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In this issue of Learning Learning we feature three contributions which focus from different
angles on learner characteristics in a Japanesei university context. In the first article, Keith
Adams reminds us of the importance of taking into account learners' beliefs about learning
and language, and reports on a study he undertook to discover more about the beliefs of his
own students. Next, Dale Griffee describes how he attempted to have his students reflect on
their goals and objectives in studying English, and discusses a number of problems he
encountered. Finally, Sonia Yoshitake describes a procedure for raising learners' awareness of
possible organizational structures in English academic writing, and emphasizes, from a cross-
cultural perspective, the importance of this kind of learner development with Japanese
students. Where are our learners coming from? What do they believe, what responsibilities
can they assume, and what do they/don't they already know? Further investigation of these
kinds of question is needed, and your own contribution(s) awaited!

Naoko Aoki and Richard Smith
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What Do They
Think? A Survey
of Student
Language
Beliefs

Learning

Keith Adams

Rationale

Our subjective assessments
and assumptions about our
students' attitudes and beliefs
relating to language learning.
have great influence on many
of our teaching decisions.
Therefore, | wanted to gain
empirical data to evaluate the
validity of some common
perceptions we might hold
about our students.

The Survey Instrument

The model used for the
questionnaire in the survey
was the Beliefs About
Language Learning Inventory
(BALLI) developedin the
Intensive English Program of
the University of Texas at
Austin (Horwitz, 1989).

The BALLI asks for student
opinions in five major areas of
language learning : foreign
language aptitude, the
difficulty of language learning,
the nature of language
learning, learning and
communication strategies, and
motivations. Students are
asked to respond to 34
Likert-scale items, in which
opinions are expressed across
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a range from "strongly agrée"
to "strongly disagree", in the

-five areas.

| deleted some of the original
BALLI items due to their
inappropriateness to an EFL
environment, and made some
minor modifications in others.
Six new items were developed
to bring the total number of
items on my survey to 37. The
questionnaire was translated
into Japanese, and both
versions, English and
Japanese, were used in the
survey. ’

The Students

The questionnaire was given to
175 students from five
different groups. Four of the
groups consisted of English
Literature majors at Tohoku
Gakuin University (TGU),
comprising 1st year, 2nd year,
3rd year and 4th year
students respectively, while
the fifth group was a class of
second year Science majors at
Tohoku University (TU), who -
were taking a required English
reading course.

Research  Objectives

My objectives were to (1) gain
a general profile of beliefs of
the 175 students, whom | shall
collectively refer to as the
Tohoku Group, (2) compare
the responses of the original
Austin Group with the Tohoku
Group (ESL vs. EFL), and (3)
compare the responses of the
1st, 2nd, 3rd and 4th year
TGU groups, and compare

responses of the TGU groups
with the TU group to see if
there were differences in
beliefs between the groups
according to students' year in
university or major.

Selected Results

For a detailed analysis of the
results, see Adams, 1993.
Here, | shall summarize
selected findings. Firstly,
responses to items in two
categories, relating to the
Nature of Language Learning
and Communication Strategies,
indicated general support of
practices usually associated
with a communicative
approach; however,
"traditional views" of language
learning were still quite
evident. For example, half of
the TG group agreed that
learning vocabulary is the most
important aspect of language
learning, while 22.9% gave
grammar this distinction, and
15.4% supported the primary
importance of translation.

There was also a consistent
support rate for "correctness".
25.1% agreed that if
beginning students' errors are
not corrected, the students will
have difficulties in speaking
correctly later. 38.9% felt that
it was important to understand
every word, and 61%
emphasized the importance of
"excellent pronunciation”.

Comments

The results of the survey
indicate that large numbers of
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the respondents share

- relatively "traditional” views
about language learning; many
language teachers in Japan will
probably find their
assumptions about student
beliefs in this respect
confirmed by the results of the
survey.

Concerning the three
objectives of the study, the
students' major seemed to
have the least influence on
beliefs. There were more
contrasts generated by the
EFL/ESL variable, but the
contrasts were largely
outnumbered by the
similarities. However, the
students' year in university did
result in noticeable differences
in opinions, especially in the
areas of the nature of
language learning and
motivation.

