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JALT Learner Development N-SIG Forum vol.4. no.2. September 1997

Conference lIssue / XKEEES

it's hard to believe that we've been working on Learning Learning for aimost a year-this is our third issue. Where
does the time go? In this issue we bring you another installment of Cheiron McMabhill's column, Japanese is my
Language Too, entitled "The Battle of the Belly Sash." Also, the Teachers as Learner column has "Survival
Strategies for the Semi-Literate" by Stephen M. Ryan. 1t tells us how he deals with the various paper messages he
receives at school and home.

Among the other items in this issue, the section that may be of most interest to many members is a preview of

LD N-SIG events at the JALT97 International Conference in Hamamatsu, October 9-12. Qur N- SIG will be
conducting a cofloquium, roundtable, staffing a display desk, holding a general meeting and party and more! For
those of you attending the conference we hope you find this issue helpful in planning what to see; if you're unable
to attend this year, perhaps this issue will give you an idea of what questions fellow N- SIG members are looking at
as they work on their learning.

Of course, your comments and suggestions are always welcomed.

Sumiko Taniguchi and Steve Cornwell, co-editors
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Learner Development N- SIG at JALT 97 m

Hamamatsu
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This year's annual JALT international conference in Hamamatsu is just around the corner. As mentioned in the

introduction, we have a full slate of events scheduled at the conference. In this section we are listing
complete abstracts for the presentations in order to give you more information than will be available in the

handbook. We look forward to seeing you in Hamamatsu.
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1)Colloquium/ 3 0% 7 A

Fosterihg Learner Autonomy: Theory & Practice
Hugh Nicoll et al
Time: October 10, Friday 4:45 - 6:30

Venue: Room SE- 402

Overall description by Hugh Nicoll,
moderator

Learner autonomy embraces a variety of methods and
perspectives designed to help students become self-

- directed, more effective learners. Approaches
taken range from the learner strategies training
approach, prevalent in North America, to the European
tradition of autonomous learning (Smith,1994).
Japanese‘fearners, accustomed to a teacher-
centered, exam oriented classroom environment,
present educators interested in learner autonomy
with difficult but exciting challenges. This colloquium
will address issues in learner autonomy with a specia!
focus on how learner autonomy can be implemented in
Japanese schools and universities. The concept of
autonomy, from its roots in the 18th century
rationalistic tradition to its practical application in
contemporary language classrooms, will be explored
with a special focus on how Japanese students can be
encouraged and supported in developing greater
independence as language learners.

The four presenters will cover: (1) the importance of
learners' feelings and social support systems in
creating learning environments which facilitate the
development of greater learner autonomy;
(2)strategies for helping learners develop new abilities
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as more independent learners; (3)strategies for
improving the quality of learner peer and near-peer
feedback activities (Murphey, 1996); (4) explorations
of the learner-as-researcher paradigm through project-
based learning activities; and, (5) practical techniques
for teaching learners how to exploit resources outside
of the classroom in continuing their study of English
without teacher supervision.

Participants will be invited to discuss practical ideas
for promoting learner autonomy in their classrooms.

References:
Murphey, T. (1996) Near-peer role models. Teacher
T alking to Teacher, 4 (3).

Smith, R. (1994) Some Thoughts on the Formation of
the JALT Learner Development N-SIG, Learning
Learning1/1. ;

Bio Data:

Hugh Nicoll teaches English at Miyazaki Municipal
University. He is a joint coordinator of Learner
Development N-SIG.

Doing and Feeling Autonomy
Naoko Aoki

The concept of autonomy was born in the 18th century
rationalistic tradition and has often been associated
with one pole of dichotomies which rationalism valued:
individual as opposed to society, and reason as
opposed to emotions, to give a few examples. The
need to transcend this dichotomous thinking in the



discussion of autonomy, however, has been claimed in
the context of second language education (Little,
1991; Benson, 1996) as well as in various other fields
{e.g. Ryan, 1991; Nedelsky 1991).
The presenter defines learner autonomy as a capacity
to take control of one's own learning in the service of
one's perceived needs and aspirations. Drawing on
Nedelsky's (1989) argument she also views this
capacity as only existing with social support from the
environment and in connection to the feetling of being
autonomous experienced by learners themselves. In
this presentation the presenter will discuss what
implications this view of learner autonomy might have
to our understanding of how learner autonomy

might deveiop. it will be claimed that:

*the amount and nature of knowledge and skills
required to take control of one's learning varies
depending on the social support a learner enjoys;
*learner autonomy develops through exercising
whatever capacity a learner has and experiencing a
feeling of autonomy;

*learners need room for negotiation and a
psychologically secure environment to exercise their
autonomy.

