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Coming soon...

Explorations in Learner Development

and Autonomy

The Learner Development SIG Retreat 2001
October 13™ & 14™ — ROKKO YMCA, Kobe

For details and registration information, see the flyer insidel
For the thinking behind the retreat, see pages 5-7...
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elcome to the summer 2001 issue of

Leaming Leaming. We lead with two
reflections by SIG members wanting to
collaborate on their research-in-action.
These short pieces focus towards the
coming autumn retreat, to be held on Mount
Rokko in Kobe on October 13th and 14th.

We see the retreat as an informal and
sociable space to exchange questions and
reflections on research in progress and
ideas for research, on different aspects of
learner autonomy and development that
interest you. We hope that the retreat will
be a starting point for developing shared
connections and dialogues into
collaborative research and writing. More
details about the retreat, and how you can
contribute to the planning process, are in
this issue. Not only that but also David Little,
Tim Murphey and Miyuki Usuki: Let's keep
on making the connections together!

We hope that you can make it to the
autumn retreat. If not, how about taking
time to write a short reflection for the
newsletter? Just 100 words or more on
what's getting you excited about leamer
autonomy. We want to hear from you!

Andy Barfield and Mike Nix, co-editors

<andyb@sakura.cc.tsukuba.ac.jp> <mikenix1@tamacc.chuo-u.ac.jp

Next Learning Learning, Volume 8 No 3

The deadline for the next Learning Learning is September 30™
2001. What's the most exciting link that you've made in the field
of learner autonomy and development in the last while? #Z &g
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Learner autcnomy in writing

Sumiko Taniguchi

Hi, everyone. My name is Sumiko Taniguchi,
former co-editor of Leamning Leaming until 1999. |
want to share my research interests with the
readers of this newsletter, and hope to start
stimulating discussions in the field of writing and
autonomy.

Last year | was a full-time intemnational student in
Sydney. | was enrolled in the master's program in
adult education in the Faculty of Education at
University of Technology, Sydney (UTS). My main
objective was to study the acquisition and teaching
of second language literacy. | found surviving in an
English-mediated academic discourse community,
with very heavy reading and writing requirements,
was quite demanding for a second-language user
like me, even though | had expected it to be difficult.

Consequently, | became more aware of my writing
practices and started thinking about the nature of
second language writing. The following is a list of
my reflections.

1. Writing is a holistic process, involving not only a
cognitive domain but alsc an affective domain,
which is often neglected in education. Due
attention should be paid to the students' emotions
while writing.

2. Writing is a social process and involves social
interactions.

3. Writing is often seen as an individual work, and
contrasted with face-to-face conversation. However,
writing should be collaborative and the writer does
not have to complete every process of writing by
him/herself. To be an autonomous writer means
working collaboratively with others.

4. The development of second language literacy is
multidimensional, involving the development of
linguistic knowledge and skills and also the
reconstruction of writer identity.

This year, | have stated my PhD research to
investigate the above-mentioned hypotheses. If
you are also interested in similar questions, and
would like to share ideas about it, | would like to
hear from you.

Sumiko Taniguchi (Ms) <sumikotani@hotmail.com>
4-41-10 Kugayama, Suginami-ku, Tokyo 168-0082

Qualitative research into student
perceptions of a 'good' teacher

Cathy Malone

| was thinking of replicating some qualitative
research, a very informal survey of student
opinions, done by Penny Ur (published in A Course
in Language Teaching, Cambridge University Press,
1996: 291). This came about as | was interested in
mapping out the beliefs about what makes a ‘good'
teacher. | wanted to use the questionnaire as a
means to outline teacher and student perceptions
of a 'good' teacher.

The questionnaire covers the teacher's relationship
with the students, lessons, lesson planning,
materials, appearance, classroom discipline etc.
What I'm interested in is finding out the degree of
fit or dissonance between the views of all parties
involved in language teaching at the university
where | teach. While acknowledging that a wide
range of teaching styles can be effective, | believe
teaching is to some extent a matter of meeting
student needs and expectations. And as a
foreigner working in a Japanese university | would
like a clearer idea of my students' assumptions &
beliefs about what makes a 'good’' teacher. My
interest is not in pinpointing what it is to be a 'good’
teacher, but rather find out the degree of match in
the beliefs stated by native & non-native speaker
teachers and our students.

This project is in very early stages and | would
welcome any advice / suggestions. It might also be
a good project to collaborate on.

If you are interested in collaborating, Cathy can be
contacted at: <cmw(@gol.com>

Extending the collaboration
' Learner Development SIG Retreat '
October 13" & 14™

Exploring Learner Autonomy and
Development

Rokko, Kobe
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Making the connnections: 13" & 14™ October 2001
Learner Development Weekend Retreat in Kobe

eamer Development is planning to hold a

weekend retreat in October this year. We had
mentioned this idea on e-mail to each other before
the CUE Conference on Autonomy in May 2001.
At the CUE Conference, we then had a chance to
meet and discuss these forming ideas further.
Hugh aiso gave out a flier to the conference
attendees about the Leamer Development Autumn
Retreat, and we each took time to discuss the idea
with different people individually.

