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COORDINATOR'S MESSAGE
MARCH, 2009
HUGH NICOLL
Greetings all!

I'll begin this coordinator’s message with
the hope that everyone has had a bit of a well-
deserved spring break, and that your planning
for the new academic year has been satisfying.
I also want to share a brief report with you
from the February Executive Board Meeting
(EBM), held in Osaka over the weekend of 7-8
February.

The good news from the EBM is that the
transition to the new team of directors has
been smooth, the last kinks are being worked
out of the new membership database, and we
have a bang-up looking conference coming up
in Shizuoka, 21-23 November. At last report,
the conference site for JALT2010 was still un-
der discussion. The less good news is that rev-
enues from JALT2008 were disappointing, and
JALT faces budget constraints. I will be work-
ing with chapter and SIG officers to develop
fund-raising efforts and come up with ways
that SIGs and chapters may donate funds to
help support the conference plenary speakers,
for example, to help us get through the year
with a balanced budget.

During the last few weeks, I've been read-
ing (and re-reading) several challenging books
which I'm convinced will segue well into my
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reflective practice, and may prove useful to
many of you. The citations are:

Allford, D. and Pachler, N. (2007) Language,
Autonomy and the New Learning
Environments. Oxford: Peter Lang.

Carter, Beverly-Anne (2006) Teacher/Student
Responsibility in Foreign Language Learning.
New York: Peter Lang.

Raya, M. J. and Sercu, L. (2007) Challenges in
Teacher Development: Learner Autonomy
and Intercultural Competence. Oxford: Peter
Lang.

Please look for a review of these titles in a
forthcoming issue of the JALT Journal.

Also, if you haven't seen Fergus O’'Dwyer’s
“Supplementing a task-based curriculum with
European Language Portfolio” in the March is-
sue of The Language Teacher, please do give it
a good look. The article includes descriptions
of the use of checklists and self-assessment

protocols that I suspect many interested in
learner autonomy will find helpful. It includes
a number of useful references, and offers a set
of appendices for downloading in pdf format.
Fergus is the coordinator of the Framework &
Language Portfolio SIG, a new forming SIG
with whom many LD members will surely find
common ground.

Finally, I'd like to commend our editorial
team for their plan to make Learning Learning
an even more interactive publication by includ-
ing links to discussion pages on our LD-SIG.
ORG blog. I hope this initiative will stimulate
more group discussions and inspire many of us
to do more writing and sharing of our efforts to
become reflective practitioners in a more dy-
namic, ever developing community of practice.

Hugh Nicoll

GETTING YOUR COPY OF
MORE AUTONOMY YOU ASK

ALT2006 saw the official launch of More Autonomy You Ask (MAYA),

edited by Eric Skier and Miki Kohyama, and featuring 13 research chap-

ters exploring learner and teacher autonomy in a Japanese context, with
guest chapters by Stephen Krashen, Chitose Asaoka, and Terry Lamb. Click

here for more details.

More Autonomy You AskDZEEAICDINT

ore Autonomy You Ask(MAYA)IZJALT20061ZHBWTARIZHREINEL

72o MAYADRE#ILEric Skier &Miki KohyamalZ X5, €L THA

IZBITLFEEEAMO BB Z R H13FRITH =5 5L L & Stephen
Krashen, Chitose Asaoka &Terry LambNEW2r AN F v+ 74 —T9, A HIEIZD

WTIEZZZZ Uy LTLIZE N,
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LEARNING LEARNING
16 (1) SPRING 2009

elcome, once again, to Learning

Learning, the Learner Development

SIG’s biannual online newsletter! There
is a wide range of contributions to this Spring is-
sue — some will cause you to review, reflect, and
take stock, and others, we hope, will inspire, mo-
tivate and stimulate. What'’s more, starting this
issue, there is a new dimension to the newsletter
that may provide further opportunities for reflec-
tion and development: Learning Learning has
become INTERACTIVE! Or, at least, it will be as
soon as someone clicks on the link to the LD-SIG
blog provided next to the English title, and leaves
a comment or question. As an initial attempt,
links to the blog will be provided for the three
main articles and for the science fiction serial,
The Adventures of Magenta M. We look forward
to meeting you in this common “virtual space”.

Now, as for the contents of this issue, the
Voices section introduces Colin Rundle, an ac-
tive joiner (or welder?) of the Tokyo get-togeth-
ers, and Chikahiro Tsue, who tells us about the
intriguingly named ASQ teachers’ group.

This issue contains three very different, and
very informative, articles. Tanya McCarthy tells
about her job working as an advisor with lan-
guage learners, both offering a glimpse into what
“they” do and into what the rest of us may bear in
mind when advising language learners ourselves.
Atsushi lida reviews and analyses Japanese self-
help guides to learning English beyond the class-
room. The third article, by Isabel Barbosa, gives
an account of a project fostering collaborative
commitment to the development of learner au-
tonomy among language teachers at a Portuguese
secondary school. We are very glad to publish this
piece, which originally appeared in Independence
(Issue 45), the newsletter of IATEFL’s Learner
Autonomy SIG. It is published here with LA-SIG’s
and the author’s permission as part of a recipro-
cal agreement between Learning Learning and
Independence. Please don't forget the link we have
provided for these featured articles.

Kay Irie and Alison Stewart have provided
two great book reviews that you will want to

16(1)2009 =3
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read, for two great books you shouldn’t miss.
Following these, Steve Davies’ sci-fi Adventures
of Magenta M. continues with a humorous yet
thought-provoking swipe at e-learning — and
anything else at hand! Your comments via the
link to the LD-SIG blog would be welcome.

In the Looking Back section, Ellen Head looks
back at the LD Forum at JALT 2007. We also hear
more from recent LD get-togethers, with Kay
Irie and Alison Stewart covering the meetings in
Tokyo and Jim Ronald reporting from Hiroshima.

Finally, as you can see from this issue, espe-
cially the Looking Ahead section - there is a lot
happening: a call for papers for a new LD-SIG
book, an announcement about the next LD
Forum, and two conferences. So look at what’s
coming up — and start planning!

As new lead co-editors for this issue, this was
a steep learning experience for us. But through it
we have come to realize how much this is a team
effort, and would like to especially thank all our
contributors and supporters for their time and
commitment to Learning Learning. Many thanks
to Yoko Wakui, Kay Irie, Etsuko Shimo, Kayo
Ozawa, Stacey Vye, Ellen Head, Alison Stewart,
and Tanya McCarthy who helped us diligently
with numerous translations, proofreading, and, in
some cases, both! And very often at short notice.
We would also like to thank Hugh Nicoll for his
advice and help in setting up the link to the LD
SIG blog. Special thanks also go to all contribu-
tors of this issue who toiled many hours with us
in trying to meet our “requests” Without the co-
operation of those involved, this issue would not
have been possible, and we are indebted to them
for their dedication.

Finally, many many thanks to Malcolm
Swanson for his care and dedication with the
layout and design of this issue of Learning
Learning.

Masuko Miyahara
(MasukoM AT MARK aol.com)

Jim Ronald
(jamesmartinronald AT MARK yahoo.co.jp)

Co- editors

Learning Learning
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> PEOPLE: SELF INTRODUCTIONS

SELF-INTRODUCTION BY NEW MEMBERS
AVN—HCEMN

COLIN RUNDLE

FOUNDATION FOR ADVANCED STUDIES ON
INTERNATIONAL DEVELOPMENT (FASID) /

NATIONAL GRADUATE INSTITUTE FOR POLICY
STUDIES (GRIPS) , JOINT GRADUATE PROGRAM
EMAIL: CRUNDLEAT MARKFASID.OR.JP

I've been interested in LD SIG for quite a while, so I'll use the
occasion of an education-anniversary to introduce myself. It
was exactly 30 years ago that I decided against college and in-
stead signed my indentures as an engineering trade apprentice.
I did not even know what a graduate school was at that time,

so nothing could have been further from my mind than one

day becoming a teacher, preparing graduate students, to study
economics in English, in Tokyo. That is what I've been doing for
nine years now, and with that unlikely beginning I guess it is no
coincidence that I am drawn to a group that emphasises diver-
sity, identity, community, learning by doing, and even the notion of apprenticeship. I really find
the LD SIG very welcoming, supportive, and stimulating, so I look forward to participating more
in the local get-togethers, as well as in the SIG generally. I work in a hectic one-year masters pro-
gram, where I spend a lot of time trying to exploit the mutually constitutive relationship of lan-
guage, content and learning, and convincing others that such a relationship exists. The generous
and knowledgeable members of LD SIG are helping me to develop my ideas, and I look forward
to a lot more productive sharing. And if anyone needs any welding or machinery repairs, ...

A —_— ~
Y-SR
(EZARSEHEEE BERMRAARERAE EEXZERIOS3L)

LD SIGIZLART S Bl 2 R o TWD T, BAD [BFFLEH) ZHEICHCHNZ LIz EBNWE T, FANK
REHEELI P TORENE RSO0 H 2D E30ERIDI ETLRZ, DRI RFREIXE AT
HONBHDERAUTUZ, TNNEE THEIT/RD, REBRAEICIFEEZZ A, HE5NER, BIFE2N
OO ESEAHRICHND > TN ZEITARS EFEBICHEVWERATLE, ZLTIOMHFEITDONTI
ENRBELTZ, TARTRNDIEED EFFORMNEHNE, 71T > T4 T4, 32254, 7332 &ick
%*## | (learning by doing) % [ 261l DAEERZE RYUNTESLD SIGICENN/ZDIMEA TIZANZT T
T, 5% FAEWOBHEGIL ., iR —hL. 2L THIE 52 T<NBLD SIGOO—H)) « S—F 4 > 7 121d
DA A, SIGIEEIEMRICH O EBINML TN T EZ KL AL TWET, R z7Z LW IEMoE L 7oy
SACIETEDZHT, LIS TUVELENHERIHED LIF 2R ERNEL, ZNEELSFALLD
EHEINET, LD SICOE K TR A VN—ZITNOBDEZEHEITTNET, 2NNEHISIC
BIER R MNEE NN TES I EZHEATNE T, T U TE S ADNABEIESE OIS BN R, . .

Please send in your own self-introduction with a photo for the next issue of Learning
Learning in October 2009!
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A DIALOGUE WITH
CHIKAHIRO TSUE OF
GRASSROOTS TEACHERS’
GROUP AsQ (CALTER THE
STATUS QUO"

BTHE LA (BBRE  F4thT
I HBEPER) LDAMPEa
—ASQMIREAICDNT

CHIKAHIRO TSUE (TAURA JUNIOR
HIGH SCHOOL)

EMAIL: TSUEOOOATMARKDREAM.OCN.NE.JP

ELLEN HEAD (POOLE GAKUIN
UNIVERSITY)

IV -AyR (T=IZERKXF)
EMAIL:ELLENKOBEAT MARKYAHOO.COM

SHERNFEENSTALT A N—ELTEESNT
WLEVLIESEE (REAIR B P2ER) NIRNT
B & LT AHD - FE S, Alter the Status Quo (A'S
Q) DREBICEDDDFELETIL Y - ANy R L R—
FLET, STV EHLEELEDAIL DD
Y., KO ASQOZa—AL—¥—05HEL. 1
A HRICEEDZHDTT,

We introduce Tsue Chikahiro, who teaches

at a junior high school in Kumamoto. Tsue
Sensei joined JALT three years ago. Below he
describes how he and others founded a local
teachers study group with the inspiring name
ASQ — “Alter the Status Quo” This report draws
on Tsue Sensei’s ASQ newsletters together with
recent e-mail exchanges with Ellen Head.

Ellen Head: Please tell me about ASQ!

Chikahiro Tsue: ASQ is the name of our study
group, whose main goal is to improve our teach-
ing ability in English education. There are nine
members, mainly junior high school (JHS)
English teachers in the Minamata-Ashikita dis-
trict in Kumamoto Prefecture, but now three
members live outside of this district and are
participating only by writing for the newslet-
ter. ASQ is an abbreviation for “Alter the Status
Quo” and is pronounced as “ask” with the con-
notation that “We can ask each other anything

6 — LEARNING LEARNING 2009 - VOL 16.1

without hesitation,” as we would like to keep
this relaxed and anti-authoritarian atmosphere
in our meetings. If you ask “what aspects of

the “status quo” do you want to alter?” I would
say, altering the status quo is not any special
behavior. Personally I am not comfortable with
my present ability in using English. So I want to
alter myself. Gathering once a month may seem
an easy task, but actually getting to meet is very
challenging for busy junior high school teachers.
We are trying to alter ourselves by discussing
various matters in our regular meetings.

Ellen: How did the group start?

Chikahiro: We have a pre-history prior to be-
ginning ASQ four years ago. It was on the 4th
of December in 2000 when some teachers in the
Minamata dis-
trict voluntarily
gathered to study
English teach-
ing and decided
to keep going
with it. So we
have continued
our study meet-
ings for more
than eight years
in this way. In
2004, a big con-
ference of JHS
English teach-
ers in Kumamoto Prefecture was held in the
Minamata-Ashikita district and all JHS English
teachers here had to contribute to it as staff
members, so we had to stop having our regular
meeting for some months in order to concen-
trate on preparation. After the conference,
which was successful, the members of the for-
mer study group reunited and decided to start
regular study meetings with the newly created
name, ASQ.

The first meeting of ASQ was held in
February, 2005. We set some simple rules at that
time: 1) Anyone can join us any time; 2) Anyone
can leave any time; and 3) Every member has
to be a reporter at least once a year. Four full
years will have passed by this February since
ASQ was created. There have not been so many
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participating members in each meeting, usually
only two to four, but we are proud that we have
continued holding regular meetings and issuing
newsletters every month.

Ellen: What kind of thing do you talk about in
meetings?

Chikahiro: Typical topics at meetings include:
warm-up activities, effective ways to increase
students’ vocabulary, how to enhance students’
motivation, etc. For example, the most recent
topic was “A big change of my teaching style”.

I found that my Small Talk activities and my
lesson style that used a lot of pair-work were
sometimes too stressful for some students. In
my Small Talk activities, there were a lot of
scenes for students to decide what they should
do. In pair activities, students are given a chance
to build positive relationships with their part-
ners, so most of the students liked it, but it may
have been difficult for some types of students
to have to pay attention to their partners during
a lesson. It was my first experience, at least in
my ‘English’ lessons, to see my students rudely
disobey my instructions or even escape from
my classes as an expression of resistance to my
teaching. After discussion with one of my co-
workers who is in charge of the class for handi-
capped students at my school, I have recently
adopted a lesson style in which I control the
flow of the lesson, trying to keep the students’
thoughts in line with the schedule as much as
possible. These strategies have worked very well,
I believe. Now I feel all the students are follow-
ing my lessons, more or less. You can see from
this example the kind of honest and practical
discussion we enjoy at ASQ meetings.

