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The fall semester is under way with a vengeance with school festivals everywhere and students finally getting back
into the swing of things after a long summer break. And the seasons are finally changing; fall, my favorite season,
is here at last.

Fall's been my favorite season for a long time, but since coming to Japan, one additional reason | like it is because
itis a yearly chance to renew old aguaintances and make new friends at the JALT conference.
As co-editors of LL Sumiko and | would like to take this opportunity to invite everybody to stop by the Learner

Development N- SIG meeting at the conference in Omiya!

In order to give you a headstart on the conference this issue provides details about LD events and presentations
at the conference. We are also happy to offer you the next installation of Cheiron McMabhill's series on

learning Japanese, an article on a conference on Learner's Autonomy that Richard Smith attended in the UK, and
much more. So, enjoy this issue, and.....see you in Omiyal

Steve Cornwell and Sumiko Taniguchi
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Learner Development N-SIG at JALT 98 in Omiya
JIALTRSRKEARRTDEEET A NOAT A FEEDRRK &L

This year's annual JALT international conference in Omiya is just around the corner. We have a full slate of events
scheduled at the conference. We look forward to seeing you in Omiya.
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1)Colloquium/ 2% 7 A

Classroom-based Approaches to Learner Development
Hugh Nicoll et al.

Time:November 21, Saturday 1:15-3:00

Venue: Room708

This year's colloquium will focus on classroom based
approaches to learner development with special
reference to the challenges educators face in
im~iementing such programs in Asian classrooms.

i1s Doye, Nagoya University of Foreign Studies,
Mike Nix and Richard Smith, both of the Tokyo
University of Foreign Studies, and Jose Lai of the
Chinese University of Hong Kong will present short
papers. The colloquium will be moderated by Hugh
Nicoll, Miyazaki Municipal University.

Specific topics to be addressed include:

(1) the integration of strategy training with
embedded strategy practice in the second
[foreign language classroom;

(2) the use of learner checklists and self- evaluation
templates in helping students to become more
effective, more active learners;

(3) the use oflearner and teacher diaries in
introducing negotiations relating to course
goals, content, and assessment procedures;

(4) the teaching of communications strategies in
conjunction with self- and peer-evaluation
approaches to individual and group goal-
setting within the foreign language

classroom.
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2)Forum/7 -5 A

What is Learner Development? How Do We
Promote It?

Jan Ossorio et al.

Time: November 22, Sunday 4:30-6:15
Venue: 708

Four language teachers will present some of their
views, experiences and research in the area of learner
development.

Jan Ossorio will give her view of learner development
and talk a bit about working with students on setting

classroom goals. She will also mention some things
she learned from some of the learner autonomy
presentations she attended at TESOL last March.



Minae Goto’s presentation is about “a listening class in
which university students were encouraged to expand
their learning environment to outside the classroom.”

She will report on what the students did and also on
how they changed their attitudes toward autonomous

learning based on a questionnaires that were given at
the beginning and end of the year.

Hiromi Maeda says “Students, especially at lower
levels, need to be advised on their studying

strategies.” She will present some tips for advising
students according to their individual needs.

Miyuki Usuki will “examine views of EFL university
students with respect to their leaning experiences.”

She will consider how these views are related to
various aspects of autonomy and will present a new
definition of autonomous learning.
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3) LD N-SIG Annual General Meseting
LBET4ARQOTAV P RARBEFERES

6:30-7:15, Sunday, November 22, Room 708

Right after LD N-SIG Forum, our annual bilingual
general meeting is scheduled to be held in the same
room. All LD N-SIG members and others interested are
invited. j

Learner Development N-SIG AGM Agenda

This agenda is proposed by Hiroyuki Izawa and Andrew
Barfield, joint recording secretaries 1998.

1. Introduction of AGM co-chairs and participants to
each other
* Let's have a chance to meet face-to-face and
make contact to each other.

2. 1998 N-SIG officer reports
* Let's look back on the past year to plan for the
next.

3. Discussion of 1999 N-SIG development and
achievement
* Let's focus on what you want to do and
achieve over the coming year.

4. Discussion and agreement of 1999 N-SIG officers
* Let's take an active part individually and/or

together over the coming year.

After the AGM, let's exchange our personal thoughts

and ideas about learner development and our own
development while enjoying food and drinks.
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4)Party!! N=F4=11

We are planning to have an annual LD party after our
AGM on Sunday night (22 November). For

details, check out for an announcement at the LD
hospitality desk.

SELREET A RXOQTA Y FRARBED/—T 1 —&HE
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5)LD N-SIG Display Desk
PRETAROTAV FARBELBRT RS

Throughout the conference, at the LD N-SIG Display
Desk, there will be back issues of our publications and
amessage board, and other people to talk to about
learner development.

If you could be at the Display Desk for a certain period
of time, please contact Jill Robbins (tel.0798-53-6131
(w); e-mail: robbins@kwansei.ac.jp ) beforehand, or
come to the Display Desk and sign up when you get to
the conference.

AP, 2EET 4 XQTAY FRAREBSEBRTAIT
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FAICO) - QOEAETIER/SZEL,  (BEHE - 0798-
53-6131 (w); e-mail: robbins@kwansei.ac.jp) £7-(3. X
SECVSLULTHOTHRUESEZIEBMVET,

6)Other related presentatiions

TORORARE

The following is a list of presentations related to learner
development. Most of the information below is from The
Language Teacher (July 1998) JALT98 Pre—
Conference Supplement. This list is not exhaustive, so
please be sure to consuit your conference handbook
during the conference. Most of the presentations are
held in rooms 707 and 708.

RHETANXOQTAY MHEORRICBRDLIBHDHLH
UET., UTORETFEY X b3 The Language Teacher
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I 1 ARRXS A FVEBFBEICRLEDOTY., REH
B, SBRERXEIRSLESL,

November 21 (Saturday)

*Autonomy Aspects in Kanji Learning
Miyuki Usuki
Time:11:30-12:15 Rm.707
IEFFEOERHME
(SRS



* Learner Training with Awareness-Raising

Tasks
Hongo/Seki/Uehara
Time:1:15-2:00 Rm.707

RO £ERLESAVICLDFER V-2V
7]
EBYF, MFHEE. LRADTF

*Activities for the Independent Learner
Petrucione / Ryan
Time: 4:15-5:00 Rm.707

MRIFEEDLHDEY)

*Deconstruction for Learner Strategies
Whinery
Time: 5:15-6:00 Rm.707

PBEANSTFO—-DF4AVANSO 3]

November 22 (Sunday)

*Colloquium on Self-Access Center Development
Ingulstrud / Shaffer / Allen / Black / Marquez
Time: 9:30-11:15 Rm. 707

[ENT7702A 9 —RRCHMTSII0%7 A

= Explicit or Implicit Listening Strategies
Woo
Time: 9:30-10:15 Rm. 708
TARYS U< (FIFATRNGHMERY IS T
T=]

*Writing and the Development of Learner Autonomy

David Little
Time: 3:30-4:15 Rm. 708
(547407 EEREEORE)

*Taking the Wheel: An Exercise in Student

Autonomy
Malcolm Swanson

Time: 3:30-4:15 Rm. 704
BRZ2EOEHDE)

*JSL Forum: Encouraging Learners to Learn Self-

Directedly
Misumi/Nishitani/Kitamura

Time: 4:30-6:15 Rm. 809
BERBHE7+—-5 4

TERNBXBEREEEDIHICALFLEN)
ZART. BEFEY. tHEt

774Corners Tour

What is the 4Corners Tour?