The opinions of the four levels
divided into two 'contrasting
camps' in 12 of the
questionnaire items : 3rd/4th
year versus 1st/2nd year. In
general, the former group had
a stronger support for
traditional views and
correctness than the latter
group. A drop in motivation
could also be seen in the older
students, particularly with the
third year students.

Follow-up

The survey was originally
made during the Spring
Semester of 1992. | have
subsequently administered it
to my freshmen students the
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past two years. | plan to have
the original 1st and 2nd year
students take the survey again
later this year. It will be
especially interesting to see if
their attitudes have changed,
and whether they conform to
the more 'conservative camp'
profile seen in the older
students in the original survey.
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Can Students Set
Their Own Goals
and Objectives? A
Preliminary

Report

Dale T. Griffee
What did | do?

| attempted what | calll
"student-originated goals and
objectives" ("SOGQO") in two
second year English
conversation classes (Cf.
Griffee, 1994), and learner
training in two first year
English conversation classes.
All classes were one year
university courses which met
once a week for 90 minutes.

What were my intentions?

Exploratory. In the SOGO
classes | wanted to know : (1)
if students could set their own
learning goals and (2) what
support from the teacher
would be necesary for
students to succeed. In the
learner training classes |

wanted to find out : (1) how to
describe student learning
styles and (2) how such styles
could be converted into
strategies.

What were the results?

In the SOGO classes, students
were able to create their own
learning goals, but they were
not clear on the objectives
necessary to implement the
goals. In the learner training
classes, | adopted Hinkelman
and Pysock (1992), and
students were able to identify
themselves as having visual,
auditory and/or kinesthetic
("VAK") styles. However, they
were not able to create
concrete strategies to
implement learning using those
styles.

What specific problems
did | encounter?

In the SOGO classes, there
were six main problems :

(1) Since | also used a textbook
in the course, | was not clear
how to allocate class time
between time spent on the
textbook and time on goals.
(2) | gave one of the two
classes an exercise and based
on that experience revised the
exercise for the second class.
By doing so | improved the
exercise, but lost continuity
between the classes.

(3) | accepted as a goal the
answer, "to get an A grade in
this class." Such a goal is easy
to state, it's measurable, it's a
concrete action, it could be
considered realistic and has
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high face validity. The problem
is that stating a goalin such a
way gives no clue as to
objectives.

(4) | accepted as a goal the
answer "to listen to video /
CNN / pop songs at home X
times a week." Stating a goal
in this way does not address
the issue of what the student
would do in the ninety minutes
of class.

(5) In examining the student
goal exercises, | found a weak
relationship between goals and
objectives. By this | mean that

the objectives students named

to support their goals were
perhaps necessary but not
sufficient. For example, one
student wrote that the goal
was "to increase my
vocabulary by X words." For
objectives, the student wrote,
"vocabulary, dialogue and
conversation." The meaning of
these three one-word
objectives is not clear. Another
student wrote, "to understand
X% of what teacher says in
class." The objectives were
"try to listen and understand
what teacher says, | try to
listen to teacher's every word
and | don't absent from this
class." The first two objectives
are the same, with no
indication of how the student
would accomplish them, while
the third is negatively stated
and probably unrealistic. A
third student wrote, "my goal
is to increase my vocabulary X
words by Y time period." The
oijectives were "don't be
absent, study English every
day and read English books".
Not only are the first and
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second objectives unrealistic
but it is unclear how pursuing
them would accomplish the
goal. The third objective is -
promising, but not spelled out
in enough detail to be helpful.
(6) Students were allowed to
use pencil and erasers in filling
out the goal exercise forms.
Since they erased and
rewrote, | could see the final
product, but a sense of
development was lost.

In the learner training classes,
there were three main
problems :

(1) Students were able to
identify a preferred learning
style by ranking visual,
auditory and kinesthetic
preferences, but there was no
clear path from student VAK
style to concrete action.

