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A Happy Hew Year!

We hope your holiday's were safe and that the New
Year is off to a good start. This issue of Learning
Learning starts with new co-editors and new column
editors. First of all, we'd like to give our special thanks
to Naoko and Richard for their tremendous work
devoted to the publication of Learning Learning for the
past few years.This is Sumiko and Steve's first issue
as co-editors and we'd like to continue making
Learning Learning a publication that is as useful and
informative as possible. So let us know what you'd like
to see, or better yet, submit an article, anecdote,
opinion piece, etc...... Let's make 1997 a good year

for learning!- Looking forward to hearing from you.

Steve Cornwell & Sumiko Taniguchi



On Using Computers as a Tool for Leaming

Bill Bernhardt
College of Staten Island, The City University of New York

Bill Bernhardt teaches writing courses at City University of New York. He Is a long time practitioner of Silent Way
and founding president of Association of Science of Education. "On Using Computers as a Tool for Learning” by
Bill Bernhardt will appear in two parts. In part one Bill raises issue with the notion that computers are a cure all for
educational problems. He goes on to describe a computer writing workshop he worked on with “at risk” kids, and
then describes some of the few flexible software programs he likes to use. Part two will describe two additional
projects Bill has worked on: a multidisciplined writing/research course that used the internet, and an e-mail
ftelecommunication project with a school in Brazil. If readers have any questions or comments about this article,

please fax or e-mail the editors. We will contact Bill in order to keep a dialogue going to increase our

understanding of computers as tools for learning.

For the past few years teachers and students in
schools and universities all over the world have been
moving into computer "labs."” | feel that | must put that
word in quotation marks because the word "lab"(or
laboratory) conju'res‘up the image of an atmosphere
of experiment and innovation that is really quite
foreign to most computer-equipped classrooms. They
are really just traditional 18th century "factory-style”
classrooms with rows of fixed desks which, instead of
being empty on top have machines bolted to them.
There is a white board (using dustiess markers
instead of the traditionat chalk) at one end of the room
and a special desk for the teacher.

If one of the educational reformers of 50 or even 100
years ago were to look in through the window in the
door, he or she would see the familiar scene of
students bent over their work (keyboards, in this
case) as the teacher moves among them to monitor
whatever appears on their screens (surfing the
Internet and computer games having replaced
sneaking a comic book between the pages of one's
school text), and to make sure that they are
addressing the assignment:

The approach to learning shared by many computer
scientists, software developers and teachers who
use computers pays lip service to concepts such as
"active learning" and the "interactivity” of teacher and
learner, but most of what actually goes on in

computer-equipped classrooms follows traditional :

methods of instruction. These technologists and o
educators tend to think that an “innovative" pedagogy
is one which derives from the behaviorist psychology
of several decades ago. This so-called innovative
pedagogy breaks up whatever is to be learned into
little bits, arranged in hierarchical sequences. Such ,
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an approach may in some cases respect the

organization of a particular body of information.
However, it doesn't acknowledge or respect the
powers of learners.

Further, much of the software used in computer
classrooms has been strongly influenced by

entertainment media. Bright lights and loud noises
are thought to be "motivating," especially to young
learners. Many of designers believe (and behaviorist
psychology would support their view) that learners
need external rewards ("positive reinforcement”) in
order to participate actively. Hence the rise of
"endutainment," programs which profess educational
aims but display the look and feel of advertising or

Therefore, it's not surprising that in spite of all the
money that has been spent on touting
computerization as the cure for all educational ills, it
doesn't always work. Our reformer, looking through
the window in the doorway, might observe that many
of the students in today's computer classrooms seem
just as bored and distracted as any other group of
students down through the ages. In short, there is no
magic in filling a room with computers, creating
entertaining software and inviting students to sit
down and start striking keys and moving a mouse.
Computer technology is no more inherently
interesting or motivating to learners than any of the
other quick fixes that have come along in the past,
including the teaching machines of the 1950s, the

- "relevant” topics of the 1960s and 70s ("drugs, sex and

rock and roli"), and the focus on business and job

- training” characteristic of the 1980s.

Having noticed all of the above, | wasn't interested in



computers when they first started becoming popular
in education. The Apple Il invaded American
classrooms while | was away teaching in China,
during 1981-2. When | returned to New York,
everyone | knew seemed to be suddenly talking about
"wordprocessing,” but | still resisted. It was only when
I actually started writing with a computer a year or two
later that | recognized why Dr.Gattegno had (for many
years previously) spoken so enthusiastically about a
technology which seemed so different from charts
and rods. | discovered that | could use a computer to
accomplish much more within a given time span. My
powers of expression were enhanced without the
need to become a "computer expert” in any sense. in
fact, thousands of hardware and software engineers
had worked on my behalf to-create a technology that
permitted me to swiftly acquire "know how" without
requiring me to "know about.” | was eager to share.
this experience with my students.

Moving my classes into computer labs over the
succeeding 12 years has given me the opportunity to
work with my students in ways that are compatible
with The Silent Way and Words in Color: respecting
the powers of learners; subordinating teaching to
learning; working on the students while they are
working on the material; educating awareness. | have
found ways to apply computers to learning in a way
that makes sense to me.

x * ®

During July,1991, 1 collaborated with Frances
Pettersan, an English teacher from Dreyfus
Intermediate School on Staten island. We conducted
a twelve-day writing workshop for ten students
between the ages of 12 and 16 who were considered
to be “at risk” of dropping out of schoal due to
physical or emotional disabilities, family problems,
paverty or lack of interest.

When.the students arrived on. the first day we took
them into a Macintosh computer iab with all the
machines already booted up and ready for use. We
asked them to write something to introduce
themselves; that request was about the only
contribution we needed to make during the entire
three-hour session.