This year, JALT will once again be organising the
'‘4Corners Tour' for the two weeks prior to the
conference in Omiya. The aims of the tour are to
bring some of the keynote speakers for JALT'98,
together with an as-yet-unchosen foreign language
specialist from Malaysia, to JALT chapters all over
Japan: it's an important part of their getting to know
your concerns and situations, developing a sense of
language education in Japan, and meeting many
different JALT members at the grassroots level.

This year David Little and Leni Dam will be JALT98's
main plenary speakers. They'll also be making a major
contribution to the 4Corners Tour.

Background: Leni Dam

Leni Dam is a pedagogical adviser and in-service
teacher trainer at the Royal Danish Institute of
Educational Studies in Copenhagen. Her job includes
the teaching of courses for foreign language teachers,
and also courses for teachers of all subjects, as well
as the development of whole schools towards an
environment where our recent knowledge about
teaching and learning can be catered for. She also
teaches at a comprehensive school carrying out a

research project into learner autonomy.

Leni started more than 20 years ago with the
development of learner autonomy (then labelied
"differentiated teaching and learning") in her own
classes in a Danish “folkeskole". She has used this
experience in teacher training and in-service teacher
training both in Denmark and outside where she has
given numerous lectures and seminars - not only to
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teachers but also to parents.

Leni writes:

In order to keep in touch with “real life", | am at the
same time teaching two English classes in a Danish
comprehensive school, which serve also as the
background for a research project - LAALE (Language
Acaquisition in an Autonomous Environment) carried
out in connection with Professor Legenhausen,
Muenster University, Germany.

Over the years, | have written many articles and a few
books - alone as well as together with others - on
aspects of language learning/teaching as well as on in-
service teacher training. The most recent publications

in English in connection with learner autonomy are:

=*Dam, L. How to recognise the autonomous
classroom, in Die Neueren Sprachen:
Lernerautonomie. Oktober 1994. Diesterweg,
Frankfurt am Main, Germany 1994.

=Dam, L. Learner Autonomy - From Theory to
Classroom Practice, Authentik Language Learning

Resources Ltd., Dublin. (1995)
=Dam, L. and L. Legenhausen: The acquisition of
vocabulary in an autonomous learning environment -

the first months of beginning English. In Richard
Pemberton et al (eds.): Taking Control - Autonomy in

Language Learning. Hong Kong University Press.
(1996)

Background: David Little

David Little has been director of the Centre for
Language and Communication Studies (CLCS), Trinity
CollegeDublin, since it was founded in 1978. The
Centre offers courses in theoretical and applied
linguistics at postgraduate and undergraduate levels;
it also provides self-access language learning facilities
and resources for the university as a whole, and
foreign language modules for students who are not
studying a foreign language for their degree. David
Little contributes modules on the second language
curriculum and discourse analysis to CLCS's M.Phil. in
Applied Linguistics. Besides learner autonomy, his
principal research interests are pedagogical grammar
and the use of authentic texts and new technologies in
second language learning. He is a director of Authentik
Language Learning Resources Ltd, a campus
company of Trinity College, which publishes language
learning materials in English, French, German and
Spanish, as well as books for language teachers
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(including a series on learner autonomy).

David Little first became interested in learner
autonomy from the perspective of self-access
language learning, but it was only when he first
encountered Leni Dam's work, in the mid-1980s, that
he began seriously to reflect on the issues of theory
and practice that have preoccupied him ever since.
Learner Autonomy 1: Definitions, Issues and Problems
(Dublin: Authentik) appeared in 1991. Since then he
has published some twenty articles exploring different
aspects of learner autonomy in theory and

practice,including:

=*'Learner autonomy: a theoretical construct and its
practical application', Die Neueren Sprachen 93.5
(1994), pp.430-42.

**'|_earning as dialogue: the dependence of learner
autonomy on teacher autonomy', System 23.2 (1995),
pp.175-81.

*'|_earner autonomy: some steps in the evolution of
theory and practice’, Teanga 16 (The Irish Yearbook of
Applied Linguistics, 1996), pp.1-13.

= Freedom to learn and compulsion to interact:
promoting learner autonomy through the use of
information systems and information technologies'. In
Taking Control: Autonomy in Language Learning, ed.
R. Pemberton et al., pp.193-209. Hong Kong: Hong
Kong University Press, 1996.

**'Strategic competence and the learner's strategic
control of the language learning process', Language
Teaching 29.2 (1996), pp.94-97.

**'Language awareness and the autonomous language
learner', Language Awareness 6.2-3 (1997), pp.93-
104.

**|_earner autonomy in the foreign language
classroom: theoreticalfoundations and some
essentials of pedagogical practice', Zeitschrift fuer
Fremdsprachenforschung 8.2 (1997), pp.227-44.
**'Responding authentically to authentic texts: a
problem for self-access language learning?' In Learner
Independence for Language Learning, ed. P. Benson
and P. Voller, pp.225-36. London and New York:
Longman, 1997.

(Background : Leni Dam and David Little
is from the 4Corners Tour website,
http://www.seafolk.ne.jp/kqgjalt/4corners.html)

This year JALT98's main conference speakers, Leni
Dam and David Little will be participating together on a




tour of western Japan November 8th through the 18th,
and will then be sharing with us in Omiya. If you'll be

unable to attend the national conference this year,

here's your opportunity - if you live somewhere
between Kagoshima and Kansai to meet this year's

main speakers.

