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Feature article

Reading courses - a
question of self-
motivation?

Andrew Barfield

I've been running a reading course this year
with an Art and Design major group. The
class meets once a week and has about 40
students. In the first term, | set the students
the goal of 500 pages minimum for a pass
grade, with better grades for the more pages
read. We used a class library for this (Oxford
Bookworms , Yohan 1000-word level
readers, Ladybird Children Series, Teenage
Readers from Malaysia). Some students
reached 1000 pages of graded material,
most 600 - 700. No explicit teaching of
reading skills took place - except to read for
enjoyment ; to choose books that were
interesting stories for the individual reader;
and to keep notes.

Each week in class, the students started off
with social English where they stood up and
had free conversations in English in pairs for
about five minutes. (Later in the year, they
rotated through two or three partners in this
phase of the lesson.) Then they interviewed
each other about their reading (how many
pages; how much time; key points) before (a)
setting their own reading goals for the
following week (in terms of time and pages
initially) and writing a brief report. The rest of
class time was for reading and checking
books in and out of the class library. At the
mid-term and end-of-term points, the class
was asked to graph their reading as well as
report on what they had noticed about their
reading in English - and again set personal
goals. The second term largely followed the
same pattern, but with students creating a
“manga’ (comic strip) as mid-term report for
one of the books they had read; with
students writing and giving speeches in
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small groups; and with the minimum term
goal raised to 750 pages. (Everybody
reached that except for one in the class.)

In the third term, the focus has switched from
graded reading materials to authentic text:
The Japan Times , Asahi Evening News ,
and so on, and art and design books in
English from the university library. With
newspaper materials, the students are
required to prepare one article a week (they
are free to choose whatever they like) by
cutting it out and sticking it in their
notebooks; writing English paraphrases of
six key phrases; writing down five key points;
a brief summary (2-3 sentences) and their
opinion. In class, they pair up and report on
their articles to each other; have a discussion
before writing a summary of their partner's
oral report and their opinion about the given
topic. They are also asked to interview each
other - and write a report about - their Art and
Design book. Again, very little explicit
teaching is given except 10 possible steps to
follow with an authentic text (reading the
preface in detail; reading the beginning and
ends of chapters first; reading through
quickly; mind-mapping, and so on).

The switch from the second term to third term
took time - but is working. The students are
reading more slowly with the authentic texts
but are reading them, and are really
becoming self-organizing and self-motivated
readers in English. They also manage their
newspaper reports well, and choose a wide
range of interesting topics.

I've been collecting many reports from the
class, and reading them. So far five things
strike me (hypotheses, if you like):

(1) learners can set their own learning goals
in a content-rich course when they have the
space to get on with things at their own pace
in class and outside class;

(2) the explicit linkage of grade and number
of pages read can act as a useful motivating
factor;
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(3) developing good group dynamics
through treating the class as a social group
with its own interests outside reading can
help improve individual reading motivation;
(4) the gap between graded material and
authentic material can be bridged once
learners have read a broad range of graded
materials (1200 - 1300 pages);

(5) the main challenge for a reader in a
foreign language may be psychological ('l
can'/'l enjoy'/ 'l want to') rather than
linguistic ('What does this word mean?' /'l
can't) if the reader has choice / control over
what he or she reads. This element of choice
is central to self-motivation.

These are tentative points of view. I'm
planning to ask the students to write a long
end-of-year introspective account of their
reading development over the year - in
understanding their points of view in depth, |
hope to be able to identify key factors that
can apply to other skills courses. I'm very
interested in hearing from other teachers
working with extensive reading and/or
learners setting their own goals for reading.
I'd also be very happy to share more
information with you if you're interested. You
can contact me at:

Foreign Language Centre,
University of Tsukuba,
Tennodai 1-1-1,
Tsukuba-shi,

Ibaraki-ken 305.

Tel : 0298-55-7783 (H)
Fax : 0298-53-6616 (W)
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Hong Kong
Conference
Reports : Part lli

This is the final instaliment of reports on the
Conference on ‘Autonomy in Language
Learning’ held in Hong Kong in June last
year.

The autonomous learner as
researcher, discourse
analyst and experimenter

Ken Willing, Macquarie University,
Australia

in this plenary, Ken Willing argued that
teachers concerned with developing learner
autonomy woulid do well to consider not only
self-access and/or classroom settings but
also the situation of the learner as user of
language "in the real world." He proposed a
series of specific procedures whereby
learners can become "researchers" of their
own language use : recording real life
spoken interactions in which they are
involved, listening to them repeatedly after
the event, then transcribing and analysing
segments which appear to be of particular
interest. In this report | shall describe
Willing's own rationale and add some further
clarifications.

Willing suggested that the type of language
which learners are normally exposed to via
teaching materials is typically "tidied up”,
being pre-packaged for pedagogical
purposes, as compared with the "messy",
unpredictable nature of authentic discourse.
Materials designed specifically for teaching
may tend to present a false picture of how
language is aétually used, and this is one
reason why authentic materials have often
been recommended for use in the classroom
or self-access centre (cf. Tarone and Yule
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(1989). Willing went one stage further and
proposed that learners be involved in
recording their own samples of authentic
discourse - not only baseline samples of
"fluent" native speakers, but also samples of
the learner's own output, in interaction with
people in the "real world". This, Willing
claimed, is among the most motivating
language there can be for learning, since the
learner has a real world investment in it.
Also, the "messiness" or unpredictability of
authentic discourse becomes less of a
barrier to understanding, since the learner
already understands the objective context
and her own intentions within it.