Providing them with a prompt each day triggered their
creativity and expressiveness. By giving them only
the briefest hints, everything they wrote belonged to
them and they knew it. Furthermare, we let them

teach themselves (and each other) the technical
aspects of wordprocessing including use of the
keyboard and mouse, inserting text, cutting and
pasting. changing fonts and sizes, printing, etc.
During subsequent sessions we encouraged them to
re-read their own work to see what they needed to do to
increase clarity and correctness before receiving any
feedback from us. Later, we circled or underlined
errors in their printed texts so that they could make
their own corrections and changes. Then we
accepted whatever they submitted as "finished” work
without further comment or criticism.

Samples of their finished work was collected into
three class "books," which they reproduced and
distributed to readers. Doing this gave them the
experience of becoming "published" authors. Enough
copies of their first collection, The Book of Excuses,
were sold at $1.00 each to earn the money to pay for
a lunch-time pizza party. Each sentence in this book
began with the words, " can't write today because....”

What was most striking to me about this experience
wasn't what we, the teachers, did, but what we dign't
do;

*We didn't try to motivate them.

*We didn't explain the prompts or suggest what to
write.

-We didn't instruct them in how to use the computer.

-We didn't correct their work or explain their mistakes
except in response to direct questions from them
about particular words or sentences.

We didn't give them any advice about writing.

We didn't comment on the content of their writing.

*We didn't tell them to be concerned about
correctness or the appearance of their words on the
page.

*We didn't try to keep the room quiet.

*We didn't tell them how great they were or compare
one person's participation with another's.

*We didn't evaluate any of their work.

it was difficult to get the students to give us verbal
feedback on what they were getting from the course;
they felt that they weren't in school and therefore didn't
need to answer our questions. But they came

back day after day, sometimes arriving an hour or two
ahead of time and waiting patiently for the door of the
computer lab to open.
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As | continue to use computers in my writing classes |
am always hearing about wonderful new software for
cther purposes such as language learning (speaking
and listening), literature, history, etc. These
materials are usually rather expensive, especially
when compared to the cost of a set of charts or a
couple of boxes of rods. Furthermore, even when
they are useful, they tend {o have very limited utility
and can often be replicated through the use of much
simpler (and less expensive) materials.

A program called Timeliner (Tom Snyder Productions)
is a good example of what | mean. This piece of
software can be used to create "timelines” such as
students might use in charting important events in
their own lives or in history. It's easy to use and
produces beautifully printed results. it respects the
powers of learners and is devoid of "edutainment”
features. But is it an instrument that one can use in a
wide variety of circumstances? Does it really add
resources to what one can do on one's own without a
computer? No, | don't think so.

Other than wordprocessing software, | haven't found
much to interest me as a teacher who already has
access 1o the rods, charts, wall pictures and printed
materials for The Silent Way and Words in Color and
knows how to use them across a broad range of
situations and circumstances. Storybook Weaver/My

Own Stories (MECC), KidCad(Broderbund) and a few
other, similar programs are the exceptions. | have
been working with Storybook Weaver for about five
years and | continue 1o find new possibilities each
time | bring it up on the screen.

Storybook Weaver divides the screen into two
"windows:" a "text window” for writing text and a
"picture window" for assembling pictures using
catalogues of visual images supplied by the program.
Basically, it provides an opportunity for the user to
work simultaneously with imagery and language. For a
teacher familiar with The Silent Way, it provides a
powerful supplement to the rods and pictures.

It makes sense to use Storybook Weaver in a Silent
Way classroom as soon as students have worked on
the sounds of the language and begun their
exploration of the functional vocabulary for spatial
fremporal relations. Working with one small group of
students clustered around a single computer | started
by putting the image of a bicycle into the "picture
window" (! could also have used the software to
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immediately supply the spelling of the word "bicycle in
the "text window" if | had wanted to) and held up the
keyboard. One student took the keyboard from me
and wrote, "one bike.” Then | put the images of three
more bicycles on the screen. Each image was initially
identical but, as | arranged them in the picture
window, | quickly made the following changes before
holding up the keyboard again:

-I changed the color of two of the three new bicycles.

+Of the two bikes that were the same color, | enlarged
one and reduced the size of the other.

«| placed one bike in front of the others.

The students were then able to speak and write
statements about what they saw. Later they made
changes in the imagery themselves and then
changed the text accordingly.

Working with native speakers of English on another
occasion, | used essentially the same imagery but
demanded a much more precisely worded text. Then,

| instructed the program to advance {o the next
"page", at which time the students had to write about
the image in the past tense (the image was no longer
before their eyes).

At other times | have used Storybook Weaver (and
My Own Stories, which contains more realistic visual
imagery) 1o generate pictures that would be
compatible with stories in Short Passages or other
written sources. And students have used Storybook
Weaver and My Own Stories to write and illustrate

their own stories or create new versions of stories
and articles which they have read.

If a school is able to buy multiple copies or a site
license, it's possible for each students to work with

his or her own individual copy of the program. However,
| have found that working in small groups is often

more productive. it is easy 1o lose focus when one

has such a rich program to work with and so many

choices of image. And as with the rods, more
restricted assignments usually produce greater results
than when the learners are given total freedom.

In the near future, my coliege will be able to project

the contents of a computer screen onto the wall
without having to darken the entire room. This will make
it possible for me to use Storybook Weaver with a
full-sized class much as | work now with Silent Way
and Words in Color charts and wall pictures.

(To be continued...)
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Teachers as Learners/
ZETBH

Starting with this issue the two of us, Tomoko and
Roberta, will be the co-editors of Teachers as
Learners. This column is an off-shoot of Learner to
Leamer, which was originally a forum for learners of
Japanese, but later broadened to cover a wide-range
of learning experiences. We welcome short one or two
paragraph contributions as well as longer ones. Write
up any insights you have had as a learner. Share
effective study materials that you have found. Why not
design a language task for teachers? See last issue's
Faculty Meeting Kanji Tasks and enter the on-going
contest. Follow Andy's lead in this issue and tell us
about a successful study method.