(2) There was a sense of
gradual loss of motivation and
sense of direction as we
moved through the school
year so that the classes ended
not with a bang, but with a
whimper.

(3) When working as a whole
class, | tended to lose control
of the class and failed to keep
them on task. On the other
hand, breaking the class into
groups did not work because
students went into Japanese
and off task.

What are my plans for
the 1994-5 academic
year?

Reduce the number of classes
in this experiment, redesign
the goal formation exercises,
introduce a student feedback

aspect, insist that student
objectives be pursuable in
class, divide each class into
periods of working on
goals-objectives and working
with preferred learning styles,
and supply students with
sample objectives under the
categories of VAK styles. Stay
tuned!
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Before Writing
Developing
Awareness of
English  Rhetorical
Structure

| Sonia Yoshitake

In Japan, generally speaking,
writing classes taught in
students' L1 deal with
sentence level structure and
translation from L1 to L2, to
prepare the students for L2
writing classes beyond
sentence level often taught by
L2 speaking teachers.

The usual procedure of
beyond-sentence-level
instruction starts with the
teacher having students
brainstorm a topic and then
guiding them in deciding how
the ideas can be clustered.
Then, the teacher often
assumes that students are
able to write an introductionto
the topic, a body and
concluding remarks without
any step-by-step instruction in
English rhetorical structures.
However, as Kaplan (1988,
p.290) notes, the process of
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arranging ideas in English
"subsumes a way of dealing
with propositional content - of
conceptualizing what is called
"logic"... and of managing the
systems of cohesion and
coherence through which this
logicisreflected in text. But
these activities are, at least to
some extent, culturally
prescribed."

Here is an activity that can
serve as a bridge between
sentence-level writing
instruction and the teaching of
essay-writing :

Preparation

The commonly used
organizational structures that
can be introduced are :
Descriptions, Examples,
Classification or Division,
Comparison or Contrast,
Process or Sequence, Cause
and Effect, Definitions. Make a
handout for each
organizational structure (see
Appendix). A brief explanation
of the structure at the top of
each page is followed by boxes
and lines indicating the
framework of that
organizational structure. Make
spaces big enough for
students to write in.

Procedure

1. Have ready an OHP
transparency of the one or
two kinds of handout you plan
to use in that class.

2. Provide a topic that the
students are familiar with.

3. Divide the students into

small groups and have them
brainstorm the topic.

4. Addressing the whole class,
elicit facts and ideas about the
topic. Jot these down on the
board in words and phrases.
5. In the small groups students
discuss and choose the items
on the board they want to use,
and write them in the handout
(organizational structure)
provided by the teacher.

6. Fill in the transparency to

~ show a possible answer.

7. Walk around the class to see
what each group has done. If
you find a good one that is
quite different from the model
example, share it with the
whole class.

When all of the organizational
structures have been covered
(over the course of several
lessons), the following
procedure may be useful for
review, and as a bridge
towards self-directed choice of
appropriate structure prior to
writing '

1. Bring in copies of all the
handouts (organizational
structures). This time, don't
distribute the handouts but
place them in separate piles on
the teacher's desk.

2. Provide a topic and have
students brainstorm (in

groups or as a class). Jot down
the ideas elicited from the
students on the board.

3. This step is new. Students
discuss in small groups not
only which facts and ideas to
use, but which rhetorical
structure would be most
appropriate for arranging their
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ideas. One student from each
group comes to the teacher's
desk and takes back a handout
reflecting the group's choice.
You could note which groups
- choose which rhetorical
structure.,
4. After they have filled out
the handout, each group
reports to the whole class .
which rhetorical structure they
chose and how they have used
it.
5. If time allows, repeat steps

1 through 4 as necessary.