Ellen: This may seem a little abrupt but I would
like to ask you another question about something
that has been in the news recently. What do you
think of recent MEXT policy initiatives such

as teaching “English through English” at high
schools?

Chikahiro: I have not read the new guide-
lines for high schools, but if it is advocating

“English through English” policy, it appar-
ently contradicts the contents of the guide
line for junior high schools. The new guide
line for junior high schools is encouraging
us (junior high teachers) to teach English
sentence structures through comparing them
to Japanese sentence structures. This means, I
think, an “English through Japanese” policy.
This leads to a conclusion that the two sets
of guidelines were made by different groups
of people with very different policies in
English education.

Ellen: Do you think this will have any effect on
junior high schools in the future?

Chikahiro: Yes, I do, but only if this teaching
style is practiced as MEXT expects. I agree
with the teaching method, English through
English, but it has to be adopted from the
first stage to the last. I mean from elemen-
tary school to college this is unrealistic from
the point of view of status quo.

Ellen: I suppose it depends on individual schools
how this will play out in practice. Thank you

for telling me and LD members about ASQ. I
feel that our group shares some of your aims

in relation to free and honest communication
and learner-centered teaching. Since many of
our members are, like me, NESTS working in
Japanese universities we can really benefit from
your perspective.
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DEAR ADVISOR: A
LOOK INTO THE
WORLD OF ADVISING
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TO JOIN A DISCUSSION ON THIS PIECE,
CLICK HERE. *LL6.1 MCCARTHY"

TANYA MCCARTHY
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INTRODUCTION: A PLEA FOR HELP
Dear Advisor

I have to give a presentation at the end of the
semester for my Freshman English class. I don’t
like to speak in front of the class because my
English is not good. But, I try hard. Usually, we
have to present in pairs. This is okay because the
last time, my friend Paddle* helped me. But, this
time, I have to present by myself. Advisor, I feel
stressed. I don’t want to fail the class, but it is re-
ally difficult to stand in front of my friends and
speak English. What should I do?

-Up a Creek*

Dear Up a Creek

I understand how nerve-racking it is to stand in
front of people to give a presentation. It’s great
that you try hard and are eager to do well. That’s
most important! First of all, you need to take a
deep breath and relax. You will perform better
if you feel less anxious. Giving presentations is
not that difficult if you really enjoy the topic. Are
you passionate about the topic? Is it something
you would talk to your friends about in your own
language? Try to imagine talking to your friend
about your presentation, and then practice in
front of the mirror. This should help you to feel
more confident. Maybe you can ask Paddle to
help you? Good luck with your presentation Up a
Creek. If you still have questions, please make a
reservation to see me.

- Advisor

*Names changed to protect the identity of the
learners.

THE ROLE OF THE ADVISOR

Before coming to Kanda University of
International Studies (KUIS) to work as a learning
advisor, I first worked as an Assistant Language
Teacher (ALT) at elementary, junior and senior
high schools and later, as a lecturer at a uni-
versity. As ALT, my role was that of motivator,
‘edutainer” and live tape-recorder. As lecturer,
retained some of my ‘talents’ as an ALT, but my
role switched to more of facilitator of learning
and support for students. Since starting my job as
a learning advisor, I find that I have had to change
hats yet again, but this time it has been a bit more
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challenging trying to adjust to the fit. Over the
past year, I have been asked countless times by
colleagues, “So, what exactly do you do?” As the
position of learning advisor is rather new to the
field of EFL, it has been difficult providing a quick
answer to this question. Many teachers and stu-
dents perceive advisors to be experts across dis-
ciplines and to be able to provide answers to any
problem. Others find us quite useful as resources
when trying to find specific study materials.
However, there is more to the advisor than that of
problem-solver or resource-finder.

The role of the advisor is a complex one, fur-
ther confused due to the variety of terms used
to describe it. Mozzon-McPherson (2002) and
Gardner and Miller (1999) have identified terms
such as ‘facilitator, ‘mentor, ‘counsellor, ‘adviser;
‘helper;, ‘learner support officer’ and ‘consultant;
which have often been used to characterize the
role of the advisor. Regardless of the terminol-
ogy, the central idea is that learning advisors
serve as guides or facilitators of self-directed
learning, usually within self-access systems. This
means, in effect, that the advisor’s job functions
directly correlate with the self-access centre and
in particular, the promotion of learner autono-
my. In our capacity as advisors, we help learn-
ers reflect on their learning, try to narrow their
focus to decide on an achievable goal and then
guide them through a process of self-discovery
towards that goal, so they can become more
autonomous learners. How then should advisors
respond to queries by learners? Do you think
the advisor’s response to the learner’s query in
the letter above was appropriate? Did it help the
learner to exercise more autonomy?

ADVISING 101

The “Dear Advisor” letter is fictional but a clear
example of how NOT to do advising. A letter
format was used to highlight one of the major
problems that advisors currently face, and that
is learners approaching us for a quick one-off
solution to their language learning problems. As
advising usually takes the form of an on-going
dialogue, giving advice through the medium of
a letter in this one-off format is far from what
would be considered the ideal advising situation.
The discourse between advisor and learner is in-
strumental in advising, and is key to unravelling

or deciphering the learning problem. Although
the situation presented in the letter can be seen
as typical of what learners approach us with on a
day-to-day basis, the response given is not reflec-
tive of our role as advisors. First of all, there is
insufficient information on which to give advice.
The response written by the advisor is pretty
general, and with the information presented by
the learner, many other responses were possible.
According to the learner, the problem is that his
English is not good and he feels stressed. The ad-
visor assumed it was a matter of confidence, but
maybe the problem was with his pronunciation,
or lack of vocabulary, or maybe even his inability
to do research and write up a presentation. Here,
we can only guess at the nature of the problem.
However, in order to understand the precise
needs of the learner, it would be best to sit and
have a one-to-one dialogue to get a deeper under-
standing of his learning experience.

Advising is a skill that many teachers have and
use to a certain degree in the classroom. It may
be more difficult within the time allotted to a
lesson, or in a classroom with a large number
of students, but all teachers give some form of
advice: when giving students feedback about
their work, when supporting learners in their
language learning efforts, or when helping stu-
dents to improve specific skills such as writing,
reading, etc. The main distinguishable feature of
advising however is that it is the learner who is
in control of the interaction. Whereas teachers
usually react to a group of learners in a unified,
structured manner (Gardner and Miller, 1999:
180), the advisor is reactive to an individual
learner’s needs and should be prepared to offer
advice on a variety of levels in as non-prescrip-
tive a manner as possible. Using various advising
techniques, advisors can then engage in a pur-
poseful dialogue with learners, helping them to
identify their learning problem and then guiding
them to possible solutions or alternative study
methods through self-reflection.

Let’s examine the learner’s problem again, but
this time putting it into an advising context (See
Appendix 1). This is only a hypothetical advising
situation, but after having a session with an advisor,
the aim is for the learner to leave the session feel-
ing more positive about his learning, to have more
insight into himself as a learner, a clearer focus and
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cro-skills frequently used in advising discourse
(See Table 1). Not all these skills will necessarily
be used during a session, but ideally, the advi-

finally, a concrete goal to work on. This lays the
foundation for a follow-up session where the advi-
sor can check how the learner is progressing.

ADVISING SKILLS
Although not an exhaustive list, Kelly (1996: 95-

sor should try to incorporate most of them into

the discourse. Now, let’s examine the dialogue

in closer detail to see which of Kelly’s skills were

96) provides us with a table of macro- and mi-

employed by the advisor (See Appendix 2).

Table 1: Kelly’s macro- and micro-skills of language counselling

Macro Skills | Description Purpose
Initiating introducing new directions and options | to promote learner focus and reduce
uncertainty

Goal-setting helping the learner to formulate specific | to enable the learner to focus on a man-
goals and objectives ageable goal

Guiding offering advice and information, direc- | to help the learner develop alternative
tion and ideas, suggesting strategies

Modelling demonstrating target behaviour to provide examples of knowledge and

skills that the learner desires

Supporting providing encouragement and rein- to help the learner persist; create trust;
forcement acknowledge and encourage effort

Giving feed- expressing a constructive reaction to to assist the learner’s self-awareness and

back the learner’s efforts capacity for self-appraisal

Evaluating appraising the learner’s progress and to acknowledge the significance of the
achievement learner’s effort and achievement

Linking connecting the learner’s goals and tasks | to help establish the relevance and value
to wider issues of the learner’s project

Concluding bringing a sequence of work to a con- | to help the learner establish boundaries
clusion and define achievement

Micro Skills | Description Purpose

Attending giving the learner your undivided atten- | to show respect and interest; to focus
tion on the person

Restating repeating in your own words what the | to check your understanding and to
learner says confirm the learner’s meaning

Paraphrasing |simplifying the learner’s statements by | to clarify the message and to sort our
focusing on the essence of the message | conflicting or confused meanings

Summarizing | bringing together the main elements of | to create focus and direction
a message

Questioning using open questions to encourage self- | to elicit and to stimulate learner disclo-
exploration sure and self-definition

Interpreting offering explanations for learner experi- | to provide new perspectives; to help
ences self-understanding

Reflecting feel- |surfacing the emotional content of to show that the whole person has been

ings learner statements understood

Empathizing | identifying with the learner’s experience | to create a bond of shared understand-
and perception ing

Confronting surfacing discrepancies and contradic- |to deepen self-awareness, particularly of
tions in the learner’s communication self-defeating behavior
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DISCUSSION

As we can see from the discourse in Appendix 1,
the learner’s problem was not a matter of lack-
ing confidence after all, and so the advice given
to the learner initially may or may not have been
useful. By using a series of elicits (or question-
ing), the advisor was able to help the learner
uncover the real learning problem and help

the learner take steps towards finding a solu-
tion. Although this in itself does not guarantee
success, the learner is more aware of his learn-
ing and has taken steps to becoming a more
responsible learner (Dickinson, 1987; 1992). Of
the eighteen proposed macro- and micro-skills,
more than half were used in the discourse. As
this is only a fictional example, and shorter than
a typical advising session would be, other com-
monly used skills such as initiating, goal-setting
and interpreting were not seen and more prob-
ing questions would have been asked. My sole
purpose here was to introduce readers to the
role of the advisor, and to provide a view into the
world of advising. Basically, the function of the
learning advisor in an advising session is to con-
stantly elicit to help the leaner gain more insight
into his/her learning while at the same time,
avoiding being too prescriptive or direct.

CONCLUSION

Learners cannot be expected to become au-
tonomous learners overnight, but they can be
transformed into autonomous language learn-
ers more quickly by reflecting on their learning
with the help of an advisor. The role of the advi-
sor also has wider implications for life beyond
the classroom, as learners should become more

confident and motivated about their learning
and less dependent on external instruction.
Presently, KUIS is the only self-access centre in
Japan to employ such a large number of full time
advisors. This shows that there remains a strong
belief in the concept of the self-access center

as envisioned by Lucy Cooker seven years ago
and that is to provide a service to help learners
to become more proficient, life-long learners of
English and other languages (Cooker, 2004: 16).
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Appendix 1: A fictional dialogue between learner and advisor

L = Learner A = Advisor

I have to give a presentation at the end of the semester for my Freshman English class.

I don't like to speak in front of the class because my English is not good. But, I try hard.
Usually, we have to present in pairs. This is okay because the last time, my friend Paddle*
helped me. But, this time, I have to present by myself. Advisor, I feel stressed. I don’t
want to fail the class, but it is really difficult to stand in front of my friends and speak

Well, Up a Creek, it's wonderful that you are working so hard. You seem to be very eager

to do well in English. Can you tell me why you are so nervous to speak in front of class?

1.L

English. What should I do?
2.A
3.L I can’t speak English well.

LEARNING LEARNING 2009 - VOL 16.1 — 11
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4. A

5L
6. A

7.L
8. A
9.L
10. A
11.L
12. A
13.L

14. A
15.L
16.

>

17.
18.
19.
20.
21.
22.
23.

S N i T o B S

24.

25.L
26.

>

27.L
28. A
29.L

Do you feel the same when you are speaking Japanese in front of class? Or is it only when
you give presentations in English?

(Thinks about it) um. A little the same. I...I don't like presentation.

(Waits to respond to allow the learner to say more...silence...) Okay. Can you think of a
situation when you are doing a presentation (pause) Okay? Now, can you tell me what
the problem is?

mm, [ don’t remember all the words sometimes. I don’t want to make mistake.
So, you have difficulty trying to remember the words for your speech.

Yes. (silence)

Can you tell me how you prepare for your presentation?

uh? one more?

When you have to speak in front of people, how do you practice?

I, I write down the presentation and memorize it. But I forget words sometimes and get
nervous. Then I have to read the paper and I lose points because the teacher want eye
contact.

So, is memorizing your presentation helpful?
(Thinks) Yes...No...Sometimes it’s difficult

Okay, so memorizing is not very useful to you. Can you think of a better way to prepare
for presentations?

Eh?...eeeh?

What can you do to remember words?

(Silence) ...

(Waits) ...

(More silence) ...

How do you study vocabulary?

I make vocabulary cards and write sentence and I review the cards on the train.

That’s an excellent idea! Can you think of how you can do the same thing for your pre-
sentations?

I write my presentation on cards and study it?

You could do that. But wouldn't it be difficult to write the whole presentation on cards?
(Thinks) eeh?..what should I do then?

Well, how about making note cards?

Note card?
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30. A When I have to give a speech, I find it useful to make small note cards with important
points written on it. This way, I can remember what [ want to say easier. Do you know
what I mean?

31.L Mm, maybe

32. A (Shows learner how to make a note card and demonstrates how to use it) Does this seem
useful to you?

33.L  Ahh. I think useful. I can try.

34.A How about we make one now, okay? (Makes sample with learner using information from
presentation). Now, let’s see if it works for you. Can you do a one-minute presentation
for me?

35.L  Eh? Now?
36. A Yes, just one minute. Use the card for reference.
37.L  (Gives one minute presentation)

38. A (Listens attentively) Well done Up a Creek. Do you think this will help you to remember
words for your presentation?

