From the Coordinators

From the Coordinators

ello there! We wanted to briefly introduce
H ourselves and say a quick “Hello!” Stacey

Vye and Marlen Harrison are the new Co-
coordinatorsfortheLD SIGfor2005.Stacey haslived
in Tochigi, Japan, and hails from West Seattle. She
is currently a lecturer at Meikai University in Chiba.
In her spare time, she has enjoyed learning more
about LD in the past year, editing a bit for Learning
Learning, and helping Denise Boyd as a fill-in LD
Treasurer. Her research focus is on autonomous
experiences of learners and teachers, as well as
group dynamics in the classroom. Marlen lives
in Osaka, Japan, and is a lecturer at Momoyama
Gakuin University in South Osaka. Additionally, he
teaches part-time at Doshisha University in Kyoto
and is the Treasurer of the Osaka Chapter of JALT.
His interests include keypal projects in the English
classroom, creative testing and evaluation, and
project-based learning. Marlen is originally from
South Florida, but has lived all over the USA and
England.

We hope to have many exciting and successful
events in 2005, including the publication of AYA2,
an LD-sponsored autumn retreat, and, of course,
the LD forum at the JALT National conference in
Shizuoka.

AYA2: Proposals have been submitted, and
the editors are working diligently to organize
a summer retreat for contributors to meet and
discuss their proposals. Publication is targeted for
2006, and discussion is underway about using a
major internet site for sales.

Autumn Retreat: Ellen Head and Etsuko Shimo
are currently organizing a November retreat
in beautiful Miyazaki. Further details will be
announced via LD-Wired (the LD e-newsletter)
and in our next Learning Learning.

LD Forum: Marlen Harrison and Chris Carpenter
have been busy reading proposals for the 2005
Forum and this year’s projects are very promising
indeed - look for some new and innovative
topics to be addressed and be sure to join us in
Shizuokal!

LD member support, input and participation are
vital to guaranteeing satisfaction with the LD SIG,
so please feel free to contact us at any time with
your ideas and feedback. Enjoy your new issue of
Learning Learning, anissue of both reflections and
new ideas, and here’s to a great new year ahead!

Marlen Harrison
Stacey Vye
LD SIG Co-coordinators
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Skier: Reflections on the Osaka LD Mini-Conference

Reflections on the Osaka Chapter
and LD SIG Mini-Conference

Osaka, October 17t 2004

Introduction by Eric Skier

onferences, whatmakesan exceptional one?
‘ Reflecting on the words of both presenters

and participants from the day in Osaka, |
feel that a successful conference means that not
only does everyone leave with more than they
came with, for that could include a full stomach
or even a headache, but, more importantly, there
is food for thought. In fact, and as we can see
from the following reports, everyone involved in
a successful conference will leave not only having
learned more about the issues at hand, but also
about themselves and other people.

First, we have Etsuko Shimo recounting the day
from her dual roles of participant and conference
co-coordinator. She gives straightforward
overviews of the two morning sessions. The first
session featured Mike Nix and Andy Barfield’s
participant friendly workshop on the challenges of
autonomy and curriculum development, while the
second was an informal colloquium discussion of
themes at the "Autonomy and Language Learning:
Maintaining Control” held in Hong Kong, and
Hangzhou, China, in June 2005. For the afternoon
portion of the mini-conference, Etsuko gives
a brief preview of the poster sessions, and her
perceptive reflection activity, which helped bring
the events of the day together for participants.
Following Etsuko’s report comes Yuri Nakao'’s
insightful and highly personal examination of
the mini-conference. She explores how the day’s
experiences affected her thinking about different
styles of teacher-training presentations, briefly
made her “revert” from teacher to learner, and
helped her discover and chart her progress as an
autonomous learning person. After that, there is a
discussion between Ellen Head and Andy Barfield
about the paradox of a presenter-centered
conference on learner autonomy, and about
possible ways to deal with the contradiction, such
as “loop input theory” and presenter-centered
workshops. Last, there is a report by Heidi Evans
Nachi and Jodie Stephenson about the afternoon
poster presentations. This includes the very
telling reflections of some of the poster session
presenters, where they do not merely describe
the content of their posters, but also incorporate
constructive feedback from participants to build a
more solid project and/or poster.

Judging from what is reported here, the day was
a veritable smorgasbord for all who attended. For
those who missed out, be sure to make it to the
fall LD & Miyazaki Chapter joint conference retreat
in Miyazaki, Kyushu on November 19th-20th 2005.
We promise you won't leave hungry!
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Shimo: What Surprised Me Today?

“What Surprised Me Today?”

A Personal Review of the One-day
Learner Development Conference

Etsuko Shimo

mini-conference organized by Osaka
A Chapter and JALT Learner Development
(“A Day Celebrating Learner Development:
Workin Progress”) was held at Osaka City Municipal
Lifelong Learning Center on October 17, Sunday,
2004. More than 30 people gathered from Kanto,
Kansai, Chugoku, and the Kyushu Region for a
meaningful day of sessions.

Themorning sessions started with aworkshop by
Andy Barfield and Mike Nix. In this workshop about
autonomy and curriculum development, they first
introduced the curriculum development project
they have been working on. Then, the participants
thought about problems in their situations and
contexts. Participants visualized their problems
with pictures and diagrams to discuss them with
others, which gave all participants the opportunity
to learn from their peers. Mike and Andy closed
the workshop by showing a multi-colored ball of
wool — a symbol, they suggested, of the complex
interrelationships we must consider when trying
to analyze our institutional settings. If you try to
pull out one thread, you will probably fail and may
destroy the soft round shape of the whole. (See
Ellen and Andy’s following dialogue report in this
issue of Learning Learning.)

Theworkshop helped participantsreflectontheir
situations in terms of curriculum development,
where various elements are intertwined, and
helped them become aware of aspects of their
institutions’ curricula. Just like the different colors
of yarn, which they had not noticed before but
now have found it necessary to pay attention to.
Each of the different colors of yarn can represent
teachers at all different positions (full-time, part-
time, different departments, and different courses),
managers, administrators, and most important
of all, learners—those who teachers have to pay
most attention to in developing a curriculum.

The participatory workshop was followed
by reports from the international conference
on autonomy that was held in Hong Kong and
Hangzhou, “Autonomy and Language Learning:
Maintaining Control.” Panelists who participated
in this conference started the session by giving
keywords related to the conference. Various
keywords were mentioned, including:

negative capability, stories, “Clash or Crash’,
Portfolios (ELP/ALP), sheep, Mainstream or
Opposition, “only connect’, learn/listen to our
learners, participatory conference design?,
collaboration, planning?, taxi, Chinese
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Shimo: What Surprised Me Today?

intellectuals, negotiation, experimentation,
Chinese food (from a memo by Mike Nix)

Indicating that this one theme, autonomy,
is related to all aspects of language learning.
The panelists shared autonomy-related stories
ranging from what presentations were given (e.g.,
portfolios to promote reflection and help learners
take responsibility for their learning) and how
they were given (participatory or lecture-type),
to personal anecdotes in a foreign country (the
experience of looking for a restaurant in a taxi,
being hungry, and getting higher motivation to
learn the language). Please refer to the reports
from the Hong Kong & Hangzhou Conference in
the Autumn 2004 issue of Learning Learning.

The sessions in the afternoon were made up
of poster presentations. Two poster presentation
sessions took place in different formats, which
provided participants the chance to think about
how to make better poster presentations. This
opportunity enabled both participants and
organizers to learn not only about the contents
of the presentations, but also something extra.
The detailed reports of poster presentations are
provided by Heidi and Jodie, who facilitated these
sessions (see their following report in this issue of
Learning Learning).

Finally, a wrap-up session concluded the
day. Three questions were presented to the
participants.

« What surprised me today?
«What moved me or touched me today?
« What inspired me today?

R. N. Remen (M. D.) asks these questions to
physicians attending a continuing medical
education course. The purpose of this course
is to have the doctors be able to listen to others
and show compassion to others. Dr. Remen asks
the participating doctors to think about the three
questions for a few minutes every night and write
down their thoughts. “What simple but wonderful
questions! They make me feel cheerful and help
me recharge energy if | ask these questions of
myself at the end of the day!” | was touched by
the questions and kept them on a piece of paper.
The participants in the mini-conference were
listening not to patients for that day, and they are
in different contexts from R. N. Remen’s physicians.
However, | found it a great opportunity to share
these wonderful questions with everybody in the
wrap-up session.

These questions lead to the word“reflection”and
actually support this act. Reflection was one of the
key themes of this mini-conference as a whole,and
the time to reflect and contemplate was allocated
in the wrap-up session. As the three questions
imply, every day is full of discoveries. The mini-
conference also provided lots of discoveries....
Participants quietly reflected over that whole day.
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Shimo: What Surprised Me Today?

Then, as is usually the case for meetings
organized by Learner Development SIG, we
shared our thoughts in dialogues with others in
small and large groups. When we listen to others
with the attitude of listening, we can be aware
of something we hadn’t noticed. When we think
and reflect over the same usual matters, we can
see them from different viewpoints. With such
small acts, the number of our discoveries and
qualities of the same one day will be different.
Listening to others leads to the act of listening to
ourselves. When there were dialogues with others,
reflection has its real meaning. The keywords from
the dialogues among the participants at the end
included listening, sharing, and reflecting.

| hope that participants were able to find
teaching approaches they want to try now,
new ideas and viewpoints about activities that
they can provide for their students, and most of
all, wonderful colleagues who share the same
purpose. It is difficult to carry out a new plan all
alone. We need dialogues and help from others.
In other words, cooperation, or collaboration is
needed. The collaboration between JALT Osaka
Chapter, Learner Development, and all the
participants, enabled us to have this wonderful
mini-conference. “A Day Celebrating Learner
Development: Work in Progress” gave us the
motivation to bring ideas back to our own contexts
and to try to make learning and teaching more
effective with the magic of collaboration. (See Yuri
Nakao’s immediately following report.)

Lastly, I'd like to say thank you very much to the
planners and organizers of this event, Bob, Ellen,
Heidi, Eric, and Stacey, and also Sawako and the
LD SIG treasurer, Denise, who helped to make the
event work smoothly. Thank you too to all the
presenters and other participants!

