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JALT Learner Development N-SIG Forum vol.2. no.4. February 1996

This issue features articles relating to the Fifth Nordic Workshop on Developing Autonomous
Learning, held in Copenhagen last summer. Peter-Voller begins, with a thorough overview, and
this is followed by the full text of the paper David Little presented at the workshop, entitled "The
Politics of Learner Autonomy." Thank you very much, David (and Gerd), for your permission to
publish! Closer to home, we have more reports - of presentations at the 1995 JALT Conference
and news of exciting eollaborative ventures with JALT's JSL N-SIG (concerning kanji learning
and teaching) and Teacher Education N-SIG (regarding links between teacher and learner
development). Look out, too, for details of upcoming conferences in Asia and elsewhere relating
to learner development! And in among all this, don't miss the small section with the BIG NEWS

that LD N-SIG now has a WWW home of its own: If you can, drop in!
' ” Naoko Aoki & Richard Smith
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Feahure : Nordic Workshop on
PDeveloping Auionormious

Learitig

¥ BEFEEROLOOIERT -3y

In August last year, the fifth Nordic Workshop on Developing Autonomous Learning was held in Copenhagen,
Denmark. This event waso a follow-up to four previous workshops, the first one (organized by Leni Dam and Gerd
Gabrielsen) in Kage, Denmark in 1986, the second in Helsinki, Finland in 1987, the third in Bergen, Norway in 1989,
and the fourth in Ranséter, Sweden, in 1991. The main aim of the workshops was originally to establish an
inter-nordic network for teachers, teacher trainers and research workers with a common interest in developing
autonomous language learning in their own or in other teachers' classrooms. In this issue of "Learning Learning"
we're pleased to help further the extension of this network beyond Scandinavia with an overview by a participant
from Hong Kong, Peter Voller, and the text of a keynote paper by David Little of Trinity College, Dublin.

A EBEEFERD=DDIET—L 3 v Fd. BEFEDEHIZAN N~ TCHESNELE, CDT~2 5y TEleni
Damé Gerd GabrielsenlZ o TRE XN, 1986%EI2F > v — 2 THM N/ E—EIZ5 &kE, 1987FIC7 5> KT 19894
([C/NDx—T. 19NFICXT—-F>THIATEELE, FZENIL. IEBREED, BRNEZEZTOERIZEOZF S DHED.

HEFRAEE. HAREDR Y FI—0E(EE5L00580DTY,

FPEBEDFE] DZDETIE. EBPSFMLEE—S— - T

S—DR2NEEL. STYAKRZFNIZT o - WLy ZDTFEY R - U MUCLZBHZREO T FEBELET,

Report on the Fifth Nordic Workshop on
Developing Autonomous Learning

Peter Voller

The Workshop was organized by Gerd Gabrielsen, Leni
Dam and Hanne Thomsen and held at Danmarks
Leererhgjskole in Emdrup, Copenhagen, Denmark from
24-27th August, 1995. About forty people participated,
most coming from Scandinavia with a sprinkling from
other European countries and six invited participants
from Hong Kong, Japan and Australia. The purpose of
the Workshop was not only to present inputs on recent
research initiatives in autonomous language iearning
but also to form an international network for the
exchange of ideas and for the formation of
collaborative research projects. To this end a lot of
time at the Workshop was devoted to group formation,
brainstorming and discussion. In fact, of the nineteen
timetabled workshop hours about two-thirds were
devoted to group discussion and one third to inputs
from individual presenters. The event was therefore
very much a workshop and not a conference, and the
social cohesion among participants was further
cemented by the exceillent hospitality provided by our
hosts. Eventually, at the end of this process of
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intellectual and affective negotiation, about eight
research teams and projects were set up. For example,
| became part of a group that will look at teachers'
beliefs, experiences and practices in
autonomy-related work in different language learning
contexts.

The workshop opened, though, with a keynote paper
given by David Little [reprinted in full below]. He made
explicit the links between what we currently know
about the psychology of learning and the political
argument implicit in learner autonomy. Just as a
commitment to learner autonomy chailenges traditional
educational structures and power relationships, so
does our current knowledge of the psychology of
learning. Learners only learn when they construct their
own knowledge, but this is far removed from the
"tell-elicit-correct" paradigm that dominates language
teaching, including at the level of national curricula and
state exams. There is, therefore, an inescapable
critical, political element in any theory of autonomy for



language learning. In order to strengthen the
arguments for autonomy it is necessary to explore two
questions: how should we describe the capacities that
constitute learner autonomy, and how should we set
about fostering these capacities in particular contexts
of learning?

Isabel Serrano-Sampedro picked up on the issue of
national curriculum planning in her input. The Spanish
national curriculum for English, although not making an
explicit commitment to learner autonomy, unlike the
national curricula of Norway, Denmark and Sweden,
does stress the need to develop the language learner
as a learner and as a person. She then described how
difficult it was to implement this aim in the learning
materials : the result was the marginalisation of
autonomous practices in these materials. She
therefore got involved in developing materials that
might redress the balance and also provide some
official approval of the concept of autonomy. However,
even when she had succeeded in developing materials
within the strict guidelines laid down by curriculum
planners, they were not popular with teachers, unless
the teachers were already "ready for autonomy". As a
result, few teachers read her proposals, and many of
those felt the materials were too "difficult" to use.

