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4= ¢ = = LOOKING BACK AND LOOKING AHEAD===

The first issue of Learning Learningwas published in March 1994 and now we are sending out the 14thissue. The
theme of this issue is Looking back and Looking ahead. We have a list of articles from back issues which you
might find interesting. Thank you to all who worked on putting out Learning Learning and to those who sent in their
contributions. Also, thank yo to all our readers; without you there would be no Learning Learning.

In this issue, Hiroyuki Izawa reports on the testing seminar he attended last summer. Hugh Nicoll presents a very
interesting summary of a discussion that focuses on learner beliefs from the AUTO-L mailing list.

Now is a good time to think of the latter half 1998. Our four-corners tour speakers, Leni Dam and David Little, will be
with us in November. Also, at JALT 98 in Omiya, you will find lots of Learner Development related presentations,
too. Beginning with this issue, Steve Brown is working as our printing coordinator. We always appreciate your
feedback, comments and suggestions. Aiso, volunteers are always welcome. Have a nice summer!

Steve Cornwell and Sumiko Taniguchi
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Learning Learning Back Issues /

Learning Learning , a bilingual (English/Japanese)
newsletter published by JALT's Learner Development
N-SIG, started in March, 1994. So far, volumes 1
(1994}, 2 (1995-6) , 3 (1996-7) and 4 (1997-1998) have
been completed. Hard copies are available for ¥1,000
per volume (incl. postage) from Hugh Nicoll, Miyazaki
. Municipal University, 1-1-2 Funatsuka, Miyazaki-shi
880 Japan, phone (w) +81 985-20-2000, fax (w) +81
985-20-4897, e-mail hnicoll@funatsuka.miyazaki-
mu.ac.jp.

Or you can visit LD Web page (http://www let.osaka-
u.ac.jp/naoko/LD/nomeE.html) , where you can find
some of the articles listed here.

vol.1, no.1 (March, 1994)

*Some thoughts on the formation of the JALT
Learner Development N-SIG(Richard Smith)

*Presentations at the November 1993 Tokyo JALT

Conference on "Teacher and Learner Development"
*Research in progress: links between learning styies,

strategies and achievement(Sukero lto)

Vol.1, no.2 (July, 1994)
*What do they think? A survey of student language

learning beliefs (Keith Adams)
*Can students set their own goals and objectives?: A

preliminary report (Dale T. Griffee)
*Before writing: Developing awareness of English

rhetorical structure (Sonia Yoshitake)

Vol.1, no.3 (September, 1994)
*On the use of TV Programs in self-directed Japanese

language learning by immigrants to Japan (Mari
Nishitani; summary by Akiko Kashiwamura)
*Reports and Reflections relating to the Conference on

Autonomy in Language Learning held at Hong Kong
University of Science and Technology and

Chinese University of Hong Kong, June 23rd-25th,

1994 (part 1)

Conference overview (Richard Smith)

Designing materials to promote autonomous learning
by David Nunan (report by lan Harrison)

Counselling and consuitation for autonomy: the
skilled helper in self-access language learning by

Learning Learning 5/1, June1998

T$BOS¥B] Ky sFor—

Rena Kelly (report by Naoko Aoki)

Students in the academic community: Aspiring to
meaningful autonomy by Nigel Bruce (reflection By
Hugh Nicotl)

Vol.1, no.4 (December, 1994)

. *The Silent Way: Subordinating teaching to learning

(Roslyn Young)

*Hong Kong Conference on Autonomy in Language
Learning(part 2)
Introduction of self-directed learning to learners of
Japanese language by Chihiro Kinoshita Thomson
(reportby Nacko Aoki)

Autonomy in Asia (Naoko Acki)

" *JALT94 Reports

*Tokyo JALT/N-SIG Symposium Report

Vol.2, no.1 (March, 1995)
*Reading courses: A question of self-motivation?

(Andrew Barfield)
*A review of Philip Goldberg's The Intuitive Edge

(Mary Scholi)
*Hong Kong Conference on Autonomy in Language

Learning(part 3)

The autonomous learner as researcher, discourse
analyst and experimenter by Ken Willing (report by
Richard Smith)

An interview with Leni Dam (report and interview by
Richard Smith)

Vol.2, no.2 (July, 1995)

*A critical view of learner training (Phil Benson)

*A review of Bernard Dufeu's Teaching Myself
(Michae! Guest)

*TESOL95 Report Plenary by Anna Uhl Chamot:
Creating a Community of Thinkers in the ESL/EFL
Classroom(report by Sonia Yoshitake)

Vol 2, no.3 (December, 1295)

*The status of sirategies inlearning: A brief history of
changes in researchers' views (Isao Murayama)
*The usefuiness of learning diaries in learner training

(Miyuki Usuki)
*An unrepeatable lesson (Naoko Aoki)



Vol.2, no.4 (February, 1996)

*Report on the fifth Nordic Workshop on Developing
Autonomous Learning (Peter Voller)