39.L  mm, I think useful. I will try. I can practice with Paddle.

40. A Sounds good! Please come and see me again and let me know if the note cards helped
you.

41.L  Okay. Thank you

Appendix 2: An examination of the macro- and micro-skills used in the advising session

Line  Skill Comment
2 Supporting The advisor starts of with a positive comment to create trust. Then, im-
Questioning ~ mediately begins questioning to encourage the learner to think about the
problem.
4 Linking The advisor seeks to discover if it is a language problem or an affective is-

sue. The learner’s response does not add much clarity.

6 Attending The advisor waits for the learner to speak rather than filling the empty
Questioning ~ silence. When there is no response, the advisor resumes the same line of
questioning
8 Restating The advisor confirms the problem ensuring that both parties are working

towards the same goal.

10 Questioning  The advisor resumes the line of questioning to try to get to the root of
the problem.

12 Paraphrasing  Simplifying the question but remaining focused on the message. The
learner offers a more substantial reason for not liking presentations than
“My English is not good”

LEARNING LEARNING 2009 - VOL 161 — 13
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14 Questioning The advisor tries to help the learner explore past study habits to see how

Guiding effective they are. It is important for the learner to understand for him-
self if the learning strategy is useful. Only then can he be open to new
experiences.

16 Restating By repeating this, the learner is committing himself to a new or different
Guiding study method. The advisor tries to help the learner develop a new learn-

ing strategy.

18 Questioning  The learner having abandoned his method of learning is at a loss as to
what to do next. The advisor continues the questioning strategy in the
hope that the learner discovers a new way of learning.

20 Attending The advisor gives the learner time to formulate a reply. When there is
still no reply, the advisor tries yet another line of questioning.

22 Questioning  The advisor tries to provide a connection to the learner’s present study
habits and the learning problem, in the hope that the learner can find a
way to study before the advisor makes a suggestion.

24 Giving The advisor acknowledges and praises the effort the learner is making.
feedbadf/ The advisor continues to elicit to try and get the learner to formulate a
Supporting /e strategy
Guiding

26 Supporting Even though the learner has not arrived at a manageable goal, he is
thinking of a new method showing a new self-awareness

Guiding The advisor continues the questioning to encourage deeper thought

28 Guiding As the learner seems to be getting frustrated, the advisor makes a sug-
gestion

30 Empathizing  This shows the learner that the advisor understands and shares his expe-
rience

32 Modeling This helps the learner to understand how to employ the new method

34 Modeling It is important for the learner to leave a session with something concrete.

& It could be just a list of points raised by the learner during the session,

36 but it helps the learner to feel a sense of accomplishment.

38 Attending To focus attention on the learner
Summarizing  To bring the learner back to the main focus of the discourse

40 Conclusion Bringing the session to an end and encouraging the learner to come back

for a follow-up to check progress.
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The aim of this study is to investigate learner

autonomy in the Japanese context through a

survey of Japanese books for English self-study.
The paper begins by reviewing the literature

on learner strategies and learner autonomy be-
fore presenting a survey of 30 self-help guides
to learning English published in Japan. The
survey found that, similar to previous research
on learner strategies, an emphasis on self-
management strategies was a common feature
in all the self-study guides. However, the survey
also revealed that the Japanese self-study guides
shared some approaches that are particularly ap-
propriate for fostering learner autonomy in the
Japanese context. The paper ends by discussing
these approaches and considering measures for
introducing strategy training in Japanese class-
room settings.

INTRODUCTION

English language teaching (ELT) in Japan has
been gradually changing. With a goal, set by the
Ministry of Education, of cultivating ‘Japanese
with English Abilities’ (MEXT 2002), the focus
of ELT has shifted from teaching the grammati-
cal aspects to developing communicative lan-
guage proficiency. However, Japanese teachers of
English in middle and high schools are inclined
to use traditional approaches such as Grammar-
Translation or Audiolingual methods because
they believe that success in the university en-
trance examinations hinges on accurate memo-
rization of vocabulary and discrete grammatical
items rather than language use. The pressure ex-
erted on students and teachers to succeed in en-
trance examinations leads to the situation where
teachers are unwilling to change their teaching
practice and relinquish control over their stu-
dents’ learning and students are also reluctant to
assume control themselves.

At the same time, the fact is that, even in this
environment, some Japanese learners of English
do become successful autonomous learners.
The concept of learner autonomy is very impor-
tant in considering the time currently given to
English education. Classes present some limita-
tions to what students can learn, but autono-
mous language learning ability fostered through
a class is unlimited. Developing learner auton-
omy enables students to be more self-directed
and to understand how they can learn English
by themselves both inside and outside class.

LEARNING LEARNING 2009 - VOL 161 — 15
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From this viewpoint, understanding successful
learners’ strategy use can provide students with
possibilities to gain success in language learning
and more specifically, to learn to listen to, speak,
read, and write the target language for com-
municative purposes even in an unsupportive
environment where English is taught as a means
for passing entrance examinations.

This study starts with a review of research into
learner strategies and considers the importance
of particular strategies for learner autonomy.
Next, a survey of 30 Japanese self-help guides to
learning English is presented and the strategies
for learning that are introduced in these guides
are analyzed and discussed. Lastly, this study
provides suggestions regarding how Japanese
teachers of English can introduce strategy train-
ing in classroom settings.

RELATIONSHIP BETWEEN LEARNER
STRATEGIES AND LEARNER
AUTONOMY

Learner strategies facilitate language learning
and contribute to L2 development. Richards and
Schmidt (2002) state that an L2 learning strategy
is an intentional or potentially intentional be-
havior implemented with the goal of learning. In
addition, Wenden (1991) defines learner strate-
gies as “mental steps or operations that learners
use to learn a new language and to regulate their
efforts to do so” (p.18) and develops her argu-
ment: active or successful language learners are
inclined to be willing to use these strategies in
language learning, but what strategies can be
used varies according to the learner. In short,
strategy use is determined by individual differ-
ences including attitudes, aptitudes, preferences
or learning styles, and it has positive impacts on
L2 learning.

Previous studies have indicated the impor-
tance of developing metacognitive strategies to
foster learner autonomy (e.g. Thanasoulas, 2000;
Wenden, 1991). Wenden (1991) categorizes
learner strategies into two groups: cognitive
(select input, comprehend input, store input and
retrieve input); and self-management (planning,
monitoring and evaluating), and highlights the
significance of developing the latter strategies
to encourage learners to become self-directed.
Metacognitive strategies, which can allow learn-

16 — LEARNING LEARNING 2009 - VOL 16.1

ers to use any appropriate strategies for tasks or
their goals, are regarded as one of the most im-
portant factors in language learning. Success in
learning very much depends on learners having
a responsible attitude toward their own learning
(Sharle & Szabo, 2000). Therefore, learners are
encouraged to develop a sense of responsibility
and have positive attitudes in making decisions
regarding their learning so as to become autono-
mous.

Autonomous learners have a capacity to
use metacognitive strategies and utilize other
strategies appropriate for their purposes in
language learning. Wenden (1991) points out
two attitudes necessary for promoting learner
autonomy: “willingness to take responsibility for
one’s learning and confidence in one’s ability as
a learner” (p.59). As has been mentioned above,
Japanese high school classrooms tend not to fos-
ter these attitudes in students, due to an anxiety
about university entrance examinations which
discourages both teachers and students from
adopting a more learner-centered approach. It is
interesting, therefore, to examine a body of lit-
erature that has been produced in the Japanese
context which advocates autonomous learning.

In this study, two questions will be addressed:

+ Do Japanese self-study guides for English
share a common view of learner strategies
and learner autonomy with that defined by
scholars?

+  What strategies do these guides advocate to
develop communicative language proficien-
¢y in an unsupportive environment where
success depends largely on their individual
efforts and initiative?

SURVEY

In order to investigate the relationship between
learner strategies and learner autonomy, 30 self-
study guides of English were randomly selected
on the basis of the title of books such as ‘this is
how I learned English’ or ‘this is how I mastered
English’ (see Appendix 1). The approaches to
English learning presented in the books were as-
sociated explicitly with the authors who are as-
sumed to be highly successful or communicative
English learners. They had some commonalities
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in their background: they were born in Japan;
they began to study English, in earnest, after the
age of 11 or 12; they had studied English primar-
ily in Japan without studying abroad in English
speaking countries; they had few situations
where English could be used in their daily lives;
and they currently worked using English.

Data were collected by extracting descriptions
of learning styles from each book. Since all the
books were published in Japanese, data pre-
sented in this study have been translated from
Japanese to English. Data analysis consisted of
the grouping of similar descriptions of learner
strategies given by 30 authors and counting how
many of them used each category of learner
strategies so as to clarify common strategy-use
among them.

RESULTS
SELF-FMANAGEMENT STRATEGIES

Table 1 shows the 30 authors’ English learn-
ing approaches. Their approaches varied from
author to author, but all of them reported the
intentional creation of opportunities for them-
selves to use English in their daily lives and de-
scribe how they found their own ways to learn

the language by trial and error. In addition,
almost all authors report becoming responsible
for their own learning by setting up short-term
and long-term goals and keeping a strong mo-
tivation to achieve their goals. In short, a com-
monality among these learners was the use of
self-management strategies in their learning.

Most of the authors seemed to regard lan-
guage learning as a long process, indicating that
they studied English everyday with continuation
and repetition. In a series of learning processes,
they emphasized the significance of keeping a
balance between input and output. Specifically,
one author recommended focusing on ‘input’ in
the early stages of language learning, and then
putting a special importance of generating out-
put of what was learned. In addition, keeping
an equal balance among the four skills of listen-
ing, speaking, reading and writing, rather than
focusing on just one skill was also an important
strategy in their language learning,

Along with these learning approaches, minor
and unique views included: ignoring strange
‘superstitions’ or ‘delusions’ (e.g. it is impos-
sible to learn English without studying abroad
for a long time); or working on English learning

Table 1: Learning strategies in 30 Japanese self-study guides to English (n=30)

Learning Strategies Number
Intentionally creating one’s own opportunities to use English. 30
Finding one’s own way to learn English (with trial and error). 30
Studying English with a strong motivation while setting up short term and long term goals. 26
Studying English every day (with continuation and with repetition). 26
Regarding English study as a habitual action.
Putting a special emphasis on ‘quantity’ rather than ‘quality’ 18
Spend much time on input at the beginning stage and then focus more on output. 17
Keep a balance between input and output in learning
Making errors work. (Studying English without being worried about mistakes) 15
Studying listening, speaking, reading, and writing equally, not focusing on just one 6
skill.
Selecting teaching materials appropriate for one’s own ability by taking TOEFL or 5
TOEIC.
Finding weak points in English learning and resolving. 5
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while imagining oneself as a successful language
learner.

One of the principal findings is that the au-
thors of the self-study guides that were surveyed
all presented themselves as autonomous learners
who have a positive attitude towards language
learning and take charge of their learning. As
the above table illustrates, authors were inclined
to find and apply their own approaches to their
English learning and to study the target lan-
guage with a strong motivation while setting up
not only short-term but also long-term goals in
their language learning. These features mirror
the theory of autonomy and learner strategies:
successful or active learners are those who take
“responsibility for one’s own learning and con-
fidence in one’s ability as a learner” (Wenden,
1991, p. 59). They also support the concept
which considers autonomy as “learner’s internal
attitude” (Usuki, 2002, p.1).

JAPAN-SPECIFIC LEARNING STRATEGIES

While the findings in this study support the
results of previous studies of learner autonomy;,
they also reveal a variety of unique learner strat-
egies or learning approaches among this group
of successful Japanese learners of English which
related specifically to English learners in the
Japanese context (see Appendix 2).

For instance, all the guides advocated inten-
tionally creating situations where they had to
use English for their self-study. This approach is
closely related to one of the typical features of
language learning in EFL Japanese contexts: a
limited opportunity to use the target language in
their daily lives. Textbooks are the primary me-
diator between learners and English in and out
of class, and this limitation restricts their devel-
opment of English proficiency in EFL contexts
(Iida, 2009). A major reason why Japanese learn-
ers have been so dependent on the textbooks is
not simply because the use of textbooks issued
by the Ministry of Education is mandatory in
public schools, but because the content of text-
books (e.g. grammatical structures and vocabu-
lary items) and that of the nationwide university
entrance examination, the National Center Test
for University Admissions, are inseparable.
Hence, Japanese learners must study English pri-
marily using the textbooks to earn high scores
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and pass the examination. From this viewpoint,
it was crucial for authors to find ample opportu-
nities to use English by going beyond classroom
settings and to incorporate their English use into
their lives in order to compensate for the limited
time and opportunity to use the target language.
This perspective is also associated with the con-
cept of ‘quantity’ rather than ‘quality’ in their
self-study. ‘Quantity’ referred to the amount of
time to practice English and thus the word, ‘rep-
etition, ‘continuation; or ‘habit’ was the key to
English language learning.

Self-study guides advocated a positive at-
titude toward language learning. Some authors
studied English by making errors work; others
emphasized the importance of ‘forgetting’ and
developed a recursive process of ‘memorizing-
forgetting-memorizing’ They regarded ‘error’
and ‘forgetting’” as being necessary in language
learning. This approach provides an interest-
ing relationship between autonomous learning
through self-study and English learning in the
classroom. In general, EFL Japanese students are
not allowed to make mistakes in the classroom,
where ‘accuracy’ is much more focused on than
‘fluency, and those who make many mistakes
and cannot memorize grammatical features
are labeled as less successful learners. On the
other hand, the authors of English self-study
books seemed to consider that making errors
or forgetting is a natural process in language
learning which no one can avoid as they try to
improve their language proficiency. That is why
the concept of ‘repetition’ or ‘continuation’ was
important to their learning. In this way, situating
language learning as an on-going process could
allow these authors to take a positive attitude
towards their learning while reducing the degree
of negative feelings regarding mistakes and for-
getting which affect L2 learning.

