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Conference lIssue / XKEEES

it's hard to believe that we've been working on Learning Learning for aimost a year-this is our third issue. Where
does the time go? In this issue we bring you another installment of Cheiron McMabhill's column, Japanese is my
Language Too, entitled "The Battle of the Belly Sash." Also, the Teachers as Learner column has "Survival
Strategies for the Semi-Literate" by Stephen M. Ryan. 1t tells us how he deals with the various paper messages he
receives at school and home.

Among the other items in this issue, the section that may be of most interest to many members is a preview of

LD N-SIG events at the JALT97 International Conference in Hamamatsu, October 9-12. Qur N- SIG will be
conducting a cofloquium, roundtable, staffing a display desk, holding a general meeting and party and more! For
those of you attending the conference we hope you find this issue helpful in planning what to see; if you're unable
to attend this year, perhaps this issue will give you an idea of what questions fellow N- SIG members are looking at
as they work on their learning.

Of course, your comments and suggestions are always welcomed.

Sumiko Taniguchi and Steve Cornwell, co-editors
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Learner Development N- SIG at JALT 97 m
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This year's annual JALT international conference in Hamamatsu is just around the corner. As mentioned in the

introduction, we have a full slate of events scheduled at the conference. In this section we are listing
complete abstracts for the presentations in order to give you more information than will be available in the

handbook. We look forward to seeing you in Hamamatsu.
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1)Colloquium/ 3 0% 7 A

Fosterihg Learner Autonomy: Theory & Practice
Hugh Nicoll et al
Time: October 10, Friday 4:45 - 6:30

Venue: Room SE- 402

Overall description by Hugh Nicoll,
moderator

Learner autonomy embraces a variety of methods and
perspectives designed to help students become self-

- directed, more effective learners. Approaches
taken range from the learner strategies training
approach, prevalent in North America, to the European
tradition of autonomous learning (Smith,1994).
Japanese‘fearners, accustomed to a teacher-
centered, exam oriented classroom environment,
present educators interested in learner autonomy
with difficult but exciting challenges. This colloquium
will address issues in learner autonomy with a specia!
focus on how learner autonomy can be implemented in
Japanese schools and universities. The concept of
autonomy, from its roots in the 18th century
rationalistic tradition to its practical application in
contemporary language classrooms, will be explored
with a special focus on how Japanese students can be
encouraged and supported in developing greater
independence as language learners.

The four presenters will cover: (1) the importance of
learners' feelings and social support systems in
creating learning environments which facilitate the
development of greater learner autonomy;
(2)strategies for helping learners develop new abilities
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as more independent learners; (3)strategies for
improving the quality of learner peer and near-peer
feedback activities (Murphey, 1996); (4) explorations
of the learner-as-researcher paradigm through project-
based learning activities; and, (5) practical techniques
for teaching learners how to exploit resources outside
of the classroom in continuing their study of English
without teacher supervision.

Participants will be invited to discuss practical ideas
for promoting learner autonomy in their classrooms.

References:
Murphey, T. (1996) Near-peer role models. Teacher
T alking to Teacher, 4 (3).

Smith, R. (1994) Some Thoughts on the Formation of
the JALT Learner Development N-SIG, Learning
Learning1/1. ;

Bio Data:

Hugh Nicoll teaches English at Miyazaki Municipal
University. He is a joint coordinator of Learner
Development N-SIG.

Doing and Feeling Autonomy
Naoko Aoki

The concept of autonomy was born in the 18th century
rationalistic tradition and has often been associated
with one pole of dichotomies which rationalism valued:
individual as opposed to society, and reason as
opposed to emotions, to give a few examples. The
need to transcend this dichotomous thinking in the



discussion of autonomy, however, has been claimed in
the context of second language education (Little,
1991; Benson, 1996) as well as in various other fields
{e.g. Ryan, 1991; Nedelsky 1991).
The presenter defines learner autonomy as a capacity
to take control of one's own learning in the service of
one's perceived needs and aspirations. Drawing on
Nedelsky's (1989) argument she also views this
capacity as only existing with social support from the
environment and in connection to the feetling of being
autonomous experienced by learners themselves. In
this presentation the presenter will discuss what
implications this view of learner autonomy might have
to our understanding of how learner autonomy

might deveiop. it will be claimed that:

*the amount and nature of knowledge and skills
required to take control of one's learning varies
depending on the social support a learner enjoys;
*learner autonomy develops through exercising
whatever capacity a learner has and experiencing a
feeling of autonomy;

*learners need room for negotiation and a
psychologically secure environment to exercise their
autonomy.

The participants will be invited to join a brainstorming of
- practical ideas as to what teachers can do to promote
learner autonomy in their classroom.

References:

Benson, P. 1996. Concepts of autonomy in language
learning. In Pemberton, R., E.S.L. Li, W.W.F. Orand
H.D. Pierson (Eds.). Taking Control: Autoriomy in
Language Leaming. Hong Kong: Hong Kong
University Press.

Little, D. 1991. Learner Autonomy 1. Definitions,
Issues and Problemns. Dublin: Authentik.

Nedelsky, J. 1989. Reconceiving autonomy: sources,
thoughts and possibilities. Yale Journal of Lawand
Feminism, 1, 7-36.