Sun,8 Nov - arrive in Tokyo

Sun,8 Nov - Tokye -> Miyazaki [ANA]

Mon,9 Nov - Miyazaki (rest day)

Tues, 10 Nov - Miyazaki presentation

Weds, 11 Nov - Miyazaki -> Kumamoto [JR]

Weds, 11 Nov - Kumamoto presentation

Thurs, 12 Nov - Kumamoto -> Nagasaki

Fri 13 Nov - Nagasaki presentation

Sat 14 Nov - Nagasaki -> Kitakyushu, evening

presentation

Sun 15 Nov - Kitakyushu -> Hiroshima, evening

presentation[KK to Hiroshima by shinkansen 1 hour -

sightseeing in the afternoon (?)]

Mon 16 Nov - Hiroshima -> Osaka

T&W17,18 Nov - Kansai (contact person: Naoko Aoki)

Thurs 19 Nov - travel day

Fri 20 Nov - pre-conference workshops (David and Leni
Free/R&R)

Sat 21 Nov - first day of conference: D& L
participation

Sun 22 Nov - JALT98

Mon 23 Nov - JALT98 - final day & depart for Europe

For the latest information on itineraries and contact
people, visit the 4Corners Tour website,
http://www.seafolk.ne.jp/kqjalt/4corners.html

Hugh Nicoll is coordinating arrangements for David and
Leni's visit. For further info, please send email
<hnicoll@miyazaki-mu.ac.jp>, a fax (0985-20-4807) or
call 0985-20-4788.

David Little and Leni Dam in the Kansai

David Little and Leni Dam will be in the Kansai on

November 16, 17, and 18. David will talk on
pedagogical grammar at Osaka University Toyonaka

Campus on one of the eveningé. We could organize a
LD get-together too, if asufficient number of members

are interested. We also need volunteers to show them
around in town. Contact Naoko Aoki at 078-412-9646

by phone or naoko@let.osaka-u.ac.jp by e-mail.

4Corners Tour
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HULIE, Ea—  ZaANFETITEEEE,
<hnicoll@miyazaki-mu.ac.jp>,

fax 0985-20-4807 #3&0985-204788.

RESXTOgLOEMS Y

LZ-FLEFAEY K- U MLOBRIZ. 11818805
18EETHE MRS CHELET. BEPOVTIIOREICT
AEY R U MVREEEECOVTRRAE "D v
NATRRETIFETT. BLAYN—DEIANELE
AERENL, BICHEENTEINBULNERA, E-. B
ERATIRS T4 7HBRPTY, BROH 352, §
REFETIERZEL, B 078-412-9646
e-mail: naoko@let.osaka-u.ac.jp

Reporters of Omiya Conference
presentations wanted

AERBEOEEERSR

Why don't you write a report article of the
presentation(s) you attend for Learning Learning?
For more information, please contact either of the co-
editors(addresses at the back of the issue).

HEIDHMWV-RROEEPEEZE FE0RYE) THSL
THEEAD, TBAWVEETZHE. BRERETITERL<
I, (BREQLBRR-JLCHYET)

Hove you visited The LD Web Page?
LDR—AR=ZJERVWAEZLERBYET SN ?

http://www.let.osaka-u.ac.jp/naoko/LD/homeE.htm|
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(CDASAE. NASVEANETEEBTXELEE, ThETEASRBICHRLALOTY,
The original text is written in Japanese then translated into English.)

¥RTHAT<hEr>LBEFE (1)

Sysit—kN A4S
HERYUFRPRXFEH

[#nO\ZEXETTh, BRAALYELVWBXEERSD
SREMLLDE. J

ZEXBEPLRPKE. X TRIELERTYAE
LN, I—RNK20OT 3 —F  RIBORFEECBOAR
HEBOPBET > LBUTUE, EoBMED Laudio-
lingual (AL)ET. &/~ 2BIRELTHELOTR
Axed, BRE BIAEFREALLOR) EBETIE
<T. ACHHL-RENGMFTEBAERATEL S
E.OFY (7] TROZHEAOE(L EAK) 25T~
29=LTHS (3] & 13 TROZHUOEL (BB
F2) 285, LrHBBEEEIBREZLOLXOPTEHRL
PBEOMT. XOBEICEDENIE, FIXE TARES
RAETEOULM2TT) EE>THLNTFE, A &
REc] EHRBANNIDRZETHRENS ETH S, EHD
KEFZEZ>2YEDBEWNTE, LOBFEERTIR, BX
AZBALBLRERET. RoEVEOARBTERMRIC
g3, TO—ATIE. BEABLTRIERYE (ARET)
EELBEWT., BULENUET] ® (A&FET) &5
M. REIABACIHLTET, BELOT. IHE
B P TESNELELTI EVWOAEORBLETRATS
FIEO, KICEDo Xy -T2, BEADKS BXIE
TRE<T. BEARABAILE>TAEDLLEES BF
BERANEN, BAPNBROBREERADLSCHS
TH, boLARLGAXBERILLSTH, TOEXAAICE
#xnr, WORAFHEERLCH-T. EbTLAHAEA
CEABSNAZLTLERE. BEABRENS THEWS
HERAURELNE,

FUT. BERCEC LI CHA->TRBICEAL TREER
EE->TVADRERDOULDFREERICEATVEH LT
Hol,

BICREGATVIREREZ IPPBRTENS-RL &
ELNTUWAEFH > TEHRNERL R (< BRIITEE
DOBONTVNADMEATLES ., BRAKCILOER
RBREEMNAT, 24BRCHERABLTELELTIAS
MEEBALRRVENSERELTOION) EEDNL
O, EUDCEROADSHVBERIRSN<. ERTH
SLTLWTEENEOHEE LTS E, LWHK SRSt

BELESEANROSLUNZELTI0RMBHF< SV
HOT. EHPDOMAEFERTRTET > TLNEERRE
TELAYEZEESLEBNET S, EREADALDRICWNT
BRATELGDPSILBXRBYRATELILAXRZ., BRLT
THRRICLH>TELALBAENHIL. RLPHAROERI
BEARLTTHHASKVWEITH D, 7XAUHTREBOE
ROFUALE<S VT, BXORICBTILHATREZ AL,
IWOBERBICH> EEMAEMO THATHRLWEE>THA
DEDPRTSUN> TR> TN,
ZTUTHBLREDENPSEORRICESLVERBNEY
EELTWAH, BRINIEMEZRILCHE MEHTHLLRE
BREENWES S| EENBERICLENT, p5R5LE
BIRET 7)) 4 N\ X (FRIFEEINLET) 2HH SN,
FLUTHNBEL (RESEORRNEO £E>TLIP
<BBRALTHRULTK B LS Ko, L LSERAD
BOEVERRSED, RICAERESH>THETHEND
Y (REFRITOIEULNLBRAARL), BERNERSL
SABEATNEY &b, #PA—AARTRLTS .
AEH LX)V TRER > TOWSERZHEL T, HL L
FOXLEBACE> TSN, o EAABASESTR
WHDERTEVWDIFALRESBEVODN. TBH~E~.
FABIEE> > THLUWYINFET, BEREEDEME(L
[CRBAEDSAY VR, SoOBUTERAT-EMEE
BAE] . BICHEOARRRRTHLLWIHFELEDS L
TEHELWHDOEIE->TLWELDHBHLNEN, HD0IXEHE
HEL. EREOSHBTHEENBRABELCKINL TN
BEWNITED. FEICBATERXT/SZABETTHLTL
BABEDLSSVWNZ0D, BALSVYNEHS.