The participants will be invited to join a brainstorming of
- practical ideas as to what teachers can do to promote
learner autonomy in their classroom.

References:

Benson, P. 1996. Concepts of autonomy in language
learning. In Pemberton, R., E.S.L. Li, W.W.F. Orand
H.D. Pierson (Eds.). Taking Control: Autoriomy in
Language Leaming. Hong Kong: Hong Kong
University Press.

Little, D. 1991. Learner Autonomy 1. Definitions,
Issues and Problemns. Dublin: Authentik.

Nedelsky, J. 1989. Reconceiving autonomy: sources,
thoughts and possibilities. Yale Journal of Lawand
Feminism, 1, 7-36.

Ryan, R.N. 1991. The nature of the self in autonomy
and relatedness. In Strauss, J. and G.R. Goethals
(Eds.). The Self: interdisciplinary Approaches.
New York: Springer- Verlag. -

Bio Data:
Naoko Aoki teaches JSL methodology courses at

Shizuoka University. She is a joint coordinator of
Learner Development N-SIG.

Exploring the Learner-as-Researcher
Paradigm
Andrew Barfield

Having enjoyed doing teacher research through
questionnaires and interviews, this teacher wondered
how to use a similar approach with his students.
Indeed, the learner-as-researcher can be interpreted
as lexical analyst (Lewis, 1993), discourse analyst
(Willing, 1994), and self-directed social entity
(Benson, 1995). But the question is: does this make
sense here in Japan? What might need to be modified?
What constraints do we need to take account of? This
presentation explores those issues through examining
several research projects conducted by first-year
university students.

These non-English majors experimented with creating,
piloting and administering open-ended/closed-item
questionnaires; recording and transcribing research
interviews; analyzing authentic research papers;
writing reports and research papers. They worked in
groups and were free to choose the focus of their
socio-cultural research, moving through several
stages before producing a group research paper. They
also kept learning logs regularly, recording the project
development; problems they encountered; and help
they required. Through these projects, a substantial
jump occurred in the quality of written work, and in the
range of learner development questions: appropriate
sources of data; teaching, tutoring and learning roles;
L1 use; control of the learning agenda, among others.

The presenter will report on how to set up such
projects; present example materials and tasks; look at
interesting problems in such learing/teaching cycles;
and review the different decisions and products that he
and his students made. A poster and materials

display will accompany this presentation; handouts will
be bilingually prepared in English and Japanese.

References: :
Benson,P. (1995). A critical view of learner training.
Learning Learning 2/2, 2-5.

Lewis, M. (1993). The lexical approach. Hove, UK: .
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Language Teaching Publications.

Willing, K. (1994). The autonormous tearner as
researcher, discourse analyst and experimenter.
Plenary tatk at "Autonomy in Language

Learning’ Conference, Hong Kong. Reported by Smith,
R. (1995). Hong Kong Conference Reports‘: Part 111
Learning Learning 211, 3-5.

Bio Data:

Andrew Barfield, Tsukuba University, has taught in the
UK, Spain, France and Yugoslavia. His interests
include teacher-learner development, and research in
vocabulary.

Developing Autonomous Learning
Abilities
Lois Scott Conley

The concept of autonomy can be defined as having the
right and the power to direct or control one's situation.
Current trends in language teaching advocate a move
away from environments where the teacher alone has
the right and power to decide what is learned and-
tested, and how to assign grades. In making the move
toward fostering learner autonomy, however, teachers
often find learners unprepared for the new roles.
Learners may hold beliefs about their abilities and the
roles of students and teachers that can limit
independent learning. Learners also may not have
developed the skills to realistically assess their

own needs and progress.

The presenter will describe a series of activities
designed to guide learners toward increasingly
autonomous learning, and to support them

in their transition with pair and group work . She will
also provide examples of how near-peer role models
are used to introduce the activities in class as a way to
challenge limiting beliefs, and to provide a sense of
solidarity with a group that is succeeding to some
degree at autonomous learning (Murphey 96). Near-
peer introductions draw from videotaped segments
that model, explain or advise, and from

cassette recordings of completed activities.

Samples of near-peer introductions and of student
work and feedback will be presented, participant

questions will be addressed, and handouts will be
bilingually prepared in Japanese and English.

Reference:
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Murphey, Tim.(1996).Near peer role models.
Teacher Talking to Teacher, 4(3).

Bio Data:

Lois Scott Conley has taught in the U.S. and Ei
Salvador. She now teaches at several universities in
Sapporo.

Equipping Students for Non-Classroom
Study
Stephen Ryan

This paper will outline a course designed to allow
students to continue their study of English outside the
classroom and without the direction and supervision of
a teacher.