Richard Smith's input raised some interesting
questions about the "evaluation" of autonomy. "Why
evaluate?" was his first question. He suggested that
evaluation was important for both internal and external
reasons : first to develop learners' ability to evaluate
their own learning, second to reassure teachers and
give them a sense of direction, and third, to validate
our practices to our peers. "What to evaluate -
language proficiency or autonomous learning
proficiency?" - was his second question. His third
question was "How to evaluate?". He proposed a
participant-centred approach with inputs from both
learners and the teacher. This was preferabie to
evaluation exercises that had pre-determined
objectives or were externally imposed, the former
because they presuppose a closed set of concepts
and the latter because they prevent the organic growth
of courses and cannot take account of unexpected
outcomes. His last question was "When to evaluate?",
and he suggested that in terms of the practice of
autonomy it may be helpful to look at evaluation not
only within the course but alsc some years after, to
see how the experience of learner autonomy has
subsequently affected ourselves, both as learners and
teachers. :

My own input described an action learning project at
the University of Hong Kong that has been

- investigating the nature of one-to-one teacher-learner

consultations for self-directed language study. Even
though we have only reached the half-way point in our
research cycle, we have already discovered that initial
consultations result in a lack of learner talk or of
learner questions. This is partly due to the content of
initial consultations, and partly to the images of
teacher and learner roles held by the participants. In
order to encourage a more autonormous approach,
initial consultations will be made more learner-centered
by doing them in the form of group workshops, with an
emphasis on discovery learning.

Turid Trebbi and Rita Gjerven talked about their
experiences as teacher trainers when trying to
introduce autonomous teaching practices to teacher
trainees and on INSTEP courses. Having delineated
problems with a top-down approach to instructing
trainees in autonomy, Turid outlined a different (and
more truly autonomous approach) she had taken with a
group of trainees that involved discovery learning, with
both trainers and trainees acting as resources for, and
participants in, their own learning. Trainees thus
created their own structure for learning.

Lienhard Legenhausen brought the workshop up to
date with the progress of his research project
investigating language acquisition in autonomous
classrooms. The overall goal of this project is to see
how similar this is to second language acquisition in
natural environments, and also to compare L2
acquisition in autonomous classroom environments
with that in traditional classrooms. He outlined the
results from tests of proficiency in communicative
situations given at set intervals over a period of three
years and pointed out that in many ways standard
tests were inappropriate, because they failed to take
account of the more sophisticated discourse evident in
oral communication among autonomous learners. He
proposed an ambitious agenda for future research, and
hoped that some initiatives could be made in this
workshop towards realizing these goals.

Birte Hjermind Jensen outlined the initial stages of a
project that is going to investigate learners’
conceptions of autonomous learning. She described a
model of learning, "the double swing" model, and the
matrix she has developed from it in order to investigate
learners' concepts.

The second keynote speaker, Mike Breen, provided us
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with his interpretation of the issues the Workshop had
been discussing thus far. He suggested that the
growing interest in autonomy as an educational
concept might be a reaction to the growing
centralization and bureaucratization of education
which, while on the one hand making it easier for
parents to make "rational choices" about their
children's education, on the other reduces the
capacity of teachers to take into account individual
learner differences. Autonomy can then be seen as a
way for teachers to redress the balance in favour of
individual learners, and also as a means for them to
retain confidence in themselves as professionals,
since autonomy could be seen as fitting in with a
philosophy of continuous re-evaluation of classroom
practice. He made a cogent case for not trying to
define autonomy too narrowly, because reducing itto a
"unified" theory or to a set of behaviours would ensure
that it became a trivialized concept of marginal
pedagogic value. He stressed the need for versions of
autonomy that reflect the multicultural,
multidimensional nature of social reality, and asked
whether such versions of autonomy might not be the
vehicle for a truly critical pedagogy.

Naoko Aoki, assisted by Richard Smith and myself,
presented a series of activities that were designed
both to wake us up at 9am on a Saturday morning and
get us interacting more happily together, and to get us
acting out some of the fundamental principles of
learner autonomy : its collaborative nature -
exemplified by a group-formation activity; the need to
place trust and responsibility in one another -
demonstrated by a head manipulation activity; and the
importance of raising learners' critical awareness of
themselves, their cultures, and the ways others
interpret them - highlighted by a teach-one-another
cross-genderal activity.

Gerd Gabrielsen raised some issues connected with
quality in autonomous teaching-learning and
suggested that we needed to look much more closely
at the values we bring with us to our practice of
autonomy, in other words that we need to have a
greater critical awareness of our teaching, knowing
when to teach and when not to, knowing what to teach
to whom and where.

Laila Aase in the final input of the Workshop talked
about the Council of Europe workshops on language
and cultural awareness for the development of
autonomy, and about her group's project for these
workshops. Her group has been looking at ways of
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promoting an awareness of language, culture and
learning as a means towards learner autonomy through
the use of literary and authentic texts. Using as a
starting point the rather stereotypical views of culture
that her fourteen year old learners had, she came to
realize that in the raising of cultural awareness among
learners, restricting their choice of texts may develop
their autonomy more than letting them choose texts for
themselves. Why? Because the stereotyped view of
culture will lead learners to choose texts that fit their
views. It therefore becomes important for the teacher
to select texts that will open up learners' opportunities
for the discovery of meaning, preferably muiltiple
meanings from among which they can choose. Thus,
for the promotion of learner autonomy, choice of
meanings may be more important than choice of text.

Even though most of this report has concentrated on
the inputs, | feel | should stress again that they only
constituted about six hours of the three days of the
Workshop, and that just as, if not more important was
the time spent in negotiating and forming research
teams and in socializing. | think all of the participants
will have fond memories of the hospitality provided by
Gerd, Leni and Hanne, including the welcoming party,
excellent meals in the Laererhgjskole, the Saturday
picnic and boat tour of Copenhagen, followed by dinner
and a visit to Tivoli Gardens, and the post-workshop
lunch at Gerd's home. Many thanks to Gerd, Leni and
Hanne for helping to create a sense of community
among the far-flung practitioners of autonomous
language learning.

Contact :

Peter Voller

English Centre

The University of Hong Kong
Pokfulam Road

Hong Kong

email : pvoller@hkucc.hku.hk
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THE POLITICS OF LEARNER AUTONOMY

David Little

Centre for Language and Communication Studies, Trinity College, Dublin

INTRODUCTION

As a practical achievement learner autonomy has been
with us since the beginning of time; as a theoretical
construct designed to direct and shape our thinking
about the processes of language teaching and
learning, it has been with us for a decade and a half,
since the publication in 1979 of Henri Holec's study
Autonomy and Foreign Language Learning.