Discovering Learner/Teacher
Autonomy in Myself: Remarks on
the One-day LD Conference

Yuri Nakao<yuri-nkO@f4.dion.ne jp>

Personal profile

studied English Linguistics, British and
I American Literature, and teacher training

course in my university days. After one year
of being in the business world, | started out on a
career in education. | first worked at the Osaka City
Board of Education as a translator and interpreter,
before teaching English at public and private high
schools and private English conversation schools.
Although | enjoyed teaching students of any age
with different backgrounds, | have found another
career goal. In the next academic year, I'm going to
complete an MA in the UK.
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Nakao: Discovering Autonomy in Myself

Introduction

It never occurred to me to put down in writing
my impressions of the LD mini-conference, Learner
Development: Work in Progress, until one of my
friends told me to do so. However, | reconsidered
and came to the conclusion that it would be
useful, at least for me, to describe my experience
clearly in writing. Reflecting on what happened to
me during the conference, | would like to call it‘a
discovery of learner/teacher autonomy in myself!

| first met this word ‘autonomy’ through a
dialogue with a friend of mine; and then | later
came across it in some publications. There
are lots of discussions about learner/teacher
autonomy in the field of TESOL and various ways
of identifying what autonomy involves, such as
learner autonomy as ‘learning without a teacher’
(Smith, 1996; 2003) and teacher autonomy as
‘an ability to promote learner autonomy’ (Aoki,
2000). Although | understand my knowledge in
the field is insufficient and there are more things
I should study, | would like to consider the issue of
autonomy from three aspects of my experiences.

The level of English and the topics

As soon as | attended the conference, | was
overwhelmed with the academic English used
there and the topics of the presentations. | had
been proud that | had achieved a good command
of English without any special experience of
studying abroad; | am also proud that | have
kept making every effort to brush up my English
even after graduation. However, the English at
the conference contained a lot that sounded
like jargon, special terminology in this field, and
this made me feel as though | knew nothing.
Having difficulty keeping up with what was going
on, | realized that | lacked current professional
knowledge in this discipline. Moreover, | re-
confirmed my personal belief that, in language
learning, language is only a tool; finding what you
can do with it is much more important than simply
being fluent.

Differences between the style of the
workshops and other kinds of teacher
training

The second thing | was astonished at was
the differences between the style of the mini-
conference on that day and that of the conferences
that | have officially previously attended. The latter
were in-house training workshops for teacher
development, but all of them were lecture-typed
presentations. Some lecturers were invited and
gave speeches, but there were no activities or
discussions that teachers could participate in
during the events. Teachers listened and took
notes, but were hardly ever expected to speak out
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in the middle of presentations. After the talk, the
organizer would hold a Q&A session. However,
most exchanges tended to be only between the
speaker and one questioner, and, in any case, not
so many teachers tried to speak out. It seemed
to me as if the presenters preferred to have no
questions at all. They often gave participants a
written questionnaire, but it was always ‘one-
way’ feedback, and we seldom got answers or
comments from them afterwards.

On the other hand, at the JALT workshop, there
were many activities in which | took part, such as
brainstorming sessions, group discussions, the
mapping-out activity, and poster sessions. During
the whole event, participants were required to
speak out, express their ideas and thoughts, and
take the initiative actively. There even seemed to
be an atmosphere of welcome and respect for
different and individual opinions.

One reason for the difference might come
from the fact that the conferences which | had
attended before were all for junior high/ high
school teachers. These conferences focused on the
general educational issues at schools more than
subject-teaching. However, in Osaka, | also found
a certain cultural difference between Japanese
and Westerners in the two different styles of
conferences.

Feelings of a‘reversion’ from teacher to
learner: Affective and social factors

One way of looking at these differences is to
conceptualise them as different virtues in the two
societies. For Westerners ‘Different-ness;, and for
Japanese ‘Sameness, are highly valued. Japanese
‘shyness’might be the biggest reason for teachers’
hesitation to speak out at conferences, but there
are probably other reasons, too. However, it could
be said that Japanese put more importance on
keeping ‘harmony’ in the group/society than
being individual or ‘sticking out! In my opinion,
this could partly lead to Japanese learners’ ‘no
question’ attitude, and weakness in debates or
in criticizing others in public. In contrast, at the
Osaka event, where most of the participants
were Westerners, being individual, independent,
and different was expected and welcomed.
Participation from each and every member was
appreciated, and it seemed to me that everyone
thought this was the way it should be. However,
for me, this way of joining in activities requires
skills and competence over and above knowledge
of the target language, and, above all, an attitude
suited for this culture/society. In other words, a
kind of acculturation was needed. | soon thought |
hadn't been trained for this and felt embarrassed,
incapable, and left behind.

Together with these feelings, | had already lost
my confidence in being able to keep up with the
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academic English. | was full of negative feelings: |
felt discouraged, disempowered, and didn't know
what to do. At this moment, | felt like | was back to
being a learner again, rather than a teacher.

My responses to those negative feelings

What mattered nextwashow | responded--more
precisely, how I reacted to my feelings. | could have
left the room, making excuses. Or, | could have
just sat there throughout the events, being quiet
so as not to attract anyone’s attention. However,
that was not what | did. While looking around at
the posters on the wall and during a small break of
the first half of the events, | reminded myself of my
own purpose in attending the conference, saying:

There is no problem with feeling that it’s
difficult to follow, because you haven't been in a
situation where you have required those skills and
knowledge. You are now in the situation and you
can learn them now. Remember why you came
here.

At that time, although | had been teaching at
schools, | had had a strong sense that there was
something else for me, and | had been wondering
what directions my future career might take. |
remembered that and thought; “l want to get into
this ‘circle, be a member of this society, and work
with these people! | also had a strong desire to
learn the academic English and skills, which | felt
I lacked at that moment.

| found myself empowered and motivated, and
then | spoke to the person next to me and had
some talk. In the following poster session, | tried to
listen to the speaker, and talk with other attendees,
saying what | knew at that moment and asking
questions when | came across words or topics
that | didn’t know. By the end of the sessions, |
felt empowered and was enjoying learning new
things and ideas, and even enjoying struggling to
catch up.

Conclusion: Discovering my autonomy

After attending the conference, | reflected on my
experience that day and on my English learning
history from junior high school days to now. | also
remembered how one of my friends had pointed
out that | had acted as an autonomous learner. |
then considered what characteristics could define
an autonomous learner, and what contrasts |
could make between the processes of my English
learning. | put my ideas together into the table
below.

learning

S S

DT DAKRERZERL D EBARIEZMEREL
VL, CRETISVSMEBORIMZVELTE L
STEKRICHEN=DEMND, TESES NSRRI
HY . EHREESICEFSINSELEFEETEEHIHEDT
TN ?HESHIZICE-OMEZBRNELES
LY |

CHOEVENET-DOTH D, TOEFAL, BRTH
BZELTWW=300. BAICIE and o &4tz &60)
Loy, EVWSBNVEREZT > &BVTHEY. 2
NOSDFERDF ) 7EERLTWSERERBZo1,
FOEEFBWLWHL.ZELTISEZE=DTHS— 1T
D B OHIZAYT=L, COERAND—EIZE>TIS
WO AF=bE—#EIZEE-U, | —FICFAE, IR
DEDIZRITTND ERL -2 MEEELEMMNLL
B BT EZULWVEVWSRONREEWNV:-OTH
%, BANBUESR DL, BfDITShi-D %R
C. FAEBEICWVF-HEEICEODSEEMNT. SEEL
foo BiKRRA—ZFRAVEBEARRESTEH, FAIER
EDEEEE, thDSMEETDBEMICDOVNTELE
ol TORETESA M >TWNAZEEEEL. 215
HONBEELEEICHE - EEXBERZ LA D,
FBENCSMLI=DTH D, IO BEETIZIL, FA
[EADFoN, LW EPEZZRERILEITTH
CBEITESW DTS ETHFNBIET HE
LATW:=-DTHS,

i BO0FOTERMEIORR

%@@ﬂﬁ%l&ﬁbru%~ﬁméawaﬁw
BERLDZE - ERERNSREICESETOES

EEPEOREF. ZLTRAD, %AEEN&\EELL
EETHD. ELVSHEFEEVHL.ZZEZHIHLT
Efz, ZLT FAF S BIC, BELEZEEEREDT
BOIFEALTEEEAIMNENSIT LR BODHEEE
i%‘@i@ﬁ&i‘#ktéﬁ‘(%ﬁ L1ze ZNHUTDRT
MECDRNBICEEZZEEL LTORELIFT
%74 <, @Awmﬁmmﬁ AR DBEREE L
ZLTWBENZADTRENAE NS Z &I

i
IR

ADOWNz, iz, BMEPHRDIIEFE - K
DFlE, ERDYERM 5> BRDARA~DBTE T
LTWBELEERDEERT-. cNIEHETR
RTHY, SHLBIAEARILETHDH . B
BLEZEELE, TORERBEOVLEDVED
[CHEWNT, BoNFEOEMERRKRE LS M
EENOAEEVELEIENTHILDTHY,
EOICZTORENEBRLE-FEEEHMETIER
BHEBO—DOTHHLEMETEZ D, EwmE LT,
BELEEFEELF. " ELTALDFEICHL
AoMDERZREES EEAL, TOFEER
LTEPEAZLEZVOAE LS RHLICERICH
EE2LOTHY ., BRELI-HAEEIT, ThER
Y2 ZDMOAEE ELIc, —FBFEHELTD
MRLEREZHEL, AHENDOBELDHIRDEK
L. BbAZINEBLTAIZLIZLVOMNZERL
fITHEDTHD. LERIEZ D

References

learning



Nakao: Discovering Autonomniy in Myself

Table 1 Seeing my development as an autonomous learner

Source of
Learning

Purpose/
Motivation

Suitable/Required
Personality
Characteristics

° Classroom-based
learning

e  Liking English

e  Being favorably
disposed to the target
culture

long individual
learning away
from the
classroom

e Texts and
materials for
specific purposes

of English

° Higher Education
° Liking English
e  Test taking

2 ° Short trip to ° Broadening horizons | e Openness to other
Canada and individual cultures and new
e  Personal development things
relationships with | e Making friends ° Curiosity
foreign friends ° Flexibility/adaptability/
acceptance
3 ° Over 15 years, ° Fluency and Mastery | e Persistence and

consistency

Patience for uncertainty
Self-motivation

Goal setting
Self-assessment
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| noticed that the table not only shows my
development as an English learner, but also
might suggest a psychological or personality
development. Moreover, the purpose/motivation
column and the characteristics column seem
to show a shift in the level of needs from lower
to higher. This is similar to Maslow's theory of a
hierarchy of needs. This is only a hypothesis and
needs further investigation, but, in my opinion,
autonomous learners always try to find their own
purpose or meaning for their learning at every
phase of their learning. It is this attitude that is one
of the important features of learner autonomy.

