you would like to be added to
the mailing list or to provide
information, contact Susan J.
Weaver, University of Minnesota
NationalLanguageResource
Center, Suite 105, 1313 Fifth
Street S.E., Minneapolis, MN 554
14, USA. Fax:1-612-627-1875.
E-mail:
weav0003@gold.tc.umn.edu. The
NeSSLA Reportis also available
via e-mail.
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1) AILA News (the newsletter of
the International Association of
Applied Linguistics) vol.9. no.2
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2) SEAL (Society for Effective
Affective Learning) Sixth
International Conference: "The
Roots of Learning," April 21-23
1995, Brighton, England.
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Learner
Development
link-ups

The JALT Learner Development
N-SIG has established contacts
with, and s currently
exchanging newsletters with the
IATEFL Learnerindependence SIG
andHASALD (HongKong
Association of Self-Access
LearningandDevelopment).in
future issues of "Learning
Learning” we hope occasionally
to feature contributions from
"Independence”, publishedbythe
IATEFL Learnerindependence
SIG, and from the HASALD
newsletter. At the moment we're
also in the process of linking up
with the Thai TESOL Self-Access
SIG, and would like to hear from
oraboutsimilargroups
elsewhere, with a view to
establishing links in the future.
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Announcing :
Learner
Development N-SIG
Get-Togethers in
February, 1995

Johann Junge in Kyoto, and Mary
Scholl in Odawara are organizing the
first of what we hope will be many
gatherings of Learner Development
N-SIG members (and others
interested) outside Tokyo. Whether
you live in or outside the area, how
about dropping in? For one or two
days, you'll learn a lot and it'll be fun!
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1) Learner Development
Get-Together

February 11 and 12, 1995
Johann Junge's house,
Kyoto

Come and meet others interested in
learner development in the Kansai
areal

Suggested Program :

Saturday 3-5pm : introductory
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dialogue (come armed with your own
ideas and questions for other
participants - see the plan for the
Odawara Get-Together below for
possible topics to think about); we
can get to know one another and
negotiate the program for Sunday.

Saturday 6pm + : We could go out in
Kyoto, or near our house.

Sunday 10-12am : dialogue (the plan
is flexible, but to start the ball rolling,
here are some ideas for things we
could talk about : making use of the
large amount of time available to
learners outside class for learning;
self-monitoring and self-
assessment; learner-centred
learning.

Sunday 12;2pm :lunch
Sunday 2-4pm : concluding dialogue

Place : Johann Junge's house, near
Kohata JR Station

How to get there : From Kycto
Station take any local train ("futsuu
densha”) on platform 10 (or 9) bound
for Uji (37:8) or Nara (ZR). There are
three trains every hour. The train ride
from Kyoto Station to Kohata (#¢%)
JR Station takes about 20 minutes.
Once you get off, see the map
below. Anyone coming from Osaka
can also use the Keihan line to come
to Kohata. Don't use the "tokkyuu"
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train). Get off at Chuushojima
(pE®) and change to a local train
bound for Uji (/4). It takes about 10
minutes. Once you get off, see the
map below.

Where to stay :

White Hotel (near Kyoto Station) :
tel. 075-351-5511

Plaza Hotel (near our house) : tel.
0774-32-3231

Uiji Daichi Hotel (near Uiji Station, 3
stops from our house) : 0774-20-
3333

Registration :

Please contact Johann Junge before
February 1st if you'd like to
participate or if you have any
queries. Tel. 0774-33-6416; Fax
0774-33-6438.
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2) Learner
Development
Get-Together

February 18 and 19
LIOJ Asia Center,

Odawara,
Kanagawa -ken

We would like to invite you to
come to Odawara for a weekend
ofdialogueaboutlearner
development. Qur purposeis for
teachers to get togetherand
share knowledge andideas. Itis a
chance to share stories, ask
questions, look for new ideas and
ask for help. Odawara is a quiet
city on the Sagami Bay. Our
schoolis located on a hill
overlooking the city and the bay.
We also have a great view of the
Hakone mountains. Food and
accommodationareboth
available at our school. When you
register, we'll send you
transportationand
accommodationinformation.

Saturday pm: Sightseeingin the
localenvirons

Saturday 5:00-6:30 : Opening
dialogue

Saturday evening:Dinner
Sunday: 10:00-12:00: Dialogue
topic : Whatis happening in our
classrooms?