LOBNTL28EM, BhTOWCEXRELZ>TLEDE
Wk IKEzspBEZELT!

Syor—EN-HATY
&F8L (BEAEI-:549-)

Japanese | Didn't Learn in School Part 1
"What proper Japanese. I'm ashamed to say you
speak even more correct Japanese than we Japanese
do!" Throughout all the Japanese | learned in junior
high, college, and in language schools in Japan, there
always lurked the influence of Eleanor Jordan of
Cornell University and her texts and methods for
teaching Japanese. Hers was basically an audio-
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lingual method stressing the oral acquisition of
grammatical patterns, but not in a natural acquisition
order such as a child might follow, but in a logical order
based on how the patterns might be best presented
and memorized by an academic mind. This meant that
conjugating the short form or dictionary forms of verbs
could only come after mastering the "masu" form, and
even then we had to be careful to only use those short
forms embedded in a sentence or modifiying a noun,
never at the end of a sentence. For example, we were
allowed as learners of Japanese as a foreign language
to say, "Tabeta omanjuu wa oishikatta desu" or "The
bean bun | ate was delicious" but not bluntly, “Un,
tabeta,” or “Yeah, | ate it." Although my native
Japanese instructors never really came out and said
so, | definitely got the impression that the Japanese
race was a delicate lot and that to use rough language
with them would hurt their ears. And on the other hand,
we were given to know that between Japanese they
didn't actually say just "tabemasu" or the polite form of
‘eat," for instance, but addressed their betters with
“meshiagarimasu" or "will you honorably eat" and
referred to their own eating as “itadakimasu" or "I
humbly partake," but all those polite forms were of
course way beyond us foreign learners and we should
just forget learning them. It would be enough if we just
memorized some polite expressions as “chunks."” such
as "gochisosama" ("it was an honorable feast") and
"doo itashimashite" ("you're welcome"). In other
words, the message | got was that | didn't need to
actually learn to speak the way Japanese people do,
but just how they thought it was suitable for non-
Japanese to speak. Even later when | taught
beginning Japanese to Americans myself, and wanted
to teach them to speak more naturally, | was haunted
by the implicit warnings of my instructors. But what
would really have happened if a student of mine had
gone to Japan and inadvertantly offended someone
with informal Japanese? Would the Japanese
Embassy have called me up to lodge a complaint?
Sometimes | thought so.

But now, having lived in Japan all this time, | have to
say that the only people who speak as politely as in my
old textbooks all live within the Yamanote train line in
Tokyo or in a huge mansion.

Especially living in Gunma Prefecture with its hen-
pecked husbands and dry winter winds, even the
women sound like they are giving you a tongue-lashing
when they talk and at first | wondered all the time why
they were so mad at me. On top of it my husband is
Gunma born and bred, of whom friends in college in
Tokyo used to ask, "Why are you smiling when you're
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having a fight?" when he was chatting with another

friend from Gunma. Certainly people in Tokyo seemed

milder to me when | lived and worked there, and except

for people from the Kansai region, people who move to

Tokyo from other prefectures seem to make an effort

to use"standard" Japanese (wouldn't it be more correct i
to say "Tokyo dialect"?) But out here in Gunma, | sure 5
as hell have encountered a Japanese not spoken

between Tokyo-ites. | wish I'd been prepared for the

fact that not only Kanto but every region has its own
varieties of Japanese, and that Japanese can't even
understand each other if they speak !

such different varieties as those of Okinawa and

Tohoku, a surprise since in the U.S. there are only a

few broad varieties of English such as Southern ,

Eastern, Midwestern, and so on. But even though |

beg my husband to speak Gunma dialect more and

teach it to me, he's too embarrassed.

It's a similar story with trying to find an old farmhouse
to live in out here. Even though I've looked
everywhere, no one, not even my husband takes me
seriously, but says, "Why don't you look for a
comfortable new house?" Excuse me, but new
“Western-style" houses ook like plastic boxes, so
after | repeated "I want an old, inconvenient i
farmhouse" one hundred times over the past two I
years, I've finally got everyone looking for for me. But |
now the problem is there are no old houses left, or if |
like one, it's too expensive (as in listed with a real
estate agent who himself bought it for a pittance) or
there's someone living there even though it looks i
vacant. | wonder how many other foreigners are out
there dreaming of renting an old house for 10,000 yen a
month!

Local governments are destroying whatever nature is
left to create a "new regional culture,” and no one is
giving a thought to hanging on to the old but good
things of Japan, whether it's nature, architecture or
language. “Goon, girl. |like new things, and it's
gonna help the Japanese economy, so let's get with it
and build another golf course where that mountain is
now." Maybe Gunma people just like new things and
like to show off, or maybe the Ministry of Education
has just been too successful in creating
homogeneous Japanese people who think and talk the
same. In any case there are so few people who really
take pride in their own local culture, language, and
history.

If things go on this way, the Japan | love will become
the Japanese | once loved, and I'll be saying thanks




that my teachers drilled such "pretty" Japanese into
my head!

by Cheiron McMahill ‘
with Gunma dialect ghost-writing by Masahiro Kaneko

Teachers as Learners/

RBTI4E

Steps and Hurdles in Active Student
Learning

Renee Cohen

I recently decided to make a move toward relearning
French. What fun! First, | got out my old college
French grammar translation texts and went through
them all again. This was easy enough, requiring only
time and effort on my part.