However, as Willing emphasized, being a
collector of samples is not enough : just like
researchers, learners should analyse and
learn from their data. This is where the
metaphor of language learner-user as
discourse analyst becomes relevant. In one
sense, we are analysts of discourse all the
time - not only when we view data
objectively, but also "on the fly" as we interact
with other people, following the "rules of
speaking" : looking out for appropriate
moments to take our turn to speak,
acknowledging the interlocutor's
contribution, and so on. Willing implied,
though, that the "distancing effect" involved
in listening to recordings of authentic
interactions brings home more clearly to
learners the importance of discourse
features such as those mentioned, and that
this understanding can be further enhanced
by encouraging them to focus on specific
features of their own discourse via repeated
listening, identification of problem areas,
transcription and further analysis. The role of
the teacher or self-access counsellor, Willing
suggested, should be to give
encouragement by emphasizing ways in
which the learner-user is already interacting
effectively, as well as to negotiate areas for
possible improvement. Problem areas which
Willing and his colleagues have identified
with their own learners include the following :
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1) Interactivity (indications which show how
interactors are "relating” their contributions -
for example, via requests for clarification or
"repairs"; proficiency in this area would
appear to be particularly important in cross-
cultural interactions, where various kinds of
misunderstanding are likely to occur).

2) Content (both propositional and
pragmatic, including - for example - use of
modality : many learners seem to come
across as over-assertive as a result of
weakness in this area).

3) Discourse management and structuring
(including turn taking, interruptions, overiaps,
staging, and negotiating what is to be talked
about).

4) Politeness (incorporating considerations
of social distance, face threat, perceived
imposition etc.).

The session concluded with time for
questions (a refreshing departure from what
appear to be the normal "rules of plenary
speaking"), during which the possibility was
raised that video might be easier to analyse
than audio recordings. Willing conceded this
point, remarking that video captures
gestures, facial expressions etc. which
provide important information regarding the
affective aspects of interactions, but he also
noted that video cameras are intrusive and
have a negative influence on the
'naturalness' of conversations. He
recommended pocket-sized, voice-dedicated
(but not voice-activated) tape recorders with
unobtrusive microphones, but emphasized
that the permission of interlocutors should be
sought for recording.

Evidently, Willing's suggestions are most
appropriate for contexts where learners do
use the target language outside the
classroom in naturalistic situations : teachers
and learners of Japanese in Japan, for
example, might draw particular inspiration
from the ideas presented (cf. Trevor Hughes
Parry's similar suggestions in Learner fo
Learner 2/3). In an appropriate context, the
procedures described would appear to be of
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considerable interest, not least because they
indicate one way in which learners can
‘autonomously’ reflect on and develop their
interactive speaking skills, an area where it
might appear difficult otherwise to indicate
appropriate resources and activities for
independent learning. On the basis of initial
recording and self-analysis, it would appear
that learners could plan specific
improvements, seek out a similar context,
again record themselves, and self-evaluate
by comparing "pre-" and "post-tapes" (this
cycle resembles ‘action research’ as
practised in the field of teacher development,
and is perhaps one means by which the
learner can become an "experimenter”,
although this was not spelied out during the
presentation itself). One concern, though,
may relate to the extent to which learners
need to remain dependent on the support of
counsellors or teachers who are themselves
trained in the field of discourse analysis in
order to identify areas for possible
improvement such as those suggested by
Willing. If learners are to become truly
‘autonomous' not only in recording and
transcribing but also in analysing and
improving their own interactions, do they
need to receive explicit instruction in features
of discourse, or can they be relied upon to
identify problem areas for themseives,
without such instruction? Experimenting with
Ken Willing's suggestions ourselves might
provide us with some of the answers!

Report by Richard Smith
References

Hughes Parry, T. 1994. "Transcribing my way
to better Japanese." Learner to Learner 2/3
(May-June, 1994), pp. 4-6.

Tarone, E. and G. Yule.1989. Focus on the
Language Learner . approaches to
identifying and meeting the needs of
second language learners. Oxford : Oxford
University Press.

March, 1995

An interview with Leni Dam

Leni Dam has become well-known as one of
the pioneers in the field of language learner
development, having started her attempts to
develop learner autonomy in 1979 with a
class of 11-year old beginners of English in a
Danish comprehensive school. Both
Dickinson (1987) and Oxford (1990) report
on her classes, while she has offered her
own descriptions in Holec (1988),
Gathercole (1990) and Dam (forthcoming).
However, the focus of her presentation at the
Hong Kong Conference - and of the
interview extracts transcribed here - was not
on her own classes but on how she
introduces the concept of learner autonomy
to other teachers : Leni combines her role as
a practising classroom teacher with work
running in-service training workshops in
Denmark, Norway, Sweden, England and
Spain, and she has been instrumental in
showing other language teachers how the
concept of learner autonomy is not just an
abstract ideal, but one which can be actively
realized in contexts of classroom instruction.

In her conference presentation, entitled
"Developing autonomy in a school context :
what about the teacher?”, Leni emphasized
that many teachers find it difficult to envision
the change in their role which is necessary in
autonomous language-learning
environments. Indeed, she feels that this may
be the main reason why development of
learner autonomy has still not really taken off
on a wide scale in practice, although the
concept has been around for some time now.
She suggested that many classroom
teachers experience a sense of loneliness
and lack of confidence in their work, and that
concepts such as "learner autonomy" may be
perceived as threatening in such
circumstances. In her workshops, she
therefore focuses initially on building
teachers' sense of self-esteem, encouraging
them to admit the problems they face in the
classroom openly, and attempting to allow
the value of developing learner autonomy to
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emerge naturally from discussion of
classrooms and of teachers' own
experiences of learning.

in the extracts from our interview which
appear below, Leni elaborates on the
philosophy underlying her approach to
teacher development, and discusses three
particular activities she had earlier described
in her presentation : (1) having teachers
reflect on their own experiences of
(successful and unsuccessful) learning and
analyse the factors contributing to their
success or failure; (2) showing classroom
data (videos, teacher diaries etc.) of other
teachers' lessons and inviting participants to
raise and discuss questions related to these
lessons; and (3) encouraging teachers to
make a "contract" indicating what they want
to change in their own teaching practice, and
how they intend to go about doing so :

I think my main aim or objective for the
workshops is, first of all, for teachers to see
themselves as developing all the time, |
think that's important - to show teachers that
it's always a process - that you can improve,
that you can get better - it's a never-ending
sort of process - because life changes,
surroundings change, students change,
family patterns change, and so on. Another
main point is to show them that they're not
starting from scratch, that they already know
things that are useful and that they can
make use of. It's the same as showing
learners in classes that they know some
language and can make use of it. That's
why | set up activities such as "think of a
learning situation that you were in." Or |
might give them a Polish or Russian text -
they get half an hour, and they find out that
they can guess a lot of it. Then | ask them :
"how did you do it?" Talking about this can
show teachers that they know a lot about
learning already, without reading books
about learning strategies and so forth...