Fax Japanese contributions to Tomoko Hongo at
0422-46-2296. E-mail (English only) to Roberta
Welch: rwelch@gol.com. Or mait to Roberta Welch,
Nakamachi 2-18-10-202, Musashino, Tokyo 180.

Learning Learning 3/3, January 1997



42y YTeachers as Learners® 15 ADEELEB LTS
JElRYELEONLS - Oz x EXBRFTT, O
DIATAlXH EH ELearner to Learnerd WD BABEEE
DEHDT =35 LTUERB, LULSEFRBRLEIION
TEDBICAYELE., BE EEHFORBPEFEOSRE
TELTWSI &, EHIERUESRBEEOTAFTRE
M BERDUREZABHALE. R<TH, E<THHLE
WERA. SBICBHLHL<EZN, BED/EHOEES R
IHFELTOET, BLHSFEHS DOFaculty

Meeting Kanji Tasks&SZICL THTLEZW, &7
UTAL— N T4~ REICLBRBNERE T O~
FOBENTT,

#£ig2. BFBEOBEESIE. 77 v IR TEBEFR
(FAX0422-46-2296)~., HEDEAIL. Roberta Welch
RILBF A~ (rwelch@gol.com) £/ 4% (T181 =
HBXEBHPAT2-18-10-202) THENLET.

Listening as a Way into Reading
Andy Barfield

One thing that many English-speaking learners of
Japanese experience is being able {o develop good
Japanese listening skills, and to feel some kind of
progress in speaking from time to time. But I've found
that many people, including myself, just don't get
very far with learning to read Japanese. I'm not sure
why this is, but | found the same block when | lived in
Yugoslavia for six years and learnt

Serbo-Croat -- intermediate plus in listening and
speaking within a couple of years, but absolutely no
luck (and no real effort) in breaking through into
reading and writing Cyrillic.

Last year, | took an intermediate course in Japanese
for a while here in Tsukuba. The class decided that
they wanted to read about current events and topical
issues, and use newspaper articles as the learning
materials. Great! Interesting! But not great ... how
could | manage 1o continue the class when my
reading ability in Japanese was limited, if not
hissingly boa-constricted? One idea that came to
mind was to access the text through listening
comprehension.

To do this, | used my Sony Walkman, and asked a
Japanese friend or colleague to read that week's
article aloud so that | could record it on tape. Once
the text was on tape, | listened and re-listened to the
text a few times, getting a sense of the flow, and
tracking the kanji by recognizing the hiragana
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/katakana parts in between. Then, I'd go through the
tape again and try to catch and write down different
kanji in Roman letters. Once | had done that, | could
then use my romanised Japanese-English dictionary to
check the meaning of what | had written down. That
way, | built up an incomplete picture of the text, and
found that | had some idea of 80% or so of the text - in
other words, enough totake some part in class
discussion. | would also draw pictures, write my own
examples and try to paraphrase in Japanese some of
what seemed to be the most important ideas in what |
had noted down.

This preparation took me about an hour's time, and

left me feeling confident about going to class

prepared and able to take part in the discussions.

And that was indeed the case. What's the lesson here?
Perhaps this -- look at your use of the four skills in the
language that you're learning, and identify which skill is
your strongest. Just simply use that skill as the
starting point for developing your other skills.

| was surprised at how much using listening as a way
info reading helped me. Maybe you will be toa.

P.S. it helps too if you complete the course, and not
stop after four weeks as | did!

Andy Barfield
Foreign Language Centre, Tsukuba University
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HIESE - T550 ABRBAEREREITII-5-7 -
ARTEILFRE
R+
BE (B - 06-531-7867
e-mail:todex@ibm.net

I am a new editor of the Members' publications column.
This column will enable you to share information on
your learner development related publications.
Please send the abstract, the full bibliographical data
and your contact information to me (See the address
below). Feel free to contact me if you have any
questions on the column.

| teach English at a municipal junior high school in
Osaka City. | have begun research on learning
strategy training of vocabulary development. | hope
we will be able to learn from each other through
Learning Leamning.

Thank you.

Tomoko Tode

Osaka Municipal Junior High School
3-5-7 Minamihorie Nishi-ku Osaka 550
phone(w):06-531-7868
e-mail:todex@ibm.net
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BhE. (3) 2EESHATZERED 3BLLBRE
NTVEY. 2EORLEVWDHEFETHY. HEFrHH
REQTOREEDRNUICTZLOHDENICTEBLNILE
FEEHZTINET,
o ABAR

ERx EERPMFHNER4-3-7

E-mail PXU10700@niftyserve.or.jp

BE (B%) 078-532-1010
77y X (BHE) 078-582-1007

Rubin,J. & Thompson, 1.(1982). How to Be a More
Successful Language Learner. Heinle & Heinle
Publishers.

Rubin,J. & Thompson, | (1994). Gaikokugo no Jozu
na Manabikata . Translated by Hisao Nishijima.
Tokyo: Taishukan.

This book aims at helping language learners find
learning methods most appropriate for them. Various
suggestions are made for becoming a better learner
and they are based on findings from various fields
such as linguistics, psychology, and sociology.
There is no single method that is the best for
everyone because every learner is different in their
purposes, learning environment, motivation, and/or
ability.

This book consists of three sections: (1) basic
knowiedge you need to know about language and
language learning; (2) examples of learning
strategies; (3) sources that aid you in your language
learning. Readers will be able to learn that what is the
most important is learners themselves and teachers
and teaching materials are mere aids that promote
their learning process.

