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Conference report / X<

The year of the tiger is eight days old as | write this greeting, but already it looks like it's going to be
agood year! In the United States we often make New Year resolutions or promises to ourselves.
Loosing weight, stop smoking, or start exercising are some common themes. Of course, many
resolutions are broken almost before they're made. Well, this year let's all make a LD resolution that
we won't break! An Earl Stevick quote that has inspired me many times reads: "Some riddles have
no final answers. A few answerless riddles are still worth asking. They are not worth asking for
their answers since they have none, but for what we do in struggling with them." This year let's all
work on our personal riddles. Anyway, |'ve rambled on enough. Sumiko and ! want to wish all of
you a happy year of the tiger. Akemashite Omedeto. Kotoshi mo yoroshiku....

Steve Cornwell and Sumiko Taniguchi
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Learner Development N-SIG at JALT 97 in Hamamatsu
JIALTO7 EMREDEBFET + NOAT A FEEORKRE

The 23rd JALT International conference was held at Hamamatsu from October 9 to October 12,1997. Our N-SIG
conducted a colloquium, roundtable, held an annual genenral meeting and more. Here is our conference report.
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1) Colloquium/a 0% 7 A
Fostering Learner Autonomy: Theory & Practice
Moderator: Hugh Nicoll

Presenters: Naoko Aoki, Andrew Barfield, Stephen

Ryan, and Lois Scott-Conley
October 10, Friday

Our colloquium, "Fostering Learner Autonomy: Theory
and Practice", was held on Friday afternoon at JALT
97, and by all accounts can be judged to have been
quite successful. Our primary goal in the colloguium
was to replicate the environment of a classroomin
which learner development could take place, hoping
that colloquium presenters and participants could be
equally involved in learning from each other during the
session. We began by moving the tables and chairs to
the edges of the room creating extended presentation
spaces where participants and presenters could
exchange ideas and information on ways in which
Japanese learners could best be supported in
developing greater independence as language
learners. Well over sixty people were in the room for
the beginning of the session, with the participants and
presenters in concentric circles filling the room to

overflowing. We opened the session with brief bilingual -

remarks by the moderator and the four presenters on
the nature and goals of the session, and the projects
to be reported on. Participant feedback was invited
verbally and through written comments using post-its
to comment on the task descriptions, learner journals
and other samples of student writing and classroom
activities. Participants moved freely among the four
key areas, participating in discussions with presenters

and other participants. (Reported by Hugh Nicoll)
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2 ) N-SIG Roundiable/S %9 FF—7Jb
Understanding Learners: Motivation, Styles,
Strategies

Moderator: Jill Robbins

October 11, Saturday

The LD N-SIG Roundtable was held on Saturday,
October 11 at the annual JALT conference in
Hamamatsu. The title was 'Understanding Learners:
Motivation, Styles, Strategies.' The idea for this
roundtable was suggested by a teacher who asked at
JALT 96: How can | know what my students’ learning
styles are to begin with, and then, how do | help them
by teaching them learning strategies and expand their
choice of learning styles? Therefore, the purpose of
this discussion was to guide teachers through from the
beginning of awareness about their students'
motivations, learning styles and existing strategies, to



implementing training in a wider variety of styles and
strategies. A secondary goal is to present a bilingual,
inclusive roundtable.

First, Parrill Stribling discussed his research on the
most basic characteristic of a successful learner,
motivation and how it changes over years of English
study. Stribling's Attitude and Motivation inventory
(SAMI) which was developed solely for this research,
was used to measure his junior college and university
students' motivation and attitudes toward learning
English over two years. Other instruments used were
the TOEFL and J. Briggs' study Process Questionnaire
(SPQ). The purpose was to find out if there was a
relationship between language fluency, student
attitudes and study habits, and to determine criteria for
predicting a student's final TOEFL score after two
years of English study. Stribling found a shift in
motivation over a two-year period, from internal
motivation to increasing external motivation. The
external motivation was related to attitudes toward
foreign cultures, among other components. The shift in
motivation may be the result of job search, the
curriculum, textbooks or teacher/classroom
performance. Indicating the importance of motivation,
Stribling reported that there are significant correlations
between the SAMI subscales, the TOEFL component
scores and the SPQ subscales. The initial SAMI score
can predict a junior college student's TOEFL at the end
of two years within a 70% to 96% range of accuracy
depending on degree of motivation. Those who are
planning a curriculum should keep this in mind; while an
interest in language fluency remains stable, for junior
college students, cross cultural concerns increase
over a two year period.

Minae Goto described a program of encouraging
learners to take more control over their learning
environment. She asked students to complete a
questionnaire before and after a 3-week experience in
self-directed learning. They chose strategies to
remember vocabulary selected by the teacher, and
practiced them on their own. The students reported
that they wrote lists, and made cassettes, and posters
to help them remember vocabulary. The questionnaire
results showed that the students' opinions about the
role of teachers and students changed, toward the
acceptance of more independence in and taking more
responsibility for their learning. They felt the need to
use the new wards in socially interactive situations,
but were not able to create such opportunities for
themselves. They also wanted to have student
presentations on their learning techniques, so they
could share methods with other students and

encourage each other. This results indicates that even
though learners may be moving toward independence,
perhaps there are areas where they still need the
structure of a classroom situation and the support of a
teacher.