The course was designed to be taught to non-English
majors in college taking their last year of English
study. Itis based on the assumption that they will
need or want to continue their English studies at some
point in the future but will not necessarily have the
opportunity to take formal English lessons.

The course has three goals:

1) to make students aware of potential language-study
materials readily available in their environment, both
those designed specifically for learners (eg. radio
language lessons) and those intended primarily for

the consumption of native speakers (eg. English
language newspapers),

2) to provide students with a battery of practical
techniques they can apply to these materials in order
to use them to improve their English, without the
intervention of a teacher (eg. how to find and write to a
pen-friend, how to tell if a native speaker is eager to
engage in casual English conversation, how to learn
new vocabulary from a bilingual news broadcast).

3) to make students aware of some of the language
learning principles which underlie the techniques,
principles which will allow themn to design their own
techniques. The presenter will both explain and
demonstrate how these goals were achieved in the
classroom, using a variety of materials and techniques
as examples.

Although the course was designed for a particular
group of students the materials covered and
techniques demonstrated will be of use to any teacher



who is asked "Sensei, how can | study English more?"

Bio Data:
Stephen Ryan teaches English to engineering
students at the Osaka Institute of Technology.
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Understanding Learners: Motivation, Styles,
Strategies

Jill Robbins et al

Time: October 11, Saturday 1:15 - 3:00

Venue: Room CC-53

Overall description by Jill Robbins,
moderator

The idea for this roundtable was suggested by a
teacher who asked at JALT 96: How can | know what
my students' learning styles are to begin with, and
then, how do | help them by teaching them learning
strategies and expand their choice of learning styles?
Therefore, the purpose of this discussion is to guide
teachers through from the beginning of awareness
about their studenis' motivations, learning styles and
existing strategies, to implementing training in a wider
variety of styles and strategies. A secondary goal is to
present a bilingual, inclusive roundtable.

To achieve these goals, this roundtable brings
together researchers in various aspects of
investigation into learner development. Parrill Stribling
will discuss his research on the most basic _
characteristic of a successful iearner, motivation and
how it changes over years of English study.

Elizabeth Hiser will tell how one can find out a student's
preferred learning styles, and how to present material
to accommodate different perceptual strengths. Minae
Goto will describe a program of encouraging learners to
take more control over their learning environment.
Tomoko Tode will describe a vocabulary strategy
training program, and Yutaka Tamada will show what
happens to the learning strategies of Japanese
learners who study abroad.

After brief presentations by each of the panel
members, the roundtable will progress to an open
discussion, in Japanese and English, about how this
knowledge can be synthesized and adapted to the
classrooms of individual teachers to help their
students attain more autonomy and success in

language learning.

Strategies of Japanese Learners Studying
Abroad
Panel Member Name: Yutaka Tamada

The purpose of this presentation is tc describe the
characteristics of Japanese learners' language
learning strategies (LLS); especially the learner
studying abroad, and to discover whether the
experience of studying or staying abroad affects
Japanese learners' LLS use.

In more than twenty years of research on LLS use, the
importance of LLS use in second language acquisition
has been investigated primarily in ESL classrooms.
Studies of LLS in EFL classrooms and Japanese
learners’ use of LLS are relatively recent. '

This study reports on twenty-four Japanese learners of
English whom they enrolled in the intensive English
language course in the Institute for English Language
Education (IELE) at Lancaster University in England.
Oxford's (1990) Strategy Inventory for Language
Learning was completed by the subjects at the
beginning and end of the course, along with
questionnaires on their backgrounds and language
learning experience at IELE. The subjects' teachers
also answered a questionnaire on their teaching
methods and the subjects’ use of LLS in class.

Results showed that Japanese learners' LLS were
influenced by their teachers in Japan, the Japanese
language itself, and personal factors. Their LLS use
was also found to have been infiuenced by their
experience of studying and staying abroad. Implication
for teaching LLS to Japanese learners will be
discussed.

Vocabulary Strategies Training for JHS
Learners
Panel Member Name: Tomoko Tode

An action research project on strategy training
regarding vocabulary acquisition in a municipal junior
high school in Osaka will be presented in the
discussion. The training was' conducted over a ten-
month period, integrated with regular classroom
instruction. The central purpose ‘'of the training is to
make the students reflect upon theiFownlearning
processes and foster learner autonorhy throtigh
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providing them with opportunities to try a wide range of
vecabulary learning strategies. The questionnaire with
a rating format was used to assess vocabulary
learning strategies the learners were using before and
after the training. The data will be supplemented with
different types of data such as open-ended
questionnaires the learners completed occasionally in
response to the training, and formal and informal
interviews. The presenter wil | report how the young
learners, who were accustomed to being spoon-fed in
the Japanese educational system, changed in their
learning processes and attitudes during the ten-month
study. How the teacher gained insights into learning
will be discussed as well, on the basis of the teacher's
journal.