As Mok (1993, p. 158) notes,
"such essential ingredients of
good English expository writing
as clarity, significance, support,
unity, and conciseness are not
necessarily taken for granted
by Japanese learners"; the
kind of awareness training
described here is therefore
useful in equipping students
with the rhetorical structures
that they need (but often lack
knowledge of) when writing
essays in English. Since ,
students do not actually have
to write essays, they are not
forced to preoccupy
themselves with remembering
rules of sentence-level
grammar nor with looking for
necessary vocabulary, and are
not.under the pressure of
having to strive to write an
interesting essay. Instead,
their attention can be focused
on developing an awareness of
English rhetorical structures. It
is suggested, then, that the
kind of bridging,
awareness-raising activity
described here is beneficial for
Japanese students as a
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preliminary stage before they
actually start writing essays,
for example under the
guidance of native speaker
teachers.
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Appendix
Examples of handouts :

1. Description

Providing descriptién of

something through its physical

and other characteristics.

Topic

Characteristic 1

Characteristic 2

Charaqteristic 3

2. Examples

Developing the main idea,
using examples to support the
main idea.

(Handout in same format as 1.
above, but with "Supporting
example 1, 2, 3" instead of
"Characteristic 1, 2, 3").

3. Classification or Division

Classifying a group of similar
things into categories or
dividing something into its
component parts.

(Handout in same format as 1.
above, but with
"Category/Component 1, 2,
3" in place of "Characteristic
237

4. Comparison or Contrast

Pointing out similarities or
differences between two
things.

Topic

Conclusion

Conclusion

Learning Learning, 1/2



5. Process or Sequence

Describing a process of
something, or sequence of
events.

7. Definitions

Providing definitions of the
topic word/phrase.

Topic
Topic
~ Definition 1
Step 1/ Part 1
Definition 2
Step 2 / Part 2 Conclusion

v

Step 3 / Part 3

¥

Conclusion

6. Cause and Effect

Describing a cause-and-effect
relationship between two
events.

Topic

Cause

v

Effect

Conclusion
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Publications by
Learner
Development
N-SIG Members

Members are encouraged to
share information about their
learner development related
publications in this column.
Please don't be modest! Send
us details (including a short
summary, if possible) of
anything relevant you've
written or co-authored. On
offer this time round are :

1. Adams, K.. 1993. "A survey
of student language learning
beliefs." The Tohoku Gakuin
University Review. No. 84.

See Keith Adams' article on pp.
2- 4 in this issue of Learning
Learning.

2. Griffee, D.T. 1994.
"Student generated goals : a
pilot project." Seigakuin
University Research Institute
Newsletter, 3/2, pp. 21-23.

10

SR,

See Dale Griffee's article on
pp. 4 - 7 in this issue of
Learning Learning.

3. Nicosia, A. and Yoshitake, S.
1993. "Academic listening :
examination of a rhetorical
approach." /CU Language .
Research Bulletin, Vol. 8, pp. 5
5-73.

This paper describes a course
in academic listening which
focuses on developing
awareness of the rhetorical
structures found in lectures
given in English (cf. Sonia
Yoshitake's article onpp. 7 - 10
in this issue of Learning
Learning about writing).

4. REME - IFIEH\EF. 1994
PHRFERX S TI—LEEY
B -NXEHXRBHEICEITS
HEMNS- -] TEEFEEEEY
S—E] £45 pp.1-12.

Z DR “m%2%77/ D
EoE TG 2 A oW
ToE T}Vﬁ’&T L. BARFEFY
HORREL b c‘: F D FGE % A
5o

Copies of these articles can be
obtained by sending a 130
yen stamped self-addressed B
5 or A4 envelope to the
relevant author (addresses on
the back cover of this issue of
"Learning Learning").
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Learner
Development Tape
Library

The Learner Development
N-SIG is starting a library of
audio and video tapes on
themes pertaining to learner
development. So far we have
a modest collection of six
tapes, all of which are of
excellent quality. If you have
ever wondered what Stephen
Krashen's voice sounds like or
what comments Wilga Rivers
has made that have not
appeared in print, thisis a
good chance to discover first
hand. Simply send a
self-addressed, pre-stamped
envelope with a blank cassette
tape/tapes of the appropriate
length and details of your
preference(s) to Tim Newfields
(address on back cover). Your
tape selection(s) will be mailed
to you within two weeks.
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Annette Capel
Student Centered Learning
(60 min. audio)

