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JALT Learner Development N-SIG Forum _vol.3. no.2. October 1996

This issue of Learning Learning is of transitional nature. Sumiko Taniguchi, who will be a co-editor
starting with the next issue, arranged and edited the Tokyo Spring Conference reports. Steve
Cornwell, the other incoming co-editor, contributed with his extremely efficient copy editing skill.
The Action Workshop reports are a fruit of collaborative editing over e-mail by Andy Barfield,
Cheiron McMahill, Richard Smith and Naoko Aoki. Through this process we learned that doing the
volunteer work for the Learner Development N-SIG is part of the process of our own
development. This awareness might have led Andy, as joint recording secretary, to write the
revolutionary AGM agenda for JALT 96 with Hiroyuki Izawa, the other joint recording secretary. It
is also reflected in our decision to open up Learning Learning to information and discussion on
organizational matters. We have also become more conscious of ourselves as L2 users and issues in
bilingualism. In the process of the editorial discussion, Andy, Richard, Cheiron and Steve started
writing e-mail messages in their L2 to join Japanese speaking committee members who had been
doing so for a while. Some of these L2 e-mail messages have been included in this issue together
with JALT 96 related announcements and commitiee members' reports written by L2 users. There is
also a new column, Teachers as Learners, in this issue which exclusively focuses on our learning to
replace Learner to Learner. We hope you enjoy this issue, and ones to be put together by Sumiko
and Steve in the future with column editors they are planning to have.

On behalf of everyone involved in the creation of this issue,

Naoko Aoki and Richard Smith
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JALTERREZZFIAS DR/ Tokyo JALT Spring Conference
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The Tokyo JALT Spring Conference was held at Bunkyo Women's Junior College on February 25th (Sun.), 1996.
The LD N-SIG and JSL N-SIG jointly organized a strand of presentations on kanji leaming and teaching. There were

also many other presentations by LD N-SIG members.
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1. Strand of presentations on kanji learning
and teaching

1) Logic of kaniji and logic of kanji instruction

(Koichi Nishiguchi}

2) Teachers, power and kanji (Stacy Tarvin)

3) Kaniji learning and teaching as vocabulary learning
and teaching (Morio Hamada)

4) Kanji for lazy learners(Richard C. Smith)

5) Panel discussion

Nishiguchi examined the logic of kanji and its possible
application to kanji teaching. He introduced the
developmental nature of learners' kanji knowledge
and skills and proposed a new approach to kanji
{eachihg.

Tarvin reflected on the kanji instruction she had
experienced in the past and discussed how language
teachers have the power to positively and negatively
influence their students.
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Hamada focused on the idea of kanji as vocabulary
and discussed its implication for kanji learning and
teaching. He also introduced activities for an
introductory kanji class.

Smith started his presentation by sharing his own
experience as a Japanese language learner,
especially regarding kanji learning. Then he reviewed
some kanji teaching materials and exchanged ideas
with participants.

During the panel discussion, participants were invited
to share their own ideas for learning and teaching kanji
with others. Among many questions, suggestions

and opinions, here are some examples.

*Kaniji learners are not alone. They can learn together
as a group.

* Kanji teaching syllabi ( if any) at present are not
based on learners' developmental stages.

*For efficient kaniji learning, utilizing various learning
strategies based on the learner's own learning style is
essential .

*Kanji learning resources should be shared with other
learners.

To summarize, it was realized that there is a need for
more cooperation among teachers and learners, and
between native and non-native Japanese language
teachers in order to improve the quality of kanji
instruction.

2. Presentations by LD N-SIG members

1) Fun and Games with Kanji

Evelyn Sasamoto and Shinobu Ito
Presenters focused the systematic nature of kanji and
its inter-relatedness to one another. Traditional kanji
instruction neglected this nature of kanji and rote
learning of individual kanji was emphasized. Sasamoto
and lto presented a new approach to kanji as a system
and demonstrated games and activities ( magical black
box, kanji picture cards and bingo) which aid the
memory in linking kanji and kanji components together.