Student Selected and Controlled Learning
Process
Panel Member Name: Minae Goto

Many students tend to depend too much on the

teacher and the class for their learning. As a teacher-
researcher, the presenter will illustrate a process
which allows students to enlarge or create their
learning environment outside of the classroom. The
process encouraged the students to: 1)select items
that they feel they need at their appropriate levels, 2)
think about strategies with which they can learn those
items, 3) experiment with different ways of learning
outside of the classroom, and 4) find what strategies
can lead to their optimal learning. The research fook
place from September to Decermber of 1996 and it
included over a hundred Japanese university siudents
from several groups, including English and non-English
majors with different proficiency leveis. The
discussion centers around the observations of these
students' reaction and their attitude change toward
their own learning through this process.

Effective ways to introduce and to facilitate students’
use of alternative learning strategies will be
presenfed, as well as a discussion of where the
challenges lie with the procedure.

A Shift in Motivation
Panel Member Name: Parrifl Stribling

A two-year quantitative study of attitudes toward
learning was conducted in three different higher
education institutions (433 subjects). The purpose was
to determine if there was a relationship between
language fluency, study habits, and attitudes toward
learning English, then determine the criterion for

Learning Learning 4/2, September 1997

predicting a student's final TOEFL score after two
years English study. instruments used were the
TOEFL, .J. Briggs' study Process Questionnaire
(SPQ), and Stribling's Attitude and Motivation
Inventory (SAMI) which was developed solely for this
research. The TOEFL and the SAMI were given four
times at the beginning and end of each academic year.
The SPQ was given five times at the beginning and end
of each academic year and at the end of the first
semester.

Data analyses reveal a shift in motivation over a two
year period. There are significant correlations between
the SAMI subscales, the TOEFL component scores
and the SPQ subscales. The initial SAMI score can
predict a junior college student's TOEFL at the end of
two years within a 70% to 96% range of accuracy
depending on degree of motivation.

The Shift in motivation may be the result of job search,
the curriculum, textbooks or teacher/classroom
performance. The results of this study can be used
advantageously in curriculum planning, syllabus
design and textbook selection. In planning a
curriculum one should note that while an interest in
language fluency remains stable, for junior college
students, cross cultural concerns increase over a two
year period.

Identifying Learning Styles at a Perceptual
Level
Panel Member Name: Elizabeth Hiser

Students have varying strengths in short term memory
capacity in the perceptual modalities --audition, vision,
and kinesthesia. This variation has been shown to
influence and predict their performance on tasks in
given modalities. The implication for instructors
regarding methodology calls for a variety of modality
tasks in presenting new material to facilitate learning.
Too often variety of activity in the classroom means
varying the activity in the same modality rather than
attempting to accommodate the variation in student
preference.

Research with second year students in the English
department of a foreign language university measured
the short term memory in each perceptual mode,
compared the scores for the same students on
learning tasks in each modality and found significant
correlations between the two scores. It was also
discovered that support from a primary modality



boosts performance on tasks in secondary modalities
by providing a strong alternative storage channel for
data being processed. "You look at the words and
repeat them under your breath” is an example of using
two channels (auditory and visual) to learn vocabulary
instead of one.

Awareness of their modality strengths and
weaknesses in using these strategies (alone or in
combination) is important in helping students develop
more efficient learning skills and techniques to assist
their studies. Motivation without basic skilis to support
it can easily be frustrated. More sophisticated
cognitive strategies and study habits may actually rely
on fundamental sensorimotor strengths. Self
awareness can encourage students to enhance skills
they already have or develop those they need.
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3) LD N-SIG Annual General Meeting
FEEFAAQTAVIINARBEERES

3:15-5:00, Saturday , October 11, Room CC-53

Right after LD N-SIG Roundtable our annual bilingual
general meeting is scheduled to be held in the same
room. All LD N-SIG members and others interested are
invited.

Learner Development N-SIG AGM Agenda

This agenda is proposed by Andrew Barfield and
Hiroyuki Izawa, joint recording secretaries 1997.

1. Introduction of AGM co-chairs and participants to
each other
* our chance to meel face-to-face and make contact

2. 1997 N-SIG officer reports
* looking back on the past year to plan better for the
next

3. Discussion of 1998 N-SIG goals and actions
* beginning to focus plans
* your chance to say what you want to help create
with others over the coming year

4. Discussion and agreement of 1998 N-SIG officers
* taking an active part together over the next year

5. Food, drink and ... in a nearby restaurant?
* all the best ideas through food and friendship!
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We are planning to have the annual LD party on Friday
night (October 10) after the colloquium. The colloguium
is held in SE-402 from 4.:45-6:30, then the "One Can
Drink " party is at 7:15. Learner Development members
can meet at the colloquium and start off at the "One
Can Drink" party, then progress to dinner together.