*The politics of learner autonomy (David Little)

*Presentations by LD N-SIG members at JALT95

Vol.3, no.1 (April, 1996)

Feature: Learner Development for Young Learners

*Pedagogy and andragogy: A false dichotomy?
(Stephen Brivati)

*A reader responce approach to junior high oral
communication classes (Barry Mateer)

*Who's ruling whom?: Shifting control and initiative
from the teacher to young learners (Renee Gauthier)

Vol.3, no.2 (October, 1996)
*Tokyo JALT Spring Conference Reports
*Reports from the Teacher/Learner Development

Action Workshops

Vol.3, no.3 (January, 1997)

*On using computers as atool for learning: Part 1 (Bill
Bernhardt)

*Listening as a Way into Reading (Andy Barfield)

JALT 96 presentataion reports

Vol.4, no.1 (April, 1997)

*On using computers as a tool for learning: Part 2 (Bill
Bernhardt)

*Learning by correspondence (Hiroyuki Izawa)
Japanese is my language too (Cheiron McMabhill)

*Autonomy 2000 Conference Report (Richard Smith)

Vol.4, no.2 (September, 1997)

*LD N-SIG at JALT97 Preview

*Japanese is my language too: The Battle of the Belly
Sash (Cheiron McMahill)

- *Survival Strategies for the Semi-Literate (Stephen M.

Ryan)

Vol.4, no.3 (January, 1998}

*JALT97 Reports

*Japanese is my language too:The Concept of
"Access:" Or, The Vicious Cycle of Being Labelled a
Foreigner and Not Learning Japanese (Cheiron
McMabhill)

*Doing What We Already Know(Wendy Williams)

*Poem: When Will You be Ready (Christina Chang)
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Vol.1, no.3 (1994%)
*On the use of TV programs in self-directed Japanese
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LOOKING AHEADC OO s w o =)

News from around the
world / #REE

Hugh Nicoll, Miyazaki Municipal University

Greetings all. Hope the new academic year has gotten
off to good start for old and new members alike, and
that a number of you are,eng}agved in stimulating new or
continuing projects fostering learner autonomy.
Richard Smith is currently studying at Edinburgh
University, and has been busy with a variety of
colloquia and conferences on Learner Independence. |
was hoping that we could include some first-hand
reports from these events in this column, but universal
busy-ness being what it is, perhaps we'll hear some
reports in the next, pre-conference issue of Learning
Learning. Our 4-Corners tour speakers, Leni Dam and
David Little have been fully booked this spring, and will
also be able to share their refiections on Europe-based
projects when we get together this coming November.
The AUTO-L mailing list has been going quite strong
the last two months, with a focus on learner beliefs. US
based special moderator Elaine Horwitz is now off on a
busy summer travel schedule and traffic has died
down; perhaps in summarizing the discussion for
those without internet access, | can finally catch up on
the discussion myself.

And before launching into my summary of news,
events and reviews, a last minute announcement of
the extension of the Call for Papers Deadline for the
August 1999 Conference in Tokyo.

AILA99 Update -corrected

1. Registration fees to be reduced

The organizing committee has decided to cut down
registration fees by10,000 yen due to the serious
depression inflicting damage over Japan and other
Asian countries. This also caused the registration
grant to change from10,000 yen to 7,000 yen. The
accommodations grant stays the same,however,
although the number of the grant recipients has to be
reduced. Details will be announced in the Third Circular
to be issued in coming September.

2. Extension of Deadline for Submission of Abstracts
Linguistics has decided to extend the deadline for
submission of abstracts for papers, posters, and
symposia from May 31, 1998, to September 30,

1998. However, for early acceptance early submission
is highly recommended.

3. Online Abstract submission is available at
http://langue.hyper.chubu.ac.jp/jacet/AILA99/ We
also request that you inform your membership,
colleagues, and people who might be interested in
participating in the AILA '99 Tokyo of this notice.

Thank you very much for your cooperation.

1. Koike, Ph.D.
President
Organizing Committee for AILA '99 Tokyo

AILA '99 Tokyo Secretariat:

c/o International Communications Specialists,
Inc.(ICS) Sabo kaikan-bekkan, 2-7-4 Hirakawa-cho,
Chiyoda-ku, Tokyo 102-8646 Japan

Phone: +81-3-3263-6474 FAX: +81-3-3263-7077
E-mail;aila99@ics-inc.co.jp
http://langue.hyper.chubu.ac.jp/jacet/AILASY/

LEARNER INDEPENDENCE EVENTS IN
EUROPE THIS SPRING

A colloquium entitied "Learner Autonomy, Teacher
Autonomy: Future Directions” was held 20-21 April at
the University of Nottingham. The announced
speakers included: Phil Benson, Do Coyle, Leni Dam,
Leslie Dickinson, Gail Ellis, Philip-Hood, Terry Lamb,
David Little, lan McGrath, Rebecca Oxford, Radha
Ravindran, Philip Riley, Barbara Sinclair.