Toconclude,anautonomouslearnerconsistently
tries to seek the meaning of their learning and
thinks about what they want through their
learning; and, along with other aspects of teacher
autonomy, an autonomous teacher maintains
their autonomy as a learner, pursues the meaning
of their teaching, and thinks about what they want
to do through their teaching.

Sparking Off Ideas: participatory
conference design, loop input, and
generosity. Shared reflections from
the LD Work in Progress Day

Ellen Head & Andy Barfield

made about the Hong Kong conference

really set me thinking. It was what you said
about“participatory conference design.’It seemed
like you felt that the main structures (i.e., lectures)
didn't reflect the ideology of learner autonomy.
Could you say some more about it?

Andy: Hi, Ellen, you mean what | said about the
Hong Kong conferencein the lastissue of Learning
Learning: "Attending other sessions throughout
the conference, | noticed a similar recurrent
squeeze on the space for contributions from
conference participants in presenters’ discourses
about learner and teacher autonomy.” | guess |
found it something of a paradox that very few
sessions at the Hong Kong-Hangzhou conference
made any attempt to involve the audience. This
raised the question for me, “What is the role of
“transmission-of- knowledge-mode’in the process
of developing autonomy?”

Ellen: Reminds me of my initial teacher-training
course at the Institute of Education in London
in the late 1980s! Some of the trainers used to
lecture us for 90 minutes at a time. Even though

E llen: Hi Andy! One of the comments you

Aoki, N. (2000). Aspects of teacher autonomy:
Capacity, freedom and responsibility. Paper
presented at the 2000 Hong Kong University
of Science and Technology Language Centre
Conference, Hong Kong, China.

Smith, R. C. (1996). Learning Japanese, from
learners’ point of view: Affective factors and social
factors in independent learning. In O. Kamata & H.
Yamauchi (Eds.), Nihongo kyoiku, ibunkakan
komyounikeshon [Japanese Language Education
and Intercultural Communication]. (pp. 105-125)
Tokyo: Bonjinsha.

Smith, R. C. (2003). Teacher education for
teacher(-learner) autonomy. In J. Gollin, G.
Ferguson & H. Trappes-Lomax (Eds.), Symposium
for language teacher educators: Papers from
three IALS symposia (pp.1-13). Edinburgh: IALS,
University of Edinburgh. Retrieved February
20, 2005, from http//www.warwick.ac.uk/
%7Eelsdr/Teacher autonomy.pdf
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the content was all about doing warm-ups and
group work, they would often say, “We haven't got
time for that now!” Later on, we had two trainers
who practiced what they preached and got us in
groups, discussing and making posters. Before
you ask, “Didn’t you need a phase of concentrated
input?’, | should say that one of the prerequisites
of the course was 2 years of teaching EFL, so we all
had plenty to say!

Andy: So, to some extent, we're talking about
appropriateness; what presentation formats are
appropriate for what purposes, with who, and why
—and in what context.

Ellen: Absolutely! | would like to think that “self-
development”and “training” could be two sides of
the same coin, although “development” sounds
more person-centred, and ”training” sounds more

“transmission-of-knowledge-mode” When you
used the phrase “participatory conference de5|gn"
it set me thinking about that experience of mine
and about a book | discovered called “Loop
Input” by Tessa Woodward. | was asked to do an
introduction to TEFL session for some students
who were going to Africa to teach for a Charity
called Link Africa in 1994. Browsing through some
books on teacher training | found “Loop Input.”

Andy: Can you give a brief example of what she
means?

Ellen: A loop input session would be a session
where teachers or teacher trainees learn about
reading activities such as jigsaw reading, by doing
a jigsaw reading of a text about jigsaw reading.
(A jigsaw reading is where the teacher cuts up a
photocopied text and gives a few lines to each
participant; then participants have to put the text
in order by explaining the content to each other.)
Here's a quote from a recent article by Woodward:

“Loop input is a specific type of experiential
teacher training process that involves an
alignment of the process and content of
learning. The advantages of loop input are
that it is multi-sensory ...as experiential
learning, but with the added advantage of
involving self-descriptivity and recursion
...some participants learn more deeply as a
result of this reverberation between process
and content.” (Woodward, 2003, p.301)

Loop input allows a session to be structured,
but also very participatory — a bit like the opening
workshop that you and Mike Nix led at the Osaka
LD Work in Progress Day actually. One of the great
things about the workshop which you and Mike
did was that you were up-front about your own
experience. That meant that, as participants, we
had a chunk of experience to get hold of and
compare with our own. Could you describe how
you structured the session?

Andy:Sure-asthetitleofourworkshopsuggested
(Autonomy and the Curriculum Development

JIZDOWTTH2I2ELTH, [FIEIhE LSRN
LMD o TRLE-T=h, Lo &&ICH-T, H
EDORBEZRRLE-ZADHELFABIZDNT, &
=TI THBLIEYRRE—FE>=YLT=
o TEFMIZAVTY M ETHERBITES LM o1
D21 >THEHDNBRNZES TE ZDFEEEFREETD
REUNZEDNEEELE LTOEEHIZRBRI -
?ﬁb M-b2B. +HTEBFEL>z>ThIT
SNOR

ToT4:EVWSTEIE, HAHEL, ESILELMHEIC
DNWTELTWS DI, 2FY, EABTLEVT
—avARM. HAEALBMT, FALERT. %
grEhUﬁ%fﬁBwtﬁﬂ#tui:ttouf

ILY:FO@EYKL! “BERER & “IIE >T—
MDA VDEREEZDALLIHELMHTHITES
D, “HORAR” [EEVEANZHLHZEELNTLT, “I
B (EEY “MEEEART ICECZBEVNSTEE
HBTNE, HE-D “SMEKBOBE LWNST
L—XZHEWT. hEEOREBETYY -y RO+
—RZEDNIL—T- ATy EVWSEMNEIZENA
D NAFEC, IV TIIVAEWSEESZED
—BTT7 VAT FELE 2=ZED=HDTEFLE
v aVDEASREEYLTIFELWEEEA AL
EHEBERIZEATEIERENCOMEVNGEALTINS

&R, =T ATy ZRDOFT=D

TUTA BENEDLAELTNS LEHELH
EEIFTHAL TN S?
ILy: =T ATy rtyiave, Al
ZIE. DTY= - W =F g v GHFVIZ, OUY
—-U—T4/7l%¢6%$xh®977—-
V=T 42J%3%H5_ET. HELLLBIEHEE
BEN)—T 1 VY FEHONVTFETESL Y
varveEWolzEIHMNLb, (KUTY—-1
—TAVY  TXFAIDAE—ZFHMMA<AY k
L. T2 ThZThOSMEIEL. ThhbS
MERFSEWVCABTERALLELN L, (EhEh
D% JEEEYICENT, TOXEIZRY &L
;%%O)WWFOT—F&QEﬁwﬁEEﬁﬁ

=T ATy el FEORNBEEFD

BEOEESUEZLARNIDLELTIHHEDOR
BRI EBRIIEDBIETH D, L—T- (>
Ty bDR AL, EEEICKDENSITETH
- REBEHNZETHITIEEL, —AFTEHE
HWEMHEREZELEVNSIZRULEF AL E
DB MEBOMANEL, AB LB TR
HDREDHER. FYREEERDD, 1 (I
Kry4+—K, 200345 %, p.3015H)

=T ATy k2T, EyarrEfEm
SN DETHERIFIZC. SMEEOLDIZT S
;t%fééwo%ob~%ﬁ~&ﬁﬁk747
NEEETARAOTA Y FPARIBARZBHRE
% (the Osaka LD Work in Progress Day) ®OF
BETiT-2=7—o <3 le_’}‘l.,M‘CL\éb\LB

o BEIZERAIDT—Y T3 J7’T§HE6 L
Mof=CERN—DNF, HBI-bHBERNT-bDRE
ﬁtﬁbrmﬁﬁo;:t#®°o$0b~%m
HEANLTEHE, (BELIZLDRERE) EREI
BEBRLT, BRL, BNEOETN LRI S &
NTEED, EABRIZHDE Y a EERL
T=OMERBAL T B ?

learning — 11— learning



Head and Barfield: Sparking off Ideas

Process? Recognizing Multiple Views, Voices, and
Spaces), we aimed to help participants explore
how autonomy and curriculum development may
or may not fit together; we wanted to emphasize
the challenge of weaving together the views and
interests of many different people (part-time
teachers, full-time colleagues, students, and admin
staff) in understanding the (mis-)matches between
autonomy and curriculum development. The
workshop was ice-breaker, group-mixer, and also
something of a blend between an input session
and participants sharing their own experiences of
curriculum development and autonomy.

In terms of design, the workshop had four
main features: (a) transmission of knowledge in
the form of a point counter-point dialogue by
Mike and myself, (b) poster viewing, (c) drawing
visualizations, and (d) experiential learning in pairs
and small groups, where participants discussed
their own experiences of autonomy and the
curriculum development (CD) process within their
own contexts.

On reflection, | felt we created some interesting
spaces for participants to map and visualize
their own experiences of CD, but we could have
managed the focus differently. | noticed that the
participants didn't have enough time to develop
their visualizations and feed them back into new
understandings with the group. We may not have
given the people attending the workshop enough
space for their own learning, because | think we
tried to present too much about our own context.
We wanted to encapsulate in words and in pictures
the complex content of curriculum development
that, in the last few years, we and many other
people have been involved in. But I'm not sure we
found a good fit between that content focus, on
our side, and the processes that we wanted the
workshop participants to go through.

