Where have the years gone? It's hard to believe that Sumiko and | have been co-editing Learning
Learning for three years. This issue will be our last one; Over the past few years we've really
enjoyed serving the SIG in the editor capacity. It's been fun working with each other and, as we
bow out, we must thank all the other people who make up the Learning Learning production and
distribution team. You all are wonderful! You've made our work enjoyable and easy.

We're glad to be able to present an overview of the JALT conference in this issue along with AILA
99 conference report. Also, Don Cherry writes about language acquisition through the lens of his
daughter, and Cheiron McMahill's column, The Japanese They Never Taught Me in College,
continues with "Part 3: Self-Assertion."

Oh, by the way, if anyone is interested in an extremely rewarding and interesting volunteer job,
come to the SIG Annual General Meeting. We're looking for some new editors!

Steve Cornwell and Sumiko Taniguchi
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Learner Development SIG at JALT 99 in Maebashi
JALTORIBE AR TDEEET A NOAT A FEAEDRKREEL

This year's annual JALT international conference in Maebashi is just around the corner. We have a full slate of
events scheduled at the conference. We look forward to seeing you in Maebashi.
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1)Colloquium

I i | readi J writing cf
Mioarakt M siodnat Linkaestt

Moderator: Hugh Nicoll

Presenters: Hugh Nicoll, Val Maxwell, Scott Bingham
Time:October 9, Saturday 5:15-7:00

Venue: Room 302

The presenters will discuss the extensive reading
program for first year students at MMU and their efforts
to integrate the teaching of reading and writing, with
the long range goals of fostering learner autonomy and
English for Academic purposes. The use of reading
journals, assessment and learner self-assessment,
and the teaching of monitoring strategies will be
discussed.
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2)Forum

p ing Effici | Effactive Learni

Moderator:Jan Ossorio

Presenters: Jan Ossorio, Steve Cronwell, Charles
Adamson, Noriko Ross

Time:October 10, Sunday 4:15-6:00

Venue: Room 302

The focus is on what alternative theories of learning
and teaching have to offer English teahers who have
no special training in these approaches. Jan will talk
about NPL, Steve about Community Language
Learning, Charles about Suggestopedia, and Noriko
about Silent Way. We are aiming to provide practical
tips as well as some ideas about the various methods.
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3)Other related presentations
TDRORARE

The following is a list of presentations related to learner
development. Most of the information below is from The
Language Teacher (September 1999). Thislistis
not exhaustive, so please be sure to consult your
conference handbook during the conference.

$BRETAXOTAY FPREORRICIRDEIBZHDOHH
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IABDERRKEAT P a— N EBEICLELL, LELD
DYANL, BEORBRIRTEZRABTIOTRHYEE
ADT, RKENVETv o E2THOLE, RESHBICVLSLT
<EEW,

I 1 AREXYA PV EBXRBICRLABOTYT, RXREH
M., SBERXEIRWLES,

October 9 (Saturday)

9:15- 10:00 Rm. 204
Peterson
Ten-Minute Writing: How and Why it Works

1093 BHEX : EDAHEERH

9:15-10:00 Rm. 504
Wilcox
Content Choice Improves Student Motivation

ATDRRSBEESDHD

11:15- 12:00 Rm.302
Rogstad
Successful Learning Strategies for Video

EFADEHDRNT 2¥BALSTI—

11:15- 12:00 Rm. 303
Hursthouse
What Do Beginners Really Need?

DOEFLCELS(CHEZHD

11:15-1:15 POSTER
Rausch
Feasibility of Strategies Instruction: Menu Approach

ARZTO-EEOWEN : A2 -7 70-F

11:15-1:15 POSTER

O'Dowd, et al

Five Steps to Boosting Student Learning
FRERBLTI500RAFy T

1:00 - 1:45 BO1

Chamot

How to Teach Learning Strategies to English Language
Learners

XBREBEECODOLEBR NS TO—2RASD

1:00- 2:45 Rm.302
McCarthy
The First Thousand Words

1sH D) 100058

2:00 - 2:45 Rm.501

Stribling

Reaching A Mutual Understanding of Goals and
Standards

-V EKHECRTIAEERCTET ST

2:00-2:45 Rm.102
Banbrook
Interaction in the classroom: the learner's point of view

