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Conference report / X<

The year of the tiger is eight days old as | write this greeting, but already it looks like it's going to be
agood year! In the United States we often make New Year resolutions or promises to ourselves.
Loosing weight, stop smoking, or start exercising are some common themes. Of course, many
resolutions are broken almost before they're made. Well, this year let's all make a LD resolution that
we won't break! An Earl Stevick quote that has inspired me many times reads: "Some riddles have
no final answers. A few answerless riddles are still worth asking. They are not worth asking for
their answers since they have none, but for what we do in struggling with them." This year let's all
work on our personal riddles. Anyway, |'ve rambled on enough. Sumiko and ! want to wish all of
you a happy year of the tiger. Akemashite Omedeto. Kotoshi mo yoroshiku....

Steve Cornwell and Sumiko Taniguchi
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Learner Development N-SIG at JALT 97 in Hamamatsu
JIALTO7 EMREDEBFET + NOAT A FEEORKRE

The 23rd JALT International conference was held at Hamamatsu from October 9 to October 12,1997. Our N-SIG
conducted a colloquium, roundtable, held an annual genenral meeting and more. Here is our conference report.
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1) Colloquium/a 0% 7 A
Fostering Learner Autonomy: Theory & Practice
Moderator: Hugh Nicoll

Presenters: Naoko Aoki, Andrew Barfield, Stephen

Ryan, and Lois Scott-Conley
October 10, Friday

Our colloquium, "Fostering Learner Autonomy: Theory
and Practice", was held on Friday afternoon at JALT
97, and by all accounts can be judged to have been
quite successful. Our primary goal in the colloguium
was to replicate the environment of a classroomin
which learner development could take place, hoping
that colloquium presenters and participants could be
equally involved in learning from each other during the
session. We began by moving the tables and chairs to
the edges of the room creating extended presentation
spaces where participants and presenters could
exchange ideas and information on ways in which
Japanese learners could best be supported in
developing greater independence as language
learners. Well over sixty people were in the room for
the beginning of the session, with the participants and
presenters in concentric circles filling the room to

overflowing. We opened the session with brief bilingual -

remarks by the moderator and the four presenters on
the nature and goals of the session, and the projects
to be reported on. Participant feedback was invited
verbally and through written comments using post-its
to comment on the task descriptions, learner journals
and other samples of student writing and classroom
activities. Participants moved freely among the four
key areas, participating in discussions with presenters

and other participants. (Reported by Hugh Nicoll)
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2 ) N-SIG Roundiable/S %9 FF—7Jb
Understanding Learners: Motivation, Styles,
Strategies

Moderator: Jill Robbins

October 11, Saturday

The LD N-SIG Roundtable was held on Saturday,
October 11 at the annual JALT conference in
Hamamatsu. The title was 'Understanding Learners:
Motivation, Styles, Strategies.' The idea for this
roundtable was suggested by a teacher who asked at
JALT 96: How can | know what my students’ learning
styles are to begin with, and then, how do | help them
by teaching them learning strategies and expand their
choice of learning styles? Therefore, the purpose of
this discussion was to guide teachers through from the
beginning of awareness about their students'
motivations, learning styles and existing strategies, to



implementing training in a wider variety of styles and
strategies. A secondary goal is to present a bilingual,
inclusive roundtable.

First, Parrill Stribling discussed his research on the
most basic characteristic of a successful learner,
motivation and how it changes over years of English
study. Stribling's Attitude and Motivation inventory
(SAMI) which was developed solely for this research,
was used to measure his junior college and university
students' motivation and attitudes toward learning
English over two years. Other instruments used were
the TOEFL and J. Briggs' study Process Questionnaire
(SPQ). The purpose was to find out if there was a
relationship between language fluency, student
attitudes and study habits, and to determine criteria for
predicting a student's final TOEFL score after two
years of English study. Stribling found a shift in
motivation over a two-year period, from internal
motivation to increasing external motivation. The
external motivation was related to attitudes toward
foreign cultures, among other components. The shift in
motivation may be the result of job search, the
curriculum, textbooks or teacher/classroom
performance. Indicating the importance of motivation,
Stribling reported that there are significant correlations
between the SAMI subscales, the TOEFL component
scores and the SPQ subscales. The initial SAMI score
can predict a junior college student's TOEFL at the end
of two years within a 70% to 96% range of accuracy
depending on degree of motivation. Those who are
planning a curriculum should keep this in mind; while an
interest in language fluency remains stable, for junior
college students, cross cultural concerns increase
over a two year period.