Yutaka Tamada described what happens to the
learning strategies of Japanese learners who study
abroad. This study reported on twenty-four Japanese
learners of English whom they enrolled in the intensive
English language course in the Institute for English
Language Education at Lancaster University in
England. Oxford's (1990) Strategy Inventory for
Language Learning was completed by the subjects at
the beginning and end of the course, along with
questionnaires on their backgrounds and language
learning experience at IELE. The subjects' teachers

also answered a questionnaire on their teaching
methods and the subjects' use of LLS in class. Results
showed that Japanese learners' LLS were influenced
by their teachers in Japan, the Japanese language
itself, and personal factors. Their LLS use was also
found to have been influenced by their experience of
studying and staying abroad. A participant's comment
on this finding noted out that the task they were
confronted with was more difficult, and required
different strategies (more socially-oriented ones) from
those that the students had developed in their years of
studying English in Japan.

Tomoko Tode recovered quickly from a minor
earthquake that occurred just as she began speaking,
and gave a calm report on an action research project
on strategy training regarding vocabulary acquisition in
a municipal junior high school. The training was
conducted over a ten-month period, integrated with
regular classroom instruction. The central purpose of
the training was to make the students reflect upon their
own learning processes and foster learner autonomy
through providing them with opportunities to try a wide
range of vocabulary learning strategies. Tode taught
five learning strategies for vocabulary: spiral
reviewing, using imagery, resourcing, inferencing, and
contextualisation. She wanted to help the students to
see that English learning could be imaginative and
creative, and it was surprising that some of them still
commented negatively on the introduction  of learner
training and self-expression activities (the latter were:
dramatizing, speech, show & tell, and writing a news
article.) Discussion about this reaction among the
participants brought up the possibility that the
students are so used to being passive, (the spoon-fed
student syndrome) that they saw the new approach as
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requiring too much effort on their part. Most of the
students did enjoy the change of pace, however, and
Tode found that she was more in touch with them
through their self-expression activities.

Elizabeth Hiser began by pointing out how little is really
known about how short-term memory works, and
presented some models that try to describe it. She
then discussed her research on identifying learning
styles at a perceptual level. She wanted to find out if
there is a difference between students in short term
memory capacity in the perceptual modalities --
auditory, visual, and kinesthetic. She conducted
experimental research to test skills in each modality,
and discovered that often students support one
modality with another; for example, when asked to
remember a group of drawings, students with a strong
auditory skill would name and rehearse the items to be
remembered auditorily. Hiser explained that this is like
having a strong alternative storage channel for data
being processed. "You look at the words and repeat
them under your breath" is an example of using two
channels (auditory and visual) to learn vocabulary
instead of one. She called this sort of combination an
‘intermodality strategy.' Hiser also found that visual
and kinesthetic skills had an inverse statistical
relationship, indicating that they may be sharing the
same processing resources in the brain, whereas
auditory skill seemed to be independent of the other
two skills. The implication for instructors regarding
methodology calls for a variety of modality tasks in
presenting new material to facilitate learning. Too often
variety of activity in the classroom means varying the
activity in the same modality rather than attempting to
accommodate the variation in student preference.
Secondly, promoting self awareness can encourage
students to enhance skills they already have or
develop those they need. Finally, the basic short-term
memory models should be expanded and take into
account other modalities besides vision and audition.

In summary, the roundtable was a great success, as it
brought together people interested in finding out more
about learners and provided us with some fascinating
recent research results. | believe that everyone who
attended learned something that could help them to
encourage their students to become more effective
learners..

(Reported by Jill Robbins)
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The proéess of learning and autonomy
Presenter: Miyuki Usuki

The presenter first explained that there are three
etementsrin learning: elements which the learners and
their.environments have, the process of Iearnung nse!f,
and cogmtlve and affective results of Iearnmg
Learnmg is cyclic process of these elements. On the
grounds that learner autonomy determines whether
'(hlS cycie moves in a positive or negative way, she
emphasvzed the importance. of facilitating learner -
autonomy in learning. She also suggested that in
second / foreign language learning, it is desirable to
develop learners' communicative competence through
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learner-centered approaches as well as their autonomy
through learner awareness raising activities. In order to
find how this might be possible, she investigated
autonomous second language learners' experience,
problems, and perspectives in learning. This was done
by interviewing four Japanese language students who
are learning Kanji independently and eliciting )
autonomous learning elements from their answers.
Fourteen elements of learner autonomy were identified,
which include their use of original strategy devices,
their consciousness of the objectives for learner
activities, and so on. It was interesting that even
though these learners are autonomous, they still
expressed the need for the teacher's understanding of
the chanengés they are experiencing in learning.

Finally she gave her hypotheses for autonomous
language learning: (1)Every learner has potential for
autonomy in learning. When learners learn
autonomously, as well as improving their language
level, the learners get ideas for effective learning
through their learning experience. (2) The learners
connect inside / outside classroom learning,
effectively. (3) Whether a learner-led learning process
is good or bad, depends on the learners' belief in their
ability to manage their learning and achieve their
objectives. (4) Autonomous learners try to make their
own learning environment. (5)Autoriomous learning is
not aresult but a process. (6) There are two goals in
language learning: learner autonomy as a goal of
education and communicative competence
development as a goal of language learning.

(Reported by Mine Go{o) (Translated by Minae Goto)
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LD N-31G Annual General Meeling 1997

The Learner Development N-SIG Annual General
Meeting was held on Saturday October 11, atthe
JALT 97 Conference in Hamarhatsu. The agenda had
been prepared by Naoko Acki and Andrew Barfield. The

meeting waé.‘chaired by Hiroyuki and Andy in both

" English and Japanese-they decided to reverse

languages as much as they could. It continued in a
relaxed atmosphere from 3:15 through 5:20. Because
of other on-going presentations concurrently given

~around the same time, there were about 15

participants: nine of ten stayed all the way through
and five or six came in and went away.