Through the 1980s and 1990s learner autonomy has
gradually moved towards the centre of the language
teaching debate. In the process, it has become
exposed to two different kinds of threat:

1. Precisely because it is so' much talked about, it is in
danger of being trivialized in much the same way as
"communicative" and "authentic" have been trivialized.

2. As theoretical construct it is in danger of becoming
fragmented, since most of the issues central to the
theory and practice of learner autonomy have also
been taken up under other banners - "open learning",
"self-access”, "individualization", "collaborative
learning”, "active learning”, "content learning", etc.

At the beginning of a workshop devoted to research
and development in learner autonomy it is worth
reminding ourselves that the challenge of learner
autonomy is essentially and inescapably political, and
that its unique value is to pose this challenge at every
level and every stage of our educational systems. In
what follows | should like to elaborate this point by
briefly considering learner autonomy in relation to
educational philosophy, pedagogy in general, and
language teaching in particular.

EDUCATIONAL PHILOSOPHY

The discussions in adult education that were
foundational for Holec's 1979 study "insist on the need
to develop the individual's freedom by developing
those abilities which will enable him to act more
responsibly in running the affairs of the society in
which he lives" (Holec, 1981, p.3). According to Janne
(cit. Holec 1981, p.3), adult education then "becomes

an instrument for arousing an increasing sense of
awareness and liberation in man, and, in some cases,
an instrument for changing the environment itself.
From the idea of man 'product of his saciety', one
moves to the idea of man 'producer of his society™.
Arguments of this kind imply a symbiotic relation
between education and society.

Autonomy, in the sense of individual freedom and
self-determination, is central to The European
Convention on Human Rights. In the preamble to the
Convention the signatories affirm their "profound belief
in those fundamental freedoms which are the
foundation of justice and peace in the world and are
best maintained on the one hand by an effective
political democracy and on the other by a common
understanding and observance of the human rights
upon which they depend." (Council of Europe, 1993)

Of course, the "fundamental freedoms” of which The
European Convention on Human Rights speaks are not
unproblematic. As Sir Isaiah Berlin has observed: "We

" must preserve a minimum core of personal freedom if

we are not to 'degrade or deny our nature'. We cannot
remain absolutely free, and must give up some of our
liberty to preserve the rest. But total self-surrender is
self-defeating. What then must the minimum be?"
(Berlin, 1969, p.126)

Finding the equilibrium of interdependence between the
extremes of unbridled individualism on the one hand
and the slavery of the majority on the other is the
perennial problem that faces dermocratic society. My
freedom is a moral good only to the extent that it
supports and protects your freedom.

Holec began the introduction to his study thus: "The
end of the 1960s saw the development in all so-called
industrially advanced Western countries of a
socio-political tendency characterized by a definition
of social progress, no longer in terms of increasing
material well-being through an increase in consumer
goods and services, but in terms of an improvement in
the "quality of life" [...] based on the development of a
respect for the individual in society. " (Holec, 1981, p.
1)
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An increasing number of national curricula contain
aspirations couched in terms very similar to these. The
crucial question is, are these aspirations translated
into pedagogical practice?

PEDAGOGY

lilich (1979) and Freire (1972) argue that educational
systems fail because they alienate the learner from the
process and content of learning. It is particularly
important for our present concerns to note that an
argument which in the domain of educational
philosophy is unambiguously political, assumes
psychological dimensions as soon as we carry it into
the pedagogical domain. Consider, for example,
Barnes's (1976) distinction between "school
knowledge" and "action knowledge™: "School
knowledge is the knowledge which someone else
presents to us. We partly grasp it, enough to answer
the teacher's questions, to do exercises, or to answer
examination questions, but it remains someone else's
knowledge, not ours. If we never use this knowledge
we probably forget it. In so far as we use knowledge for
our own purposes however we begin to incorporate it
into our view of the world, and to use parts of it to cope
with the exigencies of living. Once the knowledge
becomes incorporated into that view of the world on
which our actions are based | would say that it has
become 'action knowledge'. " (Barnes, 1976, p.81)

The distinction between "school knowledge” and
"action knowledge" recognizes the political issues of
relevance, participation and alienation, but at the same
time embodies the psychological claim that we can
only ever learn anything in terms of what we already
know. This in turn leads to the claim that in formal
educational as well as in informal contexts, we cannot
help but construct our own knowledge. Thus the
capacity to take charge of one's own learning is no
more than a conscious awareness of inescapable
reality.

In forging a pedagogy apt to foster the development of
learner autonomy, we can appeal to a wealth of
theoretical and empirical research that supports this
claim - the writings of George Kelly (for example, Kelly,
1955) and Carl Rogers (for example, Rogers, 1980;
1983); much work in child development and first
language acquisition (one thinks especially of Piaget
and Bruner); and various strands of research in
cognitive science. Because it emphasizes
interdependence as the inevitable consequence of our
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social nature, the work of the Soviet psychologist Lev
Vygotsky (1978,

1986) has been a particularly rich source of
pedagogical ideas (see, for example, Tharp and
Gallimore, 1988; Moll, 1990).

The pedagogy of learner autonomy must not only take
account of the fact that each of us cannot help but
construct his or her own knowledge; it must also
address the fact that each of us has different abilities
and different potential. Howard Gardner's theory of
multiple intelligences (Gardner, 1993a; 1993b) is of
relevance here. Taking as his starting point the fact
that different areas of the human brain are specialized
for different behaviours, he distinguishes seven
different intelligences: linguistic; logical-mathematical
(which includes scientific ability); spatial ("the ability to
form a mental model of a spatial world” [Gardner, 1993
b, p.9]); musical; bodily-kinesthetic ("the ability to
solve problems or to fashion products using one's
whole body" [ibid.]) interpersonal ("the ability to
understand other people: what motivates them, how
they work, how to work co-operatively with them"”
[ibid.]); and intrapersonal ("a capacity to form an
accurate, veridical model of oneself and to be able to
use that model to operate effectively in life" [ibid.]).

