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Reflections on Creating Community:
Learning Together 2
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Creating Community: Learning Together

2 took place on Sunday December 13 2015 with
over 35 poster presentations/digital displays
by both students and teachers. Thirty-four
teachers, 34 students, and two parents took
part. This small-scale, informal afternoon
conference offers opportunities for students
and teachers to learn together from each
other about different experiences,

questions and issues to do with learner
development. As the final Tokyo get-together
of the year, we aimed to keep presentation
formats informal and interactive. At Creating
Community: Learning Together 2 there were
two rounds of poster presentations and digital
displays, with each round followed by small
discussion and reflection circles for 30 minutes
in pairs and small groups in each presentation
room. The conference finished with a plenary
session where the website for the SIG's 3.1
Children’s Accounts translation project was
launched and everybody at the conference had
a chance to share reflections and questions
about creating community and learning
together.
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We include here five reflections by
presenters at the 2015 informal afternoon
conference. Our thanks go to everybody who
helped at participated in the conference, as
well as to Junsei Goseki, Rob Werner, Erina
Iwasa, and Shuhei Yamada for contributing
their reflections on CCLT2.

Learning and Solving Puzzles Through
Communication
ASa2=7—2arvz@BUTRE LHERRE
EX)

Agnes Patko
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After the successful informal conference,
Creating Community: Learning Together in
December 2014, | was looking forward to the
second one in 2015. | was glad to see that
many people attended and created a friendly
and positive atmosphere.

Although, as a presenter, | did not get
to see other presentations during the first
round, | got valuable feedback about my
research. | presented about a correspondence
project, in which my Japanese students and
students from my university in Hungary
participated. This was the first time | had
presented about it; therefore, besides talking
about what and how | was doing with my
students | wanted to know what other people
thought about it and what they would
recommend me to do differently. Questions
and comments from the participants helped
me to gain deeper understanding of the
preliminary results and identify different
possibilities for analysis.
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In the second round | visited several
presentations on various topics. | had the
opportunity to see both the teacher and
student perspectives on different teaching-
learning situations and managed to interact
with “subjects” of stories of success. | was
especially impressed by stories about how
students took responsibility for their own
learning and how they gradually became more
and more autonomous learners. One of the
most memorable stories was a first-year
female student’s. She had volunteered abroad
to help build a house in Indonesia for people
who had become homeless after a natural
disaster had stricken their region. At first she
felt useless there. She could not do hard,
physical work nor could she speak much to
locals. However, she tried her best to express
her feelings in English and it brought her
closer to the local community.

At this informal afternoon
conference | was happy to see that it did not
matter who was a teacher and who a student.
People treated each other equally friendly,
which contributed to a relaxed atmosphere.
Presentations and discussion made me think
about various factors of teaching and learning.
A few questions that came up for me are as
follows:

* There were a number of presentations
by teachers addressing difficulties resulting
from students’ lack of motivation in writing
tasks (e.g. thesis and home paper). | was
wondering whether students’ lack of
motivation or unproductivity in writing tasks
corresponds to insufficient instruction on
academic writing at the beginning of their
university studies. Is it a result of students
entering university with a low level of active
language knowledge, which universities try to
improve by providing a greater number of
general English language classes than
academic skills classes? | also wonder what
students think about these questions.

* There were several students telling their
stories of how they had become more
autonomous and learned to make decisions
about their own learning. It was great to hear
them and | was happy to see students from
different universities share their experiences
or give each other advice on learning. | wonder
if they do the same at their own institutions as
well. Do students get a chance (in class or at
any kind of events) to talk to their classmates,
peers, seniors or juniors about their learning
successes? | hope so. If not, where or when
should teachers provide space for it? Could
students be encouraged to take the initiative
in this?

| believe that such events can aid the
communication, mutual understanding and
cooperation between teachers and students;
therefore, | am looking forward to next year’s
Creating Community: Learning Together event.
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Personal Reflection as a Student on the
Conference
Junsei Goseki, Gakushuin University, Masters

13 t year

Thanks to my Master’s supervisor Alison
Stewart, | had the chance to be involved as a
presenter in both the Learner Development
Forum at the JALT International conference in
November 2015 in Shizuoka and in Creating
Community, Learning Together 2 at Otsuma
Women University in December 2015. Here |
would like to share my thoughts and
experiences about the conferences and what |
learned from them.