Reported by Hisao Nishijima
' 4-3-7 Oguradai Kita-ku, Kobe,
Hyogo-ken 651-12
E-mail PXU10700@niftyserve.or.jp
phone(home) 078-582-1010
faxthome) 078-582-1007

g

Book Review ¢ & 32
Leaming Learning has occasionally published book

reviews of relevance tolearner development. We
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encourage all members and subscribers to contribute
so that we could develop a regular book reviews
column. The following list contains books which are
relatively new and/or perhaps difficult to-obtain.

If you havel/are going to get a copy of these books,
please consider writing a review for us. Of course we
would welcome reviews of other books too!

I2BOER] BIhETICHEL, 2FEFROTAY
FCEDLAEOBREZEEBLTEZELLN. INHSERY
BETREF> TWEAEVEEITVLET, UTOUR B
HENHFLL, YTROBETEHEURNTITVNEDEED
THYET. ThoOFEEHEON, ELRREEDEES
ThWoEo Lo DA, BSHEBEOTOWELTERAD?HEA
. COBROFEOEFTHABDTY.

From Hong Kong University Press

Pemberton, R, Li, E.S.L., Or, WW.F,, & Pierson,
H.D. (Eds.). (1996). Taking Control: Autonomy in
Language Learning.

Gardner, D. & Miller, L. (Eds.). (1994). Directions in
Self-Access Language Learning.

Hong Kong University Press, 139 Pokfulam Road

Hong Kong; Tel: (852) 2550 2703,
Fax: (852) 2875 0734;
E-mail hkupress@hkucc.hku.hk

From CILT

Esch, E. (Ed.). (1994). Self-Access and the Aduit
Language Learner.

Page, B. (Ed.). (1992). Letting Go Taking Hold: A
guide to independent language learning by teachers
for teachers. A

Gathercole, 1. (Ed.). (1990). Autonomy in Language
Learning.

Books published by CILT are available from Grantham
Book Services Lid., Fax+44 1476 567 314.

From Authentik

Ushioda, E. (1996). Learner Autonomy 5: The Role of
Motivation.




McGarry, D. (1995). Leamer Autonomy 4: The Role of
Authentic Texts.

Dam, L. (1995). Learner Autonomy 3: From Theory fo
Classroom Practice.

Little, D. (Ed.). (1998). Self-Access Systems for
Language Learning.

Dickinson, L. (1992). Autonomy 2: Learner training for
language learning.

Little, D. (1991). Learner Autonomy 1: Definitions.
Issues and Problems.

Authentik, 27 Westland Square, Dublin 2, Iretand;
Fax +353-1-6771196; E-mail sales@authentik.ie

From TESOL

Gardner, D. & Miller, L. (Eds.). (1996). Tasks for
Independent Language Learning.

$21.95 for TESOL members and $24.95 for non
members, plus $3.50 shipping. Payable by
MasterCard or Visa. Mail order with payment
t0:TESOL Publications. 1600 Cameron St., Suite 300,
Alexandra, VA 22314-2751 USA;

Fax +1 703-518-2535; E-mail pubi@tesol.edu

From Helsinki University Press

Karlsson, L., Kjisik, F. & Nordiund, J. (Eds.). (due in
1997). From Here to Autonomy: A Helsinki University

Language Centre Autonomous Learning Project.
With an introduction by Henri Holec.

Helsinki University Press, POB 4, 00014 Helsingin
yliopisto, Finland; Fax
+358 0 70102374

From Longman

van Lier, L. (1996). Interaction in the Language
Curriculum: Awareness,Autonomy & Authenticity.

Benson, P. & Voller, P. (Eds.). (1996). Autonomy and
~ Independence in Language Learning.

These two books should be available through your
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local foreign books dealers. If not successful, try
Blackwell's Extra at blackwells.extra@blackwell.
co.uk. Phone +44 1865 261335

This list was originaily compiled by Naoko Aoki for the
Learner Development Home Page at http:/mww.ipc
s.shizucka.ac.jp/~eanaoki/. D/homeE.htmi. If you
know any books that are not listed here and you think
might be of interest to the LD N-SIG members, please
send in their bibliographical data for inclusion in the
Web page and the Learning Learning book reviews
column to:

Naoko Aoki

Facuity of Education

Shizuoka University

836 Oya, Shizucka 422 ;
E-mail eanaocki@ed.shizuoka.ac.jp

CDOUR MIREETF 4 ROTAY FRARSBE K- AR—T

( http://www.ipcs.shizuoka.ac.jp/~eanaoki/LD
/homeE.html) DEHICEREFRE-EHDTT. HLT
JIAVKT., 2FEF«ROTAY PREBROA S/~
DRICEEEIRBODEIELTLES, TOEFET—4%
UFICBRSB<EZVEEAD. sh—AR—Y ¢ 880
FE] OZOASAICEBELAVEBNET,

422 BT AE836
BEASHE SRR

BAREF

E-mail eanaoki@ed.shizuoka.ac.jp
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fax(w):0423-68-0393
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My name is Sukero Ito. | was a librarian for the last
two years. Now | am in charge of Journal Review
column starting this issue. Your review of any
professional papers related to learner development
will be welcome either in Japanese or in English.
Please send your review article to the following
address.

Sukero ito

Japanese Language Center,

Tokyo University of Foreign Studies
5-10-1 Sumiyoshi-cho, Fuchu, Tokyo183
fax(w):0423-68-0393

E-mail:itosuke @fs.tufs.ac.jp

MNews from around the
world f ErEsses

Before beginning my review of the autumn issues of
independence and Self Access Language Learning
I'd like to take a few lines to say hello to all the
members of the N-SIG in my capacity as joint
coordiantor | hope that this will be a productive year
for all of us and for the leamers we are working with.
{Hugh Nicoll)