Then, | found myself a native French tutor who agreed
to tape-record the inventory of French sounds for me,
as well as some readings, though he scoffed at doing
so. | began reading French texts, excerpts of
masters. | really liked Cocteau. To read something |
found personally meaningful really did make all the
difference in the world. | was just ecstatic that | was
reading Cocteau in the original and enjoyed every
nuance of his style. This motivated me to read more,
more of the same, that is. | quickly lost interest in
reading what were for me dull descriptive cultural and
social accounts. | circled phrases | did not
understand and took them to my French tutor. | was
trying to take charge of my own learning. | though that
| was taking grammar problems to him, but his
explanations were always about content, meaning;
anyway, it furthered my understanding but he had his
own agenda of what and how he thought | should learn,

down | moved back across to the other side of the
table, with which he was apparently infinitely more
comfortable. Then there was the issue of him wanting
to chat about bicyclettes, or whatever, but not eager to
echo or let me echo. The fact was he was a native
speaker but not a trained teacher, although he had a
job here as a language teacher, and, did he ever think
he knew just how to be a teacher. He continued to be
uncomfortable with my attempts to control my own

learning. He seemed to think that he in the role of
teacher/tutor should control it - MY learning! He
hemmed and hawed repeatedly but in the crunch with a

“Well, it is your money “ would do what | asked, if |
insisted, but he really wanted to determine what went
on in those sessions, rather than letting me the
student determine the learning, method and content,
pace and focus.

The second hurdle came with listening. | began with
the Gypsy Kings, | do have him to thank for that. He
introduced me to exquisite French music, but my mind
seemed able to hold just so much meaning to foreign
sound and then it would quit, or switch. | used some of
that academic knowledge garnered in graduate
readings to focus on the refrain, the last word in the
lines, supposedly the easiest to hear, to process
initially. It seemed to work well. The use of songs that
were musically appealing to me in order to persevere
through the repeated exposures necessary to develop
fluency, a quick and easy listening fluency, was the
third stage in my French studies.

The first stage had been the intensive grammar review
with lots of examples, with explanations in English in
one grammar book followed by another with all the
grammar explanations in French . | felt both were
essential in the development of my understanding of
basic French grammar., an absolutely essential
beginning point, along with pronunciation mastery,
accompanied by a wide vocabulary exposure, with lots
of attention to verbs, verb forms, verbs in context.
Sentential context seemed sufficient at this point. The
second stage then began and continues. It consists
of extensive reading in fields of personal interest -
which sustains interest. At this stage pronouns and
idioms became important.

At the beginning of the third stage, that of listening
comprehension, | was still not ready to converse in
French and covert attempts to get my French tutor to
model and let me echo his conversational French went
down with athud; he did not find that trendy, or
whatever - no ego payoff in it for him it seems. Though

Learning Learning 5/2, November 1998



he did come round a bit, he was not efficient at it. Be
that as it may, this third stage - of repeated listening to
the same songs in the language reminded me of all the
Elvis tunes | learned by heart in my pre-pubescent
dreamworld when | suppose | was primarily picking up
an emotional stance at the time, but who is to say just
how influencial that was on even my own native
language development. Come to think of it, my
grandfather used to play the songs of Jesse James,
Sam Bass, and others for me repeatedly before | got to
school age and peer group concerns like Elvis. But
these Gypsy Kings, they make such wonderful music
that here | am again, like that three years old, like that
nine year old, only now | am fifty, but still able to listen
over and over again to something | like, but that is just
the necessary background for the learning of listening
skills to take place.

In pursuit of listening skills | had various focuses.
One thing | tried to do was to sing along in French with
them. That was the hardest. | could alittle bit, but
then | needed a break. | tried listening and at the
same time looking at the script. | had to do that so
many times - repeatedly. Then, | would go back to just
the tape. At first the sounds just seemed so strange.
i just could not seem to hear certain words, certain
sounds. Processing with meaning was my whole goal.
The going was slow but once | understood something -
the connection of sound to meaning, of course it
needed the tag of translation, it seemed to be mine
intrinsically. Nevertheless, | had to become
accepting of large gaps in my understanding - the
music helped carry me through these. The rhythm
seemed to be something like twenty seconds or so of
concentrating on the language and then probably
about an equal amount of time just mentally relaxing,
only listening to and enjoying the musical factor, then
back and forth like that. | practiced blind idiot
mimcry, too; then, | would go back to my written text
to learn what the phrase | had gotten superficially
MEANT. This, too, went back and forth, days and
weeks. | got rather good at hearing whole phrases
without knowing what they meant; these | would take
to my tutor who could handily translate them on the
spot for me. While all this was going on | was working
my way throug the written lyrics both by myself and
with my tutor.

Then | decided to try French movies. This | call stage
four. It, too, like stage two and stage three,
continues. Anyway, to begin again, | rented myself a
French movie but was in shock in the opening minutes.
| could not hear it! | could not hear the vowels. |
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could not hear the words. | could not believe it! 1 tried
two approaches. One thing | did was to continue to
rent new and different French movies. The other thing
I did was to choose a French movie that | really liked
and watch it over and over again. Thatwas Le Grand
Bleu. Gradually, | began to pick up sounds and words,
in this new medium, even phrases in context. My
grand achievement to date has been to hear and
understand an entire sentence in a French movie.
Mind you, it was not an especially long sentence. but
it was accompanied by such a feeling of closure, a
sense of completeness that allowed this feeling of
achievement. To move from the initial stage of
complete and shocking incomprehension to one of
hearing assorted sounds and words was a big
milestone; then, to get two or so words together - a
whole phrase - that made me feel SO good. | knew |
was progressing and with the conscious recognition of
having heard and understood my first complete
sentence in this new language | was jubilant. All this
took place in the course of just one semester and then
my French tutor moved away. | am now looking for my
next French tutor, someone who will work with me
through whatever number of films it will take for me to
develop a wide, competent video listening
comprehension. Somewhere along that continuum |
expect my first bona fide French conversational
endeavors to begin naturally occurring. Then, in the
future, I'll go to France, Quebec, too. In the
meantime, there is the dramatic intensity of French
films via video, the rigorous intellectual elegance of
French literature, and the sublime music of the Gypsy
Kings.

HELEPNEEBEDT SV ABFBWRKRL

Lyx a-xI»

BRBET S ABERLELETLICLELLE, Sz
HB<O<HD ! RUBHIC, BFDEVLWAERRDTI S B
XEBRTFAPEEYEL—BYRBLELELLE, Ch
FESOMCEHRMEZNDEBNEOODSKLEBEETL
.

TNDS. WDEHICT S ABORE—RET—TIC5R
BISILERALTKNB XA T 1 TIDT 5 ABBAK
BZAATROTELL. BRAMULEESHV<OHDMH
FRELTNELL, WRT7F/ABOTHFR FERED»S
DEBRTHRAEHI=DTY, HIFLICIS F—HRICAY
FlLk, CCTHRBEMMELTHIBDERL L. O
I P—EZRBTRATVDZ LICEHKMELZY BROXED




HOWBZ17 REELBELL, TALURGoEDo
ERBLELKBSOTT, BHCENBENICOE S
Uﬁéﬁbhéb@ﬂi%tﬁcuﬁéu<bibt.Eﬁ
BOBSBD /7L —XFATHE > TEAKGD & = 3~
ﬁarhﬁibt.&#TU:&&LTU&@TT.%M&
MICGELDMBAERFENITTNBEDH Y E S0 TT .