In retrospect, the international
conference in November was quite
overwhelming for me in terms of how huge the
scale was and how varied the experiences and
backgrounds the participants, so it took a
while for me to adapt. | had hoped to listen to
people who teach English, but | did not feel
confident enough to ask any questions. After
the conference was over, | had a feeling of
achievement and | felt the pressure on me had
gone.

The LD SIG conference in December at
Otsuma Women University was not that big
compared to the international conference, and
about half of the participants were students,
which naturally made me feel more
comfortable. In the first hour, | was there
without speaking out and talking to anyone.
When the first round of presentations had
opened, however, | started to feel that |
didn’t need to keep silent. At first, | stopped
by at Agnes Patko’s presentation. She
explained the change in Japanese students’
roles and the feeling of confidence they
gained by teaching something to Hungarian
students who were majoring in Japanese. From
her presentation, despite the fact that our
different identities, such as age, gender and
whether being a teacher or a student, strongly
affected me, | was able to be aware again of
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the importance of challenging these barriers to
learn and teach things best.

In the section by student presenters, |
found many interesting things. The students of
Meiji University introduced the “World Peace
Game” in which participants negotiate as
representatives of each country over political
disputes. | was impressed at how passionately
they explained the details in English despite
the fact that they are not English majors. |
was also impressed by the SAGE project. The
project attempts to connect high school
students, university students and business
people, and has developed over several years
through the involvement of about 20 university
seminar students. It was amazing because in
general, high school students do not
communicate with university students. Also
business people do not usually have any
chance of interacting with students. However,
members of SAGE have tried to encourage
people who belong to the three different
groups to blend.

Mathew Porter’s presentation, “3.11
Looking Back Together”, reminded me of the
days | had volunteered in Tohoku. He talked
about the history of the worst disaster in 3.11
in 2011 to the present in terms of tsunami-hit
areas, power plants and electricity. As | rarely
have access to this information, it was really
informative and beneficial, which allowed me
to think back the event almost 5 years back. In
this section, | believe | learned to think that it
is important to have a reflection, not only on
the past events like the disaster, but also on
what has actually happened to ourselves,
because we can learn from making these
connections to our own lives and reflecting on
them.

Speaking about reflections, | was
allowed to discuss what we have learnt from
the presentations after each round. Looking
back, | wonder why | was not active in being
open to the discussion. Probably there were
many reasons for that, but the point that | feel
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the regret about is that there were many ways
in which | could improve my participation in
discussions. The students including me at the
conference could have been more active
towards the activities at the conference as a
whole. | knew that | must have drawn more
benefits from the conference about teaching
and learning but | actually couldn’t do as |
expected myself to be able to do. This kind of
reflection, however, allows me to consider
what | should have done and could not so that
it allows me to have a change myself.

At Creating Community: Learning
Together 2 | gave a presentation about
“trust”, something which we generally don’t
think about as a concept in learning, but which
is very important in relationships. | asked
participants about trust based on
relationships, responsibility, awareness,
competence and confidence in their teaching
and learning in classrooms. | was able to
collect about 30 answers from the teachers
and students. Just as | found myself
discovering new things and reconsidering
things | take for granted, | hope | was able to
encourage other participants to reconsider
their thoughts of trust in their own ways, and
in that case my presentation was of great
success there. After the SIG conference, as |
did when finishing the international
conference, | felt that | wanted to have more
time to talk with as many different people as |
could. For this reason, | was happy to be able
to share my time with people there in the
CCLT 2 learning community.

To close, | would like to introduce
several questions | considered after the
conference.

1. Why do English teachers teach English?

For myself, | wonder why | want to get a MA in
English. One reason is | love the culture of
Europe and America including the

people. Needless to say, | also love the
language. Also once | become somehow
proficient in English, | get to love to
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communicate with people around the world. If
| teach English, my answer to the question is
that | would like to share this feeling and
experiences with other people and to convey
the importance of learning different values
from very different people. | would like to ask
all of English teachers why they teach

English. They should have reasons. The
conference gives us the great chance of
exploring possible answers to this question,
because we are all able to communicate both
teachers and students where | was able to
consider the question. | think there should be
a lot more Japanese English teachers of junior
and high school at the conference to share
their experience with non-Japanese English
teachers.