In addition, some of the self-study books in-
dicated the significance of equally developing
listening, speaking, reading, and writing skills
through maintaining a good balance of the four
skills in self-study. Developing both receptive
and productive skills in self-study was important
to this group of successful learners, because the
English which they had been taught in school
was focused on grammar and translation from
L1 to L2, and language learning was not for
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communicative purposes. For that reason, they
needed to take approaches different from what
was experienced in preparing for high school

or college entrance examinations. More specifi-
cally, many of them attempted the following:

to listen to authentic English (e.g. NHK [Nihon
Hoso Kyokai] radio programs, AFN, FEN, CNN,
BBC, etc...); to read interesting publications (e.g.
Time, Newsweek, Readers Digest, novels, etc...);
and to speak and write English in the same way
as native speakers of English do. In other words,
imitation is also another crucial strategy. Thus,
finding access to ‘authentic’ English and imitat-
ing are the key strategies which could enable
this group of Japanese learners of English to be
successful without studying abroad in English
speaking countries.

SUPPLEMENTING CLASSROOM ENGLISH

Learner strategies which were described in
Japanese books on English study demonstrate
some successful models of English learning.
These models are necessary not only for stu-
dents but for teachers also. Japanese teachers

of English are required to teach English within

a limited context, but it is quite difficult to

teach every aspect of the target language within
the school curriculum. Hence, the concept of
learner autonomy comes to be important, and

it is necessary to teach students what strategies
are available and how the strategies can be used
in language learning. Strategy-training is one of
the crucial perspectives in EFL contexts to en-
courage students to become self-directed. While
Japanese books for English study illustrate effec-
tive learner strategies and learning styles for EFL
Japanese students, teachers should keep in mind
that these strategies are not everything and that
they are not always applicable to every student.
It is, therefore, crucial for Japanese teachers of
English to show students as many strategies as
possible and have them choose ones which are
most appropriate for their own language learn-
ing.

As long as entrance examinations keep pres-
sure on both teachers and students, few people
from either group are likely to think of the de-
velopment of learner autonomy as being actually
desirable and practicable. In addition, it may be
difficult for teachers to change their classroom

practices and approaches to enable students

to become autonomous learners. However, as
this study reveals, there do exist some suitable
learner strategies for developing learner au-
tonomy and some Japanese learners of English
do become self-directed learners even in this
unsupportive environment where English has
been taught as a means for passing entrance
examinations rather than for developing com-
munication skills. Understanding these strate-
gies will provide Japanese teachers of English
with opportunities to gain awareness of the
importance of fostering autonomous learners
and to consider how effectively the teachers can
introduce strategy training in a given context.
Language learning is an on-going process and it
may take a long time for EFL Japanese students
to become autonomous learners; however, it is
crucial for Japanese teachers of English to give
students some clues to become self-directed in
their language learning and help them to de-
velop their autonomy in classroom settings by
extending beyond the perspective that they have
been studying English as a means for passing en-
trance examinations.
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30 AUTHORS' LEARNER STRATEGIES ACCORDING TO THE FOUR SKILLS

LISTENING STRATEGIES

Listening to Japanese radio programs for English learning (e.g. NHK radio program).
»  Listening intensively and gaining awareness of pronunciation, rhythm, and intonation.
» Imitating pronunciations of a native speaker of English.

»  Memorizing structures by listening over and over again.

meaning of each sentence.

» Imitating a MC’s speech acts.

Listening to US radio programs (e.g. AFN, FEN etc...)
+ Listening extensively and focusing on the comprehension of the content rather than the

+ Listening for five minutes a day being aware of ‘what is the main point’ in the content.
»  Being accustomed to rhythm and speed in English speech.
«  Putting an emphasis on speech acts: intonation, speed, pitch, and accent.
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Watching TV programs. (e.g. CNN, BBC, NHK bilingual news, etc...)

+ Trying to get accustomed to speed spoken by native speakers of English while studying new
words.

»  Listening extensively.

Watching Hollywood movies.
+  Watching movies in Japanese once, and then watching them in English without subtitles.
+  Watching same movies over and over again. (Start with subtitles and then take them out.)

Using audio materials sold in book stores. (e.g. ‘English Journal, ‘Hearing Marathon’)
+  Shadowing.
»  Taking the dictation of 100-200 word descriptions listening by repetition.

Listening to US President’s speech

SPEAKING STRATEGIES

Finding opportunities to speak English:

» Attending private conversation school

»  Making friends with native speakers of English and talking to them.

+  Practicing a conversation with Japanese friends who have the same proficiency levels.

+ Trying to continue to speak English ignoring correct use of grammar or pronunciation.

Talking to oneself

+ Imagining a specific situation and a person with whom he/she talks.

o Talking to a wall with consideration of contexts.

+  Being conscious of situation, human relationship, and function of language.

+  Asking oneself ‘how do you say in English, and answering the question in daily life.

Imitating the way native speakers of English speak.
»  Observing speech acts of native speakers of English.

» Imitating speech acts by asking colleagues from English speaking countries to teach correct
pronunciation and its mouth shape.

Reading aloud of textbooks

»  Dutting a special emphasis on accurate pronunciation.

+ Listening to radio program and practicing, by repetition, basic structure of sentences.
+  Reading aloud of textbooks used in a middle school and memorizing structures.

»  Reading aloud for thirty minutes a day, and trying to change one’s facial expressions, or voice
tones depending on the content of the reading.

+  Continuing to read aloud of favorite sentences until he/she memorizes them.

Describing a situation in English.
+  Explaining, to oneself, what he/she is doing right now (e.g. cooking)

+  Describing somebody’s behavior or what is seen in a specific situation.
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Karaoke training
+  Imitating how a musician sings a song and improving his/her habits in speaking English.

»  Being aware of liaison or rhythm rather than speed in songs.

Tape-recording one’s speech and comparing it to that of native speakers of English

» Improving pronunciation by recognizing the difference between his/her speech and that of
native speakers of English.

Debating

+  Being conscious of logic in speaking English.

READING STRATEGIES

Reading interesting or favorite books:

+  Trying to comprehend the content in English without any process of translating.

+  Reading interesting essays or articles extensively.

+  Focusing on the content, not grammar.

»  Considering a balance between intensive and extensive reading depending on learning stage.

+ Reading same articles twice: Trying to understand the summary (top-down approach) in the
first reading; and then checking the content word by word (bottom-up approach).

+  Guessing meanings of new words

Reading newspapers or magazines

+ Trying to read English sentences, as they are, without translation to Japanese.

»  Trying not to read articles with Japanese translation.

»  Guessing meanings of new words from the context, and looking at them in the dictionary.
+ Reading an article a day and writing a short summary.

+ Reading a newspaper every day.

+  Reading Readers Digest for ten minutes every night before going to bed.

Reading English poems or short stories

WRITING STRATEGIES

Imitating writing styles of native speakers of English
+  Practicing writing with imitation of writing formats (e.g. business letters)

+ Increasing repertoires of writing via email exchange with native speakers of English.

Emailing Japanese friends in English

»  Being aware of writing extensively without being worried about making mistakes.

Keeping diaries in English

+ Having somebody (Japanese as well as native speakers of English) check one’s writing.

Writing one’s argument about some topics.

Working on free writing about one’s interests.

Studying writing patterns by reading many English articles, and increasing writing reper-
toires.
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PEDAGOGY FOR AUTONOMY - A
MATTER OF ENTHUSIASM

The development of learner autonomy has been
one of my professional priorities since 1993. If
it is true that I had been a “restless” secondary
school teacher of English and German for about
18 years, I must admit that getting acquainted
with the theory and practice of pedagogy for
autonomy (see Barbosa, 2008) didn’t make

me a more “tranquil” teacher. In fact, broader
horizons stimulate the need to go further, and
the further you reach, the more you realise

how much there is to be explored. In my case,
personal and professional growth has been the
rewarding result of this process of permanent
search.

Trying to implement a pedagogy for autono-
my, either as a language teacher or as a teacher
educator, means focusing on the Other, which
necessarily implies looking at practice in a more
(self-) critical way. As you teach how to learn,
you learn how to teach, developing your own
autonomy while trying to help your students be-
come more autonomous learners and citizens.

In this process, I have learnt that autonomy
development is a collaborative endeavour, rather
than a matter of independence, and the more
I have grown, the more I have needed to share
knowledge and experience with others. This has
been a source of enormous professional satisfac-
tion, and after 33 years of teaching practice I feel
as enthusiastic as at the beginning of my career,
because I know that I am still growing, and I am
in good company.

AUTONOMY DEVELOPMENT - A
MATTER OF COLLABORATIVE
COMMITMENT

After working as a Foreign Language Teaching
Methodology teacher and teacher educator at
the University of Minho for 13 years, I returned
to my former secondary school as a teacher of
English. Although I hadn’t lost contact with the
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school reality, as a supervisor of student teach-
ers in training, I was aware of the new challenges
of this change in my professional life. It was the
same school, but school wasn’t the same as in
1994. Neither was I, and my previous experience
in the field of pedagogy for autonomy made me
feel the need to give continuity to the work I had
been involved in at the university. I started im-
plementing aspects of pedagogy for autonomy
with my 10th year students, but knowing that
my individual action would bring about very
limited results, I designed a collaborative project
that might involve other colleagues, from other
disciplinary areas.

The project, whose objectives were (i) to
promote the integrated development of compe-
tences, (ii) to promote practice coherence, with
reference to curriculum objectives, and (iii) to
promote professional dialogue, was approved by
the School Pedagogical Board' and became part
of the School Annual Plan of Activities. All 10th
year teachers were informed about the initiative
at the end of the first term, but some teachers of
other levels heard about it and came to me ask-
ing if they could join the project. So, this made it
possible to form a multidisciplinary group of 20
teachers (including 11th and 12th year levels) in-
terested in experimenting what for most of them
was a new pedagogical approach.

In January 2008, we started working as a
group, and the first meetings were dedicated to
the discussion of the concept of autonomy and
some forms of operationalising it. I shared some
of the materials I had designed for my classes,
and some of these were analysed according to
parameters of pedagogy for autonomy (Vieira,
2001: 97-100) (see Appendix 1). Some colleagues
adopted or adapted some of the examples pro-
vided, while others designed their own materi-
als, according to the aspects they decided to
focus on.

In the English teaching context, the teachers
involved in the project experimented different
strategies, aiming at the integrated development

1  This Board is formed by the Head of
the Executive Board and all Department
Coordinators, who approve the Annual Plan
of Activities, in accordance with the School
Educational Project.
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of the communicative and learning competenc-
es. Although most of the things we did — engag-
ing the learners in systematic experimentation,
reflection, negotiation and regulation practices
— were not extraordinarily innovative, they were
new to most students, and are not part of most
teachers’ practices in our educational context.
Therefore, I thought that our project deserved
disseminating more widely, and I invited two of
my colleagues to make a joint presentation at the
annual conference of the Portuguese Association
of Teachers of English, which was held in May;
in July, a Maths colleague accepted my invita-
tion to present with me at the GT-PA (Working
Group-Pedagogy for Autonomy) conference at
the University of Minho. A Philosophy colleague
couldn’t be present, but I represented her, mak-
ing reference to a paper (Barbosa & Cerqueira,
2008) we had written for “Cadernos 5”2, which
was distributed to all conference participants.
We got very positive feedback from colleagues,
who saw this project as an extension of GT-PA.
However, these colleagues, who came from
other schools, found the project a good idea, but
considered it difficult to put into practice, not
only because there is no culture of collabora-
tion in our schools, but also because it hasn’t
been easy for teachers to cope with all the recent
changes imposed on them by the Ministry of
Education.

At the end of the school year, the project was
very positively evaluated by the team members,
and all the respondents to the evaluation ques-
tionnaire (see Appendix 2) stated their willing-
ness to continue this work, despite the difficul-
ties they had experienced and modest results
achieved.

In October we organised a public seminar to
inform the whole community about our work.
The seminar was open to all the school teach-
ers, students, the representative of the Parents
Association, and teachers from all the other sec-
ondary schools in Braga. To make this seminar
not only informative but also formative, I invited
my friend Fldvia Vieira to make a presentation
on the theme of our project, which she kindly
accepted to do. And as students are at the centre

2 “Cadernos” is a GT-PA publication, which
includes articles, papers and teaching mate-
rials authored by members of the group.
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of the whole process of autonomy development,
we thought we should give voice to some of
those directly involved, but only two accepted
the challenge to participate. They took it very
seriously and appreciated the chance to express
their opinions on pedagogical matters in public.
Their presence was considered one of the strong
points of the seminar, and some of the teachers
didn’t miss the opportunity to get the students’
perspectives on the project. The students’ views
confirmed our belief that a learner/learning-
centred approach is a valuable means to foster
their success as learners, mainly if teachers work
in a concerted way.

We'll try to repeat the experience, engaging
as many students as possible, both as present-
ers and as participants, because their voices can
have a stronger impact on the most sceptical
members of the audience.

PEDAGOGY FOR AUTONOMY TOWARDS
EDUCATIONAL SUCCESS - A MATTER OF HOPE

We are aware that this project is just the
beginning of what may become an important
change in our professional life, and in the aca-
demic life of our students. As many of these
have started realising that they do play the most
important role in the learning process, we all
have become aware that it is up to us to give
them this chance.

After the seminar, a few more colleagues
became members of the team. This gives us
reasons to hope that it is possible to swim
against the tide of professional demotivation
and dissatisfaction, making it easier to promote
learner and teacher autonomy. We have come to
understand this as “the competence to develop
as a self-determined, socially responsible and
critically aware participant in (and beyond) edu-
cational environments, within a vision of educa-
tion as (inter)personal empowerment and social
transformation” (Raya et al., 2007: 1).
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APPENDIX 1

PLANNING AND EVALUATING A
LEARNER DEVELOPMENT ACTIVITY

*GUIDING QUESTIONS*

The following questions aim at helping teachers
plan and/ or evaluate a Learner Development
Activity (LDA), i.e. any activity that seeks to
develop learning competence (willingness and
ability to learn = readiness to manage learning).
Sections A-C refer to general characteristics of
the LDA; Section D focusses on the learners’
roles in accomplishing it; Section E is a self-
regulation checklist for the teacher who seeks to
develop a pedagogy for autonomy.

A. TRANSPARENCY/EXPLICITNESS

+  WHAT: What aspects of the learning com-
petence are involved in the LDA?

+  WHAT FOR: What are the LDA aims/ pur-
poses?

o WHY: What is the rationale of the LDA?

+  HOW: What tasks increase the learners'
willingness and ability to learn? How ex-
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plicit are the answers to the above questions
in the learning material? Are there strategies
to compensate for lack of explicitness?

B. INTEGRATION

o Isthe development of learning competence
articulated with the development of com-
municative competence, i.e. does the LDA
comprise both learner training and language
training as integrated purposes?