(reported by Miyuki Usuki)

2) Reader response-based language awareness
training

Barry Mateer
This presentation introduced a reader-response
approach to language awareness training for Japanese
junior/senior high students. Students are asked to
read graded-readers at home and write down guestions
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they have on language forms and contents. In class,
students work together in a small group to pose and
answer questions, Students are encouraged to
become more aware of grammar, meaning and use, at
the same time this approach has given new insights to
the teacher.

(reported by Sumiko Taniguchi)
Editor's note: Learning Learning 3/1 has Barry's article
on this topic.

3) Strategy Use in Foreign L.anguage Leaming
Robyn L. Najar

The word "strategy" has become a buzz word now.
Indeed, the need to offer strategy instruction to the
students is apparent. It has the benefit of activating
thinking, ways to approach learning tasks to solve
problems. Many college students have limited FL
skills, and furthermore, lack skills in the area of "how to
learn." The purpose of this study was to consider
strategy use and how FL leamers apply leamning
strategies in the context of FL learning. The following
two questions were posed: (1) Do FL learners already
have a repertoire of leaming strategies? (2) To what
extent do they apply these strategies in FL contexts?
It is important for FL learners to be more aware of
various strategies they use in their first language, and
to apply these to their FL learning experiences.

(reported by Sukero 1to)

4) Memory strategy instruction for vocabulary learning
Minae Goto

The presenter discussed an informal experiment which
was carried out to examine the possibility and
effectiveness of memory strategy instruction for
vocabulary learning in high school and university
settings. The results suggested that such instruction
was effective, and reaction from the learners was
generally positive. However, the presenter noted the
importance of factors such as reserving sufficient time
for students to adopt new strategies, and emphasizing
the goal of strategy instruction clearly while showing
respect for the learners'original strategies.

(Reported by Minae Goto)

5)Iimproving Awareness for Learner Autonomy through
Diary Writing

Miyuki Usuki
This presentation focused on classroom research
conducted in Japanese university English classes for
promoting learners' awareness of autonomous
learning. The presenter addressed the usefuiness of
diary writing in learners’ native language as a medium
of personal communication between a teacher and



of personal communication between a teacher and
learners in terms of improving learner autonomy. In the
course of diary writing , it was observed that the
teacher's attitude changed from "learner training" to
"teacheras a co-learner”. This shift from teacher-
centered to learner-centered approach was quite
remarkable in this presentation.

(Reported by Tomoko Nozawa)

3.My reflections on Spring Conference
Miyuki Usuki

To what degree do Japanese teachers understand
their students' frustrations? Even as an experienced
Japanese teacher, a series of presentations on Kanji
learning and teaching really made me think.

In their everyday study, students must face many
problems. We teachers want to know how to react to
them. How deeply are teachers able to feel the claims
oftheir students? If we are really thinking about being
student orientated, we have to stop listening to our
students from the vantage point of teacher and try io
listen to them very carefully. As teachers we tend to
look at problems from a logical or theoretical point of
view. On the outside, | am a teacher who is teaching,
but on the inside, the truth is that | am really a learner
who wants to learn from the students right in front of
my eyes.

One time | had some of my Japanese students write
diaries. At the beginning, | was thinking it would be
good training in autonomous learning for the students.
However, | came to realize that | was the one truly
learning from their entries. Now, | am beginning to have
doubts that has to be so absolutely teacher
centered/orientated. The process of learning belongs
to both teachers and students; we need to recognize
our mutual frustrations and difficulties. Then we will be
able to reach our goals together. Both students and
teachers need to have a desire to understand and
learn from one another, we both need to have a
learners consciousness.

Computer assisted instruction is gradually becoming
more and more a part of language teaching. If | may
dare to go against the trend, | would like to focus on
the aspects of teaching only humans can do.

| hope to keep learning from the voices of Japanese
learners in Learning Learning.

(All translation by Tracy Tarvin)

‘Washington, D.C. 20036

INFORMATION ON LEARNER TRAINING
SITES IN JAPAN NEEDED

We have received a request from Dr Joan Rubin for
assistance in finding language programs in Japan that
are doing learner training. If you know of any sites,
please contact her at the address below.