* k k Kk

The autumn 19986, Independence from the IATEFL
Learner Independence SIG, and SALL number 2, from
HASALD, both focus on Self-Access Centers as a
means of increasing learner independence.
Independence contains a mix of new and old articles
on general issues in planning and running SACs, while
SALL no.2 focuses on the use of self access
materials, primarily non-paper based AV materials:
video, radio, TV, and the WWW in SACs. The common
thread running through all the reports is the
tremendous investment of time and energy
necessary to the development of successful
self-access programs. This is true of all the centers
described, from Sara Waite's report on a low-budget,
in-house project in a Nicaraguan university to -
reflections on the materially rich SACs at CUHK and
HKUST. Sarah Cotterall's report of her visits to Hong
Kong, Nancy and Dublin surmmarizes and defines the
necessary qualities of a well-run center, all of which
point, once again, to the sheer immensity of time and
commitment required of instructors and lerners alike.
“Towards an Effective Self-Access Center" by Sarah,
reprinted from SALL no. 1, lists five key elements for
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SAC success:
1) Support for the learners before, during, and after

visits;

2)The provision of a broad range of intrinsically
interesting (motivating) materials;

3) The availability of high-tech resources, i.e.
computers and AV facilities;

4) Effective management and support for the SACs

support staff; and,
5) On-going research projects as a primary means of

program and staff self-evaiuation.

Other points raised, including qualifications of these
main points, include:

1) The necessity of balance between an emphasis on
materials development and learner training (see
Beverly Teagues's article in SALL no. 2);

2) SAC learning activities should be considered an
integral part of the curriculum as a whole, and
acted on accordingly by instructors and learners
alike; v

3) Program objectives must be clear, and the almost
universal pressure on students to achieve short-
term measures of achievement must be taken into
account;

4) ", technology must be at the service of the
learners, and not vice versa...",(Gremmo and Riley
1995:160) :

None of this is really new, | think, and much harkens
back to long-standing critiques of the educational
models in mercantilism/consumer societies. It is the
chicken and egg question all over again.

How do we achieve "x" reform? Must the seeds for
change be planted first in the individual, or do
structural issues have to be addressed first? There
are no simple answers, or perhaps the only adequate
simple answer is that an either/or question will almost
never prove adequate in complex environments. In
other words, we must seek to refine our include the
possibilities of and, and, and ...

Reference:

Gremmo, M-J & Riley, P. (1995).  Autonomy, self-
direction and self access in language teaching and
learning: The history of an idea.

System, 2312, 151-164.




To join HASALD send a "crossed cheque” for HK$100,
made out to HASALD, to:

Richard Pemberton, HASALD Secretary

Language Centre, HKUST

Clear Water Bay, Kowloon, Hong Kong

Please send full contact information with the cheque.

To receive issues of Independence you must be a
member of IATEFL. Details from:

JATEFL Office !

3 Kingsdown Chambers, Kingsdown Park, Whitstable,
Kent, CT5 2DL, UK fax: + 44-(0)1227-274415, or
email: 100070.1327 @ Compuserve.com
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Conference announcements

(1) 1 April 1997 - IATEFL Learner Independence Pre-
Conference Symposium at the Oak Hotel, Brighton.
Speakers: Philip Riley (CRAPEL, France), Sue
Sheerin (Bell School,Cambridge), George Blue
(University of Southampton), Peter Wilby (Editor,
independent on Sunday) The symposium, according
to the announcement in SALL no. 2, will feature group
discussions among participants and a colloguia
among the invited speakers.

{(2)2 - 5 Aprit 1997 - IATEFL Annual Conference in
Brighton: of particular interest are the Learner
Independence SIG track events, including a SIG
open forum cocktail graffiti session on Wednesday 3
April from 17:40 pm. Participants are requested to
bring a marker pen-and contribute to the creation of a
"Learner Independence Wall".

(3)Jenny Timmer, IATEFL LI SIG Coordinator also
writes to invite interested parties to contact her
concerning a workshop to be held in Hungary
sometime in the latter half of 1997, perhaps summer?
Apparently the date has not yet

been finalized. She is "looking for about 5 people from
'the world' who are interested in school curriculum
development and helping teachers to have
"autonomous’ classrooms." She is particularly
interested in having one or two people from Asia
share their ideas and the fruits of their experience
with our East/Central European colleagues. If you are
interested, please contact Jenny Timmer by email
<101576.2033@compuserve.con> or through the
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IATEFL office.

For more information on ail three events, contact the
IATEFL office. (address above)

* k *

Much of the information which follows has been
downloaded from the "Autonomy and Independence in
Language Learning Homepage" by RichardSmitn, This
page if maintained by Phil Benson
(http//www.hku.hk/engctr/autonomy/autonomy.html).
Thanks for your ongoing online work, Phil!

AILA Scientific Commission on Learner
Autonomy

The AILA Scientific Commission (SC) on Learner
Autonomy has several ongoing projects including the
Learner Autonomy Project Inventory (see below). The
SC also publishes a newsletter called Learner
Autonomy in Language Learning, which is circulated
by e-mail. At AILA '96 (the 11th World Congress of
Applied Linguistics held from August 4-9 in Jyvaskyl
a, Finland), the SC organized a symposium on
"Implementing Autonomy" (moderated by Sara Cotterall
and David Crabbe), and a workshop which was -
facilitated by (retiring co-convener of the SC) Leslie
Dickinson, William Savage and Anita Wenden. At the
SC business meeting following the symposium, Sara
Cotterall, Leni Dam and Anita Wenden were chosen to
be co-conveners of the SC for the next three years
(until AILA '99 in Tokyo). An additional project the SC is
currently considering is an email "news list". For
further information and/or membership enquiries,
contact Sara Cotterall, English Language Institute,
Victoria University of Wellington, PO Box 60
0,Wellington, New Zealand. Email <sara.cotterall
@vuw.ac.nz>, Leni Dam, The Royal Danish School of
Educational Studies, Emdrupvej 101, DK 2400,
Kopenhagen NV, Denmark. Emaildam@dih1 .dih.di>
or Anita Wenden, York College The City University of
New York, Jamaica, NY 11451, USA. Email <widyc
@cunyvm.edi>.