After the participants' self-introduction, several
committee members' reports were handed out and
talked about briefly. The following issues were then
discussed and/or decided:

1. Ms. Jan Ossorio is going to serve as a moderator of
the N-SIG roundtable and Mr. Hugh Nicoll as a
moderator of the colloquium for JALT 98. Some
information about these will be given by postcard to us
all members.

2. It will be decided whether our N-SIG purchases a
software package that makes it possible to send E-
mail simultaneously to all e-mail address holders
among our membership.This would cost about
between 40,000 and 50,000 yen. All the members will
be asked about the purchase by e-mail.

3. Naoko, Chris and Hugh are going to work on our N-
SIG annual budget requests for 1998. Our officially-
decided requests will be sent to the JALT central
office.

4. In response to Peter Ross's request it was decided
to circulate information among members on the event

Peter was organizing for JALT98 in commemoration of
the tenth anniversary of Caleb Gategno's death.

5. An effort will be made to renew the members' contact
addresses.

6. The committee members' reimbursement given from
the JALT office will be put into the N-SIG account for
its use meant for all members.

7. It has been confirmed that some committee
members will be replaced by other members. The
replacement is indicated by -> in the following list.

Joint coordinators: Hugh and Naocko

Treasurer: Chris -> Neil

Membership chairs: Jill and Yaeko

Program co-chairs: Jan and Morio

Recording secretaries: Andrew and Hiroyuki

LL co-editors: Sumiko and Steve

Teachers as Learners column co-editors: Roberta and
Tomoko Hongo

Journal Reviews editor: Sukero -> Malcolm

Translation coordinator: Kazuko -> Minae

JALT liaison: Keith

Printing cocerdinator:Hugh

Newsletter distributor: Neil

Farewell to those who will leave the committee, and
welcome to those who will join the committeel!

(Minutes prepared by Hiroyuki lzawa, edited by
Andrew Barfield)
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Joint Recording Secretaries' Report 97

Qur joint recording secretary, Andrew Barfield,
compiled the following LD N-SIG committee officers’
report for 1997. Each report focuses on:

i ) what we've done;
ii ) what we'd like to do;
i} what help we'd like from others.

1)A Report from Joint coordinators 96-97
(Naoko Acki and Hugh Nicoll)

Both of the joint coordinators were rather busy at work
and in their private lives over the year, and we had to
largely rely on the rest of the committee members. As a
result, however, we have achieved our original goal
that everyone takes initiative and collaborates in
running the group. Our deepest appreciation goes to all
committee members.

Learning Learning is now published regularly thanks to
the untiring effort of Sumiko Taniguchi and Steve
Cornwell. The newsletter is also a fruit of hard work by
Kazuko Miyake, translation coordinator; column
editors, Tomoko Tode, Roberta Welch, Tomoko Hongo,
and Sukero Ito; volunteer translators, Akiko
Kashiwamura and Noriko Okumura; Neil McClelland,
newsletter distributor; Cheiron McMahill who offered a
rest of contributors. Jill Robbins took care of The
Language Teacher's N-SIG column blurbs with Yaeko
Akiyama as well as preparing JALT 97 N-SIG

table display and organizing the memorable LD
roundtable. Andy Barfield initiated a discussion on the
LD colloquiumrwhichturned out to be a great success.
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Thank you, all the presenters at the roundtable and the
colloquium! Hiroyuki Izawa found the time in his busy
schedute to come to the AGM and prepared detailed
minutes. Yumiko Okita efficiently handled a very
important but often unacknowledged job of maintaining
our membership database and preparing mailing labels.
Keith Adams was an alternate N-SIG representative to
the JALT Executive Board. It was a bit difficult this
year for the treasurer, but former treasurer, Yuko
Naito, current treasurer, Chris Hays; and Neil
McCleland who timely stepped forward to fill the
position next year managed to solve the problems.
AND our financial situation has drastically improved!
Jan Ossorio, program co-chair, is organizing a JALT
98 event now called N-SIG forum. The other program

co-chair, Morio Hamada, is cooking up a new project.

Kazuko Miyake, Sukero [to, and Chris Hays are
leaving the committee. Thank you, Kazuko, Sukero,
and Chris, for all your work! The 97-98 committee
welcomes Minae Goto as translation coordinator and
Malcolm Swanson as reviews editor. We hope you
will find your new job to be as enjoyable and
rewarding as we find our job to be.

Each member's action is what keeps the Learner
Development N-SIG alive. We would like to ask you to
think about what you can contribute to the group.
Whatever you can do without pushing yourself too far
would be just fine.

2)Treasurer's report (Chris Hays)
i ) Financial Statement April-September 1997

Revenue
Carried forward 132,933
Grant 80,000
Membership 95,500
LL sales 2,000
interest 294
TOTAL REVENUE 310,727

Expenses (reported so far...for sending LL in
April and September)

Postage 55,050
Stationary 4,830
Part-time help 10,000
furikae cost 851

TOTAL EXPENSES 70,731

TOTAL REVENUE OVER EXPENSES 239,996



3) Joint recording secretary's report
{ Andrew Barfield)
i JAs joint recording secretary, | did the following in
1996-1997:

« Help bring people together for the Learner
Development Colloquium for JALT97,;

- Put forward a draft agenda for this year's Annual
General Meeting and invite feedback from the
committee;

- Make afinal agenda;

- Send requests (beginning of July, and end of
August, end of September) for committee
members to send bilingual committee officer
reports tome by 1 October;

- Collate the reporis received; add translations if one
language was missing; make copies for
distribution at the AGM.