'Focus on learning rather than teaching - why and
how?' a conference in Krakow, Poland, 14-16 May, was
sponsored by the IATEFL Learner independence SiG
Conference in conjunction with Leni Dam.

The Conference addressed the following questions:

Why do we see the development of awareness of
learning as crucial in today's language classroom?

What do we know from theory as well as practice?

Learning Learning5/1, June1998



What kind of research has been done so far?

What kind of setting supports learning rather than
teaching? ;

What are the implications for teacher and learner
roles?

The conference included talks, workshops - and a
mixture of the two - with a theoretical as well as a
practical approach. It included speakers from different
parts of the world.

Keynote speakers:

Prof. David Little, Trinity College, Dubiin

Prof. Lienhard Legenhausen, Munster University,
Germany gt

Leni Dam, Royal Danish School of Further Education,
Copenhagen, Denmark

NEW PUBLICATIONS ON LEARNER
AUTONOMY

Jennifer Ridley of Trinity College, Dublin has produced
a new volume in the AUTHENTIK series entitied
Learner Autonomy 6: Developing Learners’ Thinking
Skill September 1997, Pound6.25, ISBN 187173027
9. If you would like to order a copy, contact Authentik
on Tel; +353 1 677 1512; fax +353 1677 11986;

e-mail: sales@authentik.ie

Andrew Cohen has a new book out, Strategies in
Learning and Using a Second Language, Harlow,
England: Longman, 1998. This volume distinguishes
language learning from language use strategies,
describes research methods for investigating these
strategies, and then presents innovative research
which links the use of strategies on specific tasks with
language performance on those tasks. The book then

considers the language of thought chosen by
multilingual learners, and introduces cutting-edge
studies investigating the languages used for
performing cognitive operations. In addition, the
volume deals with strategies that learners select for
coping with language tests, quizzes, and other
measures of their language ability, and provides
empirical research probing the use of tesi-taking
strategies.

Sara Cotterall and David Crabbe of Victoria University,
Wellington, have edited a collection of papers
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_presented at the symposium on learner autonomy held
" at the 11th World Congress of Applied Linguistics in

Finland in August, 1996. The collection is entitled
Learner Autonomy in Language Learning: Defining the
Field and Effecting Change and will be available by
July 1998. The papers were contributed by 21

researchers and practitioners in the field of learner

autonomy from Asia, Australia, Europe, Latin America
and North America. The collection is divided into two

sections. The first section - Defining the Field -
focuses on issues of definition. The second section -
Implementing Autonomy - discusses interventions
aimed at fostering learner autonomy, and is subdivided
into three sections: papers which report on working

with groups of learners, those which discuss  working
with individual learners and those which focus on
working with teachers. We will issue an announcement
on AUTO-L when the publishers inform us that the
collection is availabie. If you are interested in ordering
acopy, please contact the publishers direct at:
Universitaetsveriag Brockmeyer, Uni-Tech-Center,
Gebaeude MC, 44799 Bochum, Germany. Fax: 0049
234 9706122

A SUMMARY OF AUTO-L DISCUSSIONS
April - May, 1998

The learner beliefs discussion on AUTO-L was initiated
by Elaine Horowitz with a two-pronged focus: to
consider lay beliefs about language learning and follow
up with a more "'scholarly approach'... by examining
methodologies for studying beliefs and research
findings." A primary concern, of course, was to
address our long-time puzzle of the effect of cultural
differences on learner beliefs. The discussion took off
immediately with queries and shared anecdotes on
motivation and the question of talent, and whether we
have different aptitudes for language learning from
those required/called upon in the study of other
subjects such as math. The connection between
learner beliefs and strategy adoption also made an
early appearance.

Andrew Cohen responded to areport by Matt Tittle of
success in learning Russian despite the use of faulty
strategies, noting that good test taking abifities and
"cover" abilities ( colloguially known among lazy
learners of Japanese as the "so desu nee strategy"},
but also found in the classroom, often compensate for
faulty strategies and methods. To wit:

"This was my experience in a recent effort fo



development pragmatic ability in Japanese -- that the
method forced on me various coping strategies in
order to do well, which | did at the expense of genuine
language acquisition. My case study experience
appeared recently:

Developing pragmatic ability: insights from the
accelerated study of Japanese. In'H. M. Cook, K.
Hijirida, & M. Tahara (Eds.); New trends and issues in
teaching Japanese language and culture. (Technical
Report #15).

Honolulu: University of Hawaii, Second Language
Teaching and Curriculum Center, 1997, 137-163."

Marc Sheffner shared his mother's belief that language
learning ability is similar to the possession of an "ear"

for music, which generated further responses about
abilities - innate and cultivated - and the familiar issue
of discrepancies likely 1o exist between assessments
and competencies.

Elaine then published a list of studies using the BALLI
(Beliefs About Language Learning Inventory) noting
the similarity in reports by language learners across
cultural boundaries. (See appendixes 1 and 2) The
familiar issue of power, and what has a!ways seemed a
common-sense observation to me that "when power is
shared between teacher and learners," learners tend
"to have a more positive attitude towards learning."
was made Isabel Marques from Portugal.