We don't know which restaurant we are going to yet. If
you want to meet us at the restaurant, after

8:00, check at the LD N-SIG table for directions.
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5)LD N-SIG Display Desk
ZEETANROQTAY MAEBLBRTRY

Throughout the conference, at the LD N-SIG Display
Desk, there will be back issues of our publications and
a message board, and other people to talk to about
learner development.

If you could be at the Display Desk for a certain period
of time, please contact Jili Robbins (tel.06-834-5311;
e-mail: robbins @gol.com ) beforehand, or come to the
Display Desk and sign up when you get to the
conference.

KMET, 2BEFARXOTAY FIESEBRTAL T
2. Za—-ALE&—DONy & FUN-DEEREREL, ¥
BETARNOTAVFCDOVWTERETRTER LD ICHEA
LTWET. BRTRY CE-> TBERLWNELTSHIL.
BREICON - QOB RETTEB LA, (B : 06-
834-5311. BF A —JLrobbins@gol.com) E/lt, ASIC
WHLTHETHRUHSEEBEMMYET,

6)Other related presentatiions
ZTODOBEERE

The following is a list of presentations related to learner
development. This list is not exhaustive, so please be
sure to consult your conference handbock during the
conference.

October 10(Friday)

*First Conversations: From Hello to See you Later
Jill Robbins
Time: 4:45-5:30 Rm.CC-53

*Motivating with near peer role models
Tim Murphey
Time: 5:45-6:30 Rm.CC-53

October 11(Saturday)

*A reader-response approach to oral communication
Barry Mateer

Time:1:15-3:00 Rm.CC-41

October 12(Sunday)

*The process of learning and autonomy
Miyuki Usuki
Time:10:15-11:00 Rm.CC-53

*Being in style: Matching learners and learning
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Nakata Yoshiyuki
Time:12:15-1:00 RBm.CC-53
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Reporters of Hamamatsu Conference
presentations wanted

ARERROBEESSE

Why don't you write a report article of the
presentation(s) you attend for Learning Learning?
For more information, please contact either of the co-
editors(addresses at the back of the issue).
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/ Japanese is My Language Too

MEFEOEO d. COF. A5 SAPITERCEMEISATT, BULSERLNS, MEMETFAF o F474—

PHREBRICONTERZEH>PITELINBLEBNET.
CHEADEBICRRLEZDBOTT. )

(COTF AR, WM 2ARETEFETLEEEE. TnE

in "The Battle of the Belly Sash" Chieron McMahill describes an experience she had while pregnant this past spring.
In addition to being an enjoyable article, it provides insights into cultural identity and values, and much more.
( The original text is written in Japanese then translated into English.)
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Japanese is My Language Too

Cheiron McMahill
English Literature Department, Gunma Prefectural
Women's University

The Battle of the Belly Sash

When | think back over the process of learning
Japanese, | think that my decision to become as
Japanese as | could on the inside despite my being
European-American on the "outside” was & great
motivation to me linguistically. For eXampIe‘; even
though | studied Spanish in high school, and had an
easier time acquiring it than Japanese, when [ went to
Mexico | felt afraid, as if | were in a “foreign” country,
while when | went to Japan for the first time | felt as if |
was coming home; | think this difference came from
my sense of Japanese identity. In other words, |
believed in the fact that Japan was not just an external
destination but existed somewhere inside me. Thus, |
thought it was better to imitate Japanese people as
much as possible in every way, including in my
language, pronunciation, and gestures.

This belief was a great strength to me when | was first
living in Japan. | tried to avoid speaking in English,
immersed myself in my Japanese studies, and quickly
became able to cope with daily life in Japan on my own.
However, a fantasy is beautiful but like a soap bubble;
of course as | lived on in Japan, even getting married
and having a child, | encountered differences between
my own values and those of Japanese people. The
fantasy | had created finally burst when | kept running
into things | couldn't adapt myself to, so that at the
age of 24, 1 went back to the U.S. , disillusioned as so
many other foreigners do. And | hadn't even lived in
Japan for four years.