The other purpose of these activities is to
show the teachers that they actually are
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learners themselves. | think it's imporiant io
emphasize this - to get away from seeing
oneself as "a teacher". That's the other
thing that lakes the stress or the threat away
from them - if they can forget about "being a
teacher” and think more about "what can |
do in order to support my learners?"...

The next thing that | can see works is to
show them some classroom data, | say,
"look at this - this is someone else's
classroom. What did you notice? Have you
got any questions?" And from those
questions | can see where their problems
are. | show them short extracts of videos,
diaries, whatever...

From there we can gradually move on fo
"What would you like to do that is different
from what you're doing now?" | ask teachers
what *they™ would like to aim at, what they
see as important. And they can base that on
their earlier work on "what is good learning -
where did | actually learn myself; when
didn't | learn?" Their reflection on these
things becomes useful at this point : for
example, they might have said "I learnt well
when the teacher didn't stress me; when |
had people to work with, when | had the
opportunity to work at my own pace"”, and so
on. Then you can say, "are those the kind of
conditions you're creating in your own
classroom? If not, how about getting
learners working in groups, choosing their
own materials, and so on?" When teachers
come to write their contracts, lots of them
decide to do this kind of thing, though they
don't tend to mention the words "learner
autonomy”. In fact, | avoid using the term
"learner autonomy" in my workshops - we
talk about "how can the learners be more
aware of what they're doing, how they can
be more responsible for own learning, and
what is it that we would like to change?"

Report and interview by Richard Smith
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Book Review

The Intuitive Edge. Philip Goldberg. New
York: Putnam. 1983. pp. 236. $9.95

Mary Scholl

One of the joys of teaching is the miracle of
the unexpected, unknown, and previously-
not-thought ideas which surface at just the
right moment. Just when a student asks a
seemingly unanswerable question and |
freeze in a moment of indecision as to how to
proceed, an idea of how to answer it, and
how to help the student come to an answer,
miraculously pops into my head, and out
through my words and actions. Unfortunately,
having to depend upon miracles is a bit
stressful in daily life. They don't always
appear, and there are times in which | am left
with a less than satisfactory response. It
would be nice to know that these miracles
could always happen on demand. It would
be convenient to be omniscient. And only
slightly impossible.
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| began to think about how | could know
more, in order to minimize my dependency
upon those miracles. The questions: "How
do | know what | know? How do | know what
to do? How do | make the thousands of
decisions in the classroom?" started to creep
into my thoughts. Two sources of answers
seemed obvious: my "school induced
knowledge" and my intuition. | summarily
defined intuition as an intangible thing that
“just happens." In other words, a miracle. A
friend and advisor shared with me her belief
that intuition was not as mysterious as it is
made out to be, and it was because of her
urging that | began to look further into
intuition.

My search began by reading an outstanding
book that left me wanting to discuss it with all
my colleagues and friends. Philip Goldberg,
in his book The Intuitive Edge, presents a
thorough and stimulating presentation of this
complex and elusive subject. Goldberg looks
to scientific, academic and spiritual traditions
of both eastern and western cultures in
regards to intuition. He artfully combines
both theoretical and practical aspects to give
the reader a multidimensional understanding
of what intuition is, how it affects our lives,
and how we can enhance our abilities to
intuit.

Goldberg begins by recognizing the
usefulness of the prevailing model for
gaining knowledge (one he calls Scientism),
which, he states, consists of a rigorous
interchange of reason and systematically
acquired knowledge, but notes that the role
of intuition has been discounted. "If reason
and empirical observation steer the course of
discovery, and the passion for truth supplies
the fuel, it is intuition that provides the spark."
(p. 20) Goldberg contends that Scientism
has traditionally discredited the value of that
spark. He asserts that we often force
ourselves to think in a rigidly rational-
empircal manner in situations when it is
inadequate or inappropriate, situations
where we need a spark. By recognizing and

Learning Learning :2/1



using different cognitive processes, we can
make better decisions, find more creative
ideas, and have deeper insights. In this way,
Goldberg looks on intuition as a part of
rational thinking and complementary to
scientism.

Definitions of intuition can be broad and
vague. Goldberg uses intuition to mean
"anything knowable, including vague
hunches and feelings about mundane
matters, significant discoveries of concepts
and facts and divine revelation." He outlines
five ways we use the concept of intuition to
describe our experience. Intuition could:

1. signify an event or occurrence ( ‘I had an
intuition”);

2. represent a faculty of the mind (*l used my
intuition”);

3. be a verb ( “l intuited the answer”);

4. apply to a personality aftribute (“she is
really intuitive™); or

5. describe a style of functioning that
contrasts with the analytic style.

He further states that "The basic sense of the
word suggests spontaneity and immediacy;
intuitive knowing is not mediated by a
conscious or deliberate rational process." (p.
32) Intuition is the word we use when we
know something, but we don't know how we
know it.

Based on this definition and description,
Goldberg presents the reader with six
functions that intuition serves: discovery,
creativity, evaluation, operation, prediction,
and illumination. Reading each section, |
found myself being reminded of my, and
others, miracles, which reinforce Goldberg's
assertions. He weaves together theories,
counter theories, stories, perceptions,
contradictions, paradoxes and language
which characterize the intuitive experience,
and explores who is intuitive and what is
happening in the mind when intuition
happens.
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This is all well and good, but how can | make
intuition (my miracles) happen? Goldberg
claims that | can't. | can only ready myself for
them by making myself as receptive as
possible. Towards the end of the book
Goldberg explores the practical side of
nurturing intuition. His advice on activities
which promote receptiveness to our intuition
include: attitude adjustment, writing
exercises, brainstorming, sleep, meditation,
physical exercise, breathing techniques,
mental journeying, and journaling. These
activities make sense to me, and | know that
when | make the time for them, my thinking is
clearer, my mind is calmer, and my intuition is
sharper.