APPENDIX ONE

BELIEFS ABOUT LANGUAGE LEARNING
INVENTORY, ESL Version

Copyright Elaine K. Horwitz

Below are beliefs that some people have about learning
foreign languages. Read each statement and then
decide if you (1) strongly agree, (2) agree, (3) neither
agree not disagree, (4) disagree, (5) strongly disagree.
There are no right or wrong answers. We are simple
interested in your opinions. Questions 4 & 15 are
slightly different and you should mark them as
indicated. REMEMBER: (1) strongly agree, (2) agree,
(3) neither agree not disagree, (4) disagree, (5)
strongly disagree.

1. It is easier for children than adults to learn a
foreign language.
2. Some people have a special ability for learning

foreign languages.
. Some languages are easier to learn than others.
4. Englishis:
(a) avery difficult !anguage
(b} a difficultls Janguage
(c) alanguage of medium difficulty
(d) an easy language
(e) avery easy language.
5. I believe that | willlearn to speak English very well.
6. People from my country are good at learning foreign
languages.
7. Itis important to speak English with an excellent

pronunciation.

8. It is necessary to know about English-speaking
cultures in order to speak English.

9. You shouldn't say anything in English until you can
say it correctly.

10. It is easier for someone who already speaks a
foreign language to learn another one.

11. People who are good at mathematics or science
are not good at learning foreign languages.

12. It is best to learn English in an English-speaking

country.
13. 1 enjoy practicing English with the Americans |

w

meet.

14, It's 0.k. to guess if you don't know a word in
English.

15. If someone spent one hour a day learning a
language, How long would it take for them to learn
that language very well.

(2) less than ayear.

(b) 1-2 years.

(c) 3-5 years.

(d) 5-10 years.

(e) You can't learn a language in 1 hour a day.

16. | have a special ability for learning foreign

languages.

17. The most important part of learning a foreign
language is learning vocabulary words.

18. It is important to repeat and practice alot.

19. Women are better than men in learning foreign
languages.

20. People in my country feel that it is important to
speak English.

21. | feel timid speaking English with other people.

22 If beginning students are permitted to make errors
in English, it will be difficult for them to speak
correctly later on.

23. I would like to learn English so that | can getto

know Americans better.
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24. The most important part of learning a foreign
language is learning the grammar.

25, It is easier to speak than understand a foreign
Language.

26. It is important to practice with cassettes or tapes.

27. Learning a foreign language is different than
learning other academic subjects.

28. The most important part of learning English is
learning how to translate from my native language.

29 Ifilearn to speak English very well, | will have
better opportunities for a good job.

30. People who speak more than one language are
very intelligent.

31. | want to learn to speak English well.

32. 1 would like to have American friends.

33. Everyone can learn to speak a foreign language.

34. It is easier to read and write English than to speak
and understand it.

APPENDIX TWO

From Elaine Horwitz (AUTO-L, 11 May 1998): A partial
list of studies using the BALLI which have attempted
to document learner beliefs in a variety of situations:

Horwitz, E. K. (1985). Using student beliefs about
language learning and Teaching in the foreign language
methods course. Foreign Language Annals 18: 333-
340. (American pre-service foreign language
teachers.)

Horwitz, E. K. (1987). Surveying student beliefs about
language learning. In A.L. Wenden &J. Rubin (Eds.)
Learner Strategies in language learning (pp. 119-129).
London: Prentice-Hall. (Intensive English students in
the US.)

Horwitz, E. K. (1988). The beliefs about language
learning of beginning university foreign language
students. Modern Language Journal.72:283-294.
(American first semester university students of
French, Spanish, and German.)

Horwitz, E. K. (1989).Recent Research on Second
Language Learners:Beliefs and Anxiety. Texas papers
in Foreign Language Education.Special Edition. 283-
294. (American first semester college students of
Spanish.)

Kern, R. G. (1995). Students' and Teachers' beliefs
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about language learning. Foreign Language Annals
28:71-92.-(American university students and teachers
of French.)

Kunt, N. (1997) Anxiety and beliefs about language
learning: A study of Turkish-Speaking university
students learning English in North Cyprus.
Unpublished Doctoral Dissertation, The University of
Texas at Austin. (Turkish intensive English students in
the US and Turkish and Turkish-Cypriot pre-university
learners in North Cyprus.)

Kuntz, P. (1896) University students' beliefs about
foreign language learning, with a focus on Arabic and
Swahili in the United States. Unpublished Doctoral
Dissertation, The University of Wisconsin at Madison.
(Kuntz has data on a variety of interesting population
groups including American university students learning
Arabic and Swahili.)

Mantle-Bromiey, C. (1994). Positive attitudes and
realistic beliefs: Links to proficiency. Modern
Language Journal 79: 372-386. (American middle
school students.)