Our educational systems have given privileged status
to the development of Gardner's first two intelligences,
linguistic and logical-mathematical. But since
education entails both communicative and reflective
processes, the development of these intelligences
must depend to a significant degree on the
development of interpersonal and intrapersonal
intefligences. This immediately brings us back to the
core of learner autonomy: the capacity to take charge
of one's learning entails the capacity (i) to work
co-operatively with others and (i) to form a realistic
model of oneself and to use that model effectively.

As | have suggested, the political argument derived
from educational philosophy assumes psychological
dimensions when one moves into the pedagogical
domain. But this does not mean that the political
argument then disappears: on the contrary, it merely
moves to another level. For the psychological
argument challenges traditional educational structures
and power relationships in a most direct way. If we
accept that learners have no alternative but to
construct their own knowledge, it makes sense that we
should want them to become explicitly aware of that
fact and gradually discover how best to manage their
learning. As teachers we can no longer think of



ourselves as the source of learning; and we must
recognize that learning is more likely to proceed from
negotiation than from unrelieved telling (Freire's
“narration”, Tharp and Gallimore's "recitation").

LANGUAGE LEARNING

Traditionally, educational systems have taught skills,
like reading, writing and basic arithmetical
proficiencies, and content, like history, geography and
literature (cf. Lipman, 1991, p.1). Foreign languages
have occupied an uneasy position between skills and
content, and there has been a great deal of uncertainty
as to the kinds of knowledge that study of them should
develop. Now, the pedagogical argument derived from
the philosophical ideal of learner autonomy requires
that in every area of education we should seek to
erode distinctions between skilis and knowledge. For
on the one hand no skill can be developed and
practised free of content; and on the other, knowledge
is useless unless it is closely associated with some
skill, whether the products of that skill are concrete
(for example, painting) or abstract (for example,
political argument) (cf. Schank, 1995). Essentially, |
think there are three points to be made in applying this
argument to foreign language learning.

1. There is by now a wealth of empirical evidence to
support the view that proficie,néy in the“spontaneous
oral use of a second or foreign language is developed
by practice: we learn to speak our target language by
speaking it (see Ellis, 1994 for a recent and
wide-ranging review); and there are good reasons for
supposing that oral proficiency provides an essential
support for the development of literacy skills in a
second or foreign as in a first language. Accordingly,
we should do our best to ensure that language learners
have every opportunity to speak their target language.
The essential first step in this direction is to make the
target language the usual medium of classroom
communication. The pedagogy elaborated and
explored by Tharp and Gallimore (1988) and the closely
similar pedagogy practised by Leni Dam (see Dam,
1995) are very precisely calculated to serve this
purpose, since they assign a central role to
collaborative work in small groups, where learning can
proceed only via reciprocal communication in which
negotiation, reflection and evaluation all play a central
role.

Clearly, interpersonal intelligence is called into play
and further developed by this aspect of foreign
language learning. Equally clearly, however, learners

cannot be expected to develop proficiency from one
day to the next. The development of proficiency is a
slow, unpredictable and messy process in which error
plays a positive role. This challenges the commonest
approach to language teaching through the ages: "tell -
elicit - correct”. Accordingly, it also challenges the
assumptions on which most national curricula and
state examinations are stili founded, whatever they
may say or imply about learner autonomy.

2. Language teaching in formal educational contexts
has always used processes of explicit linguistic
analysis as a means of compensating for the limited
exposure that learners have to the target language.
One of the chief products of linguistic analysis is, of
course, conscious metalinguistic knowledge, that is,
knowledge about ianguage; and it is clear that
conscious metalinguistic knowledge can support both
the development of proficiency (for example, in the
systematic learning of vocabulary) and
non-spontanecus use of the target language (for
example, in the analysis of grammatical forms as an
aid o reading comprehension, or the intentional
deployment of various strategies in the performance of
non-immediate communicative tasks). Whether
analytical activities are carried out as group work or by
the individual learner working alone, they depend on
introspective processes which should both activate
and further develop intrapersonal intelligence.

If they are to fulfil their purpose, these activities
cannot be imposed by the teacher; they must arise
naturally as learners seek to discover how best to
construct their own knowledge. In the autonomous
classroom pedagogical grammar is discovery learning
of a precisely focussed kind, and error is by no means
its only concern.

3. The goal of all leamning should be the acquisition of
knowledge and/or skills that the learner can deploy
independently of the immediate context of learning. In
other words, the true measure of success in learning of
any kind is the extent to which the learner achieves
behavioural autonomy.

But what exactly is the complex of knowledge and
skills that a successful language learner should be
able to deploy? Taken together, my first two points
claim that tanguage learning depends on the
interaction of language use and linguistic analysis. In
terms of Gardner's seven intelligences, this implies
that the development of linguistic intelligence depends
equaily on the development of interpersonal and
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intrapersonal intelligence. At the same time, however,
language use beyond the immediate context of
language learning depends on the capacity for further
learning; for it is on the basis of such a capacity that
the language user is able to cope with unfamiliar
situations and new discourse types. In other words, if
autonomy in language learning depends on language
use, autonomy in language use depends on language
learning. The symbiotic relation between language
learning and ianguage use is, of course, a concrete
realization of the symbiotic relation between education
and society that | have identified as fundamental to the
ideal of learner autonomy in educational philosophy.

CONCLUSION

If the theory of learner autonomy is to be realized in
classroom practice, we must continue to insist on the
essential continuity between our educational
philosophy, the general tendency of our pedagogy,
and the particularities of cur approach to foreign
language teaching.

But insistence alone is not eneugh. The critical
element in autonomy theory requires that we seek
unremittingly to strengthen our arguments. This is
partly a matter of rigorous reflection, but it is also a
matter of empirical research. if we hold on to the thread
that links the three domains | have focussed on in this
talk, we should find it easier to ask the right research
questions. In particular, we should be able to avoid
becoming obsessed with whether or not learner
autonomy works. Of course learner autonomy works;
that is fundamental to its definition. The vital questions
are: how precisely should we describe the capacities
that go to make up learner autonomy? and how should
we set about fostering the development of those
capacities in particular contexts of learning? Both
questions, as | hope | have shown, are inescapably
political both in their essence and in their implications.
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Presentations by LD N-SIG members at JALT 95

JALT 95TDAYN—ICKBRE

In Learning Learning 2/3, we reported on events organized by LD N-SIG at JALT 95 in Nagoya. There were also
many other presentations by individual members of LD N-SIG, and here's a more or less complete list of those
relating to learner development (apologies for any omissions!). Contact the presenter(s) if you're interested in
hearing more! We've included the presenters' biodata below, as a first step towards letting you know more about

"who LD N-SIG members are!”