E. Horwitz
What Students Believe about
Language Learning

(90 min. audio)

Stephen Krashen
Issues in Second Language
Acquisition
(130 min. audio)

Tom Pendergast
Self-Access Pair Learning
(90 min. audio)

Wilga Rivers
Concepts, Contexts & Meaning:
Learning to Learn Vocabulary
(45 min.-audio)

Virginia LoCastro, Will Flaman and
Karen Love Brock

Presentations on language
awareness training, memory
fraining and learning strategy
training (all reported in "Learning
Learning" 1/1).

(180 min. VHS video)

If there are any additional tape
recorded presentations that

11

you would like to include in this
library, all donations will be
gratefully accepted. Make sure
that your tape is recorded with
the speaker's permission and
not copywright.
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Program
Announcements

Morio Hamada

1) Anna Chamot Presentation

The Learner Development N-SIG
has organized the following
presentation in conjunction with
JALT Tokyo. All members in the
Tokyo area are warmly
encouraged to attend , while the
presentation will be videoed for
the tape library for those from too
far afield (many thanks to Sonia
Yoshitake for the initial approach
to Dr. Chamotl) :

Topic : Learning Strategies in
Language Learning

Speaker : Dr. Anna Uhl Chamot
Date : Tuesday, July 26th

Time : 6:30-8:30 pm

Place : Kanda Institute of Foreign
Languages ("Kanda Gaigo
Gakuin"), near west exit of JR
Kanda Station, Tokyo (see map).
Fee : JALT members free; non-
members 1,000 yen.

Info : Richard Smith, 03-3916-
9091.

Dr. Chamot will discuss the role of
learning strategies in language
learning and introduce the
Cognitive Academic Language
Learning Approach (CALLA), a
practical approach to learning
Strategy development she has
Jjointly developed with J. Michael
O'Malley.

Anna Uhl Chamot, Adjunct
Professor at Georgetown
University, is co-author of
“Learning Strategies in Second
Language Acquisition” (CUP).

Map for presentation by Dr. Anna
Uht Chamot
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2) Call for Papers

The Learner Development N-SIG
will provide travelling expenses
up to a maximum of 20,000 yen
for an N-SIG member to give a
one hour presentation on a topic
related to learner development
and help out on the display at :

The 4th Annual JALT N-SIG
Symposium (sponsored by JALT
Tokyo), "A Greater Vision :
Teaching Towards the Future in
Japan".

Date : Sunday, Novermber 20th,
1994 :
Place : Showa Women's

LUniversity, nr. Shibuya, Tokyo.

If you 're interested in being
sponsored by the Learner
Development N-SIG to give a
presentation at this symposium,
please send a 100 word abstract
to Morio Hamada (address at the
back of this issue) by July

3ist

3) JALT 94 in Matsuyama

The JALT International
Conference will be held this year
in Matsuyama, Shikoku, from
October 7-10.

The Learner Development N-SIG
has arranged a colloquium in
English ("Basics in Learner
Development”) and will sponsor a
speaker in Japanese (Kenichiro
Haruhara). We'll also be having
our annual general meeting, and
hope to follow this with an
informal get-together (thanks in
advance to Yaeko Akiyama for
organizing this!). Watch out for
further details in the September
(pre-conference) issue of
"Learning Learning".

July, 1994

If you 'l | be speaking at the
conference on a learner
development related theme,
please send Morio Hamada
(address on back page) a copy of
your presentation summary, with
details of time and day you'll be
presenting by August 31st.

We'll then publish these details in
our pre-conference issue of
Learning Learning to help
members plan their conference
(apparently, the conference
handbook won't be sent out
beforehand this year).

4) Dates for your diary

Friday, October 14th : "An
evening with Mario Rinvolucri” (in
Tokyo). Further details in the next
issue of Learning Learning.

Sunday, May 14th, 1995 : Mini-
conference on "Strategies for
Learner Autonomy" co-organized
with JALT Shizuoka. Further
details in the next Learning
Learning.