Oh, M-J. (1996) Beliefs about language learning and
foreign language anxiety: a study of American
University students learning Japanese. Unpublished
Doctoral Dissertation, The University of Texas at
Austin.

(American university students of Japanese.)

Park, G. P. (1995) Language learning strategies and
beliefs about language learning of university students
learning English in Korea. Unpublished ~ Doctoral
Dissertation, The University of Texas at Austin.
(Korean university students of English. Used an
abbreviated form of the BALLI)

Truitt, S. N. (1995) Anxiety and beliefs about language
jearning: A study of Korean university students
learning English. Unpublished Doctoral Dissertation,
The University of Texas at Austin. (Korean university
students of English.)

Tumposky, N. R. {1991). Students' beliefs about
language learning. Carleton Papers in Applied
Language Study 8: 50-65. (American university
students of Spanish and French and Russian EFL
learners in the (then) USSR.)

Yang, N. D. (1992) Second language learners' beliefs
about language learning and their use of learning



strategies: A study of college students of English in
Taiwan. Unpublished Doctoral Dissertation, The
University of Texas at Austin.(Taiwanese university
students of English.)

From these studies several common types of beliefs
among students have been found:

Horwitz (1987) (Factors based on logical analysis.)

1. Foreign language aptitude

2. The difficulty of language learning

3. The nature of language learning

4. Effective learning and communication strategies
5. Motivations

Yang (1992) (Principle Components Analysis)

1. Self-efficacy and expectation about learning
English

2.Perceived value and nature of learning spoken
English

3. Beliefs about foreign language aptitude

4, Beliefs about formal structural studies

Park (1995) (Principle Components Analysis)

1. Motivational beliefs and beliefs about formal English
2. Self-efficacy and beliefs about social interaction

3. Beliefs about learning spoken English

4. Beliefs about foreign language aptitude

Truitt (1995) (Principle Components Analysis)

1. Value and nature of learning English

2. Self-efficacy/confidence in speaking

3. Importance of correctness/formal learning
4. Ease of learning English

5. Motivational factors

Oh (1996) (Principle Components Analysis)

1. Motivation/confidence in speaking Japanese
2. Importance of formal learning

3. Foreign language aptitude

4. Importance of correctness

Kunt (1997) (Principle Components Analysis)

(sample 1)

1. Value and Nature of Learning English
2. Self-Efficacy/Confidence in Speaking
3. Ease of Learning English

4. Importance of Formal Learning
5. Beliefs about Social Interaction

1. Value and Nature of Learning English

2. Beliefs about Social Interaction

3. Self-Efficacy/Confidence in Speaking

4. Beliefs about Foreign Language Aptitude

Interestingly, there seems to be a great amount of
overlap in the beliefs even among students of different
cultural backgrounds. It currently seems to me that
the learning context may have a greater impact on
beliefs than the learners' culture. Is this conclusion
consistent with other people's experiences?

Hugh Nicoll, Miyazaki Municipal University, Funatsuka
1-1-2, Miyazaki-shi .

880-8520 JAPAN tel 81-(0)985-20-4788, fax 81-(0)985-
20-4807

hnicoll@miyazaki-mu.ac.jp
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Learning about Multiple Intelligences
Linda M. Peterson
Aoyama Gakuin University

It started very simply last March when | went into a
bookstore in Everett,Washington, USA, that
specialized in support for home schooling parents. |
can't remember what | was actually looking for, but that
has been the story of my entire exploration of multiple
intelligences: | keep finding things | wasn't exactly
looking for.

I think the book I found on that fateful day was Brian
Haggerty's Nurturing Intelligences (Addison-Wesley,
1995). If not, then it was Linda Campbell, Bruce
Campbell and Dee Dickinson's Teaching and
Learning through Multiple Intelligences (Aliyn and
Bacon, 1996). In any case, | had both books within a
few days, and | devoured them. Howard Gardner's
simple and elegant theory identifying seven (and later
eight) kinds of intelligence explained so many things
that | hadn't realized puzzled me.

But before [ go into that, for those of you with highly
developed logical/mathematical intelligence, I'll try to
remember and list all eight of the intelligences:

Logical/Mathematical Intelligence (number smart)
Verbal/Linguistic Intelligence ( word smart)
Musical Intelligence (music smart)

Visual/Spatial Intelligence (picture smart)
Bodily/Kinesthetic Intelligence (body smart)
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Naturalist Intelligence (nature smart)
Interpersonal Intelligence (people smart)
Intrapersonal Intelligence (self smart)

Getting back to some of the reasons | was immediately
fascinated by Multipie intelligences theory, it explained
why | felt that my grandmother and other ordinary
people were geniuses, why certain so-called geniuses
from my childhood were such idiots, and why students
often surprised me by behaving and learning in
unexpected ways. | liked the egalitarian aspect of the
theory: human strengths are all called intelligences,
not separated into two categories, the all-important
elements of "IQ" and the lesser lights of "talent.”