As far as miracles in class are concerned, |
know | can't predict them, but | can make
myself more receptive to them. | can remain
calm in the face of uncertainty. | can listen to
a number of thoughts and then make a
decision. Or | can trust my instincts and see
where they lead me. | can meditate, write
and exercise outside of class to keep myself
conscious while | am in class.

Goldberg concludes his book with a plea for
greater commitment to the development of
our understanding and our support for
intuition. He reiterates the intimate,
interdependent relationship between
scientific and intuitive thought, and examines
some common restraints to intuition. One
large contribution that teachers can give in
making the world safe for intuition is for them
to be intuitive in the classroom: for teachers
to provide a model of how inquisitive, mature
minds work in the pursuit of knowledge and
solutions to problems. To me, this means not
only opening myself to the miracles in class,
but sharing those miracles with the students,
and helping or letting the students create the
miracles themselves.
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LD N-SIG Get-
Together Reports

In February there were two get-togethers for
LD N-SIG members, the first in Kyoto
(organized by Johann Junge), the second at
LIOJ in Odawara (organized by Mary
Scholl). Here is what happened :

Kyoto (February 11-12)

On a nice sunny winter weekend we had our
first LD N-SIG get-together. On Saturday it
seemed that it wouldn't happen because
only Mr. Hamada showed up on time, but
fortunately by 6 o'clock we were already five.
We then went into downtown Kyoto to have
dinner and a drink or two (or more) - the most
important event on Saturday. On Sunday we
talked about our personal teaching practices
and ways of evaluation. At lunchtime, John
Dougill joined us (with a slight hangover)
and we talked about how learning in so-
called 'classrooms' can be improved.
Towards the end of the day we started to
have some very productive ideas about how
to learn Japanese and decided to produce
an actual sample unit of learning materials.
Maybe today was the beginning of a new era
in learning Japanese if our ideas prove to be
workable and real learners are going to
actually use them.

Johann Junge

Fortunately it was a lovely day when | went to
Kyoto. Within 20 minutes' train ride of Kyoto
station you can see an exotic green house
with a big tree in front of it. It is Johann's
house.

| heard many kinds of useful and original
ideas. When it came to the topic of
evaluation, which is one of the biggest
problems we should think about, Richard
suggested emphasis should be placed on
evaluating willingness and a positive attitude
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in learning. Indeed this may be true for
students who have already formed their
identity, but | wonder if it is also useful for
those who haven't fully developed or those
who have not made efforts to know
themselves. They may expect to be
evaluated fairly or in a standardized way.
Evaluating a positive attitude may be
somewhat subjective. However, the
Education Ministry has recently been
suggesting that we change our views on
evaluation so that students can develop
spontaneity and an enterprising spirit, while
studying subjects that they themselves
select. It will take many years to find out how
this policy will work, but one thing we can do
is to observe students carefully and devise
teaching methods and evaluation based on
their development.

Yaeko Akiyama

At the beginning of the Sunday morning
session | suggested a rule of the game that
we couid talk in whichever language,
English or Japanese, we feel comfortable
with, and someone else should confirm the
content by restating it in the other language
later. |learned this way of discussion at
Silent Way workshops and | wanted to give it
a try at our get-together to explore possible
ways for operating bilingually. | wasn't quite
sure about what outcomes we might have.
We ended up with just saying in turn for the
whole morning what we do to encourage
learner development in our classes, but |
learned quite a lot of things just from that.

One thing | realized was that artificiality is not
a bad thing. The rule was obviously
contrived and unnatural. We hardly talk like
that in our daily conversations. But it slowed
down the pace of our talk and gave me a lot
of space to reflect not only on the content of
everyone's talk but also on my reactions to it.
It also somewhat inhibited making counter-
arguments or judgmental comments. | wasn't
listening to respond, but to understand. | felt |
came to know Yaeko, Morio, Johann and
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Richard much better than before. Now | know
some of the things they do in their classes
and, to some extent, what is important for
them. For me, hearing someone restate my
words had a therapeutic effect. | was
reminded of the fact that it feels good to be
heard. (Do | listen to my students in the way
these four people listened to me?)

The afternoon had a completely different
landscape. Yaeko left, John showed up and
we had a lively 'natural' discussion on,
among other topics, how John, Johann and
Richard learn kanji. They came up with
several interesting possible projects while
Morio and myself remained somewhat
outside the discussion. Learners talking
among themselves about developing
learning materials! | felt privileged to be able
to witness the secret of independent
learners. Teachers are in a paradoxical
position in that they may work for learner
autonomy, but they may perhaps never be
able to observe instances of ultimate
autonomous learning in their students
because the very presence of a teacher
might affect students' behaviours. Anyway, |
had the luxury of being in the same room
with JSL learners and not being considered
a teacher by them. Analysing what made this
possible might help to define factors which
could contribute to learner development in
classrooms, but that is going to have to be
my homework!

Naoko Aoki

Listening to others' ideas and participating in
the discussion, I've come to think that there is
a continuum of the learner-centeredness
scale - i.e. in learning/teaching activities it is
not a matter of being learner-centered or not
but rather a matter of being more learner-
centered or less learner-centered. In
addition, when we consider learner-centered
activities, we cannot help but consider roles
of teachers, learners, and materials, and
‘evaluation' as well. The meeting was a good
brain-storming session for going over what
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issues are involved in learner development
and learning. At the same time, it was one of
the rare occasions for LD N-SIG members to
get together and share ideas.