Publication of LAPH

The March 1995 issue of Learning Learning reported on
Learner Autonomy Project Inventory being organized
by the AILA Scientific Commission on Learner
Autonomy. The first issue of the Learner Autonomy
Project Inventory (LAP! 1) was published in Fall, 199

5, and is available from Anita Wenden (email address
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above)

Autonomous Language Learning Network,
New Zealand '

The Autonomous Language Learning Network (New
Zealand) was launched in Auckland in September,
1992. It is a network of New Zealand-based language
teachers and researchers which aims to function as a
forum for the discussion of ideas relating to
autonomy, as well as for the dissemination of
research. A newsletter is mailed out once a year
detailing research in progress, upcoming
conferences and meetings of interest and other
autonomy-related news. For more information,
contact Sara Cotterall, English Language Institute,
Victoria University of Wellington, PO Box 600,
Wellington, New Zealand. Email <sara.cotterall@vu
w.ac.nz>.

Thai TESOL Self-access Learning SIG

The Self-access Learning (SAL) SIG was set up
within Thai TESOL in 1994. The three best known
self-access centers are probably those at the King
Mongkut Institute of Technology (Thonburi Campus),
Chiang Mai University and Chulalongkorn University
Language Institute (CULI), Bangkok. There is also an
English Resource Information Centre(ERIC) for
secondary schools. For more information on the SAL
SIG contact: Sonthida Keyuravong, Department of
English, Facuity of Humanities, Chiang Mai
University, ChiangMai 50002, Thailand. Email
hmeni006@cmu.chiangmai.ac.th

Publication of SAL Newsletter
Congratutations to Thai TESOL SAL SIG on the
publication of "SAL Newsletter," within the Thai
TESOL Newsletter, Vol. 8, no. 3 (March, 1996).
Sonthida Keyuravong, SAL SIG's coordinator, plans
to include roughly two articles related to self-access
learning, learner independence or self-access and
resource center development in each issue of the
Thai TESOL newsletter from now on. The first issue of
SAL Newsletter contains an article by Diana Michener
{reprinted from Independence) on "Setting up a
self-access system on low resources," and a
description by Pornapit Darasawang of the
Self-Access Learning Laboratory at the Department
of Language and Social Studies, King Mongkut's
Institute of Technology Thonburi (KMITT).
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Learner Development N-SIG

at JALT 96 in Hiroshima
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The 22nd Annual international JALT Conference was
held at Hiroshima from November 1 to November 4,
1996. This year's I.D N-SIG sponsored presentation
was "Fostering learner autonomy” by Miyuki Usuki.
Unfortunately, our proposal for a colloquium and a
roundtable were not accepted this year. However,
there were still many presentations related to learner
development.
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Fostering Learner Autonomy: Learner
Awareness

Miyuki Usuki

(Hokuriku University)

Learner-centered classroom instruction has received
much attention in recent years, but true learner-center
edness involves learners taking the initiative in
autonomaus learning. Considering this goal of learner-- -
centeredness, Ms. Usuki created a course with e
learner training as the core of its curriculum.

This presentation is based on her observation of this
course during the period of 15 weeks from April to
July, 1996. There were 34 first year English major
university students in the course, and the 60 minute
class was conducted twice a week.
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The course consisted of 1) awareness raising
concerning efficient learning and learning strategies
using How fo be a More Successful Language Learner
by Rubin & Thompson, 2 ) lectures on meta-learning,
3)journal writing (in Japanese) by students 1o
facilitate self-reflection and communication with the
teacher, 4) interviewers, and 5) use of feedback
sheets for student self-evaluation and for the teacher
to monitor students’ responses. In order to observe
the effect of instruction, a questionnaire survey was
conducted in April and July. Journals by students
were rechecked to compare the survey result with
students' own experiences of learning reflected on
their writing.

As a result, it was observed that awareness of
autonomous leaning was raised among about 70% of
the students in comparison with the state in April. At
the same time, the teacher came to pay more
attention to the learning process of the students and
to observe learning from learners’ perspective. Thus,
it turned out to be instructive for the teacher as well.
With regard to journal writing, almost 80% students
reacted positively to it because it provided
1) communication with the teacher, 2) a chance for
self-reflection, and 3) a chance to observe one's own
learning more objectively. it was good for the teacher
as well in providing 1) a chance to know in what
activities students are involved in other courses, 2) a
chance to sort out her own learning experiences and
ideas, and 3) a greater feeling of closeness to and
cooperation with students.

Some negative responses by students include the
comment that there was not much to write about in
their journals or it was tiresome to keep a journal. The
teacher found it difficult to write feedback comments
for such students due to the lack ofmaterial to
comment on, and the students wrote less because of
the teacher not writing much - a vicious circle. It was
also pointed out that difference of learning styles
among students posed a difficulty for management.
For example, some students preferred more
proficiency- and goal- oriented instruction or
traditional lecture style instruction they had been
familiar with in high school. Some even felt that
learner training was a waste of time.

Ms. Usuki notes that it is necessary to continue to
work on the students (about an autonomous learning
mode). This seems to reflect her approach well.
Overall, judging from the way the class was
conducted, the goal is to facilitate autonomous
learning, but its approach is still teacher-centered.
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it is important to reduce the teacher's initiatives
gradually so that students can take more initiative thus
becoming more autonomous. In this regard, there was
a comment from the floor as well saying "Students

can feel a sense of participation if they discuss
matters with each other and get involved in the
process of decision making." | see a future direction
for improvement in this comment.

Active comments and questions from the floor
indicate there is a strong interest in such activities for
facilitating autonomous learning. As we have the
opportunity to listen to more and more reports of this
kind, | believe our understanding of autonomous
learning will deepen.