Multiple intelligences theory even explained why my -
university students were so dedicated to their clubs
and so uninspired by much of their classwork. It seems
to me that the clubs utilize and develop interpersonal
and intrapersonal intelligence while focusing on
bodily/kinesthetic , musical, visual/spatial or other
neglected intelligences. Looking at it that way, | can
see why club activities might be more compelling than
sitting in the back of a classroom listening to a lecture.
These thoughts came fairly quickly as | immersed
myself in the theory.

My learning style is active but not necessarily orderly.
I started explaining the theory to anyone who wouid
listen. | talked about myself, “I'm a good packer
because | have spatial intelligence." | looked around
and commented on signs of certain kinds of
intelligence in people-around me, "That waitress
absolutely oozes interpersonal intelligence.” | have to
admit | used Gardner's ideas in ways he never
intended them to be used: "l wish that man would stop
humming; he has no musical intelligence."

| couldn't wait to get into a classroom and unleash my
newfound knowledge on my students, but first | poked
around on the Internet a bit. The most exciting thing |
found was a description of a newly added eighth
intelligence, naturalist intelligence. 1 liked that
because it showed that Multiple intelligence theory
was alive and changing. | think that made me feel more
free to do what | wanted with Gardner's ideas. Since it
was all new and even Gardner didn't know everything, |
could play with Ml theory and not feel like | was doing it
wrong.

Anyway, | couldn't wait to take this fascinating theory

into the classroom. My students were doing
presentations. Why not let each group choose one of
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the intelligences and see what they could come up
with? After they chose, | gave each group the relevant
page from areally great little set of summary

charts in Haggerty's book. Oh, no, nearly all the
examples were from Western cultures. | solved this
one-on the spot by getting the students to add their
own examples from Japanese or other Asian cultures
as part of their initial discussion. They had alot of fun
thinking about Japanese culture this way, and were
clever and funny about it, offering, for exampie, the
television character Kimpachi-sensei as a counter to
Helen Keller's teacher Anne Sullivan in the
interpersonal intelligence category. They figured that
some martial arts, such as aikido, could be included as
examples of both bodily-kinesthetic and intrapersonal
intelligences.

| required that each group include at least one

Japanese or Asian "uniquely skilled individual" and one”

Japanese or Asian "cultural product” in their final
presentation. The naturalist intelligence group had an
easy time thinking of bonsai as an example of a
Japanese cultural product, but had to think deeper to
come up with a uniquely skilled individual. | couldn't
help, and-! left it up to them.

In the middle of their group discussion and planning
sessions, one student detached himself from his group
and approached with a burning question: Why does
Haggerty's chart have so many sections? Besides the
"cultural products" and "uniquely skilled individuals,"
there are "core operations," "symbol systems, " and
“types of operations." "Well," 1, told him, thinking

fast; "Hmmm, that's a really good question. Let's see,
maybe intelligence is like electricity. You can't actually
see it, you can only see what it does. To see
electricity, look at alight bulb, turn the radio on and off.
To understand intelligence, look at how it manifests in
a culture; how people use it and develop it, how people
talk about it, and what people who have it ook like." Or
something like that. Good question, good answer,
good insight for both of us.

Later, nearly a year later, when | finally got around to
getting Gardner's original book Frames of Mind, | found
another answer to my student's question in Gardner's
introduction to the tenth anniversary edition (1993).
After more than a decade of thinking about and working
with multiple intelligences, Gardner thinks that the
intelligences function on three levels. The intelligence,
or mind, level is about individual proclivities;

the domain level is connected to culture or cultures
where the cumulative intelligence can sometimes be
captured in books or other artifacts; the field level has
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to do with expertise in a particular area within a culture
or across cultures. His example is that the domain of
musical performance requires intelligences beyond the
musical, and that musical creativity would be judged by
the field,that is, the people, institutions, award
mechanisms and so on that are set up to do that. |
think Haggerty's chart captures some of that in a very
direct and simple way. It's nice to have more
information direct from Gardner, but I'm rather glad |
didn't have it when my student asked his question. |
think my electricity idea was more useful in the
classroom that day.

Getting back to the presentations, some of them were
truly impressive. I've learned from the students and
they've learned from each other. The naturalist
intelligence group | was worried about came through
beautifully with Sen no Rikyu. They explained that Sen
no Rikyu, atea master who lived from 1522 to 1591,
possessed great naturalist intelligence because he
simplified the tea ceremony and made it closer to
nature with smaller tea houses and natural

bamboo implements, and that he wrote a poem saying
that "the tea ceremony was nothing more than boiling
water, steeping tea and drinking it." The closing
comment from a presentation about bodily-kinesthetic
intelligence was about Midori lto, "This litile woman
showed the world that Japanese people could have
bodily-kinesthetic inteiligence, and that is why we love
her."

Listening to those presentations, | realized that the
multiple intelligences theory could serve me and my
students in ways | hadn't imagined. Perhaps a fresh
window on their own culture would lead to better
exchanges both inside and outside the classroom.