BETOHEER : FEEOMRA

4:15- 5:00 Rm.301
Walker
Making the Most of Monolingual Dictionaries

—hERRBORYITERE

4:15-5:00 Rm.302
Craven
Bringing Culture Into the Classroom

XLEHRZCHEAL

6:15 - 7:00 Rm. 507
Hursthouse, et al
Passages Across the Intermediate Plateau

PROT S b—&BAT

October 10 (Sunday)

9:15-10:00 Rm.105
Mateer
Enhancing Interaction - Sentence Frames 'n Signals

A28=70 3 DRHE

9:15-11:00 Rm.302
Brennan-Mori
Reaching everyone: using the perceptual modalities

2TOARES LD MRESY) T4 —DER
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9:15-10:00 Rm.303
Peterson
Multiple Intelligences in Japanese EFL Classrooms

BEORBORRCBIBZINTA TN -4 FYD R

9:15-10:00 Rm.503
Hoshino
Study Skills: teacher belief and learner behavior

AIT 4= AF) : BAOESLELBEOTH

10:15-11:00 Rm. 303
Yasaka/Paul
Remotivating Passive Teenagers to Adults

RIFBHZ 10D SRAICKH T 2B

3:15-4:00 Rm.302
Mateer
Managing Learning Through Portfolio Assessment

R=b7+UARELALTOLEER

3:15 - 5:00 Rm.208

Junge

The TALK Learning System: Five Steps
TAKEBRATAL: 5DDRFy T

5:15-7:00 Rm.201

Craven

Mind maps Through the Skills
BELABLTORSA VR 7y

5:15- 6:00 Rm. 303
Kimura, et al
Maximizing English: A Framework in Action

REEBXRICTS : THORESL

6:15-7:00 Rm.303

Riley, et al

Learning strategies & environment: ESL vs. EFL
PEAPSTO— LB ESLYM EFL

6:15-7:00 Rm.503
Gruenewald , et al

The Teaching of LL-Techniques - possible in Japan?

BRYEF /=y 0 eHADLIBETARED

October 11 (Monday)

9:00 - 9:45 Rm. 209

Learning Learning 6/2, October 1999

Sonnenberg, et al
Group Journal Writing: A Shift in Audience

IN—=TFILEDZv—F N

9:00-9:45 Rm.502
Bathgate, et al
Empower your Students:Involve them in learning

FEEOIOND=AU b ¥BAOBM

9:00 - 10:45 Rm.306
Kataoka
How to Guide Students to Read English in English

RETRBEERUILEZVDICEET S0

10:00-10:45 Rm.304
Scott-Conley, et al
Learning to Learn with the KASA model

KASAETNVIC L 2% BO%E

12:30-1:15 Rm.303

Urbain

Learner Autonomy: Belief and Action
BRYE : (BSLTH

12:30- 1:15 Rm.304
Walker
Graded Readers - Why Use them and How

BHEDI SNRRER-EAOA XL BH

12:30- 1:15 Rm. 503

Yanagida

Negotiating a Learner-Centered Curriculum
FEEPLDON)F25LD%H

12:30- 1:15 Rm.506

Black

Student Learning Journals: A Working Model
¥REOXTFRHE : REEF N

12:30-1:15 Rm.202

Hongo

Teacher's role and learner autonomy
PEORPEAREE

12:30-2:15 Rm.307

Sandy

The Scaffold is Only Temporary
BB —-BNEIHD

1:30-2:15 Rm.304



Chinen
Learning Communication Skills Through Interviewing

AVFE1—-IC&BAZIa=r— 3 /EEOREE

4) LD SIG Annual General Meeting
SEEAT 4+ AOQT AV P RRBEERRS

6:15-7:00, Sunday.October 10, Room 302

Right after LD SIG Forum, our annual bilingual general
meeting is scheduled to be held in the same room. All
LD N-SIG members and others interested are invited.

Learner Development SIG AGM Agenda

This agenda is proposed by Hiroyuki Izawa , recording
secretary 1998.