BWIOOHAR, BRICOVTHHALELLE, Lioh<. 2
NEENTLORREEDTINATE, RIZADLBNE
MERRICONT, BOEZXZBNESECHT3ERDE
EFOTUADTLE, ECToNERLEEORAT <2
BRACONTHOBE—DKELRE LB DN, LAY
B<ULAHMNEER £ ONG BARGEXST 3 -
& EUTEDREBNICT S ABERAZENSIEDD
EICBEMIDEBVRAE EREALT ELBHICIBHRE
TAZERES>TUA, EWDTETUR, BIZIAIC=Z<M
BRECACES>TOWTUNRER, BEMa. B85sRT
PBEBLIEFETHALERBL > EROMBEES>TL

toTﬁ%h@é%ﬂ;*ﬁ%i%ﬂbt?—7»0Eﬁm
CHBT 3 EWIMODICONPNE LRSI/ &

WoRBFTLE, TAHSELILY ¢ (AEE) 2O0
THELPRYLTIELWEDZAEN N> PN D > 1=+
NE, WBLAMSEYESHAEYIRLELATLE. BIT2
{174 TAE—N—TTHRATH 3 EFV B ELNGT
REDP>EEVIDOHNERTT, BRLOBREZI FO—
WMLEDELTVERERETVEETLL, BIZEN-14
DEE 1 22 FO-ATIO0KE/ BARGOR-TE
BEEEATVALITLE, BRRAVAUOS b0
D, ZAORENRENICE>T (L. TNREBLEEDS
RTIDS) RCERTNELOE VDI EATLLD, T
LRIPETHICHE, Kk AB. EECTSERE
EEBLYBLULAEI LAY L 3V DBATSEDRE
ERELLEBYELE,

FORBFQMEMYTRIVELE, MBS To—F
TAEE>THHELLN, TOI LML TIRBIAWNIC
BHLTOEY, RIABCKEOS vV 2BALTL
h BUELTRAEETCALEALZERERLEZL
MTEEITLLN, LEENLHER. OB THROZ &
EFALYLELL, WIREROBRETLES DAL
BOVKONER, RPDO/EXDBYELOBHICESE
HBTLIELELL, ThR—BHEBMYPT<. Ho%kIC
REINZDS5TT, TLTENRIESC L\ LD TL
. RMETELTLDHICLERZOTTN, BYUELEEEL
TESZLTARETRRD &S, FXNCAEHRL TN
LEBEEATIL. BENOBEBICHMERS - L2, TAD
77 ABMEOR=ZBRBTLL.

F-RHEES<OMERE> TORPHLEZNEET. 7
SYABNEERBTRBINLER. RICTSVABX

RETSVABTHRBLEBDEBVET, LZEHOEE
NI ANEERORBICABES LLBEELLBOEL

o TNRB/HCHEBALRET, REDBCHEL. BEL
EREHOT. BB, HEOKEE. XRCHTIHPAICEE
E#OoTVET, XOXREZOBETR+THDLITL

. TNMOBZRMHSMEVERLET., BAHBLOS
HLEWTENRERBCOAIRRNOSEYI>TEY.
COZERRLERRSEET, COBRBTREEEA T4
ALBBEICEYELL,

FZBRMOMD, MERY TXAIEEELTIS 2B
TEREMDTBRHTETHEST, BARBICHTLERL
TH5., BCHEDERDT S ABLEWBSEZVENE
HAHEWELTLEVELL, BREOHFENSBERZER
T FEENTRBOIIZEONEVLSTT, NS
WOESIE COBRZRE. ALHREERSHETEYELR
<& UWABMICHRBNGER Y Y RAERY LIFTWVEEED
n3. BRORBEMN. FOEROPTHERELTWAEAILE
ADHS5WEA0F(—£2BOHLELL, THEASEED
BEBORECIADBENSODICHEENERH > TO DI
WOETHHY ERA. BEATRNTER IS LHCET
BAEYBULIADEDICS T AV T4 AR, YAXIDED
ORELINFTNEDLDT. AERINERRZNRIC
BOTWET, LIALITL—F 0703, BHLLEZE
FINTHRICTHUIRRDLICAY, IBRRDELD
CB3DTY., S35 OMTTMERAREL TUNFELHD
RBEELARGM CENTEET L. TNIBEREEET
IEHICLBRRELEDTY,

ERNERICQR4 BESHFBYELE, BHTHRSS
ELRESERES LABREBELNS TSV IBETHRED
ELEZETY, ENH—BHLWZETLUE, LIETE
EULY, CELHMMLEICZYELE, HERY LR
RREBOHRATVELAELARSBYELES S tREIRY ELE
ATUI. ENDSTF—TICETRYELE. PIOSRET
BECMIAELL, WRALEBIERPHITLEE L
HTERVWEITULE, BRER > TRET I ELNADOE
BTLL., EHRRIBVOTTH—EFNSERADDOL
NYZERTIE, BEIATNRBRPARSLE(CLZDT
TH. EROLCESDRTHIPDLIICBRAELE,
ThCHDOPDLST, WIESDEBRICHIAERFrv T
ERFANBZINERYELATLE. ZOFENENSD
Fry 7ERVEAUDEBRTIMTEL>ADTT, OF
YEDYXLREBICEPLE20BMEISTHY, +h
DOBESLERRNIICY 5o AT 3 (ZFREZEEMH
ETRLEERXNEREBOEYRLAEYTS, T0LS(C
WY ELYTIHDDLITLE, LIEROEZIT
FOLTSRMAYHLELE. TENOLSREARICE->TE
HOCERLAETIL—XERIXDTLE, ChbEL. fo