A picture comes to mind of a group of people
holding a set of scales between them, with
process/experience and input/content on either
side.That picture could be the start of re-designing
the workshop towards more space for “participant
dialogues” about how different individuals create
fascinating and varied visualizations of a shared
complex process, like curriculum development,
and the place of autonomy in that.

Ellen: | think that the design part is very
important. You say that maybe participants didn't
have enough time to develop and feedback their
own ideas, but | think this can be the hallmark of
a productive session; it stimulates ideas and talk
that overspill the boundaries of the workshop. | see
that as a good thing. The structures you created
were a catalyst. Without that kind of catalyst, it
can be difficult for participants to get started on
a discussion, especially if they don't know each
other very well.

| remember feeling a bit uncomfortable in the
LD Forum at the annual JALT conference in 2003,
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Head and Barfield: Sparking off Ideas

because the talk in the plenary feedback stage
(a circle of about 35 people) didn't flow. People
had been discussing issues quite actively in small
groups, but, as facilitator, | hadn’t given them a
clear indication that they were going to have to
report back. | am certain that everyone had plenty
to say, but the structure wasn't there to organise
the “turn-taking,” so only the bravest people felt
able to speak — maybe about 30 out of 35 people
didn't give any feedback.

In contrast, the closing plenary session of the LD
Work in Progress Day, was more structured. This
seemed to allow the exchange of ideas to flow
more freely. A sense of community seemed to have
been already created by our shared experiences
during the day. The word “generosity” was used by
Etsuko Shimo when she was facilitating the final
session, and that was very interesting for me. | had
never thought about it before, but | realized that
learner autonomy requires generosity towards
oneself, in terms of not being too self-critical, and
towards others, in terms of being open to their
ideas.

Andy: Could you say more about how the word
generosity was used and more about the structure
of that session?

Ellen: In the final session on the LD day, we were
asked to write feedback on a handout, with spaces
for (among other things), What inspired you
today? What touched you today? After writing our
feedback, we were asked to find groups according
to the colour of a small star on the handout, and
prepare some points for our group leader to feed
back to the whole group. | was interested that
when Etsuko introduced this task, she said, “Please
have the generosity to look at the questions on
the sheet!" This use of the word “generosity” made
me think afresh about the participant/facilitator
relationship.

Why do we need“generosity”in such a situation?
To me, it suggests that a temporary renunciation of
choice mightallow us to experience thingsinanew
way, alter the structure of existing relationships,
and allow something new to emerge. It also takes
generosity from the facilitator to offer a structure
for the participants to accept or reject. Rather than
simply chat to my friends about what had gone
on, | was being asked to write, read, and talk to
someone | didn’t know.

Andy: So, you felt the sense of shared generosity
created a structure that was clear for you?

Ellen: Using the word “generosity” seemed to me
like saying, “It would be nice of you to do this, but
you don't have to!’l think the practice of generosity
is of profound importance for (learner) autonomy,
but it is seldom articulated in the dry deserts of
academic discourse. Respecting the autonomy
of another (teacher/learner/peer/near peer) and,
at the same time, engaging with them is an act
of generosity, which also seems to me to be a
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A Day Celebrating Learner Development

necessary part of developing autonomy. | suppose
I might even go further and say that collaborative
autonomy is extremely important for individual
autonomy.

A bit like you and me - thanks for reading this
and taking the time to work through my ideas
with me - though this feels like the beginning of a
new discussion rather than a conclusion.

Andy: You've helped me worked through many
experiences and ideas, too - thank you, Ellen, for
being so generously self-critical and collaborative
in talking things through together. | hope we've
raised some interesting questions for others to
respond to.
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A Day Celebrating Learner
Development: Poster session
reflections

Matthew Apple, Marlen Harrison,
Denise Haugh, Heidi Evans Nachi,
Jodie Stephenson, Stacey Vye, &
Yoko Wakui

| appreciate your sharing the wonderful
Sunday with me! Allin all, it was an event that
was filled with warmth, enthusiasm and the
spirit of sharing. — Poster presenter, October
31, 2004, email communication

Setting the stage

t the one-day event “A Day Celebrating
Learner Development Work in Progress,’

held on October 16 in Osaka, the two 1-
hour back-to-back poster sessions showcased the
work in progress (WIP) of 8 teachers who work in
primary through to tertiary contexts and who are
committed to promoting autonomous learning
practices. Before the event, the facilitators, Jodie
Stephenson and Heidi Evans Nachi, outlined a
couple of approaches for organizing the sessions
via email, and the presenters contributed their
ideas as well. On the day of the event, together,
the participants and facilitators further negotiated
the format for the first session.

The poster sessions were divided into two parts
with four presenters in each 60-minute slot. The
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Apple: Celebrating Learner Development

first session was less controlled: Each presenter
gave a very short summary of their poster content
to the whole group before the audience was free
to visit posters as they wanted. After 45 minutes,
participants were asked to form groups (one per
poster) and discuss what they had learned from
the presenters, what questions they had, and how
the content of the particular poster presentation
connected to their own teaching and learning
contexts. At the end of the hour, each presenter
gave their reflections on the session to the whole
group.

Although the format for the first slot was
relatively free, the second session became
controlled. During the break after the first session,
participant Tim Gutierrez approached Heidi and
Jodie to suggest a more structured format for the
second poster session. He recommended that the
audience be divided into groups with each group
assigned to a poster. After a set time, groups would
rotate to a different poster, allowing each group to
view each poster; this would be followed by a few
minutes of free time for the audience to go back
and look at posters they were interested in. Like
the first session, the poster viewing in this more
structured second session would end with small
group discussions and final comments from the
presenters. The poster presenters were willing to
give the new format a try, so we decided to follow
this suggestion.

In this article, 5 of the 8 presenters report how
they took to this difference in structuring the two
sessions. We also include some general feedback
comments from presenters and participants,
before we conclude by drawing parallels between
process and structure in conference learning and
classroom learning.

Fledgling ER: Learning to fly (Matthew Apple,
Himeji Dokkyo University)

My poster was an overview of the first semester
of an extensive reading (ER) program started at a
private university last year. Samples of evaluation
forms and reading logs were presented, as well as
preliminary results of a survey on learner reading
habits and motivation.

Reflection

This was my first attempt at doing a poster, and
| have to admit that it was a challenge. | learned a
lot about making posters—the first and foremost
lesson being: “Bring an actual poster” Filling up
nearly an entire wall and taking up too much time
to tape up dozens of individual pieces of paper is
an experience | won't soon forget!

Since the poster was originally meant to
showcase the forms we used for the extensive
reading program, | was surprised by two
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Haugh: Celebrating Learner Development

comments from conference participants. Bob
Sanderson suggested that next time | explain
what “ER” stood for, saying that many people were
unfamiliar with the term “extensive reading.” Given
all the journal articles written recently about ER,
I still find it hard to believe there are instructors
who don’t know this term. On the other hand, this
could be yet another indication of the continuing
gap between researcher and practitioners in our
field. If anything, Bob's suggestion made me more
determined to “convert” more teachers to the
“Extensive Side”

Etsuko Shimo also made an interesting
observation that she was surprised to see that
my poster seemed more about ER program
organizationthanthelearners.Hercommentmade
me realize the importance of colleagues working
together to achieve curriculum innovations such
as ER, so that we can all learn to fly, together with
our learners. Maybe examining the different views
of individual instructors about concepts such as
ER could be a future direction for me to follow.

Using my experiences in dance, theatre,
and video production in the ESL classroom
(Denise Haugh, Momoyama Gakuin
University)

This poster presentation explored how
my experiences in dance, drama, and video
production have allowed me to discover new
teaching possibilities to develop EFL learning into
“real life" applications. For the past three years,
this has involved engaging college and university
students to interact confidently using English.

Reflection

The poster presentation provided an
opportunity for exploration. Firstly, | was able to
introduce my topic with a 4-minute self-produced
video, illustrating how video technology provides
an engaging and meaningful tool for studying
English. The positive feedback | received has
reinforced my desire to investigate this medium
further. | will continue to encourage my students
to develop their creative and organizational skills
as they do longer, more involved role-plays and
refine their skills of script writing and camera work.
It is this fostering of learner autonomy that | wish
to investigate further for future presentations.

Secondly, as this was my first poster presentation,
| came to this event not quite knowing what to
expect. | soon relaxed when | was greeted with
warmth and smiles and told that this was going
to be a day of experimentation. | was one of the
teachers who did separate presentations for each
audience group. I felt this repetition was redundant
until a fellow presenter stated that it provided an
opportunity for him to refine his presentation
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Harrison: Celebrating Learner Development

skills. | realized how | myself had been editing
out unnecessary information and automatically
providing answers to previously commonly asked
questions. Greater clarity and focus resulted with
each subsequent presentation.

To conclude, this poster presentation and
the flexible structuring of the session by Heidi
and Jodie have given me the confidence to
pursue my research further and continue doing
presentations.

Using Internet penpals to improve learner
autonomy (Marlen Harrison, Momoyama
Gakuin University)

Students who participate in regular email
exchanges with native speakers can improve their
language skills, increase their confidence, and
participate in meaningful communication—and
often pen pal exchanges continue long after the
course ends. My poster presentation showed how
to implement penpals in a variety of courses and
how such activities enhance learner autonomy.

Reflection

| was quite surprised by what | learned. More
important than the presentations themselves or
feedback about my research was the reflection
time given to participants at the day’s end. In small
groups, we discussed our feelings about, and
reactions to, everything from content to format to
keywords; we were then asked to share these with
the other groups by writing them on a board and
reviewing them verbally. This really helped me
synthesize and summarize the day’s experiences.

| decided to try this with two of my second-
year English writing classes, as we cover a lot of
material each class. | was surprised to see students
embrace this process with such enthusiasm. |
allowed them 3 minutes to talk in Japanese at the
end of the class. In that time, they discussed the
homework assignment, asked questions about
that day’s lesson, and talked about their feelings
about particular assignments, as well as new
words they had learned and much more. After
doing this twice, | then asked students how they
felt about this process: They agreed that it was
quite useful and fun! My conclusion: Aside from
receiving excellent suggestions for teaching,
attending workshops can help us learn how to be
better teachers by allowing us to be students!
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Vye: Celebrating Learner Development

Primary school aged students’English
language learning quest (Stacey Vye, Meikai
University)

In the poster forum, | aimed to illustrate, through
self-reflection drawings and observations, factors
that influence and inspire my younger learners to
pursue English. These learners are primary school
third grade children who have been studying
English from the ages of 3 to 6.