It's been a quiet year. | 'see my recording role as -

helping when needed, so | don't take much initiative.

Rather, | wait for Naoko to contact me. | realize also

that | don't really know many people on the committee.

For 1997-97, I'd like help from an N-SIG member in

getting a bilingual e-mail program set up. I also hope to

meet more people at this year's conference. -

4)Publicity co-chair's report 1 (Jill Robbins)
i )As publicity chair-| did these thirgsir-96-97:
+ Organized a dinner at JALT96 in Hiroshima;
- Enlisted volunteers for staffing the LD table at
JALTSS;
- Designed and printed posters and banner for the LD
table at the conference;
- Engaged presenters for and applied for time for the
LD Roundtable at JALT97;
i )] would fike to do these things:
+ | will be chairing the LD Roundtable at JALT97
- | will be organizing volunteers to staff our table at
JALT97
iii )] need help with:
Looking for a replacement for my position at the AGM,
because | plan to leave Japan in 1998.

Publicity co-chair's report 2 (Yaeko Akiyama)

i } What | have done: | was one of the staff of our table

at JALT96. Two Japanese teaches asked me how to
join LD on the telephone, so | answered them.
ii ) What | would like to: | can be a staff of our table at

JALTO7 after the workshops on Thursday, October 9. |

will take the workshop by Willis from 2 to 4 on
Thursday. When | am free then, | can be a staff of our

table.

5)Program co-chair's report (Janet Ossorio)

i )My basic activity this year was to consult on the
JALT N-SIG roundtable. | had hoped to contact all
members in my area to find out what resources we had
and could pool, but somehow didn't.

6)Membership co-chair's report (Yumiko Okita)

i )This is what | did in 96-97:

- Check the membership list sent once a month by
JALT Central Office;

- Send the new members' data to the joint
coordinators, treasurer and newsletter
distribution officer;

- Update the membership database once every three
months;

- Check the address labels for the newsletter before
sending them on to the newsletter distribution
officer. '

ii \What I plan to do:
| hope to be as prompt as possible in sending the new
members' data on to other committee officers, and inu

iii )What help [ need: Nothing special.

7)Newsletter co-editors' report (Sumiko Taniguchi and

. Steve Cornwell)

i )As newsletter co-editors, we did the following in 96-
C 9T
+ Put out three issues of the newsletter Learning
Learning vol.3 no.3, vol.4 no.1 and
vol.4 no.2.
i )We will be publishing three issues of Learning
Learningin ayear.
- We need a new translation coordinator from April
1998 because Ms. Miyake (present
translation coordinator) wants to stop being a
JALT member for the time being.
+ We need more franslation volunteers especially from
Japanese to English.
+ We need book review column editor(s).

8)Translation coordinator's report (Kazuko Miyake)

i )As translation coordinator, 1 did the following in 96-
97: '

- Asked listed volunteer members to translate/correct -
papers and articles to and from Japanese and
English, and made sure they are ready in
time for LL publishing dates.

« Translated papers from English to Japanese when |
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could not find any volunteers who could do the
jobin time.

ii )| would like to do the following:

- To continue the coordination until March 98.

- To look for more volunteers, particularly those who
are able to translate Japanese into English.

i )] need help with:

Looking for a replacement for my position at AGM,

because | plan to have a break from JALT for a couple
of years from April 98.
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Learner Development N-SIG's statement of
purpose

"Give someone a fish, and you feed them for a day.
Teach them to fish, and you feed them for a lifetime"
Confucius

Many teachers of ESL, JSL and other languages in
Japan appear to be doing worthwhile but largely
independent practical work in the fields of learner
training, communication strategies training, language
awareness training, self access, project work, study
skills and other areas related to the promotion of
greater learner autonomy. At the same time, research
is continuing into learner beliefs, styles and strategies
within the Japanese context to provide a forum

for exploration and dissemination of practical ideas

connected with learner development; '

«to promote the potential benefits of various kinds of
learner development in the wider language leaching
community in Japan;

» to provide a focus for empirical research in areas
such as characterization of typical learning styles,
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identification of effective learning strategies, etc., with
a particular emphasis on the Japanese context;

* 10 develop suggestions and opportunities for
language-related self-improvement by teachers
themselves.

Tothese ends, the following practical activities are
suggested :

« to maintain a database for teachers and researchers
interested in cooperating with one another;

» to establish a bilingual newsletter devoted to the
above concerns;

+to field presenters for local JALT chapters, regional
mini-conferences, and the annual N-SIG conference;
*to submit proposals for colloquia on learner
development at JALT International

conference and regional mini-conferences;

*to help members find avenues through which to
publish their work;

*to network and cooperate with groups having similar
interests,

In order to make participation possible in either English
or Japanese, we would like to ensure that both of these
are "official" languages for Learner Development N-SiG
activities.

(Approved by the 1995 LD N-SIG annual general
meeting on November 3, 1595)

The Constitution of the Learner
Development N-SIG

The JALT Learner Development N-SIG is partly for
exploration of our own development and autonomy.
Within the N-SIG, we attempt to operate on a basis of
trust, consensus and good will, to ensure non-
segregational bilingualis, and to maintain equality of
opportunity to participate in the activities of the
N-SIG.