Possible questions to consider:
*What learner development
activities are we (you) doing in
our (your) classes?

* What has worked? Why?

* What hasn't worked? Why?

December, 1994

* What would you like to do, but
haven't figured out how to do?
* What resources are you using?
* What wisdom do we have to
share?

Sunday 1:30-3:30 Dialogue topic
: Qurselves as learners

Possible questions to consider:
* What does it mean tobe a
learner?

* What does it meantobe a
teacher-learner?

* How do we interact with our
students?

* How do we learn in our
classes?

* How do we stay aware of our
ownlearning?

*How dowe learn about our
students'learning?

* What wisdom do we have to
share?

Sunday 3:30-4:30 Closing
comments, future plans

Deadline forregistration:
February 6th, 1995

Toregister, orgetmore
information,

Please call Mary Scholl at 046 5-
32-7434 (home)
or0465-23-1677 (work)
0465-23-1688 (fax)

The above scheduleis a
suggestion forguiding the
dialogues; it is not set in stone!
If you have otherideas or
concerns, please call me, or
bring them with you.
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From the Program
Chair

Morio Hamada

1) JALT 95

Although it's getting rather late (the
deadline for final proposals to JALT
is February 1st, 1995), we'd like to
encourage you to definitely consider
the following propositions :

* Submit a proposal for the Learner
Development N-SIG sponsored
presentation slot. This doesn't have
to go through normal vetting
procedures, but we do have o
receive from you an abstract of your
proposed presentation (double
spaced, on one side of A4}, plus a

(maximum) 75-word summary, plus
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25 words (maximum) of bio-data.
Members who haven't presented at a
JALT International Conference
before are particularly encouraged to
apply. Please send these to Morio
Hamada (address at back) by
January 15th to be considered.

*Contact Naoko Aoki (address

at back) by January 15th if you have
ideas for taking part in a planned
Round Table entitled "Learner
Development in the Curriculum”.

* Contact Yuko Naito (address at
back) by January 15th with abstract
of presentation (doulbe spaced, on
one side of A4), plus a 150-ji
summary, plus 50-ji biodata, if you'd
like to take part in a proposed
Learner Development related
colloguium in Japanese.

* Please feel encouraged to submit
your own independent, learner
development related proposals
directly to the Conference
Committee. According to current
thinking, presentations related to a
similar field are going to be held in
the same room(s), and at non-
conflicting times. This should be a
plus for netwarking.

2) Miscellaneous

* Any members interested in
presenting at local JALT chapters on
a learner development related theme
are invited to send a title, plus 50-75
word summary of their proposed
presentation, plus 25 words of
biodata to Morio Hamada, at any
time. These details will then be
distributed to chapter presidents.

* Finally, we'd like to encourage more
get-togethers of the kind being
organized by Johann Junge and
Mary Scholl in Kyoto and Odawara,
respectively. If anyone is interested
in helping organize a similar meeting
in your local area, please contact
Morio Hamada or Mary Scholl for
further assistance.
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From the Publicity
Chair / R&EBZ D 5

Karen Love Brock

JALT Shizuoka/Learner
Development N-SIG Symposium
on "Strategies for Learner
Autonomy", Sunday, May 14th,
1995

There'll be presentations on learner
development all day at this special
event, and fihal details of the
program will be printed in the March
issue of Learning Learning . For the
moment, please mark the day (with
several asterisksl) in your diary, and
help with publicity by enlarging, then
displaying the poster (designed by
Tim Newfields) enclosed in this
issue.

199555 AUBICHRETHEMS TEH
EDOEROIEDORAISFZ—) R
CUATIR., —BH., BEET Q0T
A MCETIRRBBVET. BLL
[$Leaming Leaming 3B B CHHMSEL ¥
TH, EYBRATREOFROZDEBIC
RERZEZDIITBNWTLLEZW, Th
M5, ZdLleaming Leaming ICA 2 TLY
BF AL Za—T4—NXDTHEL
UVIeRRS—ZBRIE—-L T, Bk
ETAICKMY., COYURIUVALAREE
LTLEEW,

Ay 37 -Jaysy

Information for
contributors

Starting from the next issue,

the editors of "Learning
Learning" have giventheir
permission to |ATEFL Learner
Independence SIG, HASALD and
Thai TESOL Self-Access SIG (see
"LearnerDevelopmentLink-ups"
on p.1g) to reprintin theirown
newsletters anything they find
of interest here, without going

December, 1994

throughthe time-consuming
process of contacting the writer
first. We hope you don't mind
about this, butinstead
appreciate the opportunity for -
yourwords to be spread
globally! We'll let you know if
you are quoted, though after the

event! If you don't want your article
reprinted, please let us know when
you send in your manuscript.