Ryan, R.N. 1991. The nature of the self in autonomy
and relatedness. In Strauss, J. and G.R. Goethals
(Eds.). The Self: interdisciplinary Approaches.
New York: Springer- Verlag. -

Bio Data:
Naoko Aoki teaches JSL methodology courses at

Shizuoka University. She is a joint coordinator of
Learner Development N-SIG.

Exploring the Learner-as-Researcher
Paradigm
Andrew Barfield

Having enjoyed doing teacher research through
questionnaires and interviews, this teacher wondered
how to use a similar approach with his students.
Indeed, the learner-as-researcher can be interpreted
as lexical analyst (Lewis, 1993), discourse analyst
(Willing, 1994), and self-directed social entity
(Benson, 1995). But the question is: does this make
sense here in Japan? What might need to be modified?
What constraints do we need to take account of? This
presentation explores those issues through examining
several research projects conducted by first-year
university students.

These non-English majors experimented with creating,
piloting and administering open-ended/closed-item
questionnaires; recording and transcribing research
interviews; analyzing authentic research papers;
writing reports and research papers. They worked in
groups and were free to choose the focus of their
socio-cultural research, moving through several
stages before producing a group research paper. They
also kept learning logs regularly, recording the project
development; problems they encountered; and help
they required. Through these projects, a substantial
jump occurred in the quality of written work, and in the
range of learner development questions: appropriate
sources of data; teaching, tutoring and learning roles;
L1 use; control of the learning agenda, among others.

The presenter will report on how to set up such
projects; present example materials and tasks; look at
interesting problems in such learing/teaching cycles;
and review the different decisions and products that he
and his students made. A poster and materials

display will accompany this presentation; handouts will
be bilingually prepared in English and Japanese.

References: :
Benson,P. (1995). A critical view of learner training.
Learning Learning 2/2, 2-5.

Lewis, M. (1993). The lexical approach. Hove, UK: .
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Language Teaching Publications.

Willing, K. (1994). The autonormous tearner as
researcher, discourse analyst and experimenter.
Plenary tatk at "Autonomy in Language

Learning’ Conference, Hong Kong. Reported by Smith,
R. (1995). Hong Kong Conference Reports‘: Part 111
Learning Learning 211, 3-5.

Bio Data:

Andrew Barfield, Tsukuba University, has taught in the
UK, Spain, France and Yugoslavia. His interests
include teacher-learner development, and research in
vocabulary.

Developing Autonomous Learning
Abilities
Lois Scott Conley

The concept of autonomy can be defined as having the
right and the power to direct or control one's situation.
Current trends in language teaching advocate a move
away from environments where the teacher alone has
the right and power to decide what is learned and-
tested, and how to assign grades. In making the move
toward fostering learner autonomy, however, teachers
often find learners unprepared for the new roles.
Learners may hold beliefs about their abilities and the
roles of students and teachers that can limit
independent learning. Learners also may not have
developed the skills to realistically assess their

own needs and progress.

The presenter will describe a series of activities
designed to guide learners toward increasingly
autonomous learning, and to support them

in their transition with pair and group work . She will
also provide examples of how near-peer role models
are used to introduce the activities in class as a way to
challenge limiting beliefs, and to provide a sense of
solidarity with a group that is succeeding to some
degree at autonomous learning (Murphey 96). Near-
peer introductions draw from videotaped segments
that model, explain or advise, and from

cassette recordings of completed activities.

Samples of near-peer introductions and of student
work and feedback will be presented, participant

questions will be addressed, and handouts will be
bilingually prepared in Japanese and English.

Reference:
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Murphey, Tim.(1996).Near peer role models.
Teacher Talking to Teacher, 4(3).

Bio Data:

Lois Scott Conley has taught in the U.S. and Ei
Salvador. She now teaches at several universities in
Sapporo.

Equipping Students for Non-Classroom
Study
Stephen Ryan

This paper will outline a course designed to allow
students to continue their study of English outside the
classroom and without the direction and supervision of
a teacher.

The course was designed to be taught to non-English
majors in college taking their last year of English
study. Itis based on the assumption that they will
need or want to continue their English studies at some
point in the future but will not necessarily have the
opportunity to take formal English lessons.

The course has three goals:

1) to make students aware of potential language-study
materials readily available in their environment, both
those designed specifically for learners (eg. radio
language lessons) and those intended primarily for

the consumption of native speakers (eg. English
language newspapers),

2) to provide students with a battery of practical
techniques they can apply to these materials in order
to use them to improve their English, without the
intervention of a teacher (eg. how to find and write to a
pen-friend, how to tell if a native speaker is eager to
engage in casual English conversation, how to learn
new vocabulary from a bilingual news broadcast).

3) to make students aware of some of the language
learning principles which underlie the techniques,
principles which will allow themn to design their own
techniques. The presenter will both explain and
demonstrate how these goals were achieved in the
classroom, using a variety of materials and techniques
as examples.

Although the course was designed for a particular
group of students the materials covered and
techniques demonstrated will be of use to any teacher



who is asked "Sensei, how can | study English more?"

Bio Data:
Stephen Ryan teaches English to engineering
students at the Osaka Institute of Technology.
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