1. Introduction of AGM co-chairs and participants to
each other
* |Let's have a chance to meet face-to-face and

make contact to each other.

2. 1999 SIG officer reports
* Let's look back on the past year to plan for the
next.

3. Discussion of 2000 SIG development and
achievement.

4. Discussion and agreement of 2000 SIG officers
* Let's take an active part individually and/or

together over the coming year.

After the AGM, let's exchange our personal thoughts
and ideas about learner development and our own
development while enjoying food and drinks.
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5)Party!! N=F4=11

We are planning to have an annual LD party. For
details, check out for an announcement at the LD
hospitality desk.
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Reporters of JALT Conference
Presentations Wanted

AEREOUEERR

Why don't you write a report article of the
presentation(s) you attend for Learning Learning?
For more information, please contact either of the co-
editors(addresses at the back of the issue).

HEBEOMVERROESPEELZ IFEO¥E] TASL
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AILA '99 TOKYO
REPORT

This summer the AILA conference was held in Tokyo,

August 1-6. Here is the conference report by Steve
Brown.

Report on the Symposium on Learner
Autonomy at AILAS9
(Thursday, 5th August, 1999 at Waseda University)

The Learner Autonomy symposium at this year's AILA
conference was organised and chaired by Leni Dam,
co-convenor of AILA's Scientific Commission on
Learner Autonomy, who many people will remember
from last year's JALT, where she presented at several
sessions together with David Little.

The theme for the symposium was "Promoting Learner
Autonomy - New Insights" , a fairly all embracing theme
intended to look towards developments in LA in the
new century. There were several presentations,
limited (in theory, anyway) to ten minutes each, which
were grouped into three sessions: Dimensions of

Learner Counselling; Assessment of Processes and
Outcomes. Contexts and Constraints when Developing
Learner Autonomy.

Session . Dimensions of | - li

David Crabbe, Sara Cotterall and Alison Hoffman
(Victoria University of Wellington, New Zealand)
reported on a study of learner-advisor 'interview’ which
focused on learner's strategic thinking and behaviour.
They considered three points: how task difficulty was
framed through the process of the interview itself;
explicit or implicit learning goals set by or for the
learner in the interview; underlying beliefs about
language learning which emerged from the interview.

Richard Pemberton and Sarah Toogood (Hong Kong
University of Science and Technology) examined the
expectations of advisers and learners in a self-
directed language-learning programme for post-
graduate learners: to what extent did the perceptions
of learners match those of the advisers? Are certain
styles of advising appropriate for different types of
learner?

Beverly-Anne Carter (University of West Iindies, St.
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Augustine) reported on a project introducing a group of
advanced learners of French to the concept of learner
autonomy. She spoke of the need for teachers to gain
a better understanding of learner's attitudes and
beliefs, as well as their educational background, and
proposed a counselling system to support the
promotion of LA.

Session Il. Assessment of Processes and Qutcomes

Jose Lai (English Language Teaching Unit, Chinese
University of Hong Kong) addressed the need to adopt
amore analytical approach to measuring learner's
capacity for self-direction, and described a dual scale
she has developed for this purpose at both micro
(task) and macro (organization) levels of the language
learning process.

Marie-France Champagne, William Savage and
Jonathan Shaw ( Center for Language and Educational
Technology, Asian Institute of Technology, Bangkok,
Thailand) also reported on efforts to develop
assessment measures for learner autonomy. They
considered two main points: 1 how Learner autonomy
can be assessed; 2 how language learning can be
measured "in a manner consistent with a critical
pedagogy that explicitly promotes learner autonomy".

Lienhard Legenhausen (University of Munster,
Germany) reported on the Language Acquisition in an
Autonomous Learning Environment project he
established with Leni Dam. He compared the language
acquisition (particularly in terms of socio-pragmatic
competence) of learners on the programme to a group
of learners outside the programme. Results were
particularly positive with regard to the socio-pragmatic
competence of the study group.