Reflection

| wanted to highlight the children’s views, so |
displayed their self-reflective drawings, and had
extracts from interviews with them in caption
bubbles transcribed from audiotape. For this
study, | felt fortunate that each of the 5 learners
drew pictures of themselves (I had not asked them
to), which helped to give them an individual voice
and presence.

The poster was later in the afternoon following
a full day of forum events, and many participants
preferred sitting to standing. Matthew Apple

shared an insight he observed from the learners’

self-reflection drawings. Two of the 5 children drew
a picture that featured a traditional classroom
setting. | felt this was ironic because the children
spend a short period of the lesson at study tables
when they check homework, or do listening
activities. During the bulk of the lesson, the
children move around utilizing the floor space or
use various table formations for learning activities.
Matthew noticed the learners who drew an
institutional classroom setting, and commented
that some learners in general may feel learning
occurs when people sit in rows with books in
hand in front of a teacher and a blackboard, rather
than through language activities and games.
From Matthew’s observation, | would like to do
follow-up interviews to explore when the children
feel they learn, so that | can incorporate this in
my poster presentation at the JALT2004 Learner
Development SIG Forum.

Encouraging students unwilling to
communicate to open up (Yoko Wakui,
Keisien University)

My poster was about the first stage of a project
researchinghow paying attentiontoeach student’s
thoughtsand values can benefitlearnerautonomy.
| also explained how | foster learner autonomy,
and | summarized the results of self-study, self-
assessment reports, and reflection notes, along
with e-mail and instructor observations.

Reflection

It was the very first time for me to present my
study in public outside of school since | graduated.
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Wakui: Celebrating Learner Development

Thanks to all the support from other presenters,
the committee members, and the audience, |
could finish my presentation without any major
problems. | was fortunate to have friends who
share similar interests. | was encouraged by all,
particularly the last closing speech by Etsuko and
the positive comments by Marlen.

I have two things | would like to point out. As a
participant, | preferred the format of the first poster
session to the second one. In the first session, we
were free to ask as many questions as possible,
and we were allowed to stay until we felt satisfied.
On the other hand, as a presenter in the second
session, | was worried that not all the participants
would have aninterestin my presentation. | did not
want them to feel obligated to stand in front of me
if they were not interested in my study. However,
| came to realize that repeating the same things
and observing many people’s reactions would be
useful for my next presentation. This helped me
learn how to improve my preparation and how
to set my focus. At JALT National in November
2004, | will present further developments through
collaboration with two high school teachers.

General comments from the audience and
presenters

Presenter and audience reactions to the
structured second session were mixed. The
presenters commented that the time limit
restricted their discussions; they could not go into
as much depth about their topics as they would
have liked. In particular, two presenters felt there
was too much repetition since they had to explain
the same content four times. On the other hand,
the other two presenters reported that they could
refine their explanations,and astime wenton, were
able to anticipate questions from the audience
and tailor their presentations accordingly.

Audience reactions varied as well. One member
who enjoyed the first format more recommended
the facilitators take a more active role during the
first session by ‘reminding’ participants of the time
halfway through the session and encouraging
them to move to a different poster, without strictly
enforcing a time limit. Another member suggested
blending the two formats: Audience members
move independently, choosing 3 of four posters
to view for a specified time each. In this way,
presenters would introduce posters only three
times, and topics could be discussed more deeply.
In contrast, one audience member thought it was
good to have a lot of structure at the end of the
day because she was tired from the other sessions.
The more controlled format made it easier for her
to participate, and she was happy to be told when
to move to the next poster.

From Works in Progress to the LD Forum
Thefacilitatorsand presenters saw the WIP poster
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A Day Celebrating Learner Development

sessions as a chance to prepare for the Learner
Development Forumheld atthe 2004 JALT National
Conference. We were grateful for the opportunity
to rehearse in a supportive environment, since it
was the first poster presentation for most of the
presenters and the first time for the facilitators to
chair a poster session.

During the WIP poster sessions, the presenters
and facilitators discussed ways of making the
posters easier to read and understand. The
following table summarizes some suggestions
made for improving the poster presentations:

problems

1. several separate pieces of paper used, but
difficult to understand relationships between
parts

2. small font; information written in paragraphs

3. small poster made it difficult for more than a
few people to read

suggestions

1. incorporate symbols/directions showing
audience where to start reading and how to
progress through the text

2. use larger font and capture main ideas with
bullet points

3. spread information across a couple of posters
allowing a large group of people to read at the
same time

After the WIP day, the facilitators and the
presenters reflected on the feedback we received
from each other and from audience members. To
give the presenters and the audience maximum
time for discussion, we decided to adopt a less
structured format for the Learner Development
Forum. (Please see the upcoming 2004 JALT
Proceedings for our reflections on the LD Forum.)

Linking conference experience with
classroom practice

Reflecting on our poster session experiences
showed us that, in some ways, we are not unlike
learners in our classrooms. Some students are
willing to be autonomous and don't want (or
need) much teacher support. Other students want
more support, perhaps because they are not yet
ready to be autonomous, or because they simply
want someone else be‘in control’ at that particular
time. How do we cater to these different needs?
Must all students do the same thing at the same
time? If we really value our students as individuals
and trust their ability to make decisions, then why
do we sometimes try to force them all into the
same mold?

These questions echo themes raised in the
morning panel discussion, “Learner autonomy:
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A Day Celebrating Learner Development

How JALT members are contributing to the field”
Panel member Andy Barfield recounted how the
majority of presentations at the Autonomy and
Language Learning Conference held in Hong Kong
(in June 2004) had been lecture-based, with the
audience taking the more passive role of listener.
Likewise, we realized that in the second poster
session, participant-autonomy was replaced
by “facilitator-control” Though presenters and
facilitators negotiated the format, there was not
enough time to consult with audience members.
In the end, it was the facilitators who implemented
the revised format, so perhaps the facilitators felt
the need to look organized and in control!

We know that there are no simple answers. But,
after this experience, we recognize again how
important it is to ask students (and conference
participants) what they want. In our classrooms
(and conferences), one way of catering to different
levels of autonomy may involve providing a
variety of learning paths and allowing learners
(or participants) to choose the one(s) they want
to follow. Building trust, taking risks, reflecting
on our experiences, and learning from our
mistakes as students, teachers, or conference
organizers and facilitators are all important parts
of learning. For us, this entire process of preparing
and conducting poster sessions has truly been a
learning experience. Even though some things
might not have turned out the way we had hoped,
we have each learned something valuable from
all of this. We hope that our experiences and
reflections might encourage you - in your classes,
poster sessions, and conferences - to take more
risks, to listen more, and to keep learning from and
reflecting on your experiences.
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Call for Submissions for Learning Learning
Deadline September 1, 2005

Do you have ideas about learner autonomy? Have you considered autonomy and learner
development in a systematic way? You may be able to write up your ideas or experiences for
Learning Learning. If you are interested in documenting your experiences or the research
you do in the classroom as part of your teaching, contact the editor, Peter Mizuki.
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Murphey and Asaoka: Scaffolding Student Participation

Scaffolding Student Participation in
Professional Activities

Tim Murphey & Chitose Asaoka
Dokkyo University

“What? Students teaching already? Writing
articles, doing research, and presenting at
academic conventions? Preposterous!” That
is the typical response we get when we tell
other university teachers that our students
are teaching, researching, writing, and
presenting with us. They don't believe us.
They want specifics. So we say to them ...

Tim Murphey

or 11 years at Nanzan University, students
F regularly did research with me in the field of

communication psychology that | oft cited
in my own research, especially concerning near
peer role models (Murphey & Arao, 2001; Dornyei
& Murphey, 2003). Presently several of my seminar
students here at Dokkyo are contributing to this
area.

To scaffold students into academic writing,
| published a newsletter each semester called
Nanzan’s Language Teacher Briefs and invited
students to write for it. When | came to Dokkyo
University in 2003, | started Languaging, which
serves the same function -- to encourage students
and staff to see themselves as contributors to the
field they are studying. Now there is an active team
of editors among the part-time staff, students, and
teachers and Languaging has its own website.

These publications also seek to break down
barriers between undergraduates, graduates,
teachers, and staff as all are invited to contribute
short pieces. These “access publications” (Murphey
et al, 2003) are accessible to all comers and
encourage those on the peripheral of the field to
really identify with the activity in the field (Lave &
Wenger, 1991) to become part of our communities
of practice (Wenger, 1998).

In Taiwan 2001 to 2003, | did similar work with
undergraduates. | had students in my Language
Teaching Methods class do book reviews which
were then posted on bulletin boards in the halls
and later on the web (http://www?2.dokkyo.ac.jp/
~esemi029/pages/ResourceBookReviews.htm).
Several students were later actually contacted by
the authors of the publications with comments.

Encouraging undergraduates to research and
publish gives them a more authentic feel for the
field and allows them to identify with it. And
their publications can actually provide insight
for seasoned professionals. Publishing their work
on bulletin boards, web pages, newsletters, or
in books also sends the message that our field is
open and inviting to new participants, and doing
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Tim Murphey

e ||| K TONER], FADEROHEDOHT
ql_- LIFLIEERLTULD = IS ANIFEAE
HETHDIARLTDEREIET/L (near peer
role models) (Murphey & Arao 2001, Dornyei &
Murphey 2003) [ZREE B OS 1= — 3
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1741 (Murphey et al. 2003) [&. I RTHOKRFRZ
FIZFALYLIL BAOHAESFORDIZMET S
NENZDRFICEITSFBNEHLHE L (LavedWenger
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(Wenger 1998)
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so can greatly enrich the community. Publications
also help students go on to graduate school. Two
of my once undergraduate students in Taiwan,
Chen Jin and Chen Li-Chi, are co-authors with me
on a chapter about language learning histories
in a book edited by Nunan and Benson (CUP to
appear). They are both graduate students now and
can list a chapter to appear with their“old” teacher
on their resumés.