— e

Learning Learning [ZC
BIBIC/EBAAAN

LearningLearningl3REM 5.
IATEFL Learnerindependence

SIG. HASALD. Thai TESOL
Self-Access SIGD3F&EN. FiE
ICBEXNEEBOENTHFEDL
HDEZA-RAVY—-ICEHLTH
BWWhWenWS Z&ICLELE. (Th
SORGICDONTIE XR—-T0D
TEBETFNOyTAVE T~
WE Ry bD—0) 2ZBBLE
W) Chid, BEBICERELDR
BZEHHTH-HTT. HEEOE
WEebDBERAPTRENDF v >~
ATY., RBPERZNES, BA
SHUET. A—. GHEINELR
WEBoks, BIBTHEECER
ALEEN,

Involved in this
issue of Learning
Learning coS5%%->
TEARS--

BAEF PETFROTAVE
N-SIGDZaA b - a=~F 43—
Y- IFPOEED] REFRD—
Ao BEKETHEAERT ORI
BlCEbo T3, 422
BEHmAH836

BREAXRHEEHM Tel/lFax (H)
054-272-8882

Nacko Aoki (joint LD N-SIG
coordinator and Learning Learning
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co-editor) is involved in Japanese
language teacher education at
‘Shizuoka University. Address :
Department of Education, Shizuoka
University, 836 Oya, Shizuoka 422.
Tel./Fax (H) : 054-272-8882.

Karen Love Brock (LD N-SIG
Publicity Chair) is currently working
as a Field Editor for Oxford
University Press in Tokyo. Address
(h) : Chatelet Zoshigaya 201, 1-10-2
Zoshigaya, Toshima-ku, Tokyo 171.
Tel. (h) 03-3980-5779.

hbvry 37 -7Ovd EEOFY
I RT #— RBREHIRBICEIDH T
3. AEOEMIL. 171 EFEHBS

KB o&1-10-2

v bl—¥EIUHE 201 B 03-

3980-5779

RHEE 2RETFXOTACB
N-SIGD 7S Lk, #. [EHE
D—A. BEKRE, RBPAEERE
BEETEEFB/EHA TS, 520 K
#HES2-1-24 Tel/Fax (H)

0775-33-4486

Morio Hamada (LD N-SIG
programs chair and publicity co-
chair) teaches Japanese in Kyofo.
Home address : 2-1-24 Kokubu,
Otsu-shi 520. Telfax (H) : 0775-33-

Sukero lto is involved in Japanese
teaching and teacher education at
the Japanese Language Center,
Tokyo University of Foreign Studies,
5-10-1 Sumiyoshi-cho, Fuchu-shi,
Tokyo 183. Fax (w) : 0423-68-0393.
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FEWEE ANNEBALELE
BABETF 9 —THAELTE
OHFRBICHKDL>TIVD, 183K
BT P H{ESEIS-10-1. T7y
£ :0423-68-0393.

Johann Junge is a high school
teacher, cabinet-maker and drum-
maker, and teaches English and
German in Kyoto. Address : c/o
Creative Services International,
Higashinaka 5-10, Kohata, Uji City,
Kyoto 611. Tel (h) 0774-33-6416.
Fax 0774-33-6438.

ANY - aAVY BRTHRATVNS,
ﬁﬂ?ﬁﬁ&F4V§%&iThé
B, BOKREPABOREHLITD.
BEDERFIZ. 611 FEFFEHAR
R 5-10 BEE : 0774-33-6416
77 vH R 0774-33-5438

AERT FEEFAXOTX2H
N-SIGDO &k, BAESEBAFE
¥ERNHTEEBEHRA TS, B
BEDEPT 573

#WATHIL S kET16-1 Tel (H) 075-
983-6841 Fax (W) 0720-50-
9011

Yuko Naito (LD N-SIG treasurer)
teaches Japanese at the Center for
international Education, Kansai
University of Foreign Studies, 16-1
Kitakatahoko-cho, Hirakata-shi,
Osaka 573, Tel. (H) 075-983-6841;
fax (W) 0720-50-9011.