Developing Learner Autonomy

Richard Smith (Tokyo University of Foreign Studies
and member of the Learner Development SIG) reported
on surveys of learning style/strategy of Asian,
particularly Japanese, learners. He argued that we
need to tailor approaches to local (i.e. classroom,
individual learner) contexts, rather than basing our
approach to learner autonomy on generalisations made
about large ethnic groups - the 'collaborative
tendencies' of Asian students, for example.

Naoki Aoki (Osaka University, also a member of the
Learner Development SIG) spoke of the need to listen



to "learners’ voice before condemning learner
autonomy for cultural incompatibility". She presented
acase study, which examined the influence of an
educational institution on an individual learner's
approach to learning, concluding that "learners' voice
is embedded in the milieu they live in, and that taking it
at face value would run the risk of ignoring whether
learners are happy with their present degree of
autonomy”.

Vera Maria dos Santos (Faculdades Franciscanas,
Santa-MariadRS,Brazil) described a study where
strategies on critical reading were specifically
introduced, with the aim of making students more
autonomous both as readers and as individuals.

Flavia Veiria (Institute of Education and Psychology,
Universidade do Minho, Portugal) spoke of "situational
variables" and how these may either facilitate or
constrain the growth of autonomy. She presented t*~
findings of parallel surveys to explore the belief-<"d
practices of both teachers and learners in se~~ndary
schools in Portugal.

The variety of presentations, comn+1ed with active
"audience participation” after e=ch session, made for a
rich exchange of views and.deas during the day. *
would be impossible, of zourse, to give a ful'
description of the discussions: howeve:, | was aware
at the end of the day that, while wwk needs to be done

in several different spheres. attle can be achieved if
Teacher attitudes re~-«n unchanged. You cannot

have auton~—~us learners without autonomous
tauvni8rs who understand and respect the need for
learner autonomy. Which points us in a clear direction
for future research: developing autonomous teachers.

Report by Steve Brown
Assumption Junior Cotlege, Minoo, Osaka.

AILAY S TOLBRDARD Y RIVALRS
(199948 ASAL WA R EFMEKXYE)

SEQAILAOSBEOER (LA DI URI o ARBAILA
DEBEDERICHTIHMMBEREDIAVE—F—D—AT
H3leni DanBR L. B1&% LA, #&(2. David
Little L EBICHFFEDIALT T Y a2 OMTo LD
T, B<DABRITWNBIELRD,

IURDOLADT—TIE EEEQOHRELD D-FHLLR
2] T, 2#ROEARFECEB LAPZYRADKENT—
Ve, BREIZ. (GENITIR) ThENFESEHMA10S
[CHBRE N, 320ty ravICgdhhTVE, 320ty

>ayuf¥¥¥haytuy)lgéj.fZtht
RRONE) . Tapemsy/ BOIROIYTIZ b&
¥ THB,

Zyial:$@nyyur 7ORRE

David Crabbe, Sara -otterall, Alison poffman(=a—
S—SU K. &y eyDT4o FUTIFE) BFETE
KA F— 165> 4 2% Ea— OV TORRERELLE. <
YHEa —/:#wtoﬁnnna#é:ﬁﬂrtﬂ’&g\r-cu
5. @5lI300AE AL, $2 ALEHAYS

c’:—%ngﬁajmcgq);ﬁnﬁﬁéhéﬂ\ A%
Pa—TeEEagsr- MY SRETIHRED

LLIIBRO¥FE" A Ea—-DPOHRAT S, AEN
7z E#ﬁ(:g-‘oﬂmté. )
:chr- Pemberton &Sarah Toogood (FEEIEFRM
H#7 BXEREDR E'gﬂ’]!ﬂ¥¥7ﬂﬁ?.‘.\f?7 N
ALY —ELBEOMBLRASL, $EF2BUHREDRE
K. 7K —OBUHE—BTINPTEEIELIA

FOEBEEOET RIS DPAZANBHIDN?
Beverly-Anne Carte: (St.Augustineo T2 A >

Fq—-X k%) r7 7 ABOLRFEECARFFOI
7 pae,rT3702 0 MOVWTRELL, BREHK
GHHEEEOREBLEITEL, RELEIELVICER
TIVEMDCEERL. BRFEOREEIR-FT I
OveY VY - DRATLAERRUL.