2. Where is your locus of control?

Throughout the conference, after listening to
teachers' presentations, | felt that if not all
but almost all of the teachers are responsible
in their teaching. It must be hard to teach
English to Japanese university students who
are not easily motivated to learn. However, it
is likely that a flower blooms when a teacher
does not see the failure because of students
but because of their teaching. In other words,
teachers should not forget to improve as a
teacher and as a learner until they stop
teaching. That's the way everything might
improve. It is true in when we learn
something, if we tend to attribute the failure
of learning to surroundings such as exams,
teacher, classrooms and etc, we might find it
hard to change and develop what we

should. At the conference | learned a lot of
things including the importance of reflection
and being responsible for getting meaningful
actions and effects from that event.

It is always important to think that it is
not others who can change me but it is rather |
who must change myself and take
responsibility for my own learning and
continuing development.
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Improving Data Analysis Instruction
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Robert J. Werner, Kanda University of
International Studies
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Three students and | presented on our
reflections of a process-based course that |
taught for the first time in the Spring 2015
semester. | would like to reflect on the data
analysis process, which one student focused on
in her part of the poster presentation, because
it was the one area | felt was not successful
during the course. During the presentation and
reflection sessions, | received valuable
suggestions both from participants and from
one of my student co-presenters that | think
will help me to improve the activity in the
future.

The course was a third- and fourth-year
elective on social issues, which | had
personally developed. It was intended to be a
more advanced version of the university’s new
first-year curriculum, in which content is
learned through various genres of texts, as
well as activities where students develop
different skills. The processes are repeated
throughout the course, so students can
improve in areas such as leading discussions,
analyzing data, and critical thinking, as they
learn the content. In this case, critical
thinking mostly involves exploring the course
material more deeply through writing original
“why” and “how” questions and discussing
them in small groups. While this has always
been part of the curriculum, the other
processes are new. Since the new curriculum
has only been taught for one year, the
students in my class had never learned in this
way. Therefore, the course was experimental,
with an eye toward the future.

As the name data analysis
implies, students analyze their own data,
which they create through formulating and
asking survey questions. In encouraging
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students to be autonomous in how they went
about the activity, | deliberately did not tell
them how to do it (aside from a brief
handout). | had incorrectly assumed that
everyone knew how to conduct a survey from
doing a similar activity in a previous course.
(As it turned out, most students either did not
remember how to do a survey or had never
done it in the earlier course.) In addition,
since the task was unfamiliar, they wasted a
lot of time trying to get started, and many of
them fell behind.

In my student Emiri's, conference
presentation, she reflected on the data
analysis process. In a thoughtful and
constructive way, she not only detailed why
she felt it did not work well, but also offered
a suggestion on how to improve the activity in
the future. It was refreshing to receive critical
feedback from one of my students, and | also
think she had an excellent suggestion. Emiri
said that the topic (race relations in the US)
was too difficult and that she did not
remember how to conduct a survey from her
previous course. She suggested that there be a
mini data analysis activity, so students can
learn how to do a survey and become familiar
with the process before having to do it all on
their own.

There was one moment during the
presentation that was especially meaningful in
not only helping me to reflect on this activity,
but which | was also able to connect to my
student’s suggestion. One participant talked
about a possible problem related to students’
familiarity (or lack thereof) with the task type
and content, and he drew a small graph with
four quadrants to illustrate it. | believe he
mentioned the principle it represented, but |
cannot recall what it was. Based on my
recollection of the conversation, | tried to
recreate the graph. However, after trying
several possibilities and reflecting on what
would best fit, the end result (see Figure 1)
differed from what | remembered. In the
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graph, memory relates to how well students
remember the content, and familiarity relates
to how comfortable they are with doing the
activity.

Positive Memory
(Content Knowledge)

Negative Positive
Familiarity Familiarity
(Lack of Comfort (Comfort with
with Activity) Activity)

Negative Memory
(Lack of Content Knowledge)

Figure 1. Students’ memory of content and
familiarity with an activity .

As can be seen in the graph, the upper right
quadrant represents students' familiarity with
both the activity and the content. On the
other hand, the lower left quadrant represents
unfamiliarity with both. The activity in its
current form was an example of the latter,
which goes a long way toward explaining why
it did not succeed.