Learning Learning 5/2, November 1998



ZUELY. FRLEERL ANV ELLE, RLLAEE
E-oTLArASTIC2EDTIL-XE2R<OMNBETL

oo EILEZ7 VX RBEAHKGCENTIADIHICEDE
TFEICRLTKNZBDOTY, INH2THTPICIAIE
DTELBAKBBELELCBVTHIRBZW>TNEEL

TSRS/ ARBICISATHIEICLELLE,
NZERAIBRBEFESNZEICLET, TNRELHE2HEIK
WERBRHERLTOLET, £In<. HI—FEBHDHIC
IWREAS 75/ AREBEL FINLELIHRBERS T
Y3y ORETLLE, MERDIIEMBTELN>EDTYT,
SESRERNFEFLATLL, BESHERNELATL
oo EFEINII2EAP>THELL, NP2 1c—DD
ERVEREHLIBI 7S ARBEEFYDIETLE,
TOENPEFLECRICAET7 S ARELBUFAEHAKLD
BELL. TENBISTN—-TUE, REBIC, EFLE
BrLUtsd. COHHLWREDENT, XRDENLD T
L-XETZLYBHEDTYT., SEETOLOKRE NI
72 /ARBOHHAXEEMOTERLALIETLLE. W
WTTHM, TNIIHLCROWXTRHYELATLLEN, 15
MUDBLEWS, BRLEEVWS COERESXIRR
BLEDNATOLELLE, E28YDDPSBNEVNDIFTERD
F-REISTFEROONLCTLHBELMERIBHBBS
CERREGENHERBTLL. 2EYEANS. 2, 3
DBBFE—HICESTE, —DDOTV—X2H. BIEXE
RURSICLTKNELL, BLEESVEFLTVIDER
Y, COHLOWEBORMOTLLEXTLZMEIRLLN
SESNLBRETIRABTUTLLE, ThRETL>LE—%
BOIBICEIY., OSCILOBAKSIZ >BELTNEE
Lk, hZAFEDQETFEFMHIFSHICLS. HUWMEAK
8. BEABELZETAERE—RKICLTINIENERL
TLET. I LA—EDFTHOE M TILOBRMICL TE
VD75 ABORBENBNVBERRENCHBEILZM
BLTLET. TNDHORE, I /ARTRY INBITE
FT. TNETRETACH LTSV AREP. 75
XEOREBOMNABILVA VAR, VT o—F /2058
LIEERICRDIDTY,

- HI T

AR AW AW AR AW

Learning Learning 5/2, November 1998

Autonomy in the U.K.

Richard Smith

Here is a brief report on some recent events I've
attended:

Firstly, I took part in a symposium arranged by the new
Centre for Research into Second and Foreign
Language Pedagogy, at the University of Nottingham
(April 20-21). The title was 'Learner Autonomy,
Teacher Autonomy: Future Directions', and the
plenaries were as follows:

* Barbara Sinclair: Learner Autonomy: The next
phase?;

* Phil Benson: Autonomy as a Students' and Teachers'
Right;

* David Little: Learner Autonomy and Human
Interdependence: Some theoretical and practical
consequences of a social-interactive view of
cognition, learning and language;

* Leni Dam: Evaluating autonomous learning;

* Philip Riley: Researching Autonomy: What can we
learn from the 'Sokal Hoax'?

Other speakers were: Philip Hood, Terry Lamb (note:
Terry has an interesting article on "Learning how to
iearn" in Malaysia' in 'IATEFL Issues' no.144), lan
McGrath and Do Coyle of the University of Nottingham,
Vicky Wright (University of Southampton), Radha
Ravindran (Temasek Polytechnic, Singapore), and
Gail Ellis (The British Council, Paris). | also had the
chance to give a paper (on how language learning by
teachers can connect with the development of learner
autonomy). Miyuki Usuki was also there, and
distributed a very interesting sheet on "A
reconsideration of the stereotypical views about
Japanese learners: Are they really passive

learners?" | hope she'll submit this to “Learning
Learning"! Here, for reasons of space, I'll just report on
the plenary by Barbara Sinclair which opened the
conference. The organizers are hoping to bring out a
book containing revised versions of all of the papers in
the near future.
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Summary of 'Autonomy in language learning:
The next phase?' by Barbara Sinclair

Barbara begar with a useful overview of ‘what has



been learnt about autonomy' to date, including the
following:

* there are degrees of autonomy;

* degrees of autonomy are unstable and variable;

* promoting autonomy is not simply a matter of placing
learners in situations where they have to be
independent. Independent learning does not
guarantee the development of autonomy;

* promoting autonomy is not simply a matter of
teaching strategies;

* developing autonomy requires conscious awareness
of the learning process, i.e., conscious reflection
and decision-making;

* there is arole for the teacher in supporting the
requisite capacity building and development of
positive attitudes for learner autonomy;

* autonomy can have a place both inside and outside
the classroom;

* autonomy has both individual and social dimensions;

* the promotion of learner autonomy has both
psychological and political dimensicns;

* autonomy may be interpreted in different ways in
different cultures;

* there are different approaches to the promotion of

autonomy and these will depend on the interpretation
of autonomy applied, the identity of those applying it,
and the context in which it is promoted.

Barbara then moved on to consider ‘the next phase',
suggesting that there might be a need for a greater
emphasis on evaluating the degree to which different
schemes for promoting autonomy are actually
successful. She suggested that attempts at
evaluation in this area would need to take into

account contextual factors and might profitably focus
on development of metacognitive knowledge as well as
language proficiency gains.

B e T e e e e T

Next, on May 30th | attended a one-day conference
organized by our ‘twin' association inthe U.K_, the
IATEFL Learner Independence SIG. The title of

the event was 'Encouraging Reflective Learning', and
the venue was St Clare's, Oxford. Barbara Sinclair
(see above) was one of the main speakers,

and | was also invited to give a plenary, in which |
talked about developments in teacher education
(especially, the move to an emphasis on

'reflective teaching') and their connection with the
promotion of learner autonomy (in particular, the focus
on 'reflective learning'). Other speakers

included Diane Slaouti of CELSE, University of
Manchester (on ‘Reflective Learning: A role for
CALL?') and Jenny Timmer, the retiring coordinator of
the Learner Independence SIG (on reflective
teaching). I'd like to take this opportunity to thank
Jenny for her invitation, and to congratulate her on
her many successes with the Learner Independence
SIG, which has really flourished during her time as
coordinator.

One development Jenny has overseen has been a
considerable internationalization of the LI SIG: the last
two issues of its newsletter, ‘Independence’ have
contained contributions from several countries, and
when | met her in Oxford Jenny had just returned from
Poland, where Leni Dam had organized a successful
conference for the SIG, with the title 'Focus on
Learning Rather than Teaching: Why and How?'. Now
Mark Stone (the main organizer of the May 30th
conference) is to take over as LI SIG coordinator,
jointly with Russell Whitehead, who gave a
presentation on 'interdependence’ at the May event in
Oxford. Mark and Russell told me they very much hope
LISIG and JALT LD N-SIG will continue their own
interdependence in the coming years.