Tim Newfields (LD N-SIG
librarian) teaches English at Tokai
University and is JALT National
Recording Secretary. Home address
: 1-5-7 Kusanagi, Shimizu-shi,
Shizuoka-ken 424.
Ta4Ah-Za—T74—0X %8
EF7F4 O SAYBN-

SIGHEIE. JALT Nationalo®@ie
ToHd. RBKETREEHRAT
W3, 424 EkiHEHE-5-7
Tel/Fax (H) 0453-48-6613

Mary Scholl teaches English at

LIOJ Asia Center, 4-14-1 Shiroyama,
Odawara-shi, Kanagawa 250. Tel (h)

December, 1994

: 0465-32-7434. Tel. (w) 0465-23-
1677. Fax (w) 0465-23-1688.
A7Y 3= MNEROLIOIT
HEEHATWS, BREDEMR
(%, 250 #Z)|R/ANARSL4-14-
1LOJ7 7 - &9 — BE:
0465-32-7434 (H); 0465-23-1677 (W)
77 w5 R :0465-23-1688 (W)

Richard Smith (joint LD N-SIG
coordinator and Learning Learning
co-editor) is involved in English
teaching and teacher education at
Tokyo University of Foreign Studies,
4-51-21 Nishigahara, Kita-ku, Tokyo
114. Tel.fax (H) 0273-26-4376.
UFy—R:-RZR BBPET«
ROTAYBNSIGDZ aA > b -
A-F4x—9—% [2BOEY®
D] MEFED— A, REAEFEKRE
TREHRADLEBICHBHMDOH
BicbitboTV%., BEEDE
Fr:114 JEXE 4 FR4-51-21
Tel/Fax (H) 0273-26-4376.

‘BOTEF AREETFERRE

T. HFEEBERAFEHA TV D, BE
DEmIE, 168
HEHSMZERAFKILS-29-15 BEE :
03-3333-3970/7 7 v £ R : 03-3333-
7760

Sumiko Taniguchi teaches JSL
teaching methodology to Japanese
students at Chofu Women's Junior
College. Address (h) : 5-29-15
Kugayama, Suginami-ku, Tokyo 168.

Sonia Yoshitake teaches English
in the English Language Program at
International Christian University , 3-
10-2 Osawa, Mitaka, Tokyo 181.
Tel/fax (h) 03-5397-5414.
EHv=7 ERBEEHRKRECTR
BEHATND, BBEDMER: 18
1 ZRWHKR3-10-2 Tel/Fax (H)
03-5397-5414

Roslyn Young is president of Une
Ecole Pour Demain, the Gattegno
Association in France, and works at
the Centre de Linguistique Appliquée
de Besangon, Université de
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Franche-Comté, 6 rue Gabriel
Plangon, ?5900 Besangon, France.
axXv> ¥4y I75ROH
F—=3l%% Une Ecole pour
Demain (RERDEDHDER) | DX
RET, 750 a s AVTKED
HREERt9—-THATIS,
{EFRISHEEE A TS EE LN,

From English and
Japanese Learner
Liaison

Tomoko lkeda , Trevor Hughes Parry

With this issue of Learning Learning ,
we're again sending you a copy of
Learner to Learner, which - as of
next year - will be incorporated within
the N-SIG and sent out four times a
year to ail members. We're looking
forward to receiving your questions,
confessions, advice and reflections
about language learning from your
point of view! The deadline for the
March issue is February 28th.

RELAXBEZEIIY
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Learning LeamingZ M8/ TH.
Learner to LearnerZBIRlU CH%Y L
£9. REMS, Learner to Learnerld
ERICREEF 4 XOT A MNSIGD
EERO—ERY ., F4E, TRTOA
YNR—[CBRYLET, EBFEILCDON
THEM., 8. 7 RNXA4R, ER/Z
EIREBHH S, FUOKRBREEUI
VOERIIEFEREREUIV U ICES
TLEEW, SABOHMI2ADKT
i

Trevor Hughes Parry, lyoku
1260, Sakai-machi, Sawa-gun,
Gunma 370-01. Tel (H) : 0270-76-
3055. Fax (W) : 0276-31-4722.

HEAWF 183 FIRHEN3-11-16-
202 Tel (H) 0423-62-4120, Fax (W)
0423-68-0393
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