+ In case the LDA solely focusses on the
learning competence, what strategies are
used to increase the learners’ perception of
the relevance of the activity in terms of lan-
guage improvement?

C. APPROPRIATENESS TO CONTEXT/
MEANINGFULNESS

Does the LDA...

« require a diagnosis of the learners’ readi-
ness to accomplish it?

»  Does it respond to the learners’ character-
istics, interests and needs?

+ Does it build on the learners’ previous
knowledge and experience?

+  provide authentic and useful learning ex-
periences?

« involve competences that can be trans-
ferred to other learning situations?

»  promote progress in the learners’ learning
competence?

D. LEARNER ROLES TOWARDS SELF-DIRECTION

LDAs may involve learners in a variety of roles.
Each LDA should have a particular focus. The
questions below may help you to determine it.

REFLECTION

Does the LDA allow the learners to develop
language awareness?

+  Formal properties of language
«  Pragmatic properties of language
+  Sociocultural aspects

Does the LDA allow the learners to develop
learning awareness?
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+  Sense of agency (self-control, self-esteem,
self-confidence)

«  Attitudes, representations, beliefs
»  DPreferences and styles
» Aims and priorities

+  Strategies (cognitive, metacognitive, stra-
tegic, socio-affective)

«  Tasks (focus, purpose, rationale, de-
mands)

» Instructional/ didactic process (objectives,
activities, materials, evaluation, roles, ...)

EXPERIMENTATION

Does the LDA allow the learners to experi-
ence learning strategies?

« Discover and try out learning strategies
in class

+  Use learning strategies outside class

+  Explore (pedagogical/ non-pedagogical)
resource materials

REGULATION

Does the LDA allow the learners fo regulate
learning experiences?

+  Monitor/ evaluate attitudes, representa-
tions, beliefs

+  Monitor/ evaluate strategic knowledge
and ability

+  Assess learning outcomes and progress
+ Identify learning problems or needs

+  Setlearning goals

»  DPlan their learning

+  Evaluate the instructional/ didactic pro-
cess

NEGOTIATION

Does the LDA allow the learners fo co-con-
struct learning experiences?

+  Work in collaboration with peers
+  Work in collaboration with the teacher
»  Take the initiative, choose and decide

E. TEACHER ROLES TOWARDS LEARNER SELF-
DIRECTION

The following questions may help teachers be-
come more aware of their readiness and roles in
developing a pedagogy for autonomy. Although
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the ideal answer to the questions is YES, no
teacher is an ideal teacher. In this sense, the
checklist should be understood as a self-devel-
opment instrument rather than an assessment
tool. You may select or add questions which are
more appropriate/ relevant in your own profes-
sional situation.

AMIWILLING TO...? AMIABLE TO...?

»  Understand what is involved in language
education and its role in school curricula

+  Understand the theory and practice of a
pedagogy for autonomy (assumptions and
principles; methodological approaches; re-
search studies)

+  See teaching as an inquiry-oriented, ex-
ploratory profession as situations are often
unique, uncertain and problematic

+  Challenge routines, conventions and tradi-
tions (be subversive if necessary)

»  Share my personal theories and practices
with peers

»  Encourage the learners to be critical to-
wards social and educational values and
practices, and involve them in finding com-
mon solutions which seem appropriate
(though not necessarily ideal)

»  Share responsibilities and decisions with the
learners

+  Share my pedagogical beliefs with the learn-
ers

o Accept the fact that the learners may not
share my own expectations, opinions or
beliefs, and that it is not always easy or even
desirable to reach a single conclusion or
point of view

« Articulate the personal dimensions of learn-
ing (individual expectations, needs and in-
terests) with the social/ interactive nature of
the classroom culture

»  Foster interaction where everyone has the
right to speak and to contribute towards the
co-construction of meanings

+  Collect learner data so as to understand
learning processes and their evolution (eg.
through observation, questionnaires, dia-
ries, interviews, checklists, etc.)

+ Analyse learner data to find relevant cues to
improve teaching and learning

+  Find ways to take learning competence into
account when assessing the learners (eg.
through self-assessment)

s 402849
.— EscoLA SECUNDARIA SA DE MIRANDA
Direccado Regional de Educagéo do Norte

APPENDIX 2

PEDAGOGY FOR AUTONOMY AND
EDUCATIONAL SUCCESS - WHAT
RELATION?

QUESTIONNAIRE

The aim of this questionnaire is to collect data
that may enable us to make a global evalu-
ation of the work done within our project.
Please give a sincere answer to all the ques-
tions

A. What motivated you to join this project?

B. To what extent have you got involved in the
work done so far? Choose (X) the statements
that best correspond to your personal case:

1. Team meetings

Took part in all the meetings.

Took part in some meetings.

Took part in only one of the meetings.
Didn’t take part in any meetings, but kept
informed about what was discussed there.

2. Pedagogical intervention

Designed didactic materials focused on the
learning process.

Adopted/adapted materials used by col-
leagues.

Implemented strategies/activities focused
on the learning process
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If you have chosen any of these statements,
please give examples of the main focus of the
work done with the learners.

3. Peer-collaboration

Shared materials/experiences with team
members

Shared ideas with colleagues about peda-
gogical issues, within the project.

Other forms of collaboration:

C. In ascale from 1 to 5, indicate your degree of
satisfaction about the project. Justify your an-

swer briefly.

1 — very dissatisfied 2 3 4 5 — very satisfied

D. Name what you consider to have been the
positive and negative aspects of the project.

« DPositive aspects:

»  Negative aspects:

E. Would you like to give continuity to this work

in the coming year?

YES NO

What do you suggest, in order to better meet the

project objectives?

Thank you for your collaboration!

Isabel Barbosa
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ANSWERS TO THE QUESTIONNAIRE
(N-16)

A. Reasons for joining the project

+ improve practice / increase knowledge
about pedagogy for autonomy

« share/confront practices

+ need for collaborative work

+ reflect on pedagogic issues

« improve learners’ active involvement

+  curiosity/ interest in new approaches and
innovative strategies

+ participate actively in a relevant and useful
school project

B Personal involvement

1. Meetings
« took part in (almost) all the meetings (8)
« took part in some meetings (7)
+ took part in one meeting (1)

» didn’t go to any meeting but kept informed
about the work done (0)

2. Pedagogical intervention

» Designed learner development materials

(3)

» Adopted/adapted materials used by
colleagues (12)

» Implemented learner development
activities/strategies (8)
3. Peer-collaboration

+ Shared materials/experiences with team
colleagues (7)

» Exchanged ideas with colleagues about
pedagogic issues (12)

C. Degree of satisfaction
o 1—very dissatisfied (0)
o 2—dissatisfied (1)

o 3—neutral (3)

o 4—satisfied (6)
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o 5—very satisfied (4)

N.B. One response was halfway between satis-
fied and very satisfied; one response was blank.

Justifications (positive)

+  “this project ‘made me’ stop to think and
change attitudes”

+ enriching project
+ fillin ‘theory gaps’

» sharing of concerns, experiments and ma-
terials

»  personal growth

+  opportunity for critical reflection (on teach-
ing and learning practices)

Justifications (negative)

« difficulties to meet

« unclear understanding of objectives

+ irregular participation of team members

+ low personal involvement

D. Evaluation

Positive aspects

+  sense of ‘not being alone’
+  team work

+ informal working atmosphere/ good inter-
personal relationship

o sharing of pedagogic experiments, ideas,
materials

+ meeting colleagues from different disciplin-
ary areas

+ theoretical support

+  ‘waking up’ for innovative approaches/ need
to innovate

«  project coordinator’s role (enthusiasm,
availability, sensitiveness, commitment,
competence, patience)

Negative aspects
+ late start
o lack of time for meetings

+ meetings after classes (low motivation and
productivity)

+ unclear understanding of objectives
o “tiredness”

+ time management

E. Willingness to continue

e Yes: 16
« No 0
Suggestions

+  start activities at the beginning of school
year

+ early action planning
+  clearer definition of objectives
+  definition of common goals

+ inclusion of the project in the teachers’
timetable

+  better coordination among team members
+ more time for the project

« inclusion of more teachers from other disci-
plinary areas

» more sharing of materials

« more motivation and commitment on the
part of team members

+  more materials production
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We all know second language learning is a long
and winding process that requires a tremendous
amount of time, effort, and energy. Many learn-
ers simply give up before they reach the level
they hoped to attain. Knowing that there is no
magic in language learning, whenever we meet
someone who is fluent in their second (or even
third or fourth), we still can’t help but wonder
what their secret is. So when I saw the title,
Lessons from Good Language Learners (2008), I
couldn't resist believing that book might reveal
a formula or two that those successful learners
secretly use.
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The book commemorates the 30th anniver-
sary of Joan Rubin’s seminal 1975 article: What
the ‘good language learner’ can teach us. The
article was essentially an inventory of learning
strategies used by good language learners that
Rubin discovered through observation. The idea
of identifying common characteristics of good
learners and trying to nurture them in less suc-
cessful learners was a revolutionary concept at a
time when SLA research was still predominantly
focused on instructional methods. Rubin’s ar-
ticle contributed not only to the development
of studies on learning strategies and to the ex-
ploration of individual difference factors such
as metacognition, motivation, and beliefs, but

also generally to the shift of research interest in
the field from teaching to learning. According to
Carol Griffiths, the editor of the book, the aim of
Lessons from Good Language Learners (2008) is
to look at the development of various research
areas that relate to the concept of ‘good language
learners’ in the 30 years since Rubin’s article first
appeared and to find common threads in the
current findings as well as to suggest directions
for future research.

The book is divided into two sections.
Following the prologue by Andrew Cohen and
some opening reflections by Joan Rubin herself,
Part I examines 11 learner variables; motivation
(Ema Ushioda), age (Carol Griffiths), learn-
ing style (Carisma Nel), personality (Madeline
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Ehrman), gender (Martha Nyikos), strate-

gies (Carol Griffiths), metacognition (Neil J.
Anderson), autonomy (Sara Cotterall), beliefs
(Cynthia White), culture (Claudia Finkbeiner),
and aptitude (Leila Ranta). Part II deals with
learning variables: vocabulary (Jo Moir and Paul
Nation), grammar (Margaret Bade), functions
(Zia Tajeddin), pronunciation (Adam Brown),
listening (Goodith White), speaking (Yasushi
Kawai), reading (Karen Schramm), writing
(Louise Gordon), teaching/learning method
(Carol Griffiths), strategy instruction (Anna Uhl
Chamot), error correction (Michael Roberts
and Carol Griffiths), and tasks (Joan Rubin and
Patricia McCoy). The book ends with a help-

ful summary by Rebecca Oxford and Kyoung
Rang Lee. The content coverage is extensive
and the contributors are well balanced with big
names and fresh faces from various parts of the
world including countries such as Germany,
Japan, Korea, Mexico, Iran, and South Africa.
Each chapter starts with a development and
overview of the particular learner or learning
factor, and moves on to explain buzz words or
key concepts, or an actual study, implications for
teaching and learning, and questions for further
research. In the conclusion to each chapter, the
authors comment on findings common among
good language learners or how the construct fo-
cused on in the chapter relates to good language
learner studies.

I will limit my review on Part I as the learner
variables discussed are of great interest to most
SIG members. I think most people would agree
that anybody can reach a certain level of attain-
ment in an L2 as long as they are motivated and
persistent. I believe that the issue of motivation
is not which type of motivation (i.e. integrative,
instrumental, intrinsic, or extrinsic) is most
frequently observed among successful learners.
Rather, it concerns how learners themselves find
personally meaningful motivation and cope with
its inevitable decline over time. Naturally, mo-
tivations that drive them should be individually
different. From the first chapter on motivation,

I was reassured of my belief by Ushioda. The
key issue she discusses is motivational self-
regulation which refers to the skills and strate-
gies learners use to get their motivation on line
again. She argues that good language learners
develop these skills. I was also encouraged by

the chapters on such learner factors as autono-
my, and metacognition in which the authors rec-
ognize that good learners can also vary in these
aspects. Furthermore, flexibility seems to be the
key to successful language learning for factors
such as learning styles, strategies, and beliefs.
Nel, Griffiths, and Anderson are more or less in
agreement that it is not a matter of what good
learners have but how flexible they are in using
them to regulate their own learning.

Overall, the uniformity of the organization
across the chapters is easy to follow and the re-
view of the research on each factor is skillfully
summarized. The coverage of topics is extensive.
Lessons from Good Language Learners func-
tions as a good introduction to current findings
and directions of research in language learning
and instruction. However, one thing that con-
cerned me while I was reading the book was that
I kept wondering whom we are referring to by
the expression, good language learners. Each au-
thor seems to use the concept differently and the
agreement on the loose concept seems to be tak-
en for granted, as there was no discussion of the
term itself or a definition set at the beginning of
the book. For some, good language learners are
those who have scored high on proficiency tests,
and for others, those who continue to make ef-
fort and progress regardless of their current
attainment level. However, what many chapters
suggest is that good learners are successful in
individually different ways. The key is in the flex-
ibility that learners bring to bear and exploit in
the process of language learning. It is their abil-
ity to mix-and-match what they know and have
in order to maximize their learning in a way
that makes most sense to them consciously or
unconsciously. If so, we should define successful
learners are those who are aware of their learn-
ing and who can (and do) take control of their
learning. So, the magic is autonomy! I should
have known! After reading the book, I became
even more convinced of the importance of our
role as classroom teachers in helping learners
become more autonomous.
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What is it that makes some bilingual schools
better than others? In an age when many par-
ents in Japan, both Japanese and non-Japanese,
are considering bilingual education for their
children for a variety of reasons, this is an im-
portant question. In her new book, Language
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and Education in Japan: Unequal Access to
Bilingualism, Yasuko Kanno contends that
teaching methods and resources on their own
do not account for the relative success of some
bilingual schools over others. The idea she pres-
ents is “that schools have visions of imagined
communities for students, which explicitly or
implicitly guide their pedagogical practices”
The concept of ‘imagined communities” has
proved to be extremely fruitful for researchers
who see identity as a key factor in the process

Unequal Access to Bilingualism

of language acquisition. First used by Benedict
Anderson (1991) in his study of the mechanisms
that originally contributed to people’s sense of
a national identity, the term was adopted by
Bonny Norton in her seminal work, Identity
and Language Learning (2000), which exam-
ined the language development of immigrant
women in Canada. Kanno has worked closely
with Norton, co-editing with her a special is-
sue of the Journal of Language, Identity, and
Education, entitled Imagined Communities
and Educational Possibilities (2003), in which
an article describing this research on bilingual
schools first appeared. Both Norton and Kanno
draw significantly on the work of the French
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social theorist, Pierre Bourdieu, in particular,
his post-Marxist notion that language is a form
of cultural and symbolic capital (Bourdieu &
Passeron, 1990). Concentrating on individuals,
Norton shows that many immigrants are denied
access to the kind of participation that they
need, not only to develop their language skills,
thus enhancing their symbolic capital, but also
to become active members of the new society.
Similarly, Kanno seeks to show how schools, far
from offering all children equal opportunities to
succeed, tend instead to reproduce the class dif-
ferences into which they are born. Schools take
it for granted that their students are destined

to live at a certain socioeconomic level and it is
around these expectations that they shape their
teaching practices.