Teachers as
Learners

Trevor Hughes Parry
Tomoko lkeda

With the next issue of Learning
Learning, we're planning to put
out a supplement devoted to
language learning by teachers.
We hope this will become a
reqular feature, but for this to
happen we need your support.
Please send us your
contributions by August 31st :
any hints for other teacher-
learners about learning any
second language (including
English, Japanese, or other Asian

13

languages such as Korean, Thai
etc.) will be appreciated, as will
introspective accounts of your
own experiences of language
learning. Finally, we would like to
hear from anyone interested in
translating / proof-reading articles
for the supplement and/or
Learning Learning : in itself, this
may be a good way of honing
your second language abilities!
Looking forward to hearing from
you (our addresses are at the
back)!
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How to join the
Learner
Development N-SIG

If you're a member of JALT, you
can become a member of the
Learner Development N-SIG by
sending 1,000 yen to our

treasurer, Yuko Naito (address on

back cover), with details of your
address, telephone number,
JALT chapter name, and date
when your JALT membership
expires (if known).
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Membership
Announcements

1) Thanks to everyone who
returned their questionnaires.
We're sending out a copy of the
current database of Learner
Development N-SIG members
with this issue of Learning
Learning, and hope it will be
useful to you for networking.

2) Don't forget to renew your
membership of the Learner
Development N-SIG at the same
time as you renew your JALT
membership!

July, 1994
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In the next
(September) issue
of Learning
Learning.....

* Reports on the Hong Kong
conference "Autonomy in
Language Learning", June 23-
25, 1994.

* Previews of Learner
Development related
presentations at JALT 94,
Matsuyama, October 7-10.

* Supplement on language
learning for teachers.

All contributions to Learning

Learning are gratefully received! :

articles, messages or reports
similar to those in this issue, or
different types of contribution
altogether (book reviews, lesson
reports, opinion pieces,
miscellaneous news items, for
example). Send copy for the next
issue to either of the editors
(Richard Smith or Naoko Aoki :
addresses on following pages)
by August 31st.
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Involved in this issue
of Learning Learning

ZDEEESTEANLES

Kelth Adams teaches English

at Tohoku Gakuin University, 1-3-
1 Tsuchitoi, Aoba-ku, Sendai

980. Fax (W) : 022-264-3030.
F—2 - FTHYAR FEILERK
PTEBERATNS, BELD
{XFF : 980 {LATERXLILE
1-3-1. Fax (W) 022-264-
3030

EAREF BEEBT4ROTA
v MN-SIGn Y aA > b O—
Fox—9—% [$BOZREDI]
FEROD—A, BEKETHFE
BEORMBB(CHEDHO> TS,
422 BEATARE36 BEXER
HHH Tel/Fax (H) 054-
272-8882 ‘

Naoko Aoki (joint LD N-SIG
coordinator and Learning
Learning co-editor) is involved in
Japanese language teacher
education at Shizuoka University.
Address : Department of
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Education, Shizuoka University,
836 QOya, Shizuoka 422. Tel./Fax
(H) : 054-272-8882.

Dale Griffee teaches English at
Seigakuin University, 1-1 Tosaki,
Ageo-shi, Saitama-ken 362. Fax
(W) 048-726-2962.

FAIN - FYT— EERK
FTCRBERITVAS, BBED
{£fr : 362 LRHFMI-1 Fax
(W) 048-726-2962

REHAE EESRERESE
Efgt 4 —TCHEBERATY
%, 336 @FmitAMI-8-5
B v A EN302 Tel
(H) 048-887-7184

Mari Hamada teaches at the
International Japanese
Language Center of The Japan
" Foundation. Home address:
Sunshine Bldg. 302 1-8-5
Kita-Urawa, Urawa 336. Tel
(H) 048-887-7184.