Morio Hamada

Learning is a long and never-ending road
with many undulations, false signs,
sidetracks and pleasant surprises. Only
perseverance and intrinsic motivation will
carry one a long distance, yet how much
easier is that journey when made in the
company of like-minded travellers, and how
much easier is the load to carry when shared
through mutual encouragement and support.
The value of the weekend lay not so much in
the speculative conclusions as in the
"process" itself, for the interaction and
exchange of views served to stimulate,
refresh and reawaken the urge to learn and
help to learn. By getting together in this way
the road has not shortened, but the will to
continue has strengthened. For learner
development we need mutual learner

support!
John Dougill

Odawara (February 18-19)

Six of us gathered at LIOJ in Odawara to talk
about learner development. We came from
very different teaching contexts - language
schools, Japanese high school, and
university, with experience ranging from 2 to
20 years. The conversation took many paths
as we shared our ideas and stories from our
experiences. The topics that were touched
upon varied significantly - from negotiation in
learning, silence in the classroom, feedback,
the role of force, characteristics of a learner
centered classroom, to our feelings about
teachers and the institutions in which we are
learning. Though the conversation jumped in
many directions, the unifying thread, for me,
was to hear and know the stories that were
shared.
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Comments at the end of the day included:

*Can we communicate when our situations
are so different?

*Everyone has the responsibility to be
relevant when speaking.

*Sometimes less is more in conversation.

*| feel uncomfortable using the term "learner-
centered" though | am not sure why.

* love details and listening to the stories.

*| don't appreciate general comments much,
though | make them frequently.

*What are some other ways to lead/have
discussion in a collaborative, constructive
way?

*Our agenda was decided through
negotiation as the talk went on.

*It is nice to be in a group of creative
intelligent people and to contemplate
teaching and classrooms.

*It was a day of thought-provoking
conversation, | didn't get any answers, but a
lot of thinking and exchange of dialogues.
*It's a luxury for us to sit and talk for 6 hours.
*I'm used to a more structures and problem
oriented situation. :

*For me, this was too general, | need
particular solutions to particular problems |
have.

*What sort of rules would be helpful to better
facilitate conversations?

* How can we bring these minds together?

All in all, it was a thought-provoking
weekend on a number of levels. | hope that
in the future, we can have more get-
togethers for people who are interested in
listening and speaking about issues
concerning learner development.

Report by Mary Scholl
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If you would like to organize a get-together
in your area, please coniact either of the
Learner Development N-SIG program co-
chairs :

Morio Hamada,

Garden Heights 102,

2-10-9 Nakamachi,

Machida-shi,

Tokyo 194

Telffax: 0427-27-5763 (H) ;
E-mail : HCAO1742@niftyserve.or.jp

Mary Scholl,

43-6-201 Ogura,
Higashi Machi,
Hirakata-shi,

Osaka 573;

Tel: 0720-67-8803 (H)
Fax: 0720-50-9011(W)

Announcements

JALT Shizuoka and Learner Development
N-SIG presenta :

Symposium on Strategies
for Learner Autonomy

Date : Sunday, May 14, 1995

Time : 10:00-17:00 (registration from 9:30)
Place : Shizuoka-ken Sogo Shakai Fukushi
Kaikan (10-15 minutes walk from JR
Shizuoka Station).

Fees : JALT members : 1,500 yen; non-
members 2,000 yen

Further details : Naoko Aoki (telffax : 054-
272-8882)

Copies of the conference handbook, edited
by Sumiko Taniguchi, are available in
advance from : Richard Smith, Tokyo
University of Foreign Studies, 4-51-21
Nishigahara, Kita-ku, Tokyo 114. (Please
enclose a stamped (190 yen), B5, self-
addressed envelope).
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Program:

(E) = presentation in English
(J) = presentation in Japanese

10:00-11:00

Cooperative learning : a key to
student empowerment

Heather Sloat, Tokai University

The challenge of getting students to speak is
a familiar one to most teachers in Japan.
How does one encourage students to
develop strategies for learner autonomy in
large freshman classes? This presentation
will focus on a cooperative classroom
management system which can be adapted
to teach any of the four language skills and
with students at any level. It encourages
students to take a responsible and active
role in their language learning, as well as in
the recording of their own participation on an
ongoing basis. (E).

Autonomy and self-direction in adult
education

Hiroyuki Nomoto, Saitama University

Teachers and researchers involved in
teaching Japanese as a second language to
foreign residents in Japan have recently
begun to focus their attention on how
autonomous learning can be supported by
local communities. However, their claims
need to be examined in the light of careful
analysis of the concept of autonomous
learning. The presenter will describe how
autonomous learning has been defined and
implemented in practice in Japanese adult
education contexts, and will then discuss
what implications the knowledge base
accumulated in these contexts might have for
the field of JSL. (J).
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11:15:12:16

Developing autonomous learning
gkills in an intensive Japanese
language program

Mari Hamada and Hidehiro Muraoka, the
University of Osaka

The presenters will discuss ways to integrate
the development of autonomous learning
skills into a second language program,
based on their experience of involvement in
a six-month intensive Japanese language
program for international research students.
Since these students need to engage in
continuing Japanese language learning after
completing the program, one of its most
important objectives is to develop skills
which will enable them to engage in
autonomous learning with assistance from
the surrounding community, e.g. colleagues,
supervisors, and host families. In the first part
of the presentation, activities used in the
program will be outlined, while in the second
part participants will be invited to share their
own ideas. (J).

Operationalizing independent
learning : towards fostering autonomy
in language learning

Jeffrey Kincaid and Caroline Dashtestani,
Kanda Institute of Foreign Languages

The first part of this presentation will describe
the daily operating procedures and the use
of learner contracts in the Independent
Learning Center at Kanda Institute of Foreign
Languages in Tokyo. Discussion will focus
on practical concerns with regard to
facilitating individual learner pathways and
providing a resource base for learners to
meet their learning objectives. The second
part of the presentation will describe the
changes in learning so far observed to have
taken place in the Independent Learning
Center. Examples will be provided of how
learners have taken increased resonsibility
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for their own learning, and how as they
practice self-assessment through procedures
used in the ILC they demonstrate an
increased awareness of what learning really
involves. (E).