Il [m)

Jose Lai (Chinese University of Hong KongD EERE
Hi2) I¥YFOHCERRNEZMNETILHOLYSHN
B770—FZAVLERICOVWTEX, COEEDEY
CRESARLATESEO/OEADIS0 (924 V
R)pEToOO (R LARNTHZ2TMHR - VIEDOWT

sl
Marie-France Champagne, William Savage, Jonathan

Shaw(4 A - Y32 D7 PTHERHKAE - SBRAF L
5 )b ARFEOREA ZERARTIHACONTHE
L. BSER2DDRAS  FEZERLUE, BRFEBRIEDE
SICRETE3D, FLRENCERYE £ TELHN
MEBE AR UAVWS A TEBELEIMETELIND2R

TH3.
Lienhard Legenhausen(R4Y « 22X —K¥)(3

LeniDam& & CHAHABRNERB|R IO 7 IS
AEBE/COVTHELE., BETOISADEEED
(FBICHESSHEENENICHTS) ERE/RLE/OJFAIC
BIAVWEEEDI/N—-TEHRLUE, BREMAANRY
N—TOHSEBENENCHLTHICAITH L.
AT

w < VAR b

8

Learning Learning 6/2, October 1999



Richard Smith(RRAEBEXYE - ¥FET 1 XOQy TAY
rSIGD A /=) (ZBEAZPRLIC, 727 ORREOEE
ATANERAPSTFO—ICRATIMELEHELL, XELZT

=9 IN—TITH U—BILENABRS (RERETD
TORERKATOHTIMALAHDI LK) BT &K
Ud, O—hHE (REAEHRIPLEFERB/A) K7 70—
FE3LEMERUL.

BABF (KBRXY - ¥RET XAy TAV A
75=) (FEHAREB I MENICESDOEVNERET IMICEE
EOEEN LEHICOVWTELE, BAMBRELADR
=R+ AFF 4T, HLeOREBEOREBECHNTI7I0~
FAORRPEOEEEEAART, 2EFOBERBSOEFR
MCRB<BELTEY ., ThEXFRYCRIIMD EPEE
HSOEROBETERAOINCK INZTVBRESH D &
BRI,

Vera Maria dos Santos(7S )0V - 443U 7
Faculdades Franciscanas) (32 B EPEAELLTHHREEL
THHRTIEDIIC, 2UF4 DNV V=F42IDA+S
FO—EBAULERRICOVWTRRL,

Flavia Veiria(R)L )b - Minho X%, ¥® - LR¥EWH
B RFRRUERECNSHEDLS CHRORBER T/
Y, SRLAYVTAIDICOVNTELA. BREARNLSHILD
PEROPAREERDESLRBOTHEZERRIHARTHH
LECELERERLL,

REOBBRE LBy Va yEOREFMORENZSBM
OEMFT, TOBRI|LEERZRSTDOIE, USA.
HBROTARTETRICSIICRT LIRS, Lo,
HWREDBORDYIC, ELSFTELTMTENPLEL
%, HULEBORBEZLSZVDEZSALBSNZNES
SENDHTECETVE, BRPEOLESEERILHET
IaANESEAVZTNE BRNEFEFLIHYAZN. F7
R0V —FOSEMMARATEL  HANRGSEFTAC
ETHS.

& :A74—-7 7597 (XIR - RE - BAXRERLTF

M)
B : 9ERERTF

a g

Members' Publications
AxNR—DBnR R

CDIASLRSADEZALEBNE, LEEF (A 197 4y
MRROFITHZBNTI2HOTY. BX. BHEZLOENE

Learning Learning 6/2, October 1999

B BT EREEZPFHEMATETERY CES,
(E-mail: todex@ibm.net)
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W%k : PERZ
BE-77v5X:0795-65-6461
®|F *—)b : yoshiyuk@gol.com

This column will enable the members to share
information about their learner development related
publications. Please don't be modest! Send details to
Tomoko Tode (E-mail address: todex@ibm.net),
including the abstract, the full bibliographical data and
your contact information.