Research is showing that collaborating with our
students is a great way to scaffold their way into
professional activities and identities. Researching
and presenting alone is not only difficult, but the
qualityoftheworkoftensuffersaswell.Forexample,
Dokkyo graduate student Chieko Nishimura will be
presenting at the National Japanese Association
for Language Teaching (JALT) Convention in Nara
with me on November 20th about Self and Other
Modeling, her thesis topic. One last example: Last
spring, | was asked to do a juggling presentation at
the Dokkyo Speech Contest in September. | took
that as an opportunity to collaborate with 11 of my
students in various classes, notably my Advanced
Public Speaking class, to perform a series of short
speeches and singing/juggling performances that
helped the audience learn about the benefits of
risk taking and appreciating our small mistakes.

Chitose Asaoka

In 2000, | created a volunteer program in which
undergraduates could go into local elementary
schools and teach English once a week and really
apply what they were learning about in their
language methods classes. This program aims
to train both volunteer students and primary-
school teachers, support English conversation
activities in local community primary schools,
and give ample in-class training opportunities
for volunteer students before their official senior-
year practicum. Various workshops, lectures,
and meetings are conducted for both volunteer
students and homeroom teachers with the help
of colleagues and graduates of the program (see
Asaoka, 2004, for more details).

Volunteer students are asked to keep a log
where they reflect on their lesson plans and ideas.
This strategy is useful for communicating with
homeroom teachers. In addition, teaching logs
can help student teachers in the following years
to see what has been taught before and what has
or has not worked well. Student teachers also have
given demonstration lessons many times in front
of PTAs, other school principals, and the education
board of Soka City. In fact, this program has lead to
the introduction of English conversation activities
among every primary school in Soka City, guided
by the education board for the 2003 academic
year.

This year, 8 students visit Sakae Primary School
and eleven Hanaguri-Minami Primary School
every other week and team-teach with ALTs and

%.Chen Jin&Chen Li-ChildNunan&BensonlZd&k-
THRESN=ADFTEEXEZEOERLIZEHTLH—D
NEZINVEERMEZELTLS, BE. BOITZAED
RERELZYHELDTDIHRERIZED EDERE
EQHFTREERTILNS,
AEICKDEFAELHEFTHEEEZTHEITEES
HMEEICIEELTADICENEAETH D, —A
THREBEZLEYRRLIEZYI S LIERELZTTE
CHABRPABEDEFLTIFTCLES BIAK,. BHK
FRERETHSANTFEFX11H208ICERTH
MINBHLEEZHBTER (JALT) THhE—#EIZH LD
MET—ITHHIEREMADETY S (Self  and
Other  Modeling) ITDWTHRERREITIFETH
5, REIZ. B —DHIEFEITTEL MEE, FAIXIA
DBBRARFREEAE—FIAVTRAICSYT YUY
DNWTHERZLTIFLWEREEZZ (T, FAlZ. COD
CEEENDEIFESFELZTHBED ISR HIZER
AE—=FISADNADFELLREETE LT
EEZ O E—HIZEVWARAE—FETUL, JWEFL,
S G ET ol CDTEIF IR ELRTE
THEFENDIFBR LML IREZTANDENSE
FERAFEITLFEFICH LT LS,

3% ] T )
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EIEMHSHYSELEDBETEALEIEEERISER
FTEHRIENTZEESTH 2=, 2OTRTSLIER
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FEHEYR— ML, PENEERIITSEETEE D]
IZEBOHETEREETI>TAHIEELTESLSS
EE . RLWNILTWS, AT —9 3y, 51
& EBRINELAVE ATOYSLIZSBMLECED
HALFMEPREBEOHEDTDOLE, RSVTFAT
SINFEE LBIEDFEEFD=HIZ1T>TL S (Asaoka
2004)
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homeroom teachers. Both schools are located
only a few minutes away from Dokkyo. Those
undergraduates seem to enjoy learning from
both ALTs and homeroom teachers. In addition,
about 15 undergrads and graduate students work
in teams and regularly conduct English activities
with homeroom teachers at Kitaya Primary
School, which is also only a few steps away from
Dokkyo. In this program, undergrads and grads
caninteract and learn from each other by working
together closely. Such a program as this also aims
to “entice primary school teachers to become co-
learners with their students and to continue to
model learning when the volunteer is not there”
(Murphey, Asaoka, & Sekiguchi, 2004, p.17), as
well as to support English conversation activities
in local community primary schools.
AEXXKXXXXXXXX

We believe that teachers can see themselves
as collaborators with their students and learn
a lot with them through such collaborations.
These are steps toward creating what Senge
(2000) has called “The Learning School,” where
everybody is learning and supporting each
other’s development. Importantly, through such
endeavors, we are scaffolding students’ entry
into the profession and providing a collaborative
model rather than the dominant model of the
isolated teacher/researcher. Such new ways of
participating cannot be taught before students
and their teachers actually engage in them. Or
as M.C. Bateson (1994) says more succinctly,
“Participation precedes learning” (p.41). Let’s find
more ways to invite students to participate and
join the profession. And as Hanks (1991) suggests,
let's be open to seeing the structures that emerge
from our taking action and describe them to our
peers: “...Structure is more the variable outcome
of action than its invariant precondition” (p. 17).
Both of us had plans when we began, but, through
taking action, different structures evolved to allow
our students to become even more involved as
teacher/researchers.
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Cowie: Saki’s Story

How can we expect our students to develop
when their basic rights may be under threat
at home? Neil Cowie relates how one student
opened his eyes to the terrible difficulties
that some learners experience.

Saki’s Story
Neil Cowie, Okayama University

<ncowie@cc.okayama-u.ac.jp>

Mental stress and shock prevents me from
talking. I'm unhappy now. | don't think
fun anything. ... My feel is always negative
thought. Now I can't think positive. Everyday
I'm sad.Now [ go to counseling to be cheerful
a little. My feel full of stress. | want to cry but
I must endure. Sorry. [Saki, December 21%
2004]

he was loud, both in her words and also her
S dress sense — she wanted attention. When

she came in late, she would slap her bags on
the table and bang her metallic pencil case around;
if | asked her to move, she would sigh and roll her
eyes; when | asked if there was a problem, she
would smile sweetly and say no. During moments
in the class when | asked students to mingle and
talk, she was very reluctant to do so. Gradually,
her demeanor became more and more depressed
looking, and it was obvious that something was
wrong. One day she came in and handed me a
note: It said that because of mental stress she
was unable to talk, and she then spent the lesson
mutely writing and gesturing with her partner.

During the lesson, | talked to Saki; | told her
that | was glad that she was getting counselling
and that | was looking forward to seeing her next
week. | didn't expect to see her actually, but she
did come. She had recovered her voice, although
she was still deeply troubled. In the journal she
handed in for that day, she wrote about the source
of her depression:

When | was little child | had domestic
violence. And in elementary school | met
with bullying. From this period my feel has
mental illness; negative thought to all thing.
This doesn’t get well all the way. Now in
this class almost person seems to hate me.
So their attitude is chilly. My scars of foot
and arm injured by my father and person of
bullying me. My father is heavy smoker. All
scars are by smoke.

Books and journals about teaching foreign
languages often offer advice on increasing

RECOEFANBEFIZTONGEVEET
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ARVREDAYIDEDIZCEEHRTZENT
EHV,BRIEFETAFEELEELEES, BELW
BEEADCEDNTELE L, s VOLEEW
BCEEMYEZTLES , ROTaTHIE
FEZBENTZLHLL.EADLL, D
EYITIZESLIIZHESoTTILEANH
TELEHE. FEXFLAAV21E0VH B, it
ELVHEBRELELSbPERS  THELA,
(20045128218, &&.)

é ZFEFL Iy aAVDEVRERETH

B—FEhYDEEESIZLLDES5, 95
RITENTEREE, MEAZET—TILIC
f-r-Z2lF. £BHDATIEITAELZ 41T,
IDFEERDHDBEIITES & HRIEF=HEEFDIT
REMCESBO I RF¥—%T 5, AL EELDH D
DOMEBCE. BMEAT, KK EZEZD, I5R
NDHTHHLTHOZELELESILSICES L.’
RIEETHWWRESBREETRT, 2T TLIZD
N BEEODEHFIEAEABENLDICEHOTUVE,
ANEBRHEDEASFEBTEHENTE-, HB
B. E&xh b, AEEZITER o1z, A EIZIE AFLR
D=8, EITENTEEL, ERShTULV =, BED
., Bzl H<ELLEMMEEE IS— b F—LFD
IAFY—TCaAZIa=H—23 % EHTLV =,
BEh IF(C,AYUEYUTEZHFTWAILE
[FETEHEWWIEEL, KBALRA MBS T, BE
[CHTIohdEWLWNREELTHT=, DOFTIL,
BRIFHETELGLDNELNAGEWNEBRSTUVER, #
DROBELBERIFIBEICET IV, FEHEI LT
EM, FELDODREVNDOELNAEYILBITTLDHF
?tt;;b\of:o BEZDOBRIZIE. RDESIZEMNTL

FHROCA RENRNZHo1-, NEKDC
BlEVLOIZEHo-. COZHNBToER
FLREHEATWV R, FAIZHLTHEEERML,
EOENFLELEHEV, CDYFATIE, A
BERRDIEFEFEITIVDERS, AAEDEE
ElEAED, BEPBIZHIEIEXBELVLSH
EFIDIHE30E, REIFEANE—XE—H—
T.HROBEEEHBZDOLHEDE I,

NEEHEFICEATEINANSEROELEIZIL,
NEEREBINTIEM D PTATo T4 T14DM
B, AR, BEEICEALTOT KL ZANZLEMT
W5, LhL. ZEBEANZNENIEZTULSMHREIC
EELTVALDIFEEISENEES>TULIWL, FAEE
3. RE. LWAWALRHEERBETEERRICEDY.
K SADREIZE>TERLN, FEDEANLRE

learning — 25— learning



Cowie: Saki’s Story

motivation, report on the issues of identity conflict,
and comment on anxiety or other ‘affective’ issues.
Yet, few, if any, mention the personal problems and
issues that language students face. | too have not
really discussed this topic very often with colleagues
or friends, although | have taught English for many
years in various organizations and have met my
fair share of students that have brought with them
obvious issues. But Saki is the first university student
toreally bring home to me the reality of what learners
may be facing. Not all are as dramatic and as serious
as Saki, but many are making that difficult transition
from childhood to adult: They face living alone for
the first time, and the difficulties of entering a new
community with unaccustomed rules and ways of
doing things.