FRBEOFE] BI85 (F2BF38) Tld. HEAILEEE THONIEIALT O5SEMXR TOEEFE T+ NOTX > MK
SEBRR. AOFT AL SOYFF—TNOHBEERELELELY, SEIL, MDA N~ICLEREODHETT., $BEF 1«
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The Myers Briggs Type Indicator

(Jerry DeHart)

Anyone involved in preparing and executing language
acquisition exercises has observed certain patterns of
participation. Academic and extra-curricular activities
draw and reward certain kinds of students while boring
others. Knowing about personality type can help
teachers and students gain insight into personal
motivations and success. This poster session was
designed to help conferees know more about the
Myers Briggs Type Indicator and to explain the
conceptual framework behind its 16 personality
descriptions.

Contact : Jerry DeHart : tel.(h) 0242-32-9131; fax(w)
0242-37-2599.

Jerry has a MA in counseling, teaches at the
University of Aizu, and is a certified trainer in use of
the MBTI.
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Getting Students Involved in Learner Training
(Chris Doye & Bob Keim)

For many Japanese students, their ideas about "good"
language learning may be a barrier to progress.
Alternatively, there may be a gap between beliefs
about "good language learning" and actual learning
behaviour. The presenters discussed practical
aspects of learner training and how to get students
actively involved. They also presented techniques
and materials for increasing awareness of the learning
process, developing learning strategies, and helping
learners to take more responsibility.

Contact : Chris Doye; tel.(h) 05617-4-1111; fax(h)
05617-5-1729

Chris is an associate professor at Nagoya University
of Foreign Studies, and has experience in EFL
teaching, teacher training and materials development
in several countires.
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Chimps and DNA : Shaping Learning Strategies?
(Karen Love Brock)

Findings from a critical analysis of university entrance
examinations at Waseda University served as a basis
for challenging the assumption that fostering language
learning strategies which develop communicative
competence, and preparing for entrance exams are
mutually exclusive. Considerations for material
development were also discussed. Handouts included
sample examinations.

Contact : Karen Love Brock : tel.(h) 03-3980-5770;
fax(w) 03-5995-3919.

Karen was a foreign lecturer in the Institute of
Language Teaching at Waseda university before
joining Oxford University Press as a Japan field editor.
She's currently LD N-SiG publicity co-chair.
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Participation Enhancement through Hand Signals
(Barry Mateer)

Video clips of junior high lessons illustrated a
collaborative, management-of-learning approach
based on student use of formulaic sentences and
teacher use of hand signals : signals which focus
student attention on various linguistic and
comprehension tasks during communication. This
approach highlights for students both the importance
of feedback during communication and the ease with
which they can assume that responsibility,
empowering learners to participate in constructing
meaning and solving communication problems in class.

Contact : Barry Mateer : tel.(h) 044-933-8588

Barry teaches at Nihon University's Buzan Junior and
Senior High School and at Tamagawa University.
Peace Corps/Nepal is where the journey began.
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Identity and Beliefs in Language Learning

(Tim Murphey)

Language learners' identity and belief systems
determine their behaviour and what they attempt.
Unproductive beliefs and negative identities can
undermine the best methods, while a powerful identity
and productive beliefs can survive almost anything.
Education deals mainly with the "What" to teach and
more recently with the "How." With reference to
Bateson's "levels of learning,” ways were shown of
addressing identities and beliefs, challenging students
to learn faster with more pleasure and autonomy.

Contact : Tim Murphey : tel.(h) 052-781-3871; email
<mits @ic.nanzan-u.ac.jp>

Tim teaches at Nanzan University, researches
alternative learning forms and NLP applications, and is
author of Teaching One to One (Longman, 1991) and
Music and Song (OUP, 1992).
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Learner Training : Videoing Student
Conversations

(Tim Murphey & Tom Kenny)

"How can |.stimulate and evalute my students’
conversation ability?" Answer : Begin by asking
students to evaluate themselves. This 100% practical
presentation showed how to teach students a
structured wa{i to evaluate their conversations and
form realistic goals for short-term improvement through
watching videotapes of themselves. At the same time,
it allows teachers to really know what students need
instead of guessing. A step-by-step management
process for large classes was provided.

Contact / biodata : see above
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Learning Strategies Instruction for Oral English
{Jill Robbins)

This workshop examined the means available - EFL
textbooks and ideas of US researchers - for Learning
Strategies Instruction (LSI) for oral English and
showed how teachers can integrate LSI into their own
classes. The presenter demonstrated how she has
adapted curricula for LS| to meet the needs and fit the
characteristics of Japanese college students, and
reported on how they have responded to it.
Participants designed LSl lessons for their students'
conversational tasks.

Contact : Jill Robbins : tel.(h) 07141-5-1732

Jill is a visiting scholar at Doshisha University -
completing doctoral research. Previously, she worked
on foreign language learning strategies research at
Georgetown University.
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Student Behaviour : Whose Norms?

(Stephen Ryan)

"If they're here to learn English, they should learn to
behave like American (British etc.) students"” is an
assumption often made by foreign and even Japanese
teachers. The presenter questioned this assumption,
and the premises on which it stands, in an attempt to
show that it often does not apply. The whole
presentation was a plea for teacher-reflection about an
area of the curriculum which often goes unanalyzed.