On offer this time round is:

Nakata, Y. (1999).Language Learning Motivation:
Theory and Practice.
(written in Japanese) Tokyo: Ribel Shuppann

This book consists of eight chapters in which the
issues receive attention from practical and theoretical
standpoints. It discusses the definition of language
learning motivation, theories in individual differences,
history of language learning motivation, theories in
educational psychology, learners belief (likes/dislikes
of learning

English among Japanese learners of English),
problems of learning contexts in Japan, strategies to
motivate language learners, frequently asked
questions about language learning motivation and its
suggestion, many sources of suggested readings, and
further research directions. Each chapter includes the
learners examples, in order to enable the reader to fully
understand the concepts being developed.

Contact Information : Yoshiyuki Nakata

Phone - Fax : 0795-65-6461
E-mail: yoshiyuk@gol.comr
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The original text is written in Japanese then translated
into English by the author.
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The Japanese They Never Taught Me in
College Part 3: Self-Assertion

Cheiron McMahill

The first time | came to live in Japan, a Japanese guy
whom | had met in the U.S. took me out to dinner. In
the course of the evening, he got drunk, and his last
words as he saw me off on the train platform were:
“‘Never forget the difference between the Japanese
words tatemae (polite excuse, official version) and
honne (private opinion). And remember that in Japan,
you must never tell anyone what you really think!"

After that, | heard the words tatemae and honne so
many times that | grew thoroughly sick of them, and
books such as "The Japan That Can't Say No"
flourished in popularity. But | thought it very
suspicious that the Japanese public enjoyed such
theories of Japanese communication so immensely.
After all, if everyone could agree on them and promote
them to foreigners, weren't such theories sure
examples of further tatemae? So what was the honne?
I thought it couldn't be possible that no Japanese
person ever said their true opinion to anyone. Thus my
quest began for self-expression that was
simultaneously really Japanese and really assertive.

Time passed, and after | moved to Gunma Prefecture,
land of dry winds and hen-pecked husbands, | began
to solve the puzzle that had perplexed me from my first
day in Japan. People speaking the local dialect seem
very straightforward and assertive, and certainly the
older women inform me of every thought in their minds
with a wonderful lack of reserve. | started to conclude
that not every Japanese is strangled by the polite
fictions of tatemae, but only a certain generation of
people living or aspiring to live in Tokyo.

Then | learned recently how the demand for
assertiveness training has been growing in Tokyo, and
that counseling offices were even offering
assertiveness training classes for Japanese people. |
was surprised at this revolutionary development and
immediately decided to take lessons myself, gathered
my foreign women colleagues and hired a Japanese
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assertiveness trainer. Since that day my world has
been transformed by what | learned: That when you
are angry, you should simply say in Japanese, "I'm
angry," and when you dislike something, just say “|
dislike it." After all our brainwashing about tatemae, |
and the other participants couldn't believe it was that
easy, but the trainer assured us that "self-assertive"
Japanese women did indeed speak that way, and that
it was okay. | began to Suspect that saying it was
impossible to say one's honne in Japanese was itself a
kind of tatemae, perhaps even an excuse used to
evade having to take responsibility for one's own
opinions!

Eager to not have to act like a wimp in Japanese any
longer, | too began to assert myself, with many
refreshing resuilts. In cases of small acts of
assertion, everything went fine, but the other day my
Japanese assertiveness skills were sorely tested by a
battle with a real estate agent.

In my previous column, | reported that | had found an
old house in Shimonita and was living there, and
although I love Shimonita, the house was so cold this
Past winter that | nearly froze to death. This made me
want to remodel it and add insulation, but it seemed a
waste of money since we are only renting, so we
decided to look for an old house to buy. Looking in the
real estate insert in the newspaper, we found an old
farmhouse with a beautiful view and wonderful
neighbors high on a mountain, and went ahead and put
adown paymentonit. The price was allittle high, but
the deal included a promise that the agent would have
her relatives in the construction business fix the roof,
make a parking place, and haul away a hundred year's
worth of garbage, and have the work finished it w0
weeks.