"As a Mellon Fellow this year, | am researching the
question of "Pedagogical Frameworks for Leamer
Self-Management” | want to identify a variety of types
of sites which exhibit good practices in autonomy
instruction. Toward this end | am also looking at the
parameters which characterize good instruction (such
as measures of autonomy, and measures of the
development of increased autonomy). [ am interested
in] sites in Japan that have instituted strategy and
autonomy instruction and are known to have been
doing so for several years (3 or more)”

Dr. Joan Rubin

Mellon Fellow

National Foreign Language Center
Johns Hopkins University

1619 Masschusetts Avenue, N.W.

USA
E-Mail:MELLON2@mail. jhuwash.jhu.edu
FAX 202-667-6907
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Reports from the Teacher/Learner
Development Action Workshops held at Meiji

University on May 18th, 1996
HEERBEDTAROTAY MOEDDT I ay - T—v 3y THE

56 people tock part in this half day of action workshops
jointly organised by Learner Development and Teacher
Education N-SIGs, with the help of Tokyo JALT
Chapter and Meiji University. Nine 75-minute action
workshops took place in parallel through the afternoon,
with a final hour-long bilingual plenary summary/
discussion session. The workshops were intended to
be participant-centred and to involve experiential
learning; our collective first report below explains in
more detail the philosophy behind the event, while the
following two contributions report on individual
workshops.

A Multi-Perspective Genealogy

Richard:

The idea for these workshops came about last year,
through the coming together of various people's
interests in exploring the interface between learning
and teaching, in ourselves and in our students. In
organizational terms, members of the Learner
Development and Teacher Education N-SIG
committees started out (via email brainstorming) with
the intention of attempting "a different kind of event",
not just for the sake of it, but for specific reasons
several of us seemed to agree on.

Cheiron:

Let's try something totally new with formats. | am tired
of the usual papers and workshops and
demonstrations, aren't you? How can we make the
medium the message? How can patticipants become
active generators of ideas from the beginning?

Richard:

I'm also tired of the typical structure of conferences
and agree the medium should be the message - we
can't get away from "expert-centred" ways of thinking
(even if what they're doing / talking about is "learning
centred” approaches) unless there's change in the
hierarchical structures of teacher conferences

Andrew:

Something without speakers or totally participant-
centred...
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Naoko:

Planning something that's totally different from usual
conferences. That was an exciting idea. We also
agreed in the very beginning stage that the event
would be bilingual to secure equal participation by
Japanese and English speaking people...Our project,
however, was not without a problem. During the course
of e-mail brainstorming which was carried out
exclusively in English, | felt overwhelmed by the
amount of writing. ... | somehow withdrew from the
discussion before we reached a consensus. There was
a language barrier which | hadn't known existed.
Achieving equality is not an easy task. | wonder what
else the Learner Development N-SIG could do on top of
everything we've tried to achieve the goal.

Cheiron:

We succeeded in sharing responsibility for planning a
conference and in doing it bilingually to an extent that
is rare in any multinational group. We showed that a
group of Japanese and non-Japanese people all over
Japan could organize a conference almost all through
e-mail, and largely reach consensus on the goals and
process. Some of the problems we had along the way
can also be lessons to JALT members in general. As
Naoko points out, virtually all the e-mail conversations
took place in English. And though we were all
committed to bilingualism, few of us are truly bilingual.
The burden fails most heavily on those few people who
can interpret/translate. Interpretation and translation
are especially time- and energy-consuming... Another
tendency all of us faced was being able to put off
replying fo e-mail or making decisions on e-mail in a
way we couldn't do in a face-to-face meeting. Perhaps
e-mail should be supplemented with at least one
meeting at a key time. We need to see each others
eyes and hear each other's voices at times to achieve
more sympathetic communication.

Andrew:

e-mail to denwa o tsujite, de ironna atarashi koto o
kokoromi, takusan no hito ni sankashite moraii, yueki
na toron mo so de nai mono mo yarimashita. nihongo o
tsukawanakatta ga, takusan no benkyo wa dekiru si,
takusan no omoshiroi hito ni sankaishite morai, soshite