Contact : Stephen Ryan : tel./fax(h) 0726-95-7356;
email <RX1S-RYAN@asahi-net.or.jp>

Stephen is a British teacher working at the Osaka
institute of Technology and researching student
expectations about classroom behaviour.
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Proficiency Portfolios : Towards Learner
Autonomy

(Judy Sharkey & Carolyn Layzer)

Enhancing learner autonomy by including students in
the evaluation process is the goal of a project currently
being coordinated by the presenters. The project uses



ACTFL proficiency guidelines as the basis for
assessment and planning. This demonstration
included an outline of the project plan, sample
materials being used, and student reactions to the
process. Although reading proficiency development is
the focus of the project, implications for other skill
areas were also mentioned.

Contact : Judy Sharkey : tel.(h) 0720-59-7807; fax(w)
0720-58-3331

Judy teaches in the Intensive English Studies program
at Kansai Gaidai Coliege. Her research interests
include learner development and assessment.
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Helping Learners Learn : A Consuitation
Approach

(Peter Voller)

This paper presented the preliminary results of a
project being carried out in Hong Kong that is
investigating the ways in which teacher-consultants
interact with students who have enrolled for a
self-directed programme of English language study. It
clarified (a) how students plan their studies, (b} how
teacher-consultants advise and encourage them and
(c) what learning strategies are considered by both
students and teacher-consultants to have been
successful.

Contact : Peter Voller : email <pvoller@hkucc.hku.hk>
Peter has taught in ltaly and Japan and is now at Hong
Kong University. He is co-author of Chatterbox (Heinle
and Heinle), and co-editor of Autonomy and
Independence in Language Learning (Longman,
forthcoming).
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Project Work : Towards Diversity and Biculturism
(Peter Voller & Andrew Wright)

Courses featuring project work allow for greater
diversity of both learning events and outcomes.
Learners decide on project topics, exploit a wide
variety of information sources for data collection, then
collaborate to produce oral presentations and written
reports. The contributions of bilingualism in this
approach were recognised, and the presenters
suggested how principles underlying their approach
could be applied in the Japanese context.

Contact/biodata : see above
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Evaluating Conversation Management : Video
Models

(Daniel Walsh)

A pilot project in a junior college "Eikaiwa" course
provides students with a list of "conversation
management" strategies and then videotapes their
interactions. Evaluation sessions encourage students
to retrospectively assess their performance, explain
difficulties, and self-suggest alternative strategies.
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The teacher offers simultaneous feedback to individual
students while determining what aspects of
conversational interaction are most necessary and
amenabile to effective instruction.

Contact : Daniel Walsh : tel. 0722-99-5127 (h); fax
0722-65-7005 (w)

Daniel is a professor at Hagoromo Gakuen Junior
College, teaching listening and conversation courses.
He is interested in helping students develop
conversation management skills.
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in cyber space!
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The "Autonomy and Independence in Language Learning" home page

which Phil Benson introduced to readers of our last issue now has a new
URL: http://www.hkucc.hku.hk/engctr/autonomy/autonomy.html. Phil has
impressively developed the page since he wrote the article. Have a look
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And Learner Development N-SIG has a home page of its own now!!! The
URL is http://www.ipcs.shizuoka.ac.jp/~eanaoki/LD/homeE.html. Join us
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http://www.ipcs.shizuoka.ac.jp/~eanaoki/LD/homeE.himlTd. 255D~
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Learner Development at Tokyo
JALT Spring Conference

Date : Sunday, February 25th, 1996

Venue : Bunkyo Women's Junior College in Central
Tokyo, near Ochanomizu station on the Chuo and
Sobu Lines, Hongo San-chome station on the
Marunouchi line, and Nezu station on the Chiyoda line.
Fees : Y1,000 (JALT members); Y2,000
(non-members); Y500 (students)

Further details : Masataka Kizuka; tel. 048-839-
9106; fax 03-5382-6299

Note : Lunch will be available on site.

LD N-SIG and JSL N-SIG have jointly organized a
strand of presentations on kanji learning and teaching
at this conference (see 1. below). There will, of course,
be many other presentations (including by LD N-SIG
members : see 2. below), as well as a comprehensive
ELT publishers' display. Key : E = in English; J = in
Japanese.

1. Strand of presentations on Kanji Learning
and Teaching

10:00-11:00 (Room D21)

Logic of Kanji and Logic of Kanji Instruction (J, with E
summary)

Koichi Nishiguchi

After reexamining existing ways of kanji analysis and
instruction, the presenter will propose a new approach
to kanji teaching aimed at developing reading skills,
and will introduce concrete kanji teaching tips and
materials based on this approach.

11:30-12:30 (Room D21)
Teachers, Power and Kanji (E, with J summary)
Stacey Tarvin

The presenter has been studying Japanese and
Korean. She will reflect on methods and approaches to
kanji instruction she experienced in the past, and
discuss from a learner's point of view ways Japanese
language teachers can encourage or discourage their
students, especially regarding the instruction of kanji.

1:30-2:30 (Room D21)

Kanji Learning and Teaching as Vocabulary Learning
and Teaching (J, with E summary)

Morio Hamada
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9106; fax 03-5382-6299
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Morio will focus on the importance of looking at kanji
not only as a type of writing system but also as
vocabulary. After reviewing some of the current
research in vocabulary learning and instruction, he will
discuss implications for kanji learning and teaching
when kanji is seen as vocabulary.

3:00-4:00 (Room D21)
Kanji for Lazy Learners (E, with J summary)
Trevor Hughes Parry and Richard C. Smith

Trevor and Richard will show how kanji were presented
to beginners in a recent BBC TV series and
accompanying materials. Then, they will review
approaches and materials recommended by
contributors to "Learner to Learner," a newsletter for
independent learners of Japanese in Japan. Finally,
participants will be invited to share their own ideas for
learning kanji with others present.