Our ideas have developed and changed from all
these interconnections. Rather than present how
the retreat will be run and what we think the retreat
could give you, we would like to share with you our
emerging ideas and interests. What are the
connections for you? What are your ideas and
interests for the retreat? Let's collaborate on the
retreat together: All you need to do is link to the
retreat home page at:

<http://www.miyazaki-mu.ac.jp/~hnicoll/learmerdev/
retreat/>.

There will be links from the retreat home page for
on line registration and to a web bulletin board
designed to facilitate collaborative retreat planning.

Miyuki Usuki on the autumn retreat:

n my opinion, when we do research on Japanese

EFL leamers, the strength of being Japanese is
that the researcher and the subject can both use
their mother tongue. It means a lot to be able to
use Japanese when researching. | strongly feel this
from my experience of trying to do research on
JSU/JFL leamers who speak different mother
tongues from me. | found out that it was difficult to
collect data and felt that there was
miscommunication between us. However, perhaps
the biggest obstacle for Japanese teachers,
including me, is writing or presenting papers at an
academic conference in English. If we could work
on this together with English speaking teachers,
who are interested in the same field, surely for me
and for them the opportunities will increase. Also,
as well as collaboration between Japanese and
English speakers, collaboration between people
who pursue theory and people who try practice,
and also between people who specialize in
computer education or teacher education or
educational psychology, and the people who work
on leamer development is a possibility.

In some ways, it is difficult to do things with others.
However, because it is difficult, | think we need to
have an opportunity to discuss this. Also telling
other people what you are doing can help you
clarify your thinking, and getting feedback is a good
chance to look back again at your own work, or be
able to look at things in a different way.

Some possibilities for collaborative work:

Teacher’s Learning

* Provide an opportunity for Japanese teachers to
learn by listening to the English teachers’
experiences of leaming Japanese

- Provide an opportunity for English teachers to
leamn by listening to the Japanese teachers’
experiences of learning English

Theory and practice

+ A discussion about the way forward for the theory
of learmer autonomy in the Asian context

A report of practice as evidence of the theory
used by teachers, presentation of the data from
research on leamers

» Future research plans

Feedback on current individual work

+ Comment and feedback on each person’s work

+ Discussion about collaborative practice between
those who are doing the same kind of work

Co-operation on writing or presenting a paper
at an academic conference

+ Discussion about sharing and co-operation in

research work, methods of presentation

Co-research by the people who specialize in
different fields

+ Finding a direction for work and practice, making

good use of the connections between computer

education, teacher education, educational

psychology and learmer development.

Steve Brown on the autumn retreat:

hree things struck me quite forcibly on the first
day of the CUE conference:
- the explosion of interest in autonomy
- the variety of areas in which autonomy is coming
to be seen as a determining factor
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- the different stages that people are at in their
understanding and awareness of autonomy—this
is not just about different perceptions, but about
different points along the same road.

| found myself thinking from time to time "Yes, I've
been at that point too, wonder how s/he resolves
that question." “"Autonomy clearly needs to be
defined more clearty” was something | heard from
more than one person—as if issues like this were
ever black and white . . . But, of course, striving for
the definition is what's important—and what
deepens our understanding given all the progress
we've made in fostering a concem for Leamner
Autonomy in the profession, we still need to deal in
more depth with the key question: Does it work?
That is, apart from the philosophical, moral,
political, social or general pedagogical reasons we
might have for LA, does it lead to more effective
language acquisition? This is a question I'd expect
to emerge at the LD retreat.

| was also reminded of how difficult it is to allow
myself to allow leamers to be
autonomous—another question | hope we'l
explore at the retreat. It seems to be an instinct to
push, lead, cajole, drag our students towards what
we perceive to be the desired conclusion, even
though | know that a) they have to find the way
which is right for them, and b) there isn't always a
conclusion to be found. Someone quoted
Flaubert on the AUTO-L list recently—"The mania
for conclusions is one of humanity's most useless
and sterile drives”. True, but tough to accept in
reality—after all, I'm only human.

Andy Barfield on the autumn retreat:

like the idea of a weekend retreat on leamer
autonomy in the Kansai area, and feel that this is
a good opportunity to explore leamer autonomy in
more depth with SIG members teaching at junior
high, senior high, university and elsewhere—but
not just at university! | got a lot from last year's LD
forum about leamer autonomy in junior high and
senior high school contexts, and | would like to
continue to learn more about that angle of things.

| think also a greater emphasis on bilingualism
would be a welcome feature of the autumn
retreat—| remember well the meetings of the
Leamer Development SIG where every
contribution was in English and Japanese, and |
was struck that Steve mentioned at lunchtime that
this created a much greater sense of reflection
among those participating. | would like to see that
part of the process highlighted for the retreat.

We talked about the idea of an open format, and
ideas like poster sessions (where we introduce our
concems in learer autonomy to each other) came
up—I| think such a session could be a good
ice-breaker / starting point on late Saturday
moming for everybody to get a collaborative
sense of the group's interests.

| also like the idea of reflective writing sessions
where people could try to use a short piece of their
own reflective writing as the start of collaboration
with other participants, and perhaps even the basis
for writing collaboratively for the planned anthology
of leamer autonomy papers. So, I'd be very happy
if the process and content of the weekend were
seen as interdependent.