After seeing this visual example during
the presentation, listening to my student's
suggestion, and talking about both in the
reflection session, | realized that | could have
avoided confusion by practicing the activity
(and teaching more about doing a survey) with
content students are more familiar with. One
such possibility is racism in Japan, as students
at this university will have heard about or
studied it, and it is also related to the course
content. Using more familiar content, | could
better structure the activity, explain both why
and how to do a survey, provide examples of
questions and analyses, and maybe even
incorporate some communication strategies
(one of the other processes). This way,
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students would better understand how to
complete the activity. It would then be one
fewer obstacle when they design a survey on
less familiar content, such as racism in the US.

| am extremely grateful to my student
for making such a wonderful suggestion, which
in hindsight should be obvious, but that |
overlooked in an attempt to provide freedom
and flexibility. | am also appreciative of the
participant who drew the graph to illustrate
the problem, thereby leading me to see a
possible solution. As | combined the two, | had
a framework for how to teach the data
analysis process next time in a way that will
hopefully be clearer and more meaningful for
students.

Since this type of activity is analytical,
students need to learn about and understand
how to use different types of skills in order to
successfully complete it. My experience in
teaching data analysis, reflecting on it, and
planning to teach it again has raised several
questions, which might be useful for others
who are interested in trying a similar activity:

*|Is it important to teach survey and data
analysis skills to high school and
university students? Why or why not?

* How can teachers effectively prepare
students to design a survey and analyze
data (including creating and discussing
different types of graphs and/or other
visual representations of the data)?

* What strategies are useful for teaching
students how to explain data analysis and
survey results to their peers?

* In what ways do learners deal with data
analysis?
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Talking With Students and Teachers From
Other Universities
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Erina Iwasa, Meisei University
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CCLT2 was a nice experience for me. It was
the first time for me to participate in an
informal conference and give a poster
presentation. Before CCLT2, | did a
presentation in Belarus and it was a kind of
formal presentation. So, | couldn’t speak with
other presenters and members of the
audience. But in CCLT2, | could talk with many
people and get a range of advice about my
studies.

My academic interest is “The Image of
'Sousyokukei Danshi' in Recent Japanese
Animation.” It is a kind of gender study. So,
when | arrived at CCLT2, | was nervous
because | thought my focus did not match this
conference’s concepts. However, many people
were interested in my study and gave me some
comments to improve my study by, for
example, trying to collect questionnaire
responses, and thinking about how | can use
the insights from my study in education. | had
never talked to students and teachers from
other universities so their comments helped
me. It was interesting for me to talk with
them. At the conference, | could have a good
time. Using this experience, | will study more
and more, and write my graduation thesis.
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Coming to Talk With a Positive Mind
BT E[FLZH< PATCCLT2

Shuhei Yamada, Chuo University
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| think that motivation is the most important
part of this conference. Even if | understand
English no matter how much, there is no
meaning if not going to talk. Of course, it is
bad not to be going to talk English because |
can’t speak English well.

In the past, | have talked with
foreigners. However, | have talked with
foreigners when they have asked me how to
buy something a train ticket or which train
they have to ride. | have tried to talk English.
Of course it was in poor English. But, they
have tried to understand of my explanation.
At that moment, | have understood “I should
speak English even if | can’t speak English
well.”

| went to this conference with that
mind. And, | thought | had to talk English
positively. At time to hear other people's
presentations, | was very surprised. Because of
most people spoke English very positively. Yes,
they were very enthusiastic.

Next, | will introduce the contents of
my presentation. Students of “Moreau class”
tried to keep a “Listening Log.” It is very
simple, but slightly serious. We listen 5 English
listening resources every week, and
summarize it in a note and illustrate by a
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class. It has raised ability of my listening and
talking comprehension. So, we decided to
explain it how we accomplished the "growth” in
this presentation while throwing in the change
of the notebook.

At last, the time came that | had to give
my presentation. | thought that | have to speak
English well. Of course, with very a positive
mind. However, | was not able to talk so well.
Because of this | could talk with the person |
was talking to, but it was not possible for me
to talk to other people very much. For the
reason, | was scared.

To sum up, | am still scared to speak
English now. But, this conference and
participants told for me that | should talk with
courage. It is not good for me to speak English
with a shy mind. | can talk positively. | have to
challenge myself. Actually, | was able to finish
this conference. So, | can talk English with
ability of listening and talking from “Listening
Log” and have a positive mind from this
conference and speaking to foreigners. And, |
think that “The most important thing is...
never give up.” Thank you.

23 (1): LOOKING BACK
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