I came back again to Japan when | was 32, and this
time decided not to overdo things or put too much
pressure on myself to be Japanese. As a
consequence, | felt that hard resistance in myself -
soften a little, and my Japanese and American
identities seem to have merged a bit more. And
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recently | had another interesting experience that gave
me the chance to think again about the issue of
society and identity. When { was 30 weeks pregnant, |
had the midwife turn my baby around because the baby
still didn't have her head down. Afler that the midwife
wound a sash (a "haraobi") tightly around my abdomen
so that the baby couidn't move and toid me io wear it
until the birth, even when | was sleeping. She said it
was because | couldn't have a natural childbirth and
would end up having a C-section if the baby was still
breach at 32 weeks. I'd never bound my abdomen -
before {although there must be some Americans who
wear girdles or maternity girdles, | am-not one of them),
and since it gave me a headache, a backache, and
made me dizzy, | took it off after just a few hours and
called my mother in the U.S. to ask her advice. She
called up an American hospital for me and then said the
nurse she talked to had completely opposite advice
from the midwife- that there was no need to worry about
the baby's position until the 37th week, that the baby
could still turn freely even after | had begun labor and
would likely put her head down on herown. She also
said the nurse at the hospttal was aghast that anyone
would do such a cruel thing to a baby and a mother as
tie the mother's stomach so tight that the baby couldn't
move.

In the end, 1 decided not to bind my belly because |
didn't like it, but | couldn't judge which advice was
correct, the Japanese or the American. | really
agonized because the decision was one which
affected my and my baby's physical well-being. All |
can say is that | found the belly sash to be painful, but
if it wasn't, | might have worn it; and if my baby returns
to the breach position, | will no doubt deeply regret not
having bound my stomach.

But the thing | find interesting is how we humans push
our ideas onto babies before they are even born or
have a nationality or a culture. Japanese seem to
conceive of breach babies as somewhat "naughty” and
feel that it is best to correct their positions and then
force them to keep their heads down because if not,
they can't be delivered normally; but Americans seem
to think that babies are already individuals with their
own minds and must be allowed to freely choose their
position up to the end. [ don't know what babies would
say if we could ask them, but it's amazing to think that
the people around them are already deciding their
cultural identities for them this way even before they
are born.

in such a crisis of vaIUes, | suppose | like most people



made the choice that was easiest for me, and took off
the sash. You could say my American identity won out
again, but | still think I've progressed in that | didn't
think the Japanese midwife was necessarily wrong or
feel that | had to go back to the U.S. in order to give
birth. It has also been fascinating to think about how
the seemingly universal experience of birth differs
depending on the country and language (there's really
no word for "haraobi” in English, for instance). Through
experiences both mental and physical, through words,
choices, and the passing years, little by little | adapt
myself to my surroundings, little by little | rebel against
my environment, and in the process seem to be finding
that "identity" is not as simple a thing as | had first
thought.

| can hardly believe myself that | have been studying
Japanese now for twenty-four years. I've lived in
Japan twice, for a total of eight years, have an eleven
year-old bilingual daughter, and will have another child
this year, whom | hope will also learn both English and
Japanese. While | wait for that daughter to be born, I'd
like to write this column and lock back over my
experiences studying Japanese which have occupied
such a large part of my life.

R R R B o O SR A R A S A S A O

Congratulations!!!

We are happy to announce that Cheiron's baby, Alsya
Yoshie (7 & L %), was born just fine on May 30. “ |
had a completely natural childbirth. So maybe haraobi
aren't necessary in every case," says Cheiron.

et

Teachers as Learners/
S8BT BHE

For all of you semi-literate teachers out there, here is a
very informative article by Stephen Ryan. He gives
helpful strategies for efficiently sifting through the
piles of Japanese notices you receive in your
mailboxes.

Please send us your Teachers as Learners

contribution. Japanese articles go to Tomoko Hongo:
e-mail <thongo@gol.com> or fax 0422-46-2296.
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English articles go to Roberta Welch: e-mail
<rwelch@gol.com> or mait to Nakamachi 2-18-10-202,
Musashino, Tokyo 180.
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Survival Strategies for the Semi-
Literate

Stephen M. Ryan
Osaka Institute of Technology

A while back, | wrote a "confession" for the *Learner to
Learner newsletter about how | crossed the threshold
between not being able to read Japanese and being
able to read, but not very well. One of the things |
mentioned was a number of sirategies | had developed
to compensate for being semi-literate. Several people
have asked for more information about these
strategies.

The strategy | mentioned in my original article was
based on the colour that paper messages at my
university are printed on: if it's not on white paper,
don't bother trying to figure out what it says. Even
messages on off-white paper can safely be ignored.
They usually contain information about special offers
for products | don't want or campaigns to discourage
students from coming to school by motor-bike.