For myself, I'm quite interested in collaborative
research with my students into their own learner
autonomy—particularly with reading and writing
classes, and also on vocabulary leaming. So |
would look forward to learming more about those
areas through listening to other people, sharing
ideas and developing collaboration.

Mike Nix on the autumn retreat:

ots of great ideas from Miyuki, Steve and Andy:

the importance of bilingualism; collaboration
across specialisms, between Japanese and
non-Japanese participants, and with students;
poster sessions and reflective writing; the big
question of if and how the theories work out in
practice and how we investigate this.

My input comes from reflecting on a very enjoyable,
sociable and stimulating CUE conference and
thinking about how a retreat might keep the best of
CUE—and conferences in general—but add
something a bit different too. Conferences are
great for recharging the intellectual and personal
batteries, for catching up with old friends and
making new contacts, for picking up practical ideas
for the classroom, for finding out that others are
pondering similar questions but in different ways,
for coming across entirely new questions and
approaches for the first time.

But participation in conference sessions is often a
bit unequal and one-way: You're either a presenter
or in the audience. Presenting is, for me, a big
deal: | get the chance to make my ideas the centre
of attention, but | have the pressure of putting
together and delivering a reasonably coherent,
well-researched and ‘'finished'" paper. In the
audience, | get the chance to ask questions and
make comments, but | rarely feel | have engaged in
a dialogue with the presenter or had the chance to
express all the emerging, half-formed thoughts that
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the presentation has prompted. And | go away from
the conference all fired up with new ideas for
teaching and research and with lots of new
contacts to continue sharing ideas with. And then,
somehow, a few weeks after the conference, I'm
back in my old routines with most of the new ideas
forgotten and the contacts uncontacted.

I'd like at least some of the sessions at the retreat
to have a more fully participatory and dialogic
format. Fewer presentations and more sessions
around a theme or issue that everybody can
contribute to, whatever stage their thinking has
reached. A little less emphasis on reports of
‘finished' research and on conclusions (though
these are also useful) and more space for raising
questions, problems and challenges and thinking
about how we might go n to research these.
Sessions like these don't happen spontaneously
and will require careful planning and sensitive
moderation if they are to be both inclusive and
productive. Perhaps we could invite proposals from
moderators (as well as presenters) and ask them
to outline a framework for discussion, a set of
possible questions, or some statements as
prompts to circulate to participants before the
retreat.

I'd also like to see some formal mechanisms for
carrying forward the ideas and contacts from the
retreat into classroom practice, research projects
and writing (possibly for a SIG collection of working
papers). These might include collaborative
research groups working on common questions in
diverse settings, feedback and support groups for
individual researcher/writers, and plans for joint
presentations at future conferences. Making the
formation of new research and writing projects for a
future SIG publication an aim of the retreat might
help to energise this process. So too might a final
session focused on what participants got out of the
retreat and how they would like to develop
this—organised around a sharing of a final
reflective writing by everyone, perhaps, or a closing
poster session.

Hugh Nicoll on the retreat:

he contact highs from the CUE and CALL

conferences were good, and relatively
long-lasting, but inevitably the vicissitudes of real
life have returned with a vengeance. Thus it's good
—very good indeed—to have so many wonderfu!
retreat ideas already discussed by Andy, Mike,
Miyuki and Steve.

In some ways | can do little but echo the support
voiced for the retreat as an open forum for
discussion and sharing where (1) the ordinary

conference distance between presenter and
audience can be bridged more effectively, and (2)
where the groundwork might be laid for
collaborative projects that would also help bridge
distances and differences. | am especially looking
forward to pursuing the L1/L2 issues involved in
bilingual partnerships between teachers and
learners and between co-researchers. This is an
issue that we all struggle with in various ways, and
as Miyuki has elaborated in her contribution, we
can approach from a variety of angles and
perspectives.

Like Mike, | also hope that some combination of
reflective writing and poster making may serve as
models for both collaborative research and writing
projects and will also help generate ideas and
energy for SIG publications, and a more dynamic,
"constructivist" JALT. One of the issues driving me
right now is the politics of education in very broad
senses, as it relates to the development of
collaborative practice in research, in teaching and
leaming, and in our various institutional settings. |
hope we'll also have a chance to share ideas on
how concemns from cultural and new media studies,
humanities computing and other content-based
instruction perspectives (as if education could ever
be non-content based) may help illuminate the path
long enough for us to ask a few more good
questions.

Extending the collaboration...
What are the connections for you?

What are your ideas and interests
for the retreat?

Let's collaborate on the retreat
together: All you need to do is link
to the retreat home page at :

<http:/iwww.miyazaki-mu.ac.jp/~hni
coll/learnerdev/retreat/>. :

There will be links from the retreat
home page for on line registration
and to a web bulletin board
designed to facilitate collaborative
retreat planning.
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