{Reported by Morio Hamada)

EaE AR O

Grammar and learner development
Tom Hutchinson

The presenter at first reviewed some arguments
about grammar teaching from sociolinguistic and

psycholinguistic viewpoints and drew our attention to
the following two questions; (1) "Does a focus on a
grammar help in the process of learning a language?"
(2) "Does a conscious focus on grammar help in this
unconscious process?" Although the presenter has
not found a conclusive answer to these questions, he
suggested interesting teaching methods that take
into consideration the learning environment of
language learners and how to use them to teach
grammar with a variety of examples (including the story
of Cinderellal).

Second, Hutchinson defined learners as being situated
in environments such as 1) classrooms,

2) continuous learning, and 3) language education,
and as getting information from their language
teachers and materials. In the classroom, he
suggested that all of teachers, learners, and
materials need interaction through communication. in
regard to continuous learning, he claimed learner
autonomy is an important factor and indicated that
learners need to able to learn by themselves. in regard
to education, he pointed out that language awareness
is important and that learners should know how
language is structured and used.

Third, he clarified the importance of grammar teaching
by indicating that grammar enables the learner to
participate fully in classroom interaction, that grammar




equips the learner to continue to learn outside and
beyond the classroom, and that grammar promotes
the learner's genera education.

Finally, as to grammar teaching methods, he stated
that grammar should be taught in a way that promotes
learner development, such as 1) meeting learners’
real needs, 2) engaging learner interest, 3) helping
them develop good learning strategies, and 4)
providing the skills and tools for autonomous learning.

{Reported by Yutaka Tamada)
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LD N-SIG Annual General Meeting

The Learner Development N-SIG Annual General
Meeting took place on Saturday, November 2nd at the
JALT 96 Conference in Hiroshima. The agenda for the
meeting had been prepared by recording secretaries
Hiroyuki 1zawa and Andrew Barfield, but they were
unable to atiend the meeting itself due o other
pressing commitments. The meeting was led
bilingually by Cheiron McMahill and Naoko Aoki for the
first half, and by Morio Hamada and Richard Smith for
the second. Unfortunately the meeting was
scheduled concurrently with several other
presentations of interest to N-SIG members and the
total number of attendance was only around 20, with
some staying all the way through, and others coming
and going. :

Cheiron and Naoko took up Andrew's original plan and
started the meeting with a .non-verbal getting-to-know-
one-another activity. Andy, Cheiron, Naoko, and
other people with whom they had discussed the plan
for the AGM felt that we needed to come to know all
participants personally in order to create a relaxed
productive atmosphere. The rationale for making the
activity non-verbal was that the language barrier
which inevitably exists in a bilingual group like us
could be minimized either by doing everything in both
Japanese and English or by doing things without
languages.

The first activity was followed by a brainstorming
activity concerning how we could achieve our goals
and implement the activities given in the Learner
Development N-SIG statement purposes and what
each member could contribute to those purposes as

was suggested in the agenda. (The statement of
purposes is on page 20 of this issue of Learning
Learning. The 96 AGM agenda was published on
pages 19 and 20 of the October 1996 issue of
Learming Learning.)

The ideas that we came up with are:

To conduct a survey about the learning of kanji
as preparation for the kanji mini-

conference planned for 1997.

To compile a proceedings from the kanji mini-
conference.

To write for a new column in Learning Learning
about home-schooling

To build a list of LD members who are willing to
present at chapter meetings.

To send in information on relevant academic
associations, conferences and publications

for the inclusion in the LD N-SIG Web page.

To exchange information among members with
the same interest and publish a report after

one year. (e.g. acquisition of vocabulary)

To send in questions for publication in

Learning Learning. (e.g. preparation for
successful use of self-access by students

and how to file records of learning in computers)

Morio and Richard then briefly explained our
constitution (printed on page 21 of this issue of
Leaming Learning) and how we had developed our
committees in the past. Next they proposed a list of
people who had agreed to be on the 96-97 commitiee,
o be submitted for the AGM's approval. It was
passed by the consensus, and the meeting delegated
the appointments of peopile for the unfilled positions
to the 96-97 committee.

After this the meeting expressed its greatest
appreciation to the outgoing 95- 96 committee
members for their outstanding work in office.

Finally announcements were made by Morio Hamada
concerning the call for proposals of the JALT 97 LD
N-SIG roundtable, and by Jill Robbins to request
information for the list of potential presenters on
topics related to learner development to be circulated
among the JALT chapters.

Due to the time constraints the committee members'
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reports, which included a financial report by the
treasurer, were only given in the form of a handout.
The same information is on pages 20 to 24 of the
October 1996 issue of Leaming Leaming.

{Report by Naoko Aoki with the help of AGM
participants)
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Learner Development N-SIG's statement of
purpose

"Give someone a fish, and you feed them for a day.
Teach them to fish, and you feed them for a lifetime"
Confucius

Many teachers of ESL, JSL and other languages in
Japan appear to be doing worthwhile but largely
independent practical work in the fields of learner
training, communication strategies training, language
awareness training, self access, project work, study
skills and other areas related to the promotion of
greater learner autonomy. At the same time, research
is continuing into learner beliefs, styles and
strategies within the Japanese context

to provide a forum for exploration and dissemination
of practical ideas connected with learner
development;




*fo promote the potential benefits of various kinds of

learner development in the wider language leéching
community in Japan;
« fo provide a focus for empirical research in areas

such as characterization of typical learning styles,
identification of effective learning strategies, etc.,

with a particular emphasis on the Japanese context;

* to develop suggestions and opportunities for
language-related self-improvement by teachers
themselves.

To these ends, the following practical activities are

suggested :

« to maintain a database for teachers and researchers

interested in cooperating with one another;

» to establish a bilingual newsletter devoted o the
above concerns;

-to field presenters for local JALT chapters, regional
mini-conferences, and the annual N-SIG
conference;

*to submit proposals for colloquia on learner
development at JALT International
conference and regional mini-conferences;

-io help members find avenues through which to

publish their work;

*to network and cooperate with groups having similar
interests.