4:15-5:15 (Room D21)
Panel Discussion : Kanji Learning and Teaching (E/J)
Previous presenters, with audience members

Previous presenters will overview and discuss issues
of kanji learning and teaching. Questions,

suggestions, and opinions concerning kanji will also be
solicited from the floor. Thus, it is hoped that a space
will be created for ideas and opinions on kanji learning
and teaching to be exchanged among all participants.
We hope that this may serve to indicate future
directions in kanji learning and teaching

2. Presentations by LD N-SIG members

10:00-11:00 (Room D32)
Fun and Games with Kanji (E and J)
Evelyn Sasamoto and Shinobu lto

A holistic approach to teaching/learning kanji will be
presented. Games and activities which aid the memory
in Iinkin'g kaniji (and kanji components) with word
meaning will be demonstrated, and attention will be
drawn to the way an understanding of the intrinsically
systematic nature of kanji can enhance reading of
"kango" (vital to vocabulary-building and fluency) as
well as "wago".

11:30-12:30 (Room D31)

Reader Response-based Language Awareness
Training (E)

Barry Mateer
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This presentation will introduce a reader-response
approach to language awareness training with
junior/senior high students. As homework, students
are asked to read graded readers, journalling
instances of comprehension breakdown and questions
which arise as they are reading independently. in
class, small groups of students work collaboratively to
construct mearning and answer questions prior to
teacher-assisted large-group discussion.

13:30-14:30 (Room D21)
Strategy Use in Foreign Language Learning (E)
Robyn L. Najar

This presentation will address the following two
questions. First, do the general findings on strategy
use apply in the area of foreign language (FL) learning?
And second, to what extent do FL learners apply the
learning strategies they have already developed in
other contexts to their foreign language learning?

15:00-16:00 {(Room D22)

Memory Strategy Instruction for Vocabulary Learning
(E)

Minae Goto

The presenter will discuss an investigation into the
possibility and effectiveness of memory strategy
instruction for vocabulary learning in high school and
university settings. She will also demonstrate some
practical ideas and activities which can enhance
students' strategy use in vocabulary learning.

16:15-17:15 (Room D22)

Improving Awareness for Learner Autonomy through
Diary Writing (J)

Miyuki Usuki

This presentation considers the usefulness of diary
writing in terms of improving learners' awareness about
autonomous learning. In addition, aspects of learning
motivation, learning strategies and learning problems
will be discussed with reference to data from
self-report questionnaires administered in English
classes.

TreTTeLTY
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Call for conference planners
LD N-SIG and JSL N-SIG are planning to jointly hold a
conference on kanji learning and teaching some time in
1997. This conference is conceived as a sequel to the
presentations and workshops on the same theme at
Tokyo JALT's conference on February 25, 1996, and toj
a proposed colloquium on kanji at JALT 96 in
November. We hope that this 1997 conference will
provide learners of kanji with a good opportunity to
share ideas and learn both from one another and from
JSL teachers, and also provide JSL teachers with a
chance to gain new ideas from learners and other
teachers. If you're interested in the concept of this
conference, and would like to contribute ideas and help
in its planning, please contact Morio Hamada, Mary
Scholl (program co-chairs), Naoko Aoki or Richard
Smith (joint coordinators) as soon as you can - we
need your help!

*
RSVTF4T7THE
BREFAAROATAY MRARBRE. BEABHEHARBE L
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ln the HoriZon / 4 X2 MMEHR

In this column, we'll try to keep you updated about conferences and other events relating to learner development.
The column won't appear in every issue, but if you ever get details of a relevant conference or event, please let us

know, and we'll include them when we update!

CDIASATIE, EEEF RNOTAY MNBEDSZIV T SVABEDIRY NEEALET., &5, BETELITH
BYECAY, BB FLIVEEE SEAICERTZHETY, E<HREINBIEBET 1 NQTA2 FEFDA X2 L ED

FLTLES, BHASESLEEL,

February 25, 1996 : Tokyo JALT February

Conference (including LD/JSL N-SIG presentations on
kanji learning and teaching)
Details : see announcement elsewhere in this issue

April 22-24, 1996 : RELC Seminar, Singapore :
Language Classrooms of Tomorrow : Issues and
Responses (one of five topic areas is "Learner
autonomy : managing classroom learning”)

Main speaker : Anita Wenden

Registration closes on March 22nd.

Details from : Seminar Secretariat, SEAMEO RELC, 30
Orange Grove Rd., Singapore 1025. Fax : 65-734-2753
Email : tkhng@technet.sg

May 10-12, 1996 : 1st Regional IATEFL Learner
Independence SIG Conference : Teaching Young
Learners in School Situations and Encouraging
Learner Independence (in conjunction with [ATEFL
Young Learners SIG and the Brno Teachers of English
Association).

Speakers include Susan Sheerin and Annie Hughes.
Venue : Brno, Czech Republic.

Details from : Jenny Timmer, Learner Independence
SIG coordinator, c/o IATEFL, 3 Kingsdown Chambers,
Kingsdown Park, Whitstable, Kent CT5 2DJ, England.
Fax : 44-1227-274415

Email : 100070.1327 @compuserve.com

May 18, 1996 : JALT Learner Development N-SIG /
Teacher Education N-SIG Action Workshops

Time : 13:00 to 19:00

Venue : Meiji University, Suragadai Campus, Tokyo

A number of action workshops on themes relating to
leamerfteacher development will be arranged. If you're
interested in facifitg:tting a workshop/discussion on a
particular theme, please contact Naoko Aoki or
Richard Smith (contact details at the back of this
issue) as soon as'possible. Mark the date in your diary
if you're (going to be) in the Tokyo areal

More details in the next issue of Learning Learning!
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June 18-21, 1996 : Knowledge and Discourse :
Changing Relationships across Academic Disciplines.
Venue : University of Hong Kong

Keynote speaker : Steve Fuller, University of Durham
Registration : Up to 31st March : $80; from 1st April :
$100

Details from : Conference '96 Secretary, English
Centre, University of Hong Kong

Fax : 852-2547-3409;

Email : KandD @hkucc.hku.hk

WWW : http://www.hku.hk/engctr/

June 22-24 ,1996 : International Conference on
Language Rights

Venue: Hong Kong Polytechnic University

Plenary speakers : Florian Coulmas, Alastair
Pennycook, Robert Phillipson, Tove Skutnabb-Kangas
Registration : Before 1 March, 1996: US$100; after 1
March, 1996: US$120

Details from : Phil Benson, Hong Kong University
E-mail: pbenson@hkucc.hku.hk

Fax: (0852) 333 6569

August 4-8, 1996 : AILA '96 : 11th World Congress of
Applied Linguistics '
(including 3 hour symposium on "Implementing
Autonomy")

Venue : Jyvéaskyla, Finland

Details from : AILA '96 Secretariat, Ms. Taru-Maija
Heilala.