My learning process is far from over. I've started a
webpage to document and share my discoveries and
those of my students. One of the first things

| put up was a student paper on "Combining Multiple
Inteiligences,” based on her interviews with five
individuals about how they use intelligences in

their work. You can find it at <http://www.an
gelfire.com/me/renjaku/index.html>.
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Members' Publications
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Members are encouraged to share information about
their learner development related publications in this
column. Please don't be modest! Send details to
Tomoko Tode (E-mail address: todex@ibm.net),
including the abstract, the full bibliographical data and
your contact information.

On offer this time round are:

1. Robbins, J. (1996) Language Learning Strategies
Instruction in Asia: Cooperative Autonomy.
Proceedings of the International Conference:
Autonomy 2000: The Development of Learning
independence in Language Learning. King Mongkut's
Institute of Technology Thonburi, Bangkok, Thailand.
(169-194) 120.

This paper is a description of a workshop for teachers
who want to adapt Learner Autonomy to the Asian
learning environment. The author demonstrates her
adaptation of a metacognitive model of learning
strategy instruction to the Japanese university
classroom environment. This paper is available as an



ERIC document: ED 409 728. ERIC is online at:
http://edrs.com

Jill Robbins

Osaka

Tel: 010-07-79508

Web site: http://www2.gol.com/users/robbins
E-mail: robbins@gol.com

2. Usuki, M. (1997) Language Learning and Autonomy.
Hokuriku University Bulletin, Vol. 21, 297-304.

People use the word "learn” in various situations with a
variety of meanings. Consequently, an analysis of this
learning process is very important. In "Process of
Learning", Biggs & Telfer (1989) stated Learning
Process Model, and showed how the learning process
affects the learner's performance. In this paper, the
author, firstly discussed the above model and
secondly, presented a revised model. Then, language
learning processes and autonomy were considered on
the basis of the revised model.

Miyuki Usuki

International Exchange Center, Hokuriku University
1-1 Taiyogaoka Kanazawa 920-1180

Tel: 076-229-2626

Fax: 076-229-0021

E-mail: msurma@po3.nsknet.or.jp
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1. Robbins, J. (1996) Language Learning Strategies
instruction In Asia: Cooperative Autonomy.
Proceedings of the International Conference:
Autonomty 2000: The Development of Learning
Independence in Language Learning. King Mongkut's
Institute of Technology Thonburi, Bangkok, Thailand.
(169-194) 120.
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Translation Volunteers Wanted
Are you interested in iranslating Learning Learning

articles?(English < Japanese)

Please contact Minae Goto, translation co-ordinator.
Minae Goto

minae@sun-inet.or.jp

phone & fax(h) 052-783-8145
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SAETIEB/SIES O,
minae@sun-inet.or.jp
phone & fax(h) 052-783-8145
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Letters from Members
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Language Testing and Test Development ‘97

Hiroyuki Izawa

| read a couple of books and several papers on
language testing. Yet | have been conscious that my
knowledge and skills in the field is not firmly acquired
of effectively systematized for my own work of test
development. With this notion | attended the course of
Language Testing and Test Development, running from
August 11 to august 29 in 1997, offered by the Centre
for Applied Language Studies, the University of
Reading. It was part of the TEFL M.A. Program at the
Centre and opento summer participants from around
the world. The total number of course takers was
twenty-four, and the summer participants were college
instructors and/or testing specialisis from Australia,
Belgium, Greece, Hong Kong, Hungary, Japan,
Malaysia,, Portugal, Slovenia, Spain, Sudan, and
Tunisia. After the two-week program was over, nine
participants remained for taking a one-week extra
program.

The prerequisite reading for the course was as follows:
Hughes, A. 1989. Testing for language teachers.
Cambridge: Cambridge University Press.

Weir, C. J. 1993. Understanding and developing
language test. London: Prentice Hall International (UK)
Ltd.

The morning and afternoon sessions held from Monday
through Friday for the two-week program were directed
by Authur Hughes, Cyril Weir, Don Porter, and/or Rita
Green(the course director), who are all distinguished
scholars in the field. The contents were as follows:
Insights from research on language testing;
Anintroduction to current thinking on the

central concepts of language testing;
An introduction to the qualities of a good

language test;
Anintroduction to methods for analyzing and

understanding test results with clear examples
of each method;

Workshops in constructing aid test
specifications; ‘

Hands-on experience of a wide variety of test

techniques with discussion of the strengths and
weaknesses of each technique; and
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Individual projects in which course takers-

design tests for use in their specific situations.
(Note: The above description is based on a

piece of officially written information on the
program).

I thought that | was well prepared to participate in the
program by reading the two books cited above before
going to Reading. Yet | had some difficulty in keeping
up with the class. All in all, however, the topics
covered and the tasks, assignments, and activities
required to do were stimulating and instructive to me.
The instructors were knoWledgeable, competent, and
sincere in their presentations and work management.
The class atmosphere was intense but pleasant at the
same time.