In order to make participation possible in either
English or Japanese, we would like to ensure that
both of these are "official” fanguages for Learner
Development N-SIG activities.

(Approved by the 1995 LD N-SIG annual general
meeting on November 3, 1995)

The constitution of the Learner
Development N-SIG

The JALT Learner Development N-SIG is partly for
exploration of our own development and autonomy.
Within the N-SIG, we attempt to operate on a basis of
trust, consensus and good will, to ensure
non-segregational bilingualis, and to maintain equality
of opportunity to participate in the activities of the
N-SIG.

(Approved by the 1995 LD NQSIG annual general
meeting on November 3, 1995)
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Call for proposals for JALT 97
LD Roundtable

Dear LD N-SIG members,

As explained in the supplement to the latest issue of
the Language Teacher(December, 1996), next yearin
Hamamatsu (JALT 97) each N-SIG will sponsor a
roundtable discussion rather than a presentation.
Those of you who are interested in organizing a
roundtable in the field of learner development are
encouraged to apply for this 1.D N-SIG sponsored

roundtable foliowing the procedures specified below:

1.Documents to be included:

1) acopy of the Data Sheet (in the application
form of the supplement)

2) an abstract of each presenter/
speaker's presentation

2.Persons to send the documents to :

either co-ordinator or co-program chair(e-mail
application is also accepted)

3.Screening criteria : Please follow the guidelin given
on the last page given on the last page of the

application form in the TLT supplement. In addition,
proposals featuring the following will be favoured:

1) a theme which goes into a specific issue while
setting it in a broader context,

2) content which is likely to interest not only the
LD N-SIG member (who are interested in some
specific issues) but also a more general
audience,

3) respect for bilingualism, allowing English and
Japanese speakers to take part, for example;
talks in English with Japanese language

Learning Learning 3/3, January 1997
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handout or vice versa.
4.Vetting procedures : Proposals will be vetted by 3
readers, and the co-program chair will inform the
applicants of the selected proposal.
5.Deadline : As soon as possible

JALT97 ZBET«ROTAY MRARBE
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A Message from the joint coordinators

Several people have asked recently about the nature
and mission of the N-SIG; the queries most often
taking the form, "What is 'learner development' and is
it only about learner autonomy?" With these
questions as a touchstone, we offer the following
brief response as our message to members new and
old in this first issue of Learning Learning for 1997.



First -~ a meditation:

... The role of the composer is other than it was.
Teaching, too, is no longer transmission of

useful information, bul's conversation, alone,

together, whether in a place appointed or not in that

place.... We talk, movihg from one idea to another as

though we were hunters....

...A teacher should do something other
than fill in the gaps.... What we learn isn't what we're
laught nor what we study. We don't know what we're
learning....

- JOHN CAGE, from Diary: Emma Lake Music
Workshop 1965

"Learner Development" as the name for the N-SIiG
functions as a container: it is thus, handy - a catch-all,
kitchen sink sart of term. It allows us to be inclusive
rather than exclusive, to expand our scope without
contradicting any of the existing literatures relating to
teaching and especially to learning. Thus, it is not just
learner autonomy and strategies training that have
informed us during the three years since the group
was formed. Silent Way, NLP, CLL, and psychodrama
have been vatuable sources of our learning too. We
have sometimes crossed disciplinary borders and
explored the fields of cognitive psychology and
pedagogy. Our experiences as second language
learners/users have also stimulated us to further
reflections on the nature of learning. We have
realised that even our participation in the group's
decision making processes has much to offer to our
perhaps never-ending effort to understand what
tearning is all about. The sum of these experiences
eonstitute knowledge: our knowledge in the process
of its construction. To continue we need your
contributions in writing, presenting, planning
meetings, discussing projects or just sharing your
experiences with other members.

Naoko Aoki
Hugh Nicoll
Joint coordinators 97

Naoko Aoki

Faculty of Education, Shizuoka University
836 Oya, Shizuoka 422

Phone/fax (h) 054-272-8882

E-mail eanacki@ed.shizuoka.ac.jp
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Hugh Nicoll

Miyazaki Municipal University

1-1-2 Funatsuka, Miyazaki 880

Phone (w) 0985-20-4788; fax (w) 0985-20-4807
E-malil hnicoll@funatsuka.miyazaki-mu.ac.jp
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From the editors I E£EE M S

We want to thank for all the volunteers who translate,
proof, print, and mail LL to the readers during the
busiest time of the year. And a special thank you is in
order for non-member volunteers: Kevin Mark and
Richard Clever.The next issue of Learning Learning
will be publilshed in spring. Please send your articles
to the column editors or more general ones to the
Learning Learning co-editors (hard copy and Mac-com
patible disc in text format, if possible, or uploaded in
text format by email) by the end of February. A
reminder that anything you write for Learning Learning
might be reprinted in sister publications by IATEFL,
HASALD or Thai TESOL. Let us know if you'd prefer
this not to happen.

Sumiko Taniguchi

5-29-15 Kugayama Suginami-ku, Tokyo 168
Tel (h) : 03-3333-3970

Fax(h): 03-3333-7760

E-mail : JAC00523@niftyserve.or.jp

Steve Cornwell

Gran Pier Yoshia 206, 3-6-1 Muzuhai,
Higashi Osaka, Osaka 578

Tel(h): 0729-61-4182

Fax(w): 06-761-9373

E-mail : stevec@gol.com
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Conference information/FEL£OEH L H

There will be a one day conference on Japanese-
language education and language learning strategies
held at Nanzan University on January 25, 1997. For
more information, contact Noriko Ban{e-mail:bann
@ic.nanzan-u.ac.jp)or Satoshi Miyazaki(e-mail:
smiyazak@ic.nanzan-u.ac.jp)
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