Minae Goto described a program of encouraging
learners to take more control over their learning
environment. She asked students to complete a
questionnaire before and after a 3-week experience in
self-directed learning. They chose strategies to
remember vocabulary selected by the teacher, and
practiced them on their own. The students reported
that they wrote lists, and made cassettes, and posters
to help them remember vocabulary. The questionnaire
results showed that the students' opinions about the
role of teachers and students changed, toward the
acceptance of more independence in and taking more
responsibility for their learning. They felt the need to
use the new wards in socially interactive situations,
but were not able to create such opportunities for
themselves. They also wanted to have student
presentations on their learning techniques, so they
could share methods with other students and

encourage each other. This results indicates that even
though learners may be moving toward independence,
perhaps there are areas where they still need the
structure of a classroom situation and the support of a
teacher.

Yutaka Tamada described what happens to the
learning strategies of Japanese learners who study
abroad. This study reported on twenty-four Japanese
learners of English whom they enrolled in the intensive
English language course in the Institute for English
Language Education at Lancaster University in
England. Oxford's (1990) Strategy Inventory for
Language Learning was completed by the subjects at
the beginning and end of the course, along with
questionnaires on their backgrounds and language
learning experience at IELE. The subjects' teachers

also answered a questionnaire on their teaching
methods and the subjects' use of LLS in class. Results
showed that Japanese learners' LLS were influenced
by their teachers in Japan, the Japanese language
itself, and personal factors. Their LLS use was also
found to have been influenced by their experience of
studying and staying abroad. A participant's comment
on this finding noted out that the task they were
confronted with was more difficult, and required
different strategies (more socially-oriented ones) from
those that the students had developed in their years of
studying English in Japan.

Tomoko Tode recovered quickly from a minor
earthquake that occurred just as she began speaking,
and gave a calm report on an action research project
on strategy training regarding vocabulary acquisition in
a municipal junior high school. The training was
conducted over a ten-month period, integrated with
regular classroom instruction. The central purpose of
the training was to make the students reflect upon their
own learning processes and foster learner autonomy
through providing them with opportunities to try a wide
range of vocabulary learning strategies. Tode taught
five learning strategies for vocabulary: spiral
reviewing, using imagery, resourcing, inferencing, and
contextualisation. She wanted to help the students to
see that English learning could be imaginative and
creative, and it was surprising that some of them still
commented negatively on the introduction  of learner
training and self-expression activities (the latter were:
dramatizing, speech, show & tell, and writing a news
article.) Discussion about this reaction among the
participants brought up the possibility that the
students are so used to being passive, (the spoon-fed
student syndrome) that they saw the new approach as
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requiring too much effort on their part. Most of the
students did enjoy the change of pace, however, and
Tode found that she was more in touch with them
through their self-expression activities.

Elizabeth Hiser began by pointing out how little is really
known about how short-term memory works, and
presented some models that try to describe it. She
then discussed her research on identifying learning
styles at a perceptual level. She wanted to find out if
there is a difference between students in short term
memory capacity in the perceptual modalities --
auditory, visual, and kinesthetic. She conducted
experimental research to test skills in each modality,
and discovered that often students support one
modality with another; for example, when asked to
remember a group of drawings, students with a strong
auditory skill would name and rehearse the items to be
remembered auditorily. Hiser explained that this is like
having a strong alternative storage channel for data
being processed. "You look at the words and repeat
them under your breath" is an example of using two
channels (auditory and visual) to learn vocabulary
instead of one. She called this sort of combination an
‘intermodality strategy.' Hiser also found that visual
and kinesthetic skills had an inverse statistical
relationship, indicating that they may be sharing the
same processing resources in the brain, whereas
auditory skill seemed to be independent of the other
two skills. The implication for instructors regarding
methodology calls for a variety of modality tasks in
presenting new material to facilitate learning. Too often
variety of activity in the classroom means varying the
activity in the same modality rather than attempting to
accommodate the variation in student preference.
Secondly, promoting self awareness can encourage
students to enhance skills they already have or
develop those they need. Finally, the basic short-term
memory models should be expanded and take into
account other modalities besides vision and audition.

In summary, the roundtable was a great success, as it
brought together people interested in finding out more
about learners and provided us with some fascinating
recent research results. | believe that everyone who
attended learned something that could help them to
encourage their students to become more effective
learners..

(Reported by Jill Robbins)
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