There is perhaps nothing new in the critical
notion that schools tend to perpetuate rather
than eradicate class differences. What is new,
and what makes this book such a fascinating
read, is the wealth of experience, detail and in-
sight that emerges from her ethnographic study
of five bilingual schools in Japan. Eschewing
more distant approaches, Kanno spent several
months attached to each institution, observing
classes, talking to teachers and parents, playing
with the children, and experiencing the nitty-
gritty of day-to-day life at each school.

The five schools she studied are markedly dif-
ferent in many respects, and Kanno devotes a
full chapter to each one. The first, which she
calls Nichirei Immersion School (all the schools
are anonymised), is a private school that offers
a partial English immersion program to chil-
dren in the Japanese mainstream. Although the
school aims to provide children with high-level
English proficiency and intercultural under-
standing, these children are aiming for univer-
sity in Japan, and the pressure to succeed in the
competitive entrance examinations increasingly
takes priority over English immersion. The
second is Zhonghua, a Chinese ethnic school,
mostly catering to the children of Chinese im-
migrants in Japan. Although the socioeconomic
class of most parents at Zhonghua may not be
as high as that of Nichirei, the school envisions a
future for its students as a bridge between China
and Japan. Brought up in Japan, children are
nevertheless encouraged to learn about China’s

traditions and history and to identify them-
selves as instrumental in its future as a growing
world economic power. The third school, Hal
International, is the most expensive of the five
schools, and is the school of choice for many
international diplomats and businesspeople, as
well as wealthy Japanese. The schools shares a
vision of its students as members of the global
elite, where English proficiency is crucial, but
proficiency in other languages, such as Japanese,
is seen as an added advantage. At this school,
the mothers of the Japanese children play a ma-
jor role in supplementing the school’s teaching
of Japanese to ensure that proficiency levels in
English and Japanese remain equally high.

Further down the social scale, two public
elementary schools, Sugino and Midori, cater
to relatively large numbers of immigrant chil-
dren, but have a markedly different view of the
merits of bilingualism. Whereas the first three
schools in the study all pursue an ideal of addi-
tive bilingualism, both Sugino and Midori seem
to view the children’s L1 as an impediment to
integration in Japanese society. Sugino, in fact,
claims to value cultural and linguistic diversity
amongst its children, but in practice, Japanese
only is encouraged, seemingly often at the ex-
pense of the children’s L1. The final school in
the study, Midorij, is located in an area with a
large Brazilian population, many of whom are
viewed as migrant workers, rather than perma-
nent residents. With little communication be-
tween teachers and mostly working parents, the
well-meaning and often highly skilled teachers
try to encourage the children’s integration into
Japanese society, but in the cases where they
seem not to succeed, console themselves with
the assumption that these children will in any
case probably return eventually to their home
country.

One of the weaknesses of the comparative ap-
proach that Kanno adopts is that it constructs
the erroneous premise that all five schools offer
a bilingual education, whereas in fact, the two
elementary schools do not purport to do so at
all; rather, they try to provide L1 support so as
to facilitate children’s acquisition of Japanese.

It could also be argued that Nichirei and Hal
International School also do not claim to offer
a balanced bilingual education. From the junior
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high school on, Nichirei devotes far more time
to study in Japanese, and the students for their
part, seem increasingly reluctant to speak any
English at all. Hal International, on the other
side of the coin, is English dominant. Although
all non-Japanese students and are expected

to speak Japanese in their Japanese language
classes, overall at this school the onus is on the
Japanese students to exhibit the same level of
English proficiency as their non-Japanese peers,
rather than the other way around.

The most impressive school in this study, and
the only one which does indeed appear to live up
to its claim to offer a truly bilingual education, is
Zhonghua Chinese Ethnic School. Contrary to
the assumption that money (or economic capi-
tal) provides access to cultural or symbolic capi-
tal, Zhonghua is a school which struggles finan-
cially and lacks many of the resources enjoyed
by Nichirei and Hal. Despite that, this is a school
whose teachers share a common and firm pur-
pose in developing high levels of proficiency in
two languages. Significantly, three generations of
its graduates now serve as teachers, suggesting a
degree of commitment, or to use Norton’s term,
investment, in the school and in the Chinese
community that surely exceeds what would be
possible in most other schools.

In the final analysis, it matters little whether
the five schools do or do not provide a bilingual
education, for the implications of Kanno’s study
extend far beyond the specialized schools she
describes in her book. If identity matters in all
instances of language learning, then questions
about our own and our students’ visions of their
imagined community, and about the pedagogical
practices we adopt to help them to realise them,
are well worth asking.
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“That was a lovely meal”

“You can’t go wrong with fillet steaks unless
you overcook them. Fancy a nightcap?”

“Yes, that would be nice”

Dexter and Magenta got up from the table,
walked to the Lounge Bar, and sat down on
comfortable chairs.

Dexter ordered a malt whisky and a brandy.

“Here’s something for you,” Magenta said,
reaching into her handbag, taking out a gift-
wrapped parcel, and handing it to Dexter.

“Thanks very much, ” Dexter said, smiling.
The birthday present was a paperback book

entitled: “Eats, Grunts, and Leaves”. Dexter
flicked through a few pages, curiously. “What’s
this about?”

“It’'s about how to deal with teenagers. Your
son is fourteen now, isn’t he?”

“Yes, it seems only yesterday he was a baby.
Now he’s growing a moustache”

“Really?”

“Well, he’s got a few straggly hairs at the cor-

ners of his mouth; I suppose I'll have to talk to
him about shaving... and all the other stuff”

“I'm sure you'll find plenty of good advice in
the book.”

“Thanks again,” Dexter said. “Now, how did
your trip to Thrallan go? I expect e-learning was
a hard sell. Did Nazgul College decide to buy
any computers?”

“The journey took nearly two months; by the
time I got there my skin was horribly puffy and
flaky. I should have traveled in a cryo tank”

“And risked a pulmonary embolism? Forget
about economy class skin syndrome, the flight
crew might have found you dead at the bottom
of your tank.

“You're exaggerating”

“Maybe, but there’s no sense in taking un-
necessary risks on long-haul flights. So tell me
about the Thrallanite students. How was your
presentation? Are they interested in e-learning
at all? Did you manage to convince them?”

Magenta flashed a triumphant smile.
“Absolutely. The college bursar has ordered
100 personal computers, the latest models, and
wants them shipped out immediately”
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Dexter looked surprised. “Are you serious?”
“Yes”

“But I thought the Thrallanites had moral ob-
jections to technology”

“That was just a hangover from the Missionary
Era. Things are different now”

“Really? When did they change?”

“How much do you know about the history of
the planet?”

“Tust a little. The missionaries were the first to
visit, weren't they?”

“Yes, but the Thrallanites weren't interested in
the word of God; all they really wanted was the
food the missionaries brought with them”

“Really? What kind of food?”

“Cans of meat. Once the Thrallanites got a
taste for preserved meat they were totally ad-
dicted”

“I see... but what’s that got to do with them
not liking computers?”

“Along with the Bible-readings, prayers, and
happy-clappy Jesus songs, the missionaries in-
sisted that computer technology was the Devil’s
work”

Dexter laughed. “Those fanatics — it all started
with that blockbuster movie ‘Porn Wars, didn’t
it?”

“Yes, all that raunchy business was just too
much for the missionaries; they thought people
should use their computers for balancing the
household budget, not for watching pornogra-
phy. So off they went into Deep Space to try to
find somewhere to live where they could spread
the word of Christ. But as the years passed they
began to think that all computer technology
was evil. You know their saying: “The keyboard
finds work for idle hands.” That was what they
told the ancient Thrallanites. But things have
changed a lot since then”

“So the modern Thrallanites are happy to use
computers?”

“Yes”

“What about pornography? Is it banned?”
“No, they like it”

“How do you know that?”

“At the start of my presentation, I needed to

36 — LEARNING LEARNING 2009 - VOL 16.1

get the students’ attention, so I showed them
a few clips from ‘Hot Earthling Teen Action;
from the Humanoid Development series. They
were absolutely fascinated. There’s nothing like
showing aliens groping each other to get the stu-
dents’ attention. And, of course, the actors were
speaking English in between all the grunting and
squealing”

“Isee... So as well as setting up an EAP pro-
gram, we might try to use PEA”

“PEA?”

“Pornography for English Acquisition. I'll
contact the Materials Department to see if they
have anything suitable. Watching porno flicks is
a great way of learning about human behavior,
and the grammar in the dialogues is regular and
repetitive. That makes it easy to memorize”

“For example?”

“Comparatives” Dexter pouted his lips, raised
his chin, and closed his eyes. Then he began to
moan softly in a falsetto voice: “Harder... faster...
deeper. Yes... yes... yes”

Magenta tossed her hair and laughed. She
swallowed some brandy. “Dexter, that was quite
a performance. Have you ever considered ama-
teur dramatics?”

“You must be joking,” Dexter said. “Sorry, I got
a bit carried away” Then he said matter-of-factly:
“So the Thrallanites are happy with computers.
That's great. But weren't there any other prob-
lems? I always thought they were a bit difficult
to deal with”

Magenta considered this for a few moments.
“Well, there were a few issues, but nothing ter-
ribly serious”

“Such as?”

“Thrallanite society is caste-based. Members
of the different castes — I think there are about
17 of them — aren’t allowed to speak with each
other”

“So that means CALL will be perfect for
them: they can stare at their computer screens
all day without any need for social interaction.
In fact, if we put the computers in separate
booths, the students won’t even have to have to
sit next to each other”

“Yes, I realized that CALL would be better
than mixed-caste communicative teaching, but
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there was another issue”
“Oh? Was funding a prob-

lem?”

“No. Nazgul is a private
college with lots of wealthy
alumni and most of the stu-
dents come from well-off
families”

“Cultural acceptance?”

“No, staring at screens is
considered to be an appro-
priate activity for the leisure
classes. Only the peasants do
any real work. Mainly in the
plasma mines. That’s where
most of the wealth comes
from, you know?

“Technophobia?”
“No”
“What then?”

“Well, after the students
had understood that they
could study English wherever
there is a learning portal,
they wanted to know if they
could work at home. I told
them, yes, in theory they
could — but only if they
owned their own computers.”

“... But then they wouldn't
need a computer lab”

“Exactly”

“I don’t understand. You
just told me the Thrallanites
wanted us to set up a lab at
the college”

“They do”

“But —”

“I managed to convince the
students they really ought to
come to the college to study
English”

“How?”

“At the end of my presenta-

tion I said: “You'll find plenty
of spam in the computer lab”

: DAVIES
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“In keeping with our understanding that learn-
ing and teaching go hand-in-hand as an interac-
tive dialogue, this workshop will try to swing
around from the typical perspective that is
adopted by writers on scaffolding (the teacher)
over to that of the learner”
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This was Deryn’s introduction to the forum
at JALT 2008. Colourful posters around the
walls provided examples of nine different stories
about scaffolding in learning and teaching from
different presenters.

After a brief look at the posters, we were asked
to think of our own learning stories using a tem-
plate designed to elicit a contrast between posi-
tive and negative learning experiences:

In my life I have learned two very different
things: [a] and [b]

The way I was taught to do those things was
very different too....

This template evoked a wide variety of learn-
ing experiences, from learning to cook, to play-
ing soccer, to speaking Japanese and Korean.
Deryn then offered brief definitions of scaffold-
ing as follows:

+  Definition A: Scaffolding is often defined as
help that changes the learner’s understand-
ing of what the task can be.

+  Definition B: Scaffolding can be defined as
help that the learner can actually use.

+  Definition C: Scaffolding has been defined
as any help that is orientated towards the
learner’s cognition and not towards the cor-
rect answer.

Next, Deryn introduced the idea of mediation-
al tools through an ingenious game. Participants
rolled dice to select a piece of information, tool
or learning activity. The group had to decide
whether the information/tool/activity could be
thought of as scaffolding.Is a packet of cigarettes
bearing a warning logo an example of scaf-
folding? An umbrella used as a walking stick?

It became clear that almost anything could be

a mediational tool depending on the context
and attitude of the learner. A final game asked
participants to imagine associations between a
learning goal and a mediational tool picked at
random. For example “How green onions helped
me to learn hula dancing” This discussion led to
a serious point: matching mediational tools to
goals is a key of successful scaffolding. Forum
participants were asked then to read the posters,
chat to poster-presenters and decide which defi-
nition of scaffolding fitted best with each story.
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Hideo Kojima’s poster, beautifully handwritten
and detailed, explained his use of co-operative
learning and comprehensive program for in-
troducing co-operative group activities in class;
next to that, a poster with an eagle soaring
towards the sun, expressed Bruce Lander’s emo-
tional connectivity with learning and teaching;
moving round the room, there was my poster,
an attempt to explain my experience of studying
Japanese and difficulties learning “keigo”; then in
the corner Amanda Bradley displayed an elegant
poster focusing on empathetic listening skills,
with interesting comments from students:

+ Listening is a technique not only of our ears,
but of our whole body and heart. I use my
eyes, hands and feelings.

+  We need scaffolding to develop. Also help-
ing others will be helpful for us. We will
learn to help.

The next poster was Etsuko Shimo’s, and
focusing on ways to stimulate student to stu-
dent scaffolding. Next door was a poster many
overlapping ovals like petals: Naoko Harada’s
account of how she used Venn diagrams to in-

terpret data about ethnicity and identity in a
study of Junior High School textbooks. At one
end of the room Alison Stewart’s poster featured
photos of real scaffolding and an account of her
induction as teacher of writing on-line. She was
helping her on-line student) and receiving help
herself from trainers who inducted her into their
house-style. Then came Kayo Ozawa’s poster
about teaching strategies for the TOEIC. In par-
ticular Kayo selected speed reading and listening
as useful strategies.