Upcoming events for IATEFL's Learner Independence
SIG include participation in a conference involving all
SIGs in Gdansk, Poland (where Leni Dam will
speaking on behalf of the Learner Independence SIG),
a day-long hands-onworkshop called ‘Computers for
Independence' on November 7th at South Bank
University, London, and next year on March 28th a
Pre-Conference Event (prior to the annual IATEFL
conference, in Edinburgh) involving discussion

of independent language learning on the basis of video
recordings. I'll try to report on some of these in a future
“Learning Learning"!
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News from around the
world / #R&H

Hugh Nicoll,
Miyazaki Municipal University

Greetings all. Hope most SIG members have managed
to enjoy allittle respite from normal (or should that be
"abnormal”) workloads. It's been a quiet summer,
easing into fail for this columnist - no crushing loads of
newsletters or project reports in my mailboxes, and
very little traffic on the AUTO-L list. Elsewhere in this
issue, Richard Smith reports on learner development
and autonomy events in Europe this past few months;
| will merely pass on a request from AUTO-L and share
the near final itinerary for David Little and Leni Dam,
who will be touring western Japan as 4Corners
lecturers in the lead-up to JALT98. | hope in the next
issue of Learning Learning that we'll lots of news from
around Japan and from our learner independence
minded colleagues elsewhere.

From AUTO-L

Anita Wenden passed on this summary of research
being done by Rex Hamilton-Turley. If you wish to
contact him directly his e-mail is <rhturley@iol.ie>. This
stands as a fine example of the kind of work we can
aspire to build on and share with others.

“Introducing Self-Directed Learning to Intensive TEFL
Courses: A Comparative Case Study"

Summary

The emerging field of classroom learner autonomy is
defined by interest in complementing or replacing
institutional group tuition, or other-directed learning
(ODL), with self-directed learning (SDL). The enquiry
addresses some of the conceptual, ethical, and
practical questions implied by that interest, and
reports the experimental introduction of SDL in an
adult institution for teaching English as a foreign
language (TEFL). It evaluates definitions of autonomy,
proposes the concept of auto-responsible learning
(ARL), categorises ODL and SDL as dependent or
independent on decision-making and action-taking
criteria, suggests for further research an SDL scale
and grid, and provides an appended database corpus
of class diary learner-English at nominal intermediate
level which includes paracounselling notes from the
third course (NC = 16).

Chapter 1 introduces the topic and addresses
conceptual and terminological issues. Chapter 2
reviews the current literature, some of which is also
referenced with foundational works at relevant points
throughout the work. Chapter 3 presents the ]
qualitative findings and conclusions from the
preliminary project which influenced the format of the
main enquiry. Chapter 4 discusses paradigmatic and
methodological issues and outlines the content-
analysis and quantification procedures. Chapters 5
and 6 provide the narrative report findings on two of
the three courses. Chapter 7 presents supplementary
triangulation findings, summarises the qualitative -
and quantitative findings, gives statistical test results,
and draws conclusions. Chapter 8 makes suggestions
for further research and discusses the issues.

The study investigates preference for classroom ODL
or SDL on intensive TEFL courses, for which the
researcher acted as teacher/co-ordinator forthe 15
months empirical period (814 contact-hours). The 4
contiguous hours daily exposed participants to both:
levels of the manipulated independent variable,
learning mode, in the following mean ratios of ODL to
SDL: Group A 59:41; Group B 53:47; Group C69:31.
Semantic content analysis of the diaries provided data
for the detailed integrated report and findings on
Courses Aand B (NA = 12, NB = 13), supported by
ample documentation and by quotations cross-

Learning Learning 5/2, November 1998



referenced to the appended class diary extracts.

The narrative findings of Courses A and B were
qualitatively triangulated by data from students course
evaluations and piloted rating questionnaires,

and quantitatively triangulated by categorising and
tallying diaried remarks on ODL and SDL as either
favourable (F) or unfavourable (U) responses.
Preference for ODL or SDL was operationalised as the
higher ratio of F to Utallied response ratings. Although
statistical generalisability was inhibited by lack of
random sampling, in recognition of the many similar
centexts with comparable student intakes and virtually
identical international examination programmes, a
quasi-experimental non-directional null hypothesis of
no preference for learning mode was tested
nonparametrically at ordinal level.

For Courses A and B the enquiry found qualitative
evidence of comparable support for both ODL and
SDL, and from all three courses insufficient
quantitative evidence of a statistically significant
difference in responses to ODL and SDL (PA = .3877;
PB = .5811; PC =.2101). With due caution in respect
to quantitative triangulation within a postpositivist
comparative case study (non-random sampling,
sample sizes, data reduction procedures, and the
power of the Sign test) it was tentatively concluded
that a finding of no significant preference suggested
that the reported method of combining SDL with ODL,
for convenience called mediated independent-
dependent learning (MIDL), offered a viable model for
ethically providing unprepared students with
opportunities for classroom self-direction. The study
as a whole has positive implications for the
introduction of autonomous learning, not only in TEFL
but within other highly conservative teacher-controlied
settings.

4Corners Tour

This year JALT98's main conference speakers, Leni
Dam and David Little will be participating together on a
tour of western Japan November 8th through the 18th,
and will then be sharing with us in Omiya. If you'll be
unable to attend the national conference this year,
here's youi opportunity - if you live somewhere
between Kagoshima and Kansai to meet this year's
main speakers.

(More information on page 7)

TidBits
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One of the mo‘st important aspects of implementing
learner autonomy is in the practice of reflective
teaching. IATEFL and the Teachers-Ed N-SIG
co-sponsored an action research weekend at Seto
City, Aichi-ken this past June. One of the outcomes of
the weekend's brainstorming was the decision

to set up a mailing list for discussing and sharing
action research issues, questions, stories, plans and
projects. If you are interested in participating in the
list, follow the instructions below.

Action Research Mailing List Launched!

To sign up for the Action Research List, send an email
message to

requests@cedar.miyazaki-mu.ac.jp
with the message
subscribe ActionR

Make sure to turn off any automatic signature file in
your email program.You will receive an automatic
response from the server with a list of commands for
interacting with the server, including the option of a
digest, subscribe, unsubscribe and help commands.
Please keep the subscription confirmation message
for your records. The administrator of the list is Hugh
Nicoll, email: hnicoll@miyazaki-mu.ac.jp
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From the editors/ig R BN D

We hope you alf enjoyed your summer. Many people
helped us in putting out this issue of Learning Learning
during summer holidays. We always appreciate your
feedback on the contents or offers of assistance with
the editing/ translation of Learning Learning.

The next issue of Learning Learning (Conference
report) will be published in February, 1999. Please
send your contributions (hard copy and Mac-
compatible disc in text format, if possible, or uploaded
in text format by e-mail) to the column editors or to
Learning Learning co-editors by the end of December
'98. A reminder that anything you write for Learning
Learning might be reprinted in sister publications by
IATEFL, HASALD or Thai TESOL. Let us know