This is fairly close to another of my dicta: don't believe
a newspaper head-line unless it's printed in black. This
is a pity because the kind of newspapers that go in for
blood-red or sky-blue headlines, often use simpler
kanji than their more sober cousins. Unfortunately,
they can seldom be trusted. i

Back to the messages at the university, though: the



first thing | look for is a time or date, other than the
date when the message was distributed (fop right
corner). This is usually easy to find. Often simple
announcements take the form of a long paragraph of
prose and then details of time and place on lings by
themselves, centred to highlight them. if there’'s no
time or date then it's probable no action needs to be
taken. Meetings have to have a time and place and
requests for paperwork, grades, etc. almost always
have a deadline. Anything else is likely to be "For Your
information." It may be dangerous to ignore
information (which, after ali, is power) but | can get
much more of it over a cup of coffee in the teachers’
lounge than | can pouring over a piece of paper, kanji-
dictionary in hand.

Another clue to what a message is about is who it is
addressed to. Very few of the printed messages | get
are addressed to me personally. They come to “All
members of the English department” or "All members of
the scheduling sub-committee." These expressions
areusually written at the top left-hand corner. If you
can learn to read them, you will have a head-start in
deciphering the rest of the message since you will
know what context it's coming to you from. If you still
can't figure it out, knowing who it's addressed to will
tell you who else has a similar message and could help
you to understand it.

The above goes for printed messages. Hand-written
messages are nearly always important and often
urgent. The nice thing about them is that they are
signed. If you recognise the name, you can go to the
person who wrote to ask what the message is. Many
people are ashamed of their hand-writing and so would

probably not be surprised to be asked for help. (Best
not to refer to the hand-writing, though: you don't want

to alienate a source of help.)

For messages that seem important but offer no easy
clues to their topic, | have a few key "friends"” in

various university offices. As long as it's no more than
once a month; they are usually happy to help me figure
out a message. | always try to keep them happy to see
me, though, with omiyage after trips, used foreign
stamps for relatives' stamp coliections and a
readiness to help if ever they have a problem | can
help with.

I find that such "friends" need a little training at first.
Assuming | need a translation, they often turn white
when | first ask for help but when | explain that | can

understand spoken Japanese much better than
written, they are relieved to read the message aloud for
me. While helpful, this is not ideal. At least 30% of
each message seems te be made up of formal
greetings {"Hydrangea buds are popping and it's time
to think about entrance exams"). Moreover, written
Japanese tends to be dense with kanji-compounds
that wouid not be used in speech. What | really need is
a summary in everyday spoken language of what the
message says, along the lines of: "The scheduling
committee meets on Thursday at 4. They want you to
come with ideas for moving Saturday's lessons to
other days of the week." It can take quite a iot of
general prodding to get office staff to produce this kind
of summary but, once they know what | need, they are
worth their weight in omiyage.

Letters and printed messages that reach me at home
require a slightly different set of strategies. Ads are
easy. They are designed to be accessible: real-estate
fliers have pictures of houses; juku ads prominently
feature the names of universities; anything connected
with finance announces its interest rate in bold,
unmistakable figures. Best of ali, the local
supermarket sends pictures of the goods on special
offer with the price printed next to them.

Bills are fairly simple, too. The main problem hereis
figuring out where they can be paid. Some are
accepted only at the post office and some only at city
banks while others can be paid at convenience stores.
Since the post office is closest, | take all new bills
there and let them direct me to the appropriate bank if
necessary.

Notes from the Residents' Association and the
company that manages our building are much harder to
figure out and often have direct effects on our daily
lives. Their format is unpredictable, as is the timing of
their arrival. A proposal to outlaw the hanging of futons
from balconies arrived the day before the meeting in
the form of a densely written proposed constitutional
amendment. Fortunately, it is in the nature of these
things that everybody in our building gets them so
"native informants" are all around.

When our daughter started school last April, a whole
new world of written communication opened up to us. In
an average week she brings home 12 printed notes,
ranging from next month's lunch menu to consent-
forms for vaccinations. Here, too, though, there is
structure: notes on white paper are more important
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than others; duplicated hand-written notes are usually
for information only ("What we did in class last week")
whereas those that come from a word-processor are
more likely to need some action; those that originate
cutside the school can safely be ignored; those
containing hand-drawn pictures usually offer
blindingly-obvious advice about how to lead a healthy
life ("Try not to catch a cold"). Those consent-forms for
vaccinations are so important that they are written with
furigana over any kanji used. Oh, and the class
newspaper is written so the children can read it (mainly
in hiragana), which is fine as iong as | can still read
more kanji than my daughter - another three weeks, |
reckon.

If all else fails, | can ask my Japanese wife but for
those of you who don't have one, contemplating
marriage as a reading strategy is not recommended.

Happy reading.