{Approved by the 1995 LD N-SIG annual general
meeting on November 3, 1995)
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The Concept of "Access:" Or, The Vicious
Cycle of Being Labelled a Foreigner and Not
Learning Japanese

Cheiron McMabhiil
English Literature Department, Gunma Prefectural
Women's University

The other day | was reading a linguistics paper that
said something interesting along these lines: Learning
a foreign language isn't just a matter of the learner's
motivation and aptitude, but it also depends on how
much the speakers of the language give the learner
opportunities to speak it.In other words, the learner
must obtain access to the language, but no matter how

‘much the learner makes an effort, if the members of
the language community don't accept the learner, his
or her opportunities to gain access to the language are
limited.

I found this viewpoint quite persuasive. The times |
have wished to be part of a Japanese group and was
rejected are countless. Atthose times, it seemed to
me that the Japanese people concerned acted as
gatekeepers, and threw me out using the word, "gaijin,"
or foreigner/outsider; as aresuit, I've come to
intensely dislike the label of "gaijin." Now some people
might insist that being called "gaijin" is actually a
compiiment. Their thinking goes like this: "Gaijin" is
usually used for White people of European descent, so

for instance Middle Easterners aren't called "gaijin” but-

(even if they aren't from lran!) "lranjin," people of
African descent are called "kokujin" rather than
"gaijin," and so on. When people call you "gaijin* they
are showing they respect you as a white pefrson, so
you don't need to let it get on your nerves."

Well, there are obvious problems with this way of
thinking, but leaving them to another discussion, I'd
like to say that whether someone respects you or
disparages you, they are still putting you into a
different category from themselves. When you are
relating as different species, you feel very nervous
about each other and it's hard to interact. For me, who
wants to learn Japanese, no interaction means no
conversation, so it's a lamentable and unbearable
vicious cycle.

"Well, what should we call you then?!" many people
then ask in confusion.

Oh, please understand! { don't want to be called

anything. | want to be "just folks" oncein a
while...Such is the howl of the "“gaijin"!
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However, when | really stop and think about it, of
course there are times when I've gotten away without
anyone calling me a "gaijin." If | could identify in which
situations and when this happened, I'd be on the way
to finding out how to consequently increase my access
to Japanese language. I've put my thoughts down
here, then, in hopes of them being useful to teachers
and learners of Japanese.

In general, | think the answer lies in the attitudes of
respect and deprecation | mentioned earlier. I've
admitted begrudgingly recently that to be accepted by
people, that is to be a member of a Japanese group, |
have to become about the same status as other
members of that group. But that doesn't mean
becoming as outstanding as those in the group, but as
unremarkable or even more of a plodder (or at least
pretending to be). Perhaps because of the intense
individual competition in the U.S., most people tend to
specialize and try to excel in something. People are
also given high marks (regardless of age) for natural-
born talents they may have. But since one's position
in the group in Japan is decided by age, ii's safer to
just be ordinary if one is a younger member. The point
is not to be good at something, but to patiently do your
best without getting very good at it until you are the
proper age. When | think about how | must have made
the people around me ili at ease with my competitive
attitude, | really regret it.

In fact, I've always thought it was strange how | am
praised not for my gifts but for my struggles. For
instance, when [ could hardly speak Japanese, | was
complimented from morning to night, but no one says a
thing any more. And two years ago | started to learn
Japanese calligraphy, but though any kindergartner
can write better than | do, everyone encourages me
like mad, and I'm accepted with few waves in the
calligraphy association. As an American, | feel a bit
silly continuing something | seem to have no ability
for, but along with learning some fascinating honorific
speech and rituals, it's also an important chance for
me to be "just like" everybody else.

Another saving grace are my marriage and children
with a Japanese person. Now, some of you may
exclaim, "That's going a bit far to learn a second
language!" but the fact is that as a member of a
Japanese family, those around me are forced to relate
to mein Japanese as a wife and mother rather

than as just a foreigner. Besides I'm sure the average
Japanese wife can associate with me with confidence
given my comparatively vast sloppiness and



selfishness as a bride!

~ Finally, even if I'm not accepted by someone, if | amin
a situation where even some Japanese are treated as
outsiders for some reason, then | curiously cease to
be a"gaijin.” | find | can relax and speak Japanese
with greater abandon in those cases. Forexample, in
Gunma Prefecture with its distinct regional culture and
dialect, there have actually been people who mistook
me for a (strange?) Japanese, for half Japanese, as
someone from Kyushu, and so on. Being mistaken in
such a way, while hard to believe, is still very amusing
and refreshing. The other day, we went to a remote
hamlet deep in the mountains and were invited in and
given tea by an old woman and old man in their home.
We talked awhile and to the end, it seemed they
thought | was just someone from Takasaki City (it is
possible, of course, that they were hard of hearing and
alittle nearsighted!) It was just a small encounter,

but it was the best gift to receive in Japan, since it
made it seem possible to stay here and live an ordinary
life, speaking without being conscious of being a
"gaijin." Here lies a cycle between language and the
learning environment too, but a wonderful one!

Teachers ns Learners/
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English articles go to Roberta Welch: e-mail
<rwelch@gol.com> or mail to Nakamachi 2-18-10-202,
Musashino, Tokyo 180.
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Doing What We Already Know

Wendy Williams

In Japanese class . . . "Don't be afraid to speak!" My
own words, spoken perfunctorily and repeatedly, echo

15

through my mind. Shimura-senisei asks again for a
response to her question. With diverted eyes, | flip the
pages in my Japanese dictionary, feigning busyness.
“If | don'tlook at her, she won't see me." Educational
hypocrisy.