I have no snappy conclusion to this story, but just
want to thank Saki for showing me what life is like for
her, and for inspiring me to look again at students as
individuals with their own lives and worries and joys,
and not just as part of the‘class!

IZEALTCRMEORAERFE-TELE2I=CEIEHFEY
Bhot=, BN ESEITHE >THH T, FEEEHE
AZDMEEERRDACENTERLELSLENT S, B4
DELIFESEDLSIC, BIHLTEEFRAI TS LR
ZEWV, L L. TNTHERELODIFEAED, BELHERE
T. KAICBITITHR2OITMALOEREZNZ TS SN
%, BHIF—ABLLEHRD, BhAZNEOERIIE
mLTLS,

SEDFEEST,. RRICHALH DERIZHEV DT
528 YIEHEWN, =12, SEEFHEDANED—HiZAHE
TNz, SBIT. BEIEYSRAEER LTSI TIE
B, —A—ADNENFRDOANEEZEAN, WAWNSA
FROEVERBRLTWAEWNSTEEXZBNEISET
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RENBRADHEEEDT-HDEFERY ST,

Telephone Helplines for Victims of Domestic Violence

The following webpage includes in Japanese a selection of numbers for women to call.

TRHEDVIIR—VICFEECTEHERESHNEREBTELEHSIATVET,

http://www.gender.go.jp/e-vaw/advicetop.htm

Tokyo Women'’s Counselling Centre has a hotline telephone number which is available
24 hours a day. Call 03-5261-3911.

roXxaw DAV ARG A—ICIEBEICKIRY R SAUN24BMBRESNTVET, &
5% S :03-5261-3911

Tokyo English Life Line offers a free English telephone counselling service between 9

a.m. to 4 p.m. & 7 p.m. to 11 p.m. Call: 03-5774-0992. Home page: www.tell.gol.
com

boXxaw A2T)via S4T7340EF9a.m. A5 4p.m. FT, F= 7 p.m. 5 11 p.m.ET,
DHEEHI VT —EREITO>TVES, EEES :03-5774-0992 7 www.tell.gol.com
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Kohyama and Skier: AYA 2

Autonomy You Ask 2: Where are
we, and where are we going?

Eric M. Skier, Tokyo University of
Pharmacy and Life Science
skier@ps.toyaku.ac.jp

Miki Kohyama, University of
Edinburgh

miki.koyama@education.ed.ac.uk

introduce the writers and proposal topics

submitted, as well as our plans for the
upcoming year. We would also like to share with
you some details about a planned AYA2 retreat
and our overall schedule.

As things stand now, we have 13 proposals and
17 writers collaborating on this new and exciting
project. First, we are very excited about the great
range of action research topics, as these should
be both interesting and practical for teachers and
researchers in the field of autonomy. Although the
research focus of the proposals submitted may
change in our collaborative process, we would like
to share with you some of the starting themes.

Brad Deacon and Robert Croker will report on
peer-teaching in university classes, i.e. students
planning lessons and teaching them, and the
subsequent responses to student assessments
of their lessons. Marlen Harrison will discuss a
university class where students both make and
grade their own tests. Yoko Wakui will explore the
use of self- and peer-assessment in a presentation
class that she teaches. For teaching listening,
we have Matthew Apple discussing students’
goal setting and strategy usage in his extensive
listening class. Meanwhile, Etsuko Shimo will
report on the use and benefits of shadowing
in her university classes. Amanda Bradley will
write on the development of learner and teacher
autonomy through student journals with her
university students. Mark Surma and Miyuki Usuki
will discuss what they have learned from their
students in a postgraduate oral communication
class with the focus on presentation skills. We
will also get to hear from Denise Haugh about
her adaptation of teaching strategies using the
expressive/performing arts and technology, in
developing students’ four skills as they learn
to become responsible for their learning. Yoko
Morimoto will introduce her autonomous
sophomore students who organized two English
camps, created a bilingual website, produced and
performed a court case play and a musical, The
Lion King.

A s the co-editors of AYA2, we would like to
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Furthermore, we have some proposals more
closely focusing on teacher autonomy. Nanci
Graves, Rachelle Jorgenson, and Stacey Vye will
explore techniques that may help teachers cope
with anxiety and maintain confidence. While
Ellen Head will look into the politics of teacher
autonomy in Japan, Jodie Stephenson will
discuss the developing teacher autonomy of her
students enrolled in an in-service teacher-training
programme in a graduate course. And last but not
least, as any AYA project wouldn't be complete
without Stephen Davies, we will get to read a
continuation of his fictional (?) piece from AYAT.

After receiving the proposals, we decided on
the collaborative teams. Each group started to
e-mail each other, introducing themselves, and
exchanging their proposals. Our next step is to
have a retreat in the Kansai area in June 2005
to allow for collaborative feedback sessions to
improve our writing.

From the administrative side of things, and
keeping the planned fall 2006 publication date in
mind, we have already been in touch with guest
writers who will write overview chapters and with
Amazon.com for sales over the Internet, and we
have also considered applying for a grant from
MEXT for printing costs. Busy but exciting!

On a final note, as co-editors, our aim in this
collaborative work is for all participants to learn
from each other and become more reflective and
autonomous teachers. We hope that this project
will produce positive synergy, and that we all
help each other discover new ways of facilitating
autonomy in our own classrooms.

AESEHETHA~NDSIMEEE. amazon.comD A
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New Treasurer needed!

The Learner Development SIG is
looking for a new treasurer.

Main duties include:

¢ The spine-tingling submission of monthly
financial reports of the LD SIG postal account to
JALT Central Office (excel reporting form provided
by JALT Central)

¢ The thrilling submission of LD SIG yearly
financial information to JALT Central Office.

. Attendance at the "standing room only"
Treasurer's meeting at the annual JALT
conference.

. Other sparkling activities such as checking
the postal account for AYA!1 and/or 2.

If interested, please send an email to Marlen
or Stacey.
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Baba: Greetings from TESOIL Arabia

Greetings from the TESOL Arabia
Learner Independence SIG!

Heather Baba

he Learner Independence SIG of TESOL
T Arabia is delighted to support the LD SIG by

contributing to this newsletter - LI SIGs of
the world unite! After all, our motto is: ‘Let’s share
our ideas, expertise and knowledge'’

The TESOL Arabia organization, based in the
UAE, is now inits 11" year. Currently it has 8 Special
Interest Groups: Teacher Education, Testing, IT,
Literature, Research, Young Learners, ESP, and
Learner Independence.

The Learner Independence SIG was founded
in 2000. Our reasons for starting LI-SIG were
threefold:  firstly to spread the word about
independent learning in an area where traditional
teachingmethodsare still quite common; secondly
to support anyone setting up an Independent
Learning Center (ILC), especially those ‘thrown in
the deep end’and new to the concept; and thirdly
for our own professional development - to give
us the incentive to explore new teaching/learning
avenues.

The SIG is organized on a cooperative basis with
4 Co-Chairs as this enables us to have a wider and
biggerrange of activities, ensures the continuation
and continuity of the SIG if anyone moves on
- and we all get proper recognition for our hard
work. Currently, we have a Technology Chair
who maintains our website, advises on ed-tech
issues, and provides tech-training; a Publications
Chair who produces our newsletters and news-
sheets and proofs all publicity, reports, articles,
etc; an Administrative Chair who assists with
administration and controls our finances; and the
List Moderator/Spokesperson/Events Coordinator
who deals with our discussion list, and networks
madly. We all give workshops and cooperate in
the organization of events and, as we are mainly
in different locations, it is easier to make contacts
with members. In addition, we have a solid
supporting cast of TESOL Arabia personnel, local
ILC Coordinators and the ‘party faithful'

Our organisational system, which is unique
within TESOL Arabia, works very well for us as
whenever we replace a Chair the new person joins
an established team and has shared, rather than
full, responsibility and a specific role. Also, having
Chairs in various locations enables us to have ‘our
personin ...on the ground wherever we decide to
hold events, rather than relying on phone/email
contact with people locally whom we may not
know and who may not fully understand the aims
of the given event.

With regard to our ‘membership, we see all
1700 members of TESOL Arabia as potential LI-

TESOL ArabiaDFEEHEBIIHEE
= (LISIOM 5] TR

Heather Baba
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Baba: Greetings from TESOL Arabia

SIG members, and Learner Independence as
an umbrella issue concerning everyone, so we
try to circulate our publications to one and all,
and publicise our events as widely as possible.
Admittedly some events are of minority interest,
but others have more widespread appeal.

Events/Activities:

WorkshopsonlIL(C)-related themes:e.g.,Creating
Self-Access Worksheets, Self-Test Vocabulary
Activities, Project-based Learning, ‘Crafty’ Ways to
English, Self-access on a Shoe-string, and CALL/
software demonstrations/practical sessions.

ILC visits: In this annual event, a group of people
visit a local ILC, do a treasure hunt, investigate
materials, learn about the special features of
that ILC, and discuss the materials, organization,
facilities, etc. that they see.

ILC coordinators'forum: This was founded 3 years
ago as a ‘support group’ for new and established
ILC personnel in the area. It is a chance for us to
meet, discuss common issues, learn from others’
experiences, and prevent endless re-creation of
the wheel!l At this year's meeting, we agreed to
collaborate on listening/video projects and have
set up an additional discussion list to support this
initiative. In 2003, at the inaugural ILA Conference
in Melbourne, LI-SIG Chairs Phil and Heather led a
roadshow version of this concept and met several
people from Japan who we hope might remember
us as they are reading this!

Tactile tasks and technical tips events: This
event, held annually at the Petroleum Institute,
Abu Dhabi, aims to help teachers get started
with ed-tech, give others a chance to try some
innovative tech ideas, and also promotes the use
of tactile activities for independent learning. This
year we are also doing our first TTTT Roadshow in
the oasis city of Al Ain as well as a scaled-down,
mini-event version in Fujairah.

ILC certificate course: We run a 3-session
workshop, ILCs: from Plans to Practice, to provide
a grounding in ILC issues for anyone interested
in setting up an ILC. The course comprises one
sessioninanILClearning about the daily operation,
organization, equipment, etc; a second session
investigating independent learning materials; and
a third session in which planning strategies and
issues are discussed. (To date, we have run these
sessions 3 times in different UAE locations.)