I began to see that scaffolding could include
some of the messy, sometimes frustrating nego-
tiation of meaning which I engage in every day
with students. Looking at the three definitions
of scaffolding introduced by Deryn above, we
can see that they are all characteristics of scaf-
folding. If we had to attempt a re-definition, we
could say: scaffolding is any kind of help that is
cognitively useful to and usable by a particular
learner in a particular context, even if the result
of the scaffolded interaction is different from the
predicted outcome of a particular learning task.
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The Tokyo Get-togethers continue to offer LD
members a community of fellow teachers in-
terested in development of their students and
themselves and a forum for lively and construc-
tive discussion. Teachers College, Columbia
once again provided a venue for the afternoon
event on January 18th, which was attended by
a number of regular participants and by John
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Fanselow, whom we welcome as a new member
of the LD SIG.

Kay Irie and Masuko Miyahara took turns
in chairing the meeting. Kay kicked off by an-
nouncing a general aim of the meeting to discuss
and agree some ideas for the LD Forum at JALT
2009, which we then passed on to the LD SIG
committee for discussion. Since the theme of the
conference is “Active Mirrors’, we agreed that
identity might be an appropriate theme. (Please
see page 46 for the confirmed details of the fo-
rum and a call for proposals.) And since identity
was the topic of the meeting, following on from
our reading of the review article by Masuko and
Mike Nix (Nix & Miyahara ,2008), this gave our
discussion a focus and an edge.

Here are some reflections sent in from some
of the participants.

Stacey Vye said she was inspired by the discus-
sion on the topic of “socializing in schools and
how not only verbal utterances but the physical
set-up of classrooms can influence the identity
construction and formation of students” The
topic was brought up by John Fanslow in refer-
ence to the work by Douglas Barnes (1976) and
Neil Postman (1975). Stacey recalled her own
experiences at an open-concept elementary
school and the Prussian model of sitting in
desks in row in junior high school. Reflecting on
identity in the classroom, she is now planning
to revisit the book Deschooling Society by Ivan
Ilich (1971).

Yoko Wakui came to the meeting without
much prior knowledge about identity. However,
she found it interesting to learn that identity
may change across situations, people we talk to,
languages, and over time with age. This made
sense to her when she thought of a friend who
seems to put on a different identity when she
switches the language between English and
Japanese.

Two topics that resonated with Jodie
Sakaguchi are a) “Real” identities (the way that

40O — LEARNING LEARNING 2009 - VOL 16.1

people see themselves) versus “projected” iden-
tities (that institutions may envision for their
students, for example) and b) Using snapshots
(sketches, photographs, word images, etc) to
discover how students see themselves as English
learners/users, and how this identity compares
to their identities in other settings (e.g in their
club/circle, at work, home etc).

Colin Rundle commented that the concept
of identity and its multiplicity and malleability
“started to come to life” as he was able to actu-
ally talk about them with people. He appreciates
the LD SIG as “powerful learning community
where I can assume an identity as a more legiti-
mate professional, in contrast to the peripheral
role I feel as the only English teacher at my
school” Indeed, as Jodie Sakaguchi observed, it
was another “stimulating and thought-provoking
get-together”

The Tokyo get-together is a bimonthly meet-
ing held at Teachers College Columbia in
Suidobashi. An announcement email with a
theme of discussion will be sent to those who
are in the greater-Tokyo area. However, any-
body interested in joining the get-together is
welcome. Please contact Kay Irie (kayirie@mac.
com) or Masuko Miyahara (MasukoM@aol.
com)
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but I'm not sure how serious they are when
they ask. Do they really act on the suggestions
1 give them? This is what interests me.
Naomi Fujishima

The learner development-related get-togethers
in Hiroshima usually take place once a month
near Hiroshima Station, recently alternating
between Friday evenings over a meal in a res-
taurant and Saturday afternoons in the upstairs
room of an old café (Pearl, see below). Fewer
than half of the usual six to eight participants are
LD SIG members, but all are interested in some
aspects of learner development and autonomy.
Main topics for the meeting on February 20%,
for example, were developing learner respon-
sibility for task creation and recycling, and the
setting up of intra- and inter-university Scrabble
clubs and contests.

“I am interested in several aspects of LD, such
as getting students to use a self-access cen-
ter, helping students develop an awareness of
their own learning and encouraging students
to continue learning outside of class and after
the course is over” Tim Buthod

“I think language learners should do most of
their learning outside of class, and I think the

Following the last meeting, I asked partici- usual failure of our learners to learn is partly
pants to tell me their specific interests within the result of our own failure to guide them
learner develoPment/independence, and what to ways of doing that. With this in mind, I've
the local meetings mean to each of them. Here been trying to put some materials on the web
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to help learners who live in English-deprived
environments (such as Japan) to get more ac-
cess to English content that they can under-
stand. Gordon Luster

WHAT DOES OUR LOCAL GROUP MEAN TO YOU?
WHY DO YOU JOIN MEETINGS? WHAT DO YOU
TAKE HOME?

“It's a way for me to find out what others
with common interests are up to. The infor-
mal, conversational format allows more di-
rect interaction among participants than the
presentation-centered JALT chapter meet-
ings” Gordon Luster

The stimulation of sharing ideas, conviviality
of meeting like-minded people.
Simon Capper

“Ideally, you should have an intellectually
stimulating atmosphere at your workplace,
facilitating finding solutions to problems and
support for ideas. Unfortunately, I am not
in such an ideal situation now. This is really
what I miss. The LD group can ease the pain
by providing that kind of atmosphere and
serving as a testing place for ideas”

Monika Szirmai
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It’s nice to have a discussion about teach-
ing issues that is more open-ended than a
presentation at a JALT meeting, but more
focused than a simple chat with your friends.
Rather than specific lesson ideas, I enjoy the
abstract discussion of how students might get
their heads around the idea that they them-
selves are responsible for their learning”

Tim Buthod

“Although I am very interested in learner
development, above all I come to meetings
because it offers the opportunity to talk,
share ideas about teaching and research, and
socialize, with fellow teachers. Ken Fordyce

“It is smaller and more relaxed than our
JALT chapter meetings, and it is the only
time I can chat with Jim! I really like listen-
ing to other people’s experiences with stu-
dents and hear what things they do in the
classroom. I also like to listen to problems
other teachers have and enjoy helping ana-
lyze those problems as a group”

Naomi Fujishima

So, 10 people 10 colors, as we don’t say in

English. How about me? All of the above!

Photo collage by Florence Nobuko Smith: flo-
gentlyphotography@gmail.com
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BOOK PROJECT: UPDATE

"DEVELOPING LEARNER AUTONOMY:
PRACTICES AND REFLECTIONS IN
CONTEXT"

EDITED BY KAY IRIE AND ALISON STEWART

he Learner Development SIG’s exciting new book project, which was ap-

proved at the Annual General Meeting at JALT2008, is now well under

way. The book, which will be edited by Kay Irie and Alison Stewart, will
comprise a collection of articles on classroom practices that teachers actually use
to help their students become more autonomous. In addition to an account of
the activities or approaches, their rationale, and the experience of implementing
them in a specific context, each article will also include a reflective critique by a
peer reviewer and a final response by the author. The primary focus of the arti-
cles is intended to be on practice, with the theory/reflection emerging out of that
practice. Proposals from hopeful authors have been coming in steadily over the
past few months, and we can already see that the task of choosing a successful
fifteen will be extremely difficult. The final selection will be announced in early
May on the Learner Development SIG website.
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NAKASENDO
CONFERENCE 2009:
PATHS TO LEARNING
(JUNE 28™, 2009
TOKYO KASEI
UNIVERSITY)

STACEY VYE (SAITAMA
UNIVERSITY)

STEVEN HERDER (SEIBO
JOGAKUIN JUNIOR & SENIOR
HIGH SCHOOL)

HIROMI SAKAMOTO (TOYO
GAKUEN UNIVERSITY)

HTTP://ACT).ORG/NAKASENDO2009/

n this dialogue, Steven Herder from MASH

(Meet, Ask, Share, Help) and Stacey Vye

are going to introduce an exciting and col-
laborative conference called Nakasendo 2009
being held on June 28%, 2009, at Tokyo Kasei
University.

Stacey: So, why did you get involved in
Nakasendo, Steve?

il

]
NAKASENDDO

2 0 0 9
FPATHS TO LEARNING

Steve: For me the
exciting thing about
this conference was
that it brings so
many cool people
together: teach-

ers from different
contexts, different
cultures and dif-
ferent educational
backgrounds. We
currently have nine
groups involved in planning the conference, and
we work hard to get as many JTEs and NTs col-
laborating as possible. I really like the theme,
too.

This year’s theme, “Paths to Learning” offers a
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really engaging day of professional development
through collaboration. We are also very lucky
to have a great keynote speaker, Dr. Kensaku
Yoshida. He will discuss “MEXT’s New Path

to Learning and its Impact on Japan’s English
Education” How did you first find out about
Nakasendo 2009?

Stacey: I heard about the
conference last year and

was particularly interested
that the Omiya chapter of
JALT was able to reach out
to people from a variety of
English language groups
enough to create this new
learning experience (a _focus
of the LD-SIG). Nakasendo "
offers all teachers of English a =g
great chance to find common &
ground where people work to-
gether professionally to create
practical hands-on materials
that teachers can use without
trying to reinvent the wheel,
so to speak.

Steve: Yeah, it seems like the
Nakasendo organization is
really into practical ideas and
materials. Even the confer-
ence planning is extremely
hands-on and clear. Do you
often check the public shared
Google document that the conference team uses
for planning?

Stacey: 1 try to, but when I don’t have much time
to follow the threads, I look to see if people have
posted questions for me. I think sharing ideas on
one document gives me a feeling of the true col-
laborative effort involved - similar to the confer-
ence theme itself.

Steve: Yeah, so do I. I've been amazed at how in-
depth the collaboration has been.

Stacey: Yeah, one aspect I like is that the Google
document helps keep me organized with deadlines,
and another is that 1 feel people are really open and
willing to take the time to comment, so the confer-
ence is growing and evolving as the dialogue goes;
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its as if the conference theme reflects our own learn-
ing paths as we create this conference.

Steve: I agree, and yet I found that when the
time came around to propose our ideas: logos,
themes, speakers, etc., it was pretty scary to post
ideas up and ask for feedback. But by then, I felt
there was enough trust between us to just say
“let’s see what happens” And after I posted my
logo idea I was happy because I noticed that five
or six other ideas popped up suddenly.

Stacey: Suddenly, yeah, I noticed your logo post
(loved your road sign image by the way), and

it was great, because other people felt comfort-
able from your action to jump in and share their
designs, so it was like we are co-constructing our
shared paths in making the conference.

Steve: I think this whole thing ties in together
with co-constructing; even what we are doing
now in this dialogue, is what MASH is all about,
and what the conference is all about. It’s just
about building trust between people. And the
trust leads to connections and new ideas. I think
that’s the beauty of this project. The fact that I
could expand my own network a little more and
meet other cool people is pretty much what got
me interested in Nakasendo.

Stacey: Well, let’s hope lots of people come check
out our homepage and then consider coming to
the conference. We sure have lots to offer.
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JALT2009 LD SIG
FORUM: CALL FOR
PROPOSALS
FRETANATA NAFE
4 JALT2009
T+x—Sh: BRRILCSEIE

HTTP://)JALT.ORG/CONFERENCE

*SNAPSHOTS: ACTIVE MIRRORS OF
IDENTITY”

This year’s JALT LD SIG FORUM takes the
theme of IDENTITY, exploring teachers’ repre-
sentations of their students, and students’ rep-
resentations of their teachers. SNAPSHOTS is a
way to capture and present learner and teacher
identities, both in and out of the classroom, in
the present, past and future, using a variety of
media, such as posters, narrative, graphics, pho-
tography, video etc. Through presentations, ac-
tivities and discussion, we will explore how per-
ception of ourselves and others shape our learn-
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ing experience. Dare to be bold: we are looking
for interesting and innovative ways to represent
and think about learner and teacher identity.

The Forum will consist of presentations which
can be in various ways by using different forms
of medium. The presentations will then be fol-
lowed by a panel for the presenters to explain
their approach and talk through their ideas. The
Forum will conclude with questions, answers,
and open discussion with all participants.

We are now calling for proposals from LD SIG
members. Please send us your proposed title
and short (100 word) description of your pre-
sentation by 30th June.

Masuko Miyahara (MasukoM@aol.com)
Alison Stewart (stewart_al@hotmail.com)
Martha Robertson (marrober@alumni.iu.edu)
Facilitators, JALT2009 LD SIG Forum

[RFvT 2ayMTATUTATALEED
TOTA7T &)
2009 DHFEFTARNOTA L MIKERERT —
RETAT 2 TATA T, BN SAFEEDT
AT TAT A R FEENSAHMOT AT
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CTATATRE, EEBLUTHDGICI ST, kA7
ENSNWANARIEEHB RS ZENTEET, A
Fw T gy NTIREE, EEOHEN, HEND
TAT T4 T4 720 Tl B @k, Rkoy
AT TATABRAY —, BE, ETAREDMXTL
BEAZBLUTHERLTWEEEET, B AEfEDT
AT 2 TATAIZDNT, K, 2 DAlE I B 7=
HINTZEBOHAZBHEELTVWET,

TH—INIELDT VYT —atg EE
WZEB8I - TA AT a WO EREEDET,
ZO% HEEEENBINTEL (29I 05714T
TR E SN E DR RIS INH D E T,

JESFIHEISIERE1 0 ORELAIN TREMEZEE. T
ORI R BE TITRIE<ZS W, fiiIDid6eH
30HTY,

SROBFEBHERL LT ET,

WEFF T (MasukoM@aol.com)
TUV> AFaT—hk
—8%— BON—KY2> (marrober@alumni.iu.edu)
Facilitators, JALT2009 LD SIG Forum

(stewart_al@hotmail.com)

2009 ILA HONG
KONG CONFERENCE:
INDEPENDENT
LEARNING: BUILDING
ON EXPERIENCE,
SEEKING NEW
PERSPECTIVES

(THE HONG KONG POLYTECHNIC UNI-
VERSITY, HONG KONG. JUNE 3%f"-5™, 2009)

HTTP://INDEPENDENTLEARNING.ORG/ILA/

INTRODUCED BY JO
MYNARD (KANDA
UNIVERSITY OF

INTERNATIONAL STUDIES)
EMAIL:MYNARDJOAT MARKHOTMAIL.COM

A ¢

) || ! Independent
| Ll Learning Association Conference
5 = 2009
SET =
Stong Fing. (

ou might remember the last Independent

Learning Association conference at Kanda

University of International Studies in
Japan, and maybe, like me, you have been look-
ing forward to the next one. This year’s event
will be held in Hong Kong and promises to pro-
vide, once again, a significant contribution to the
field. The event will feature workshops, posters,
roundtable discussions and talks from present-
ers from around the globe. There are also plans
to produce a conference book after the event.