Studying Japanese has made me a more sympathetic
teacher. | can no longer help but empathize with my
students' fears and frustrations. Not that | don't have
to suppress occasional impatience with the pre-answer
fulls. | do. '

This article isn't about classroom lulls, nor is it about
the fear of speaking Japanese. Rather, it's about
overcoming our own personal obstacles and doing that
which we, as educators, already know. How easy it is
to give tips, advice, instruction. Real learning comes
when we follow our own great advice.

After a year of trying to learn Japanese, | gotfed up. |
still couldn't speak it. So | sat down and reflected on
all the things | told my language students o do. In
doing so, | brainstormed and calculated a plan for
learning Japanese. First, | needed to overcome
mistake-making anxiety. Next | needed a regular inflow
of instruction and plenty of time and opportunity to
practice.

My desperation to get my plan underway prompted me
to cancel my spring holiday travel plans and enroll in an
intensive Japanese course. (Anyone who knows me
knows that forfeiting travel marks serious commitment
for me.) | secured a six week homestay with a
colleague's family in Tokyo, and settled in for a cold,
studious "vacation." For six weeks | had a rigid (though
not rigorous) routine, reminiscent of my elementary
school days. Inthe mornings, | had breakfast with the .
family, helped with dishes, then studied side-by-side
with my Japanese mom, who was studying English.
We'd interrupt each other occasionally with questions
and oftentimes forewent study all together in favor of
talking about whatever (which was always more
interesting and often more profitable). During the day,
Brother left for downtown business, Dad worked at
home, Mom went to martial arts or tea ceremony
lessons, and | headed to class.

| attended class three hours a day, five days a week at
alanguage school downtown. Oftentimes, I'd meet for
exchange lessons in a nearby coffee shop after class
with various people who were studying to be Japanese
teachers but also wanted to learn English. (I met them
through the academy which offered Japanese teacher
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training in addition to Japanese lessons.) | arrived
back home in the evenings to a wonderful meal with the
family, after which we all relaxed and watched TV.

This daily schedule was ideal for learning in that | was
totally out of my element in every sense. I'd not only
not lived with a family in a number of years, I'd
forgotten what it was like to sit together for meals and
just hang out and visit. I had ample opportunities to
practice what I'd learned in ciass (although admittedly,
| oftentimes lapsed lazily into English by the end of an
exhausting day), and | had invaluable cultural lessons,
including the basics in how to live in a Japanese home.
Language and cultural mistakes were a daily ritual.
Most of them were a source of entertainment to family
members; all were a source of learning for me.

My language / homestay experience was the exact
formula | needed to get started with my learning. | was
immersed and focused on the language and the
lifestyle. Forme, structure and elimination of
distractions were essential for learning. After the six
weeks, | returned to my apartment and to a new school
year. Since then, I've only had once a week
government-provided classes and occasional
exchange lessons. | speak English all day long at
school. My learning progress has slowed, and | often

i getfrustrated at my rate of improvement. But at least |
now have alanguage base and thus a little direction.

Even after an intensive Japanese language learning
course and homestay, | still sometimes find it difficult
to speak up in Japanese class. | sometimes catch
myself resorting to mock dictionary digging after those
tough questions. | now have an even stronger
empathy for my students, and I'm continually striving
to follow my own advice and seek new ways to improve
my language ability. Any suggestions?
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This column will enable the members to share
information about their learner development related
publications. Please don't be modest! Send details to
Tomoko Tode (E-mail address: todex@ibm.net),
including the abstract, the full bibliographical data and
your contact information.

On offer this time round is:

Horie Junior High School. (1997). Fostering Learner
Autonomy: Acquiring How To Learn A Foreign
Language. Report Of A Study Sponsored By Osaka
City Board Of Education.

This paper reports action research conducted to foster
learner autonomy in an Osaka City municipal junior
high school over a one-year period. The main
purposes of the research were to have the students be
aware of the imaginative and creative side of foreign
language learning and to train them to extend their
range of ways of learning. After reporting on the
preliminary investigation, how the students were
trained is presented. Then how their attitude toward
foreign language learning changed is reported with the
student data including actual voices from the
students.

Contact Information : Tomoko Tode
1-10-23-201 Minamitanabe Higashisumiyoshi-ku
Osaka 546-0033

Phone (home) 06-623-4147

E-mail: todex@ibm.net
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(D)

- Formal course is essential. | need guidance.
Otherwise, | would learn in a wrong way. To me, it
(formal course) is extremely important. Sometimes |
study so many hours on my own, and then, just | come
to the classes, my teachers explain in a certain way
that makes me understand in three minutes. Perhaps |
stay three hours on my own to understand it.
Something like interdependent that you study in formal
classes. (E)

- If I get the appropriate class at regular basis in my
level, my learning become fast. (F)
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Some Thoughts about Learner Autonomy
Miyuki Usuki

There have been many attempts recently to achieve
what can be called a learner-centered classroom. in
its absolute realization this would be a completely self-
directed teaching / learning approach, with an
individually negotiated learning program in which the
the entire process, from planning to evaluation, is



managed by the learner. This would be what can be
called full learner autonomy. Attempts to encourage
autonomy without aiming to achieve such full
autonomy have included 'strategy training’, which
involves teaching students useful strategies for
'fearning how to learn' in 2 more effective way.

The question | would like to raise here is whether or not
teacher-directed classrooms actually discourage
autonomous learning. 1 also wonder if handing to
learners all responsibility for managing their own
learning is the real goal we would like to achieve. |
have been attempting to train learners with the
assumption that Japanese students are completely
entrenched in a passive approach to learning and lack
the strong sense of independence which they need in
order to actively and responsibly tackle their own
learning. | have tried to encourage students to be
aware of their own learning processes. Butl have
begun to wonder if this tendency that we have to think
that our students are passive is not based on a
superficial teachers' perspective.