Conference speakers: We have been fortunate at
ourannual conference to have had Barbara Sinclair,
Rebecca Oxford and Jeremy Harmer as our SIG
Speakers. This year, we are delighted to announce
that Terry Lamb will lead our SIG session.

News-sheet: This is an informal newsletter
(4 pages) with tips, news and ideas, published
annually in November.
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Newsletter: This is a 12- page magazine
produced for the Conference Bag at the TESOL
Arabia Annual Conference, and it contains longer,
more formal articles,and a'celebrity interview'with
a key EFL researcher in our network to whom we
have emailed questions (Keith Richards, Barbara
Sinclair, Rebecca Oxford).

ILC handbook: TESOL Arabia is now funding
publications for SIGs, so we are planning to
publish a practical Independent Learning (Centre)
Handbook with articles, case studies and an A -Z
of ILC features. (The publication date is December
2005.)

Community ventures: We are involved in
assisting local schools to set up IL resources. In this
connection, we visit schools on request, assist with
needs analysis, hold workshops at the specified
school and organize collections of magazines,
pictures, kids’ books, games, etc. from departing
teachers to provide schools with a starter-kit
of raw materials. (We also actively support and
promote the annual Book Drive held at the TESOL
Arabia Conference whereby books are shipped to
schools in need overseas.)

Research: Many tertiary teachers bemoan their
students’ lack of Study Skillsas well as their learning
behaviours and attitudes, so we have compiled a
list of ‘desirable behaviours, skills, and attitudes.
In conjunction with the Teacher Education SIG we
have received input, ideas and solutions through
workshop discussions for circulation locally. One
local teacher has also suggested circulating ideas
from our discussion list via a column she writes
for a free magazine distributed by the Ministry of
Education and Youth. We also actively support
independent learning research projects in the
region.

Website: Our site has articles, links, IL ideas,
ILC set-up advice, IL materials guidelines, news,
ILC profiles, events reports, photos, and archived
discussions and newsletters. Take a look at http:/
ilearn.20m.com. (All contributions welcome!)

Discussion list: Our discussion list covers an
extensive range of IL-related issues from field
trips, to displaying listening activities, to software
suggestions to learning strategies - and much
more. It is open to anyone, anywhere — we have
members on all continents and really appreciate
input from non-UAE-based people to help us
maintain contact with the rest of the world and to
provide wider perspectives, so please join! (Send a

blank email to 1learn-subscribe@topica.com.)

Networking: We  maintain  contact with
discussion list members worldwide, our
previous conference speakers, previous UAE-
based personnel, ex and current colleagues
and international conference contacts via our
discussion list. We have also established a
good relationship with |ATEFL Poland thanks
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to David French, and with the IL-SIG of IATEFL
due to the current officials and Jo Mynard and
Janet Lunam, who have been active TA LI-SIG
members from our early days. As a result of our
trip to the ILA Conference in Melbourne, we have
built supportive relationships with ILC personnel
involved in the ILAO in Oceania and the Far East,
including Richard Pemberton’s team and the
Clarity Company in Hong Kong, as well as Hayo
Reinders, Sarah Cotterall and the Manukau team
in New Zealand.

If you would like to find out more about
the TESOL Arabia organization, check http:/
tesolarabia.org.

Grants are available for presenters coming to our
international conference, so why not think about
it? Anyway, if we don’t get to meet you in person,
do let’s meet on our discussion list, or contact us
via tailearn@yahoo.com.

We look forward to establishing a collaborative
and mutually supportive relationship with LD SIG.

Regards,
Heather Baba, Phil Cozens, Beth Wallace and David
Dixon

TESOL Arabia Learner Independence SIG Co-
Chairs
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TESOL ArabiaZ EEBLSIG #AZER

If you are interested in participating in informal discussions on independent
learning, ILCs, CALL, internet, materials, learning styles, etc, why not join TESOL
Arabia’s discussion list? To join send a blank email to ilearn-subscribe@topica.com.

website http://ilearn.20m.com
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Call for Submissions for ‘Sharing Our Stories of Autonomy’

Inthe past we haveincluded a sectionin Learning Learning where we examine the growth of our autonomy
as both teachers and learners through personal narratives. In the next issue of Learning Learning we will

revive this section.

If you are interested in describing your own experiences for “Sharing Our Stories of Autonomy’; please
contact the Editor, Peter Mizuki <pmizuki@cronos.ocn.ne.jp> .
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JALT Rescarch Grants

JALT Research Grants

available to JALT members without access to

institutional assistance and research grant
funding. These grants come in two types, with two
grants per type. Each type has different funding
and requirements:

F rom April 2005, four JALT research grants are

1. Type A (50,000 yen) requires presentation of the
research at a local chapter or SIG meeting.

2. Type B (100,000 yen) requires presentation at
the annual JALT conference.

Co-authored research projects are welcome;
however, the amount of research grant is fixed,
according to the type of research grant applied for,
and does not change if more than one researcher
is involved. Any research topic to do with the
diverse field of language education is welcome; in
particular, research focussed on questions central
to the improvement of language education in
Japan will be enthusiastically considered.

The application period is from April 1% to July
15t 2005. Successful applicants will be notified in
early October 2005 and then have access to the
research grant from the beginning of the following
academic year (April 1t 2006). So, if you apply by
July 1% this year for a grant and if your application
is successful, you will receive the full grant at the
start of the next academic year (April 2006), with
the requirement of completing your research by
the end of March 2007.

The Research Grants Committee is also willing
to offer successful applicants free ongoing
collaborative supportthroughanadvisory network
of experienced teacher-researchers, so that
grant recipients can comfortably and confidently
develop their research and successfully complete
their projects. For further details on how to apply,
interested JALT members should visit, from April
2005, the JALT website under Grants and Awards at

http://jalt.org/researchgrants/. You may also
contact us directly at <researchgrants@jalt.

org>.
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Financial Report

Financial Report for LD SIG

First, let me explain that the financial year for JALT runs from April to March. So the numbers explained
here are for April 2004 through December 2004.

We started the year with 431207 yen (this includes 120,000 yen in bridging loans)

Income (YTD)
Memberships Total (YTD) 198800
AYA!1 (YTD) Total (YTD) 104200
Misc. Total (YTD) 5410
Total Income(YTD) 308410
Expenses (YTD)
Learning Learning
Printing (May)5 H 66675
(Nov)11H 66465
Postage 22497
155637
Honoraria
Naoko Aoki (Hong Kong & China) 69591
Miscellaneous (Refreshments, Room Rent, Office supplies)
Receipt books 800
Refreshments 2000
Room Rent (Mini Conf.) 20000
Takkyubin 1160
Envelopes 4156
Repay bridging loans 20000
48116
Total Expenses (YTD) 273344
SUMMARY
Starting Balance +431207
Income +308410
Expenses -273344
Total in Cash & PO Account 466273 yen
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Financial Report

FPEETARNAYTALKRSIG ERMBEHRE

%ALTG)‘%E‘I‘EEI;MF] [TIFEYFETOT, UTDREY2004F48~2004F 12 RR E LM BHREE LV LE

FWiEE 431,200 (—EH@&EELT 120,000HZEL. )

R A (12 B KIRTE)
=8% =5 (12AXKIBH) 198,800
AYAN 253t (12AXKIRTH) 104,200
fth 25 (12BXKIRHE) 5,410
IR A5 308,410
T (12BRBHE)
2ENFEE
ENRi 58 66,675
11H 66,465
ER{E 22,497
155,637
Sl &
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fit (BB, EEEAH. FTHERH)

FRUNE R 800
BR 2,000
SEEFERAM 20,000
E2E 1,160
SN 4,156
—HREIRE 20,000
48,116
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ILAO New Zealand Call for Papers

CALL FOR PAPERS!
Independent Learning Association Oceania. 2nd Conference - New Zealand
"Supporting Independent Learning through the 21st Century"

Papers and abstracts are now being accepted for the above conference to be hosted at Manukau
Institute of Technology, Manukau City, Auckland, New Zealand.

Dates: Friday 9th September to Monday 12th September 2005.

The conference will also publish a refereed proceedings. Papers for refereeing are included in this Call,
Full details at www.independentlearning.org (click on "Conference"). Conference themes will
include:

o Self-directed and self-access learning

° Developing learner autonomy in the classroom

° Language advisory services within independent learning centres
° Linking self-access centres and classrooms

° Evaluating self-directed learning

° Learner and teacher autonomy

° New initiatives to support independent language learning

° E-learning initiatives in the development of learner independence
° Non-English language teaching and learning

° CALL/technology topics.

Refereed Papers from the 2003 conference can be read at the website. The last day of the conference will
provide the opportunity to visit a number of Independent Learning Centres in Auckland.

BRFEAE7=7HE H2MEFR — Za1—I—5UF
“AERROBIFEXIE"
RXNIIMKZ (Za—D—FV R =0V RNTXATH) CREFEDLEEZESNDHINFERDT
TANS Y FERSZIHFFTTEYET,
FAfER - 20054E9898 (&) ~ 9A128 (A)

FETIEBESINHEXNELRRINDIEITHYET, BEFZZIHHNISEOEETEREBESIN-EDH
SENFT, COHICBELTIFR—LR—Uwww.independentlearning.org (" Conference” 41w
JLTTE) TEDHANCEWEFEITET, FE2EOT—VIELUTOELEDTY,

o TILT - BALITYRBLUEILITIEREE

o BECTOFEEELS— L/ —DRF

o BiIFE L A—ADEFICETE7 KNS AY—ER
o TILITTI R A—ELBETOEEDEE

o TILT ALY Ty FEEOFHE

o BPEELHEDOA— L/ 3 —

o BEEFPEXEOA=T7T47

o FEEBERRICBTAE—5—=20 (=T T4 D
o EREBEEBDIEELEE

o CALL /F4/ 0> —(cBEd5%E

003 FEEFRMNLDEBESINHMXIIHR—LR—VETITEWVETET, FRERAICFIAT—I T2 FICH
SBROBIAFE LI —EHHTIREINLTES

Call for papers and abstracts closes 1st May, 2005
More information: www.independentlearning.org
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