Yvell, 1 got a loan from my credit union, took out my
savings, and borrowed money from my husband's
family. And every week we went to look at the house,
but nothing had been done. Every week the real estate
said, "We'll start next week..." "We couldn't do it
because of the rain..." “We have some other work to
do first" and so on. After a month, they finally started
to fix the roof, shaved off part of the mountainside for
the parking place, and started to haul away the
garbage. Butwhen we checked again, the rock wall
had not been replaced along the parking place, and the
mountain was crumbling down in a pile of mud. “It's
going to cost you another three hundred thousand yen
to finish up that wall, " the real estate agent's ancient
uncle informed us nonchalantly.



| was incensed. What about our contract that already
included making the parking place? What about the
real estate agent's promises that they would replace
the rock wall? What about the two weeks? | doubted a
real estate agent like this would last long in the U.S.
My husband just said, "Oh, contracts don't mean a
thing in Japan. It's not just real estate agents.
Everyone just says, 'Please do your best...' and
crosses their fingers. We don't expect companies to
actually do anything they promise."

Just cross my fingers and pray for the best? That
didn't sound very assertive to me. | couldn't live with
myself if | didn't confront the real estate agent!

We arranged to meet her and her decrepit uncle in front
of the mudslide. "You promised to finish this wall! You
lied to us! If you weren't planning to replace the rock
wall you should have told us from the beginning! If it
cost more than you thought, that's your problem! After
all, you're the real estate expert, right?" | spewed out
in, I'm proud to say, perfect honorific Japanese. "Hai,
hai," the agent muttered, hanging her head, while the
uncle snorted and went off to smoke a cigarette. Well,
that's done, good job, | thought, starting to relax, when
we looked down the hill to see a huge earthen mound in
afield we planned to plant a garden in. It looked like all
the garbage that had been removed from the house
had simply been dumped there- including an old jeep
that had been in the vicinity! "No garbage there," the
uncle insisted. "What's that tire?" we assertively
pointed out. "Hmmm...I suppose it's possible that the
company we hired made a mistake, " the agent paused
thoughtfully; “I'll have to check that out," even though
obviously the only "company” was her uncle, his
assistant, and a wheelbarrow.

It was three weeks again before the garbage, which did
turn out to include a jeep, was finally removed from the
field. The rock wall is still only half-finished and the
contractor we are hiring to do the remodelling says we
will end up spending another two million yen just to
finish up the half-hearted clean-up job the estate agent
did. A fallen tree she promised to remove still hangs
ominously half over the roof of the house...until that is
gone, at least, she's not getting the rest of her money.
But it seems like whether | shut up or assert myself, in
fact there's little recourse when it comes to breach of
contract. Which brings me to the sad truth about self-
assertion in Japanese: while it may feel better to let
out one's feelings, I'm afraid that if Japan changes
into a society where people can truly assert their
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rights, mere verbal assertiveness will not be enough
for us to solve the conflicts that ensue. What | at least
want now is a faster, easier way to litigate!

Cheiron McMahill
(with help with Gunma dialect from Masahiro Kaneko)
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Gunma Prefectural Women's University

1395-1 Kaminote Tamamura-machi, Sawa-gun,
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Letters from the Members
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A Real Basic Look At Language Acquisition
Donald E. Cherry

My daughter, almost two years old now, comes up to
me the other day while I'm eating a grapefruit. She
looks at the grapefruit and blurts out something that
sounds like mikan, the Japanese citrus fruit. | give her
a big smile, one of those warm, reassuring ones that
even very small children understand to mean they've
made a terrible mistake. Then | boom back at her, ina
slow, commanding, teacher's voice, "Grapefruit." My
daughter quietly takes this in, then she rears back and
lets loose with the most bizarre utterance | have ever
heard. Starts off with a kind of "g" sound, then her
tongue seems to get stuck in one side of her mouth
and the air rattles around for a bit, making a sound like
if you tried to play a phonograph record with a
toothbrush, and it all ends with a sudden, hollow
whoosh and a bit of spit.

It was not "grapefruit."

My first thought, naturally, was that my daughter was
some sort of alien life form, from a planet very far
away. One without vowels. | checked the inside of her
mouth, expecting to find perhaps a tentacle or maybe
three rows of teeth, something that might help explain
the frightening sound | had just heard. Everything
looked human enough.

It was then that my thoughts turned to language
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