There are in fact students who think that it is important
for teachers to teach. There are students who try
conscientiously to understand what is taught in the
classroom and to apply the knowledge to their own
learning. 1 imagine there are in fact many students who
appear to be passive, but who are nevertheless trying
to work out how they can improve their own language
learning ability, and trying to reflect on their own
attitudes. Students may appear to be passive, but
what is important is how they are actually thinking
about their passiveness. We should not judge how

they are learning on a superficial level, but rather try to-

see how learners are trying to learn in terms of all sorts
of experience. Learner autonomy is not simply a
matter of trying out some other person's strategies, or
changing the way one learns. What is important is the
positive inner action that analyzes one's own learning
process and tries to make use of one's experience in
order to move forward.

Therefore, when we talk about autonomous learning we
should focus on making students more aware as the
most important task in helping students to analyze and
learn from their learning processes. By 'autonomy' do
we mean enabling a learner to plan and evaluate
his/her own learning? if classroom instruction is an
important basis for learning, how should the classroom
incorporate learner training? Do we not need, after all,
to redefine autonomy?
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Comments from Japanese English learners' journals:

*1 would like to master the conversational expressions
taught in the classroom.

* | value the experience in the classroom.

*1t is the best to understand what is taught in the
classroom.

*I would like to be in a class where | can feel my
knowledge is expanding.

Comments from English speaking Japanese learners:
*A formal course is essential. | need guidance.
Otherwise, | would learn in the wrong way. Tome, it (a
formal course) is extremely important. Sometimes, |
study for so many hours on my own, and then just |
come to the classes, my teachers explain in a certain
way that makes me understand in three minutes. It
might take me three hours to understand it on my own.
Something like interdependent that you studyin formal
classes. -- doesn't make sense

*f | have regular classes that match my !evel, llearn
quickly.

Any comments about the above article are welcome.
Miyuki Usuki B

Kokusai koryu Center  Hokuriku Univefsity
1-1 Taiyougaoka , Kanazawa—cnty 920-11
Tel: 076-229-2626 '

Fax: 076-229-0021

E-mail: hokuiec@po.incl.or.jp

(@R : ZEHF)

ik poem Yk

" A friend of mine from Taiwan wrote a short poem about
learner development that | thought would be nice'to

have in the learner development newsletter. "
Tim Newfields

Here is the poem :

When Will You be Ready
Christina Chang (from Taiwan)

When will you be ready?
Ready to speak in English?
I think | will speak in English when my English is good.
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When will you be ready?
Ready to watch CNN on TV?
1 think | will watch CNN when my English is not poor.

When will you be ready?

Ready to sing the words in English songs?

| think | will sing when my English pronunciation is
perfect.

When will you be ready?
Ready to pick up a magazine and read all in English?
1 think | will read when | can read all in English.

When will you be ready?

Ready to write in English whatever is on your mind?

| think | will write when | can memorize all the grammar
rules.

When will you be ready?

Ready to think and rethink in English?

I will think in English when | can think without
translation.

When will you be ready?

Ready to stop worrying about making mistakes in
English?

| will stop worrying when | do not make mistakes in
English.

When will you be ready?

Ready to start creating your very own personal
statements in English?

| will create when my English is as good as a native
speaker.

When will you be ready?

With 100 percent perfect English?

| think | will have 100% when | become a native
speaker of English.

Can't you see? You'll never be ready.
You Do NOT want to BE a native speaker of English
‘cause You ARE NOT. You are WHO you Are.

Can't you see? You'll wait forever for perfection.
Perfection comes from imperfections.
One hundred percent starts with ZERO percent.

Dear friends, embrace your not-yet-readiness,
On this trial-and-error journey of English learning.
As you move forward, you might just miss
being-not-yet-ready---Someday.
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News from around the
world / #REs

Hugh Nicoll
Miyazaki Kouritsu Daigaku

"...doing the same things with a different awareness
seems to make a bigger difference than doing different
things with the same awareness."

A. Underhill(1989)

Greetings all, | hope the holiday time proved a real
chance for everyone to recharge their batteries and
that we may all look forward to a healthy and
productive 1998.

Now in the last days of 1997, quiet has temporarily
descended upon the AUTO-L list, but the fields of

~ autonomy and learner independence have been very
busy ones this past year. The AUTO-L list was
particutarly active during the months of October and
November, with much of the heat and light generated
by two Japan based educators, Malcolm Swanson and
Marc Sheffner. The exchanges were so.fast and
furious at times that excerpts from the

debate over "local cultural norms and the "culture" of
autonomy" rated a page in the Autumn '97 issue of
Independence, the IATEFL Learner independence
newsletter. A further indication of the amount of
attention now being paid to our field is the devotion of a
nine page special section of the Oct-Nov IATEFL
Newsiletter to the topic of Learner Independence.
Despite the apparent popularity of the term, putting
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theory into practice seems as difficult as ever, as we
struggle to define what autonomy may mean in our
classrooms and work toward the discovery and
creation of methods and materials that will work for us
and our students.