Fax : 358-41-603-727

Email : heilala@jyu.fi

WWW : http://kala.jyu.fi/aila/

November 20-22, 1996 : Autonomy 2000 - The
Development of Learning Independence in Language
Learning

Venue : King Mongkut's Institute of Technology,
Thonburi, Bangkok, Thailand

Plenary speakers: Philip Riley, Anita Wenden, William
Litttewood, Leslie Dickinson, Cynthia White

Papers and Workshops are invited, and proposals of
about 200 words should

be sent to Dr. Metta Limpongsa, School of Liberal Arts,
KMITT, Bangmod,

Rasburana, Bangkok 10140, Thailand or sent to
<ilesnson@cc.kmitt.ac.th>

Deadline for proposals : 15 July. Proposers will be

notified by 1 September.

Conference Fee : $100
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Thanks, Karen! / new publicity co-chair
needed!

Karen Love Brock, who has been helping out with
publicity for the LD N-SIG since we started, will be
moving to OUP's New York office this spring. Best of
luck in your new job, Karen, and many thanks for all
your work for LD N-SIG!

Now we need a replacement for Karen as publicity
co-chair (working with Yaeko Akiyama). Basically, the
position involves (i) writing a short monthly description
of upcoming LD N-SIG activities for The Language
Teacher "Of National SIGnificance” column; (ii)
publicizing LD N-SIG events / activities in other ways,
when necessary; and (iii) planning conference or
mini-conference displays two or three times a year).
Please contact either of the joint coordinators (Naoko
Aoki or Richard Smith) soon if you can help out!
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A reminder to renew
S2BDMAEEENEL !

Just a reminder to Learner Development N-SIG
members that you should renew your N-SIG
membership at the same time as you renew your
overall JALT membership, in order to avoid the
disappointment of not receiving newsletters
continuously.

BEEE  RKOTAY MRAEBEOA L /N—DEEA.
ALTOSB IS BIC. ARBLOSBL—EILODE
BENGL | IEBRESLZOT. 28 &> T EME
We, Za—ALS-HERYTEERA.

How fo join us
2BETFAROATAY FRRBEICABICH...

If you're a member of JALT and would like to join the
Learner Development N-SIG, please send 1,000 yen
annual membership fee to the JALT Central Office by
means of the post office ‘furikae' form contained in
every issue of The Language Teacher.

JALTOSE T, 2EEFAQTAY FRRBEICBEAY
IcaY WAL, E£%1,000M% The Language Teacher
COWTWABEREREEE> T BEBICBHHIALL
EEN,

Back copies of Learning
Learning
I2EQEB) DNy o F o N—EF>THET.

Volumes 1 and 2 of Learning Learning (4 issues per
volume) are available for \1,000 yen each from:

Hugh Nicoll

Miyazaki Municipal University

1-1-2 Funatsuka, Miyazaki-shi 880

phone (w): 0985-20-2000

fax (w): 0985-20-4807

e-mail: hnicoli@funatsuka.miyazaki-mu.ac.jp.

FEEOPY] Ei1BLEE, ThThiSERy FCL
T. 1%1,000ATHH>TWET. CHLZOHE. LE5D
ENMPENEBNVABLHRSETRLBRYLSIZZN,

880 ETHARIR1-1-2 SR KE
Ea—-Z=3lb
phone (w): 0985-20-2000
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fax (w): 0985-20-4807
e-mail: hnicoll@funatsuka.miyazaki-mu.ac.jp

In the next issue... | X5 F&

* Special feature on "learner development with younger
learners"

* Members' Publications

* News from IATEFL LI SIG, HASALD and AILA
Scientific Commission on Learner Autonomy

* Details of articles in Independence, SALL and TESOL
Quarterly

* Plus much more!

*FEHOREEORARE

* A N—DENHRY

*IATEFL LI SIG. HASALD. AILAREBEZE O ABREWMIRE
BED=a—2X '

* Independence. SALL. TESOL QuarterlyDFEEDEN
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From the editors | FE£&DN 5

Just a reminder that contributions to Learning Learning
are always welcome! Lesson reports, letters,
reflections, responses to articles or comments you've
read here, news of publications (by yourself or others),
other news items, announcements, book reviews,
longer articles, presentation reports, or anything else
related to learner development! The deadiine for the
next issue is March 15th, and we hope to be getting the
next issue to you some time around the beginning of
April (any contributions relating to learner development
with younger iearners would be particularly appreciated
this time!). Once again, a big thank you for help with
translations in this issue to Morio Hamada, Kenichiro
Haruhara, Tomoko lkeda, Chihiro Kinoshita Thomson
and Sonia Yoshitake. Finally, a reminder that anything
you write for Leaming Learning might be reprinted in
sister publications by IATEFL, HASALD or Thai
TESOL. Let us know if you'd prefer this not to happen.
All contributions (hard copy and Mac-compatible disc
in text format, if possible, or upioaded in text format by
email) to either of the Learning Learning co-editors :

Naoko Aoki

Department of Education

Shizuoka University

836 Oya, Shizuoka 422

Tel/fax (h) : 054-272-8882

E-mail ; PX113445@niftyserve.or.jp



Richard Smith

Tokyo University of Foreign Studies
4-51-21 Nishigahara, Kita-ku, Tokyo 114
Tel/fax (h) : 0273-26-4376

E-mail : VYB06713@niftyserve.or.jp
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Birth of SALL

Congratulations to Richard Pemberton and all members of HASALD
(Hong Kong Association for Self-access Learning and Development) on
the birth of their biannual newsletter, Self Access Language Learning
(SALL)! We'll report on the contents of Issue 1 in the next Learning

Learning.
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