An extra program in the third week was devoted to the
analysis of language test data by the use of the
statistical program SPSS. Cyril Weir and Rita Green
were in charge of this. They taught us how to deal with
basic statistics for data analysis on SPSS by way of
using their self-written teaching material. The methods
covered in the five-day program were ltem Analysis,
Linear Association, T-tests, and Analysis of Variance.
Factor Analysis and ltem Response Theory were not
included because of time limitation. That was the first
time for me to use SPSS, and therefore, the
instruction was overwhelming. The use of SPSS was,
however, very interesting and beneficial to me.

The three-week course should be taken as a starting
pointin the process of learning more about the
principies underlying test construction, the analysis of
test results, the computer-based methodology of
statistical analysis, and the interpretation of test data.
There is still a long, long way toward solving my own
problems concerning testing as well as teaching as a
whole. Yet | do hope that my expansion of knowledge
and skills gained during the past summer will lead me to
some kinds of appropriate solutions for my own test
development. For seeking mere feasible solutions, |
have almost decided to take the same course during
the summer of 1998 with my intention of familiarizing
myself more substantially with language testing.

Below is some relevant information for those interested
in taking the course.
The contact address: Ms. Rita Green

LTTD Course Director

Testing and Evaluation Unit

Centre for Applied Language Studies

University of Reading, PO Box 241

¢



Reading, RGB 6WB, United Kingdom.

Tuition and fees for the summer of 1997:
Registration - £50
‘Language Testing Test Development - £550
Statistical Option - £ 400

Accommodation for the summer of 1997:
Two weeks - £120
Three weeks - £180
(Note: The accommodation was situated in
Sherfield Hall, which was within 15 minutes'
distance from the campus. Sherfield Hall is a
self-catering hall, in which a program
participant was accommodated in a single-
Study study bedroom with a shower, toilet, and

4 washbasin.)

Airplane fare in the summer of 1997:
Around trip from Kansai International Airport to
Heathrow Airport on the Singapore Airlines -
174,000

Transportation from Heathrow to Sherfield Hall:
An airport coach from Heathrow to Reading
railway station- £7 .
Ataxi to Sherfield Hall - £4

*Language Testing and Test Development '98 will be
held from 9 August - 29 August, 1998. .
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language test. London: Pentice Hall International (UK)
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|1 TJALT'98 JALTEXREMASR! | 1
November 20-23,1998 Omiya Sonic City

11H20-230 ABYZvyso74

Learner Development/Four Corners Tour

This year David Little and Leni Dam will be JALT 98's
main plenary speakers. They'll also be making a major
contribution to the Four Corners Tour, arriving in Japan
on Sunday, 8 November. They'll begin their tour in '
Kyushu, with presentations currently scheduled for
Miyazaki (10 Nov), Kumamoto (12 Nov), Kitakyushu
(14 Nov), Hiroshima (15 Nov) and a stop in the Kansai
(16 - 18 Nov) before heading for Omiya and JALT 98
itself. If you can't make it to JALT 98, but live near to
one of the host cities, the Four Corners Tour provides a
great opportunity to learn more about the work of David
Little and Leni Dam, two of the pioneers of Learner
Autonomy in European settings.

For the latest ipfgrfﬁéﬁcn on itineraries and contact
people, visit the 4Corners Tour website,
hitp://www.seafolk.ne.jp/kajalt/4corners.html

Hugh Nicoll is coordinating arrangements for David and
Leni's visit. For further info, please send email
<hnicoll@miyazaki-mu.ac.jp>, a fax (0985-20-4807) or
call 0985-20-4788.
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hitp:/;wvww.seafolk.ne.jp/kagjalt/4corners.html

HUL<IE, Ea— - 2O ETITERSEE N,
<hnicoli@miyazaki-mu.ac.jp>,

fax 0985-20-4807 EFE0985-20-4788.
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From the editors/BREBND

We want to thank for all the volunteers who translate,
proof, print, and mail Learning Learning. Special
thanks go to Tomoko lkeda for her excelient
translation work and to our new printing co-cordinator,
Steve Brown.

The next issue of Learning Learning will be published
in October, 1998. (Pre-conference issue) Please send
your contributions (hard copy and Mac compatible disc
in text format, if possible, or uploaded in text format by
e-mail) to the column editors or to Learning Learning
co-editors by the beginning of September. A reminder
that anything you write for Learning Learning might be
reprinted in sister publications by IATEFL, HASALD or
Thai TESOL. Let us know if you'd prefer this not to
happen.
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#07 #&F Sumiko Taniguchi

168-0082 HER#ML LR ATHEIL4-41-10
4-41-10 Kugayama, Suginami-ku, Tokyo
Tel (h) : 03-3333-3970

FAX(h}: 03-3333-7760

E-mail :JAC00523@niftyserve.or.jp
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Gran Pier Yoshida 208, 3-6-1 Mizuhai,
Higashi Osaka, Osaka
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Fax{w): 06-761-9373
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