13:15-14:15

Principles for teaching culture in
second language classes

Masanori Kimura, Kyoto University of
Foreign Languages

For smooth communication in English as a
second or foreign language, the language
itself is not the only factor we should
consider. It is also necessary to understand
and respect the target culture of native
speakers of English. However, it is not likely
to be possible to teach culture in the same
way as we teach, for example, grammar.
Instead, for learners to appreciate another
culture in the appropriate way, it is necessary
for teachers to facilitate independent
learning. The aim of this presentation is to
outline principles and appropriate classroom
activities for achieving these learning goals.

).
A critical vlew of learner training

Phil Benson, Hong Kong Polytechnic
University

At one end of the continuum of possible
approaches to learner training, the word
'training' seems highly appropriate because
the explicit aim is to teach students a set of
pre-defined skills deemed to be the best. At
the other end of the continuum, it seems
highly

in appropriate because the aim is to
encourage students to go through a kind of
personal or collective 'growth' with no
predetermined end in mind. In this paper, |
will look at these differences and how they
are manifested in different training
techniques. | shall argue that the former kind
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of learner training, in particular, leaves itself
open to criticism on the grounds that it
encourages learners to remain learners
rather than undergo the kind of self-
transformations that may lead to greater
autonomy as language users. (E).

14:30-15:30

Communication strategies for learner
autonomy

Don Maybin, Fuji Phoenix Junior College

in this workshop, we will define what a
communication strategy is, then explore how
to identify, introduce and encourage the use
of strategies. The ultimate goals are to help
students recognize and attempt strategies in
the classroom so that they will be more
comfortable using them in their exchanges in
the 'real' world. This presentation will be
lively and practical with handouts provided
for reference and classroom use. Come
prepared to be actively involved! (E).

Examining the validity of strategy
training

Isao Murayama, Shizuoka University

This presentation will begin with a
discussion of the view of human personality
underlying the concept of 'strategy'. It will be
seen that this concept enables teachers to
contemplate changing the processes
whereby students learn, but by what means
can strategies be 'taught' effectively?
Studies in the field of spontaneous
memorization show that memory strategies
are not acquired by children unless they
understand the need to remember
something to accomplish a given task. Once -
they understand the situation, they start
devising strategies spontaneously. This
indicates the importance of teachers setting
up appropriate situations in order to teach
learning strategies. (J).
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15:45-16:45
Bringing it all together

Moderated by Naoko Aoki, Shizuoka
University, and Richard Smith, Tokyo
University of Foreign Studies

The moderators will briefly draw out threads
in the day's presentations, in English and
Japanese. Next, you'll have the chance to
share any questions, ideas or comments you
have by writing them down, then displaying
them around the room. You are then free to
engage in debate by walking around writing
on any 'posters' that take your fancy. Finally,
some of the questions, ideas and comments
which arise will be discussed in two
languages by the group as a whole. (EN)

In addition to the above presentations, there
will be a party on Saturday night, and
displays on the day of the symposium by
Creative Services International,
International Thomson Publishing, Meynard
Publishing, Oxford University Press, and
Penguin Books Limited. Try to make it - you
won't be disappointed!

Experience The Silent Way!

If you were interested by Roslyn Young's
article in Learning Learning 1/4 on “The
Silent Way - subordinating teaching to
learning,” you might also be interested in
taking part in an intensive 70-hour Silent
Way Japanese course in Tokyo, details of
which are as follows :

Lessons will be held in May and June, on
weekends and national holidays. You can
participate as a learner or as an observer.
The program for observers will run from May
3rd to May 7th (5 days : 35 hours). The
teacher will be Fusako Allard, and further
information on fees, location etc. can be
obtained from : The Center, Shirono biru
204, Manzai-cho 3-41, Kita-ku, Osaka 530.
Phoneffax : 06-315-0848.
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Letters

From John Fanselow :

... | had promised you after the first issue of
Learning Learning to write some comments.
Well, so much for promises! But | have read
every issue. And the main suggestion |
would make is to introduce a bit of skepticism
into the whole enterprise. | am just reading a
dissertation by one of my students who has
studied kids in a high school in New York
learning Spanish as a foreign language.
One of the students consistently tells a
Spanish teacher he knows (but does not
have as a teacher) how horrible he is in
Spanish - though he gets an A each term.
But when he is with a fellow student who tells
him he is weak in Spanish, he tries to
convince the fellow student - a female - how
good he is, and that in fact he is better than
she is. So in which setting and with which
people is he being 'truthful'? Probably in
both! But the context and the people one is
with affect greatly what one says.

All too often, | begin to think, we
underestimate the capabilities of our
students. We in ESL say things about our
students that few coaches would say and few
content teachers would say. They never say
how their students are anxious and how they
need special protection and special lessons
to protect them. We fail, | think, to challenge.
We believe our students when they say
things are too difficult, rather than saying
"wait a minute, they're easy, come on!!!"

Best for the spring!

From Anita L. Wenden :
This is to thank you for sending me copies of

(Learning Learning ). It is indeed very fine
and the title of your N-SIG makes an
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important point about effecting change in our
classrooms. That is, most of the time we are
concerned with changing the teacher and/or
the curriculum and neglect changing the
learner - which is what you are all about, as
we in the AILA Scientific Commission on
Autonomy are (Ed. note : see "Extracts from
LALL below).

You are ... welcome to include in a future
newsletter any pieces of LALL that you find
relevant to your readership. We would love
10 get submissions from you for our Learner
Autonomy Project Inventory (LAPI), for
example....