RESRE FEEFAOTA
v IN-SIGD 7RI 5 AR, 3.
RERFED—A, BEXE, =EsH
EBRAFZETHEBERHRATY
%, 520 KEMEIN2-1-24
Tel/Fax (H) 0775-33-4486
Morio Hamada (LD N-SIG
programs chair and publicity co-
chair) teaches Japanese at Kansai
University and Kyoto University of
Foreign Studies. Home address :
2-1-24 Kokubu, Otsu-shi 520.
Tel/fax (H) : 0775-33-4486.

Trevor Hughes Parry (LD N-
- SIG Japanese learner liaison)
teaches English at Kanto Gakuen
University. Home address : lyoku
1260, Sakai-machi, Sawa-gun,
Gunma 370-01. Tel (H) : 0270-76-
3055. Fax (W) : 0276-31-4722.
X -8 —
FHEEF ROT A2 IN-SIG
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DEFEFFEIIV Y, BRE

BARETRBEHATLS,
370-0 13 E R HEREE
51260 Tel (H) 0270-
76-3055, Fax (W) 0276-
31-4722

EEHEF PUEFAOTA
v EN-SIGOEESEEU Y
V. ERSAEBRARERERFE
HEtLI—THBEAFEER
Z TS, 183 FIHATERETS -

11-16-202 Tel (H) 0423-
62-4120, Fax (W) 0423-

68-0393

Tomoko lkeda (LD N-SIG
English learner liaison) teaches
both Japanese and English at the
Japanese Language Centre of
Tokyo University of Foreign
Studies. Home address : 11-16-
202 Midori-cho 3, Fuchu-shi,
Tokyo 183. Tel (H) ; 0423-62-
4120. Fax (W) : 0423-68-0393.

AERTF SBPFTAQTH
v bN-SIGD &itH%. BEIEE
KEFHPEFNRTHEBERAT
W3, BBEDERR : 573 BA
LR #ET16-1 Tel (H) 075-
983-6841 Fax (W) 0720-

"50-9011

Yuko Naito (LD N-SIG
treasurer) teaches Japanese at
the Center for International
Education, Kansai University of
Foreign Studies, 16-1
Kitakatahoko-cho, Hirakata-shi,
Osaka 573. Tel. (H) 075-983-
6841; fax (W) 0720-50-9011.

Tim Newflelds (LD N-SIG
librarian) teaches English at Tokai
University and is JALT National
Recording Secretary. Home
address : 1-5-7 Kusanagi,
Shimizu-shi, Shizuoka-ken 424.
Tel/fax (H) : 0543-48-6613.
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FAAh - =Z=3—2—JbKX
$PETF A ANOT A MN-SIGD
F)&, JALT NationalpZiZTH

HD, WERETEEERA T

%, 424 FKHEHI-5-7
Tel/Fax (H) 0543-48-6613

BHEY FEETAOQTA
¥ EN-SIGD A V=2 v TRD
— Ao FERSTAFRERAT
W5, 228 HEERMHEAET-15-
47 Tel (H) 0427-48-6048
Mari Nishitani (LD N-SIG

“membership co-chair) teaches

Japanese part-time at Sophia
University. Home address :
Sonan 1-15-47, Sagamihara-shi,
Kanagawa 228. Tel. (H) : 0427-
48-6048. 4

_Richard Smith (joint LD N-SIG

coordinator and Learning
Learning co-editor) is involved in
English teaching and teacher
education at Tokyo University of
Foreign Studies, 4-51-21
Nishigahara, Kita-ku, Tokyo 114.
Tel./fax (H) 03-3916-9091.
UF¥—F- -2 £EF
FA4NROTAY MN-SIGD Y 34
vh-a-F4x—5—% 28
NEED] WEHD— A, K5
EEAECRERIDLLEDICH
BEMOBFICHEDLO>TIND,
PEEDERR 114
JtXE s R4-51-21 Tel/Fax
(H) 03-3916-9091

ETMYZT7 EREERAYT
REBERATVD, BEXOE
Pr:181 ZRMKRIR3-10-2
Tel/Fax (H) 03-5397-5414
Sonla Yoshitake teaches
English in the English Language
Program at International Christian
University . Tel/Fax (H) 03-5397-
5414,
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