Past events have featured some influen-
tial speakers, and this year is no exception.
David Little will be talking about how the
Common European Framework of Reference for
Languages (CEF; Council of Europe, 2001) and
the European Language Portfolio (ELP) accom-
modate the processes and outcomes of learner
self-assessment. Claire Ellen Weinstein discuss-
es the Model of Strategic Learning, which has
implications for the assessment of strategic and
self-regulated learning. Philip Benson will exam-
ine research into second and foreign language
learners’ use of new literacies (primarily web-
based content) and discuss the relevance for the
field of autonomy in language learning. Marina
Mozzon-McPherson will provide an insight into
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language advising. In her workshop, participants
have the opportunity to practice active listen-
ing skills and develop an awareness of strategies
for ongoing language learning support. Cynthia
White will provide a brief critical overview of
landmark studies in independent learning and
propose a new paradigm based on emerging
perspectives.

There will also be over 130 concurrent pre-
sentations under eight themes related to inde-
pendent learning. These include teacher educa-
tion, classroom approaches, life-long learning,
e-learning and self-access. Some of the abstracts
have already been posted on the conference
webpage, and so far it looks like there will be a
nice balance of theoretical perspectives and ex-
amples of good practice. I look forward to seeing
you there!

FURTHER INFORMATION:

+  The Independent Learning Association:
www.independentlearning.org

+  Early-bird registration (HK$950) closes on
31 March.

«  Full registration (HK$1300) closes on 15
May.

+  For more information, see http://ilac2009.
elc.polyu.edu.hk/index.php/ILAC/
ILAC2009/schedConf/registration

REFERENCE

Council of Europe, 2001: Common European
Framework of Reference for Languages:
Learning, teaching assessment. Cambridge:
Cambridge University Press.
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THE LD-SIG THANKS TEACHERS COLLEGE FOR
PROVIDING THE MEETING VENUE FOR THE
GREATER TOKYO LD GET-TOGETHERS FOR
FREE!

AS ATOKEN OF OUR THANKS, WE ARE PLEASED
TO RECOMMEND THE MA TESOL PROGRAM AT TC
COLUMBIA UNIVERSITY, JAPAN CAMPUS:

he Teachers College, Columbia University Japan Campus has been successfully offer-

ing graduate courses in Suidobashi, Tokyo for the past 22 years to provide teachers with

the same quality graduate studies as the New York campus. The campus offers an MA in
TESOL program, providing opportunities to study the theory and practice of teaching English
as a Foreign Language (EFL) in Japan. In addition, students accepted into the Literacy Specialist
and Comparative and International Education & International Educational Development
Programs, at the NY Campus can begin their coursework with summer classes in Tokyo.

The Teachers College Japan Campus was officially designated by the Ministry of Education,
Culture, Sports, Science, and Technology (MEXT) as a “Foreign Graduate School, Japan
Campus” on September 20th, 2006. As the largest private graduate school of education in
the U.S. (ranked the number one graduate education schools for 2007 by U.S. News Reports),
Teachers College continues to
develop innovative and practical

programs for teachers. Teachery Couege/.m U Merzd:y
The M.A. in TESOL program JAP f”

provides opportunities to earn a

graduate degree part-time by at-

tending weekend classes. This program offers degree concentrations for novice and elementary

school teachers, as part of its generalist degree for teachers in other English teaching contexts.

Applications are accepted throughout the year, allowing students to start in the fall, spring, or

summer semesters. The cooperative nature of the program emphasizes systematic analysis of actu-

al practices, in relationship to key theories in language teaching and learning, and the opportunity

for students to be observed by professors in their schools in order to explore teaching ideas.

L

Teachers College has an MA in Art and Art Education program in development. The study of
art encompasses the traditions of fine art and the popular arts of mass culture, and a central te-
net of the program is the role of the arts in nurturing human growth and development through-
out the lifespan. Within this context, courses in art education examine the different environ-
ments in which the various art forms reach their audiences: private and public schools, colleges,
museums, arts centers, hospitals and other settings.

Teachers College will hold information sessions in March, June and October for those who
would like to apply for either the Japan or New York campuses. Places are limited, so a reserva-
tion is required.

For more information on these and other programs visit www.tc-japan.edu or contact the TC
Office (Phone 03-3221-9771 or Email <office@tc-japan.edu>)

LEARNING LEARNING 2009 - VOL 16.1 — 49



http://www.tc-japan.edu
mailto:office@tc-japan.edu

> ACKNOWLEDGEMENTS
OJAYET7KETA—Fv¥—XhL Yy AR

LD-SIGDERERTDI—TA4JET4—F¥y—XhL vy AERRT
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ERZEMNTEET, £/ NYAKDLiteracy Specialist, Comparative and International Education &
International Educational Development 7 1077 I ANDAZENGRBO SN AE, HARKR TEZNS O—
AZMBHFINFIEETT,
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Ry T 77— ETIRNHPFHDZERICOWTHIZELE T, 7Y TAOHLERL T, FEZBCTAL
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eduz ZE W 7Z<M, TC
Office (TEL: 03-3221-9771 %
7213 Email : office@tc-japan.
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LD SIGEA75%R4 20085F9H - 2009418

LD SIG FINANCIAL REPORT SEP 2008 - JAN 2009

Sep 2008 Oct 2008 Nov 2008 Dec 2008 Jan 2009
20084£9H 20084E10H | 20084E11H | 20084F12H 20094F1H
Balance in bank account 193959 236886 236904 235364 258383
RITOEOTE S
Reserve liabilities ASEBEIT 4 100000 100000 100000 100000 100000
Cash on hand 34> 16443 16443 16443 0 0
Balance carried forward 5%/ 310402 353329 353347 363364 358383
Total revenue liabilities 0 0 0 0 0
INABE DK
Total revenue &40 A 65019 22 21 5023 2502
Total expenses #&¢ Hi 22092 4 4 4 0
Total expense liabilities 0 0 0 0 0
R Eak
End balance %% 353329 353347 353364 358383 360885
Balance in bank account 236886 236904 253364 258383 260885
HITOEOE S
Reserve liabilitiesASER TEIT 4> 100000 100000 100000 100000 100000
Cash on hand¥i 4 16443 16443 0 0 0
LD SIG balance 5% 353329 353347 353364 358383 360885
Major expenses E/5#EE Sep 2008 to Jan 2009
Table Rental for JALT JALTT 20000
OF—7 )&
Withdrawal by JCO for supplies 2000
ordered fiscal 2007 JCON{HEE
R A (20074 HE FEVEAY)
Major revenue E7Z4XA Sep 2008 to Jan 2009
Publication sales by SIG ~ SIG 5000 2500

DEFERTE

Membership April - July 2008 60000
XNEAH-TH2008
Reimbursement from National 5000

JCOMB DR

We sold a copy of AYA and MAYA in December 2008, and another copy of AYA in January 2009.

2008412 AICAYAEMAYAZZNEN L 200 9F1 AICIZAYA LOFED LIFRHDELZ,
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Active balance Feb 20th, 2009

A E)5%E20094E2 H20H 260,885

PLANNED EXPENSES March to August 2009 2009%E28- 8A FERE

Postage LD materials LD&E ¥} B 15,000

LD Retreat (July) honorarium for a speaker with transportation 80.000

LDURMU—NTH) #HL- iRl ’

TOTAL &t 95,000

PROJECTED REVENUE March to August 2009 2009%F2H-88FEYRA

Publication salest &R 7¢ 7,500
Membership 40 members =% 4043 60,000
TOTAL &F&t 67,500

Projected active balance August 31st 2009

20094E8H31H P& 7k 233,385
LD Reserve liabilities (held by JALT National) August 31st2009 200948 H31H 100.000
LDEfE7E {2 (JALTAEE) :

Hiromi Furusawa 1% 5h3%
LD SIG treasurer LDSIGHf ¥
20 February 2009 200942H20H

LOCAL GET-TOGETHERS: SHARE, TELL, ASK,
CHALLENGE, HELP, LEARN, ENJOY!

For information on local LD meetings that are taking place near you, or for advice and fi-
nancial support to help start a new local get-together venture, contact us:
Stacey Vye <stacey.vye AT MARK gmail.com>.

TYUTZ =T :9hEE FELEWL., BESL\. B
(FE&U, ZUTHITHELL, FO BEUAELLD!

BRI DR TT TIITODNTNDI—FT( 2 7IIDNWT KRBT TOLDI—FT 4>
EUGD BB > TOHHR—RMIDNT,
AT A — U yA<staceyvye AT MARK gmail.com> £ CEIEBHINEHEZIWN!
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LEARNER DEVELOPMENT SIG OFFICERS 2009
$BETANOYTAY NFRDE 2009FE ZRURH

Coordinator: Hugh Nicoll hnicoll AT MARK gmail.com

Web and IT Hugh Nicoll hnicoll AT MARK gmail.com
Communications

International Liaison Andy Barfield barfield.andy AT MARK gmail.com
Treasurer: Hiromi Furusawa admin AT MARK eigoya.com
Membership: Jodie Sakaguchi jodie.jsAT MARKmac.com

(Michele Ruhl micheleAT MARKnet.nagasaki-u.ac.jp)
(Stacey Vye stacey.vye AT MARK gmail.com)

Publications: Alison Stewart stewart_al AT MARK hotmail.com
Masuko Miyahara MasukoM ATMARK aol.com
Jim Ronald jamesmartinronald AT MARK yahoo.co.jp
Kay Irie kayirie AT MARK mac.com

Programme: Ellen Head ellenkobe AT MARK yahoo.com

(Martha Robertson marrober AT MARK alumni.iu.edu)
(Michele Ruhl micheleAT MARKnet.nagasaki-u.ac.jp)

Learning Learning Masuko Miyahara MasukoM AT MARK aol.com
editorial team: Jim Ronald jamesmartinronald AT MARK yahoo.co.jp
(Ellen Head ellenkobe AT MARK yahoo.com)

(Tanya McCarthy tanya-mAT MARKkuis.ac.jp)
(Alison Stewart stewart_al AT MARK hotmail.com)

(Kay Irie kayirie AT MARK mac.com)

(Peter Mizuki peter.mizuki AT MARK nihon-u.ac.jp)
Members at large: Chris Carpenter  chris AT MARK dokkyo.ac.jp

Etsuko Shimo etsu321 AT MARK hotmail.com

Greg Rouault synectix AT MARK hotmail.com

Marlen Harrison  scenteur7 AT MARK yahoo.com

Mike Nix mikenixl AT MARK tamacc.chuo-u.ac.jp

Naoko Aoki naoko AT MARK let.osaka-u.ac.jp

Phil Brown philza2003 AT MARK yahoo.com

Steve Brown brown AT MARK konan-wu.ac.jp

Yoko Wakui ywakui AT MARK bu.iij4u.or.jp
Get-Together Coordinator ~ Stacey Vye stacey.vye AT MARK gmail.com
LOCAL GET-TOGETHER COORDINATORS:
Hiroshima Jim Ronald jamesmartinronald AT MARK yahoo.co.jp
Kitakyushu Malcolm Swanson msswanson AT MARK pukeko.ws
Kobe Naoko Aoki naoko AT MARK let.osaka-u.ac.jp
Osaka/Kyoto Etsuko Shimo etsu321 AT MARK hotmail.com
Miyazaki Steve Davies sdavies AT MARK miyazaki-mic.ac.jp
Nagoya Ashurova Umihadon uzfemida79 AT MARK yahoo.com

Robert Croker croker AT MARK nanzan-u.ac.jp
Nara Ann Mayeda KFA05374 AT MARK nifty.ne.jp
Greater Tokyo Kay Irie kayirie@ AT MARK mac.com
(Omiya,West Tokyo, Masuko Miyahara MasukoM AT MARK aol.com

Tokyo, Ibaraki, Chiba, &
the Yokohama)

Note: People in () are shadowing and assisting.

LEARNING LEARNING 2009 - VOL 161 — 53




> CONTRIBUTIONS

CONTRIBUTING TO
LEARNING LEARNING

Learning Learning is your space for continuing to make the connections that interest you. You
are warmly invited and encouraged to contribute to the next issue of Learning Learning in either
English and/or Japanese. We welcome writing in different formats and different lengths about
different issues connected with learner and teacher development, such as:

« articles (about 1,000 to 2,500 words)

« reports (about 500 to 1,000 words)

« learner histories (about 500 to 1,000 words)

« stories of autonomy (about 500 to 1,000 words)
« book reviews (about 500 to 1,000 words)

» letters to the SIG (about 500 words)

« personal profiles (100 words more or less)

» critical reflections (100 words more or less)

« research interests (100 words more or less)

o poems... and much more...

We would like to encourage new writing and new writers and are also very happy to work
with you in developing your writing. We would be delighted to hear from you about your ideas,
reflections, experiences, and interests to do with learner development, learner autonomy and
teacher autonomy.

We hope to publish the next issue of Learning Learning in October, 2009. Ideally, we would
like to hear from you well before the final due date but, in reality, the door is always open, so feel
free to contact somebody in the editorial team when you are ready:

Alison Stewart stewart_al AT MARK hotmail.com
Ellen Head ellenkobe AT MARK yahoo.com
Jim Ronald jamesmartinronald AT MARK yahoo.co.jp
Kay Irie kayirie AT MARK mac.com
Masuko Miyahara MasukoM AT MARK aol.com
Peter Mizuki peter.mizuki AT MARK nihon-u.ac.jp
Stacey Vye stacey.vye AT MARK gmail.com

Learning Learning is the newsletter of the JALT Learner Development SIG. We aim to pub-
lish twice a year in April and October. All pieces are copyright of their respective authors.
Permission to re-print writing from Learning Learning should be sought directly from the
author(s) concerned.
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