News from around
the world

Extracts from LALL

LALL stands for "Learner Autonomy in
Language Learning", and is the (yearly)
newsietter of the AILA Scientific
Commission (SC) on Learner Autonomy,
which was established at the AILA '93
congress in Amsterdam, with Leslie
Dickinson and Anita Wenden as co-
convenors (you may remember that we
reported on this in Learning Learning 1/4).
You can become a member of the
Commission network (at no charge) and
receive LALL (by mail or e-mail) as well as
notice of the SC's forthcoming publications
by contacting either Anita Wenden or Leslie
Dickinson directly (addresses below). We're
reprinting below extracts from this year's
LALL (Vol. 1, No. 2, Spring 1995) which we
thought would be of particular interest to LD
N-SIG members. Apart from becoming a
Commission network member, please
consider contributing to the "LAPI"
database by sending information to Anita
Wenden or Leslie Dickinson! Here are their
contact details :
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Anita L. Wenden

97-37 63rd Rd #15e

Rego Park, New York 11374 (USA)
Fax: 1-718-262-2087

E-mail: Widyc@cunyvm OR
Wenden@ycvax.york.cuny.edu (ONLY if
WLDYC is not delivered)

Leslie Dickinson

13 Church Hill

Edinburgh

EH10 4BG (UK)

Fax: 44-31-557-5138

E-mail: 100337.2467 @compuserve.com

Learner Autonomy Project Inventory
("LAPI")

The idea of the inventory came from our
Amsterdam meeting and the surveys
(completed there). Many voiced the need to
establish a database of the research and/or
classroom implementation that is being
done.

So far ten people have responded to the
request for information. These project
descriptions will be available for distribution
in "LAPI 1" some time in August. Those of
you who have not yet responded to our call
for projects are STRONGLY URGED to do so.
We would like to make LAPI 1 the first of a
series of LALL 'mini publications' and the
beginning of our data bank. Use the
categories below to write up your project :
research, classroom learner training,
evaluation.

PERSONAL DATA (name, mailing address,
telephone, fax, e-mail)

PROJECT TITLE AND TYPE (e.g. research,
classroom materials ...) ‘

LEARNER GROUP (proficiency, language
being learned, age group)

PROJECT OBJECTIVE(S) (list specific
objectives and how these are related to
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autonomy, language skill involved and/or
learner needs as relevant)

PROJECT DESCRIPTION (if research,
describe briefly : (1) how you collected your
data and (2) what the outcomes were. If it is
classroom implementation describe your
materials, tasks, outcomes. Of course it's
also possible to describe work in progress.

System special issue on autonomy

(This special issue of the journal System,
co-edited by Leslie Dickinson and Anita L.
Wenden) is due for publication May 1995,
System 23 (2). Here we include a brief
description and a table of contents.

General overview

The papers can be divided into three
categories : four review relevant literature
and/or analyse concepts central to
autonomy; two present the results of
empirical research into aspects of learning
relevant to autonomy, and two describe ways
of developing autonomy through particular
pedagogical approaches.

Gremmo and Riley provide a retrospective
view of the field. However, the themes that
are the focus of discussion in .... other papers
chart NEW directions for future research and
practice : the relationship between autonomy
and enhanced learning (Dickinson, Little);
the importance of metacognitive knowledge
(Wenden, Cotterall, Victori/Lockart) and the
role of learning setting (White, Ho/Crookall)
and of the teacher (Little, White,

Ho/Crookall).

Contents

1. Autonomy, self-direction and self access
in language teaching and learning : the
history of an idea (Marie Jose Gremmo and
Philp Riley); 2. Autonomy and motivation : a
literature review (Leslie Dickinson);
Learning as dialogue : the dependence of
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learner autonomy on teacher autonomy
(David Little); 4. Learner training in context :
a task-based approach to promoting
autonomy (Anita Wenden); 5. Readiness for
autonomy : investigating learner beliefs
(Sara Cotterall); 6. Autonomy and strategy
use in distance foreign language learning :
research findings (Cynthia White); 7.
Enhancing metacognition in self-directed
learning (Mia Victori and Walter Lockart); 8.
Breaking with Chinese cultural traditions :
Learner autonomy in English language
teaching (Judy Ho and David Crookall).

Call for papers : AILA '96

The AILA '96 congress will be held in
Jyvaskyla, Finland, 4-9 August, 1996. The
theme is "Applied Linguistics across the
Disciplines". Further details from : AILA '96
Secretariat (Ms. Taru-Maija Heilala),
Jyvaskyla Congresses, PO Box 35, FIN-
40351 Jyvaskyla, Finland. Fax : 358-41-603-
621. E-mail : sajavaar@tukki.jyu.fi OR
INTERNET: heilala@jyu. fi

As part of its AILA '96 program, the SC on
Learner Autonomy plans to organize a (3
hour) symposium on the theme
"Implementing Autonomy". Papers should
focus on the implementation of autonomy :
research, practice and/or theory.

If you are interested in participating in the
symposium, please submit an abstract of
200-400 words by August 31, 1995 to David
Crabbe and Sara Cotterall, English
Language Institute, University of Wellington,
P.O. Box 600, Wellington, New Zealand. E-
mail : crabbe@matai.vuw.ac.nz OR Sara.
Cotterall@vuw.ac.nz

News from HASALD

As reported in Learning Learning 1/4, the
Learner Development N-SIG has been
exchanging newsletters and developing
contacts with HASALD (the Hong Kong
Association for Self Access Learning and
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Development). In the December HASALD
newsletter, the editor, Richard Pemberton,
mentioned this link-up and suggested the
following joint projects :

..... One item that we can exchange with
sister newsletters is information about
upcoming conferences and
publications in the area of self-
access/autonomous language
learning.

Another thing that we could share relatively
easily is a Question/Answer section.

So, sendin any .... queries / requests for
advice..... Try to make your queries clear and
specific: e.g. 'Can anyone give me
references for/examples of successful
practice with self-access speaking?' rather
than 'I'm thinking of introducing self-access
learning to my institution. What shouid | do?'

That was Richard Pemberton's message to
HASALD members, and he's asked us to
encourage you to send in your questions as
well. If you have any questions you'd like
beamed across to Hong Kong, send them in
to either of the Learning Learning co-editors
(contact details under "From the Editors" at
the back of this issue). We'll forward them
for publication in the HASALD newsletter
and report on the response.