* Ryan S(1994) | Can Read! LearnertoLeamer Volume 2,
November-December 1994 (Translator's note)
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FROM HERE TO AUTONOMY: A Helsinki University
Language Centre Autonomous Leamning Project, which
I mentioned in this column a couple of issues back, is
finally out. The details and an order form follows:

FROM HERE TO AUTONOMY

A Helsinki University Language Centre Autonomous
Learning Project

by Leena Karlsson, Felicity Kjisik and Joan Nordiund,
with an introduction by Henri Holec.

The book describes a theoretical and practical
approach to autonomous fanguage learning within the
context of a university language centre. The
experiment began in Autumn 1994. So far,
approximately 700 students have completed
autonomous modules. The book should be of
considerable interest and practical use to university
language centres and those interested in autonomous
language learning.

ORDER FORM

Fill in and
- mail to: Helsinki University Press
POB 4, FIN-00014 Helsingin yliopisto,
Finland

-or fax: +358-0-7010 2374
Please send ______ copies of From Here to
Autonomy,

ISBN 951-570-344-1,
FIM 158,- + shipping and mailing
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Name:

Address &Postal code:

Phone/ Fax:

VAT No.:

Card: VISA  MASTERCARD  EUROCARD

Acct.no.:

Expiry date (month/year)

Date: Signature:

Naoko Aoki

Facuity of Education

Shizucka University

836 Oya, Shizuoka 422

e-mail: eanaoki@ed.shizuoka.ac.jp
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THE LANGUAGE TEACHER E*%mi%%
DEHMSH :

Thelanguage Teacher X, BREHFLICHASHERICETER
FBRTEMARLZBELTWEY, RERE. R4EH
BIRS Y. Ho0236 /OB _S5E /A EBESHECHT
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V. BONLERIIL T ERORBESREINET, & |
BEMRIL 2 X—UThelanguage Teacher® B < 53 Ly,

BIRSE
KNBEE
ThelanguageTeacher BAEHFEEESE

TS DK EHRERI-T-1HBREESE L& —
TEL&FAX0208-51-2771

<kinugawa@intersc.isukuba.ac.jp >

THE LANGUAGE TEACHER
Call for Japanese Feature Anticles

The Language Teacher invites you tosubmit papers in
Japanese on any aspect of language teaching, . .
particularly with relevance to Japan. Articles of up to
8,000 Japanese characters. Three copies are
required. An English abstract up to 150 words,
Japanese biographical information up to 200 Japanese
characters, and any photographs, tables , or drawings
should appear on separate sheets of paper, with a
coversheet bearing your name, address, phone/fax
number, and email address. Manuscripts should follow
the American Psychological Association (APA) style.
if at all possible, piease send MAC format floppys well.
Please send submission materials to:

KINUGAWA Takao, Tsukuba Daigaku Hyugakusei
Center

1-1-1 Tennodai, Tsukuba-shi 305,

tel:0298-53-2771

<kinugawa @intersc.tsukuba.ac.jp>
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Bigk: 263 TEMMERSZHIS-3-28-108

Junko lwa joined LD N-SIG in May. This is her
message. "l am majoring in English language teaching
at the University of Chiba graduate school and working
on my MA thesis. | am teaching English at the nursing
school as well. My special field of interest is in
communication strategy training and | would like to
access information on that topic." :

Junko lwa

5-3-28-108 Todorcki-cho, Inage-ku, Chiba-shi
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From the editors/iB B BN S

We hope you all enjoyed your summer. Many people
heiped us in putting out this issue of Learning Learning
during summer holidays. Special thanks to Kazuko
Miyake and Akiko Kashiwamura for their transtation
work. We always appreciate your feedback on the
contents or offers of assistance with the editing/
translation of Learning Learning.

The next issue of Learning Leaming will be published
in January, 1998. Please send your contributions (hard
copy and Mac-compatible disc in text format, if
possible, or uploaded in text format by e-mail) to the
column editors or to Leamiing Learning co-editors by
the end of November. A reminder that anything you
write for Learning Learning might be reprinted in sister
publications by IATEFL, HASALD or Thai TESOL. Let
us know if you'd prefer this not to happen.

Sumiko Taniguchi

5-29-15 Kugayama Suginami-ku, Tokyo 168
Tel (h) : 03-3333-3970

Fax(h): 03-3333-7760

E-mail : JAC00523@niftyserve.or.jp

Steve Cornwell

Gran Pier Yoshia 206, 3-6-1 Mizuhai,
Higashi Osaka, Osaka 578

Tel{h): 0729-61-4182

Fax(w): 06-761-9373

E-mail : stevec@gol.co
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Learning Learning 4/2, September 1997