Of the five short essays in the IATEFL Newsletter,
Barbara Sinciair's "The Cross-cuitural Question" and
fan Tudor's "Autonomy and the ‘Traditional' Classroom"
are of the most immediate use to those of us struggling
to foster autonomy in Japanese classrooms. An
additional article, also of note in the Asian context, is
the aptly titled, “The Fallible Teacher", by Gerri
Brightwell reporting on her rediscovery of learner
anxiety while teaching outside her normal area of
expertise. Though this article is not explicitly linked to
the headlined Learner Independence articles on the
cover, it clearly illusirates the importance of teacher
awareness of the difficulties classroom practices may
pose for learners. Other columns of interest in the

“newsletter include the book reviews, with an

enthusiastic salute to the success of The Essantial
Activator from Longman, and Luke Prodromou's
regular column of Activities for the busy teacher. The
four recipes included in this issue segue perfectly with
lan Tudor's argument for the "traditional” classroom as
potentially "the richest school of self-direction that we
have." by demonstrating simple and elegant ways of
motivating students and raising their awareness of the

coliaborative aspects of speech.

Independence, no. 20 opens with a slightly modified
version of J.L.Trim's "Learner Autonomy and the
Council of Europe", which appeared first in the IATEFL
Newsletter, and appears here with full references. He
notes that autonomy has become a mainstream
concept in Europs, tied to the practical need to
develop modes of communication and education
appropriate to the complex sociolinguistic realities of
contemporary European societies. Much of the rest of
the issue is devoted to practical articles on the
implementation learner autonomy methods and lesson
plans.

Chris Doye's "Learner development: a practical
approach for larger classes”, based on a presentation

at the 1997 IATEFL conference at Brighton, is afirst-
class tutorial on how to implement a practical program
in typically large Japanese classes. Ms. Doye, who
teaches at Nagoya University of Foreign Studies,
confirms in a beautifully clear manner, the necessity of
two primary principles that we teachers need to keep in
mind: (1) to remember not to place overwhelming
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demands on ourselves - for example, in creating
unmanageable demands on our time in reading and
responding to learner journals; and (2) the need for
adequate support materials in helping guide students
in their transition from resistance to learner
independence to affirmation to their new roles as
active learner researchers. All too often in my own
classes when I've used free-writing journals I've been
overwheimed by the more prolific students and

‘underwhelmed’ by those who need more explicit
instruction to benefit from the task. Ms. Doye's set of
checklists and report templates sound like just the
ticket in striking a practical balance between our ideals
and practicality.

Three articles in Independence No. 20, by Keith
Adams, Dave Willis and Glennis Pye, share an
emphasis on practical ways of focusing on language -
on vocabulary learning, reading and discourse skills -
and at the same time helping learners become more
aware of metacognitive skills through strategies
training. Other articles discuss letter writing,
interactive exercises on the internet, and
telecommunications avenues toward learner
development.

Re-reading these two newsletters, | noticed three inter-
related themes at work: (1) the influence of culture on
learner self-directedness; (2) the importance of
teacher awareness of affective factor influences on
the learning process; and (3) the necessary
adjustment of teacher expectations to the constraints
within which we must make our day to day and week to
week decisions. Collectively the authors have
reminded us that geiting strategies training and
learner-centered activities to work in our classrooms
comes down to common sense, which is realized by
liberal amounts of reflection: remembering and
reporting on both our successes and failures to our
peers and to the learners with whom we work.
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The LD Web page will move!

The current URL for our Web page will only be good till
the end of March 1998. The new URL will be:

hitp://www.let.osaka-u.ac.jp/nacko/LD/homeE.htmi
LDIR—AR=I NG >BMLET |

LD#V-—A&— SOBREOURLIZISES BLIRE. Eaa<nmy
4, HLWURLIE, LIToEY T,

http://www.let.osaka-u.ac.jp/naocko/LD/homeE.html
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Conference theme

Focus on the Classroom: Interpretations
November 21-23, 1998

Omiya sonic City

The JALT 98 proposals must be sent by

February 1, 1989. The Call for Papers was included
with your December TLT.
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Interested in presenting at the JALT 98 LD N-SIG
forum?

Contact Jan Ossorio at tatsumi@attmail.com or 0798-
53-5737 ASAP. ’
JALTO8ON-SIGT 4 —SATRELZVAIZNERAD.
FRIv L AVIAETEELTEESL,

e-mail tatsumi@attmail.co

By 0798-53-5737
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From the editors/BERE BN

We want to thank for all the volunteers who translate,
proof, print, and mail Learning Learning during the
busiest time of the year. Special thanks to Kazuko
Miyake and her husband, Kevin Mark, for their
franslation work.

We always appreciate your feedback on the contents
or offers of assistance with the editing/ translation of
Learning Learning.

The next issue of Learning Learning will be published
irt April, 1998. Please send your contributions (hard
copy and Mac-compatible disc in text format, if
possible, or uploaded in text format by e-mail) to the
column editors or to Learning Learning co-editors by
the end of February. A reminder that anything you write
for Learning Learning might be reprinted in sister
publications by IATEFL, HASALD or Thai TESOL. Let
us know if you'd prefer this not to happen.

Please note that Sumiko has a change of her address.
And our joint coordinator, Naoko Aocki,

moved to Osaka in early January. For more
information, please consult the JALT LD N-SIG
Memership List, which you found in the

envelop with this issue of Learning Learning.

Sumiko Taniguchi _

4-41-10 Kugayama Suginami-ku, Tokyo 168
Tel (h) : 03-3333-3970

Fax(h): 03-3333-7760

E-mail : JAC00523@niftyserve.or.jp

Steve Cornwell

Gran Pier Yoshia 206, 3-6-1 Mizuhai,
Higashi Osaka, Osaka 578

Tel(h): 0729-61-4182

Fax(w): 06-761-9373

E-mail : stevec@gol.co
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