Apart from issuing a newletter, HASALD
holds regular meetings with guest speakers.
Here are two reports on recent meetings,
reprinted from the HASALD newsletter

Chinese learning style : myth or
reality? :

Terence I5ang, Lingnan Collégé, Hong Kong

Terence started by describing previous
approaches to the study of learner traits, and
expressing reservations about several of
these studies (pointing, for example, to the
fact that several studies seem to imply that
particular styles of learning are
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desirable/undesirable in language learning).
He then reviewed several recent studies of
learning styles which have a cultural focus,
mentioning one in particular (Melton, 1990)
which, surprisingly perhaps, found high
levels of tactile and kinesthetic preferences
among Chinese subjects and recommended
the use of TPR, charades, role-play etc. as
techniques which would be appropriate with
Chinese learners.

Terence then described the early stages of
his investigation, giving examples from the
sayings of Confucius, Lao-tzu, the Analects
etc. on such 'traditional' Chinese virtues as
Reticence, Being Humble and
Concentration. His tentative conclusion was
that there is a Chinese learning style. This
sparked a lively discussion among the
audience, with several people pointing to the
extent of individual variation among our
students, the differences between learners in
Hong Kong and between other groups of
‘Chinese' learners and the effect of the
educational system in HK. The jury will no
doubt be out for some time on whether a
Chinese learning style (or styles) is myth or
reality or somewhere in between; in the
meantime, we await the results of
investigations such as Terence's with
interest.

Using films to develop language in
the classroom : a learner-directed
project approach

Larry Lau, Chinese University of Hong Kong

In this talk, Larry Lau described the 'English
through visual media' course that he teaches
at Chinese U. The course is based on the
theory of 'shared enquiry' - thus, participants
explore the meaning of a film togetherin
group discussion. At the moment, Larry
chooses the films that make up the course,
but is considering the introduction of greater
flexibility in the selection of films. Interesting
features of the course were that students set
their own questions for these discussions
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(taking the responsibility in turns) and also
‘have to script and record their own film (or
choose a film and 'sell' it to the rest of the
class).

Larry showed a 20-minute film that one
group had produced, a very moving and
involving account of events leading up to a
suicide, drawn from the personal experience
of the film's director. The film was a testament
to what can be done when learners are
allowed the freedom to work towards a
'‘product’ that is related to what they
understand and care about. After the film
there was an interesting discussion,
considerably enhanced by the presence in
the audience of the director of the film, and
several other students from the course, who
were able to talk about their feelings about
the course as learners.

Reports by Richard Pemberton

Messages
1. From the librarians

Sukero Ito and Stewart Hartley

Stewart Hartley has recently taken over from
Tim Newfields as co-librarian for the N-SIG
(many thanks, Tim, for all the hard work!). We
envisage the following four areas of work for
1995 :

1) To continue the tape and video library that
Tim has started. If you have tapes (non-
copyright) that you want to donate, or if there
are any tapes you would like to borrow,
please get in touch with Stewart Hartley (see
Learning Learning 1/2 for what we currently
have available).

2) To continue the “Publications by Learner
Development N-SIG Members” column in
Learning Learning : when you do publish
something relevant, let either of us know the
details (Japanese to Sukero, English to
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Stewart), and send us a copy if you can. If
you can’'t send the article or materials, then
could we have an abstract?

3) A new project : to investigate and collect
‘electronic information’ from e-mail sources
such as TESL-L, NeSSLA and the AILA SC
on Learner Autonomy which we can then
make available.

4) To develop a Journal Review section in
Learning Learning . this seems to be the
main thing we can do to get information
disseminated as widely as possible and this
is where we need your help! There are just
so many journals these days that it is simply
not possible for one person to cover them all.
What we would like is to have three or four
“scanners” - people who will scan through a
couple of journals each regularly, write 200-
word abstracts of papers relevant to learner
development and send them to us for
inclusion in Learning Learning. Anyone who
is willing to help out, please get in touch with
Stewart (for English journals) or Sukero (for
Japanese) as soon as you can

Contact information :

Stewart Hartley
1-19-24 Senpukugaoka
Susono-shi
Shizuoka-ken 410-11

Tel. (h) 0559-93-7361
Fax (h) 0559-93-7352
E-mail : QFH02676 @niftyserve.or.jp

Sukero lto

Japanese Language Center

Tokyo University of Foreign Studies
5-10-1 Sumiyoshi-cho

Fuchu-shi

Tokyo 183

Tel (h) 0425-67-3230
Fax (w) 0423-68-0393
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2. From publicity

We're sending you with this issue poster(s)
for the Symposium on “Strategies for
Learner Development” (May 14th) . Please
display them prominently at your work place!

We'd like to hear from anyone willing to help
out as a volunteer (for a short time) on the
day of the symposium. Please contact :

Karen Love Brock (Tel. 03-3980-5779; fax
03-3980-5779), or

Yaeko Akiyama (Tel. 0898-47-2133)

See you at the symposium|
3. From the editors

Just a reminder that contributions to
Learning Learning are most welcomel!
Lesson reports, letters, reflections,
responses to articles you've read here, news
of publications (by yourself or others), other
news items, announcements, book reviews,
longer articles, presentation reports, the list
is endless! Do consider putting pen to paper
or two or more fingers to the keys! The
deadline for the next issue is June 15th,
which means - our fingers crossed - that the
next issue will be coming out around
beginning of July. We'd really appreciate
some extra help with translation for
forthcoming issues (once again, a big thanks
to Morio Hamada, Tomoko lkeda, Akiko
Kashiwamura and Sumiko Taniguchi for their
help with this issue!). Don't forget, also, that
Stewart Hartley and Sukero ito need
assistance with scanning journals to get their
ideas off the ground! Finally, a reminder that
anything you write for Learning Learning
might be reprinted in sister publications by
IATEFL, HASALD or Thai TESOL. Let us
know if you'd prefer this not to happen. All
contributions (hard copy and Mac-
compatible disc in Teach Text, if possible) to
either of the Learning Learning co-editors :
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Naoko Aoki

Department of Education
Shizuoka University

836 Oya

Shizuoka 422

Telfax (h) : 054-272-8882
E-mail : PXi13445@niftyserve.or.jp

Richard Smith

Tokyo University of Foreign Studies
4-51-21 Nishigahara

Kita-ku, Tokyo 114

Telffax (h) : 0273-26-4376
E-mail : VYB06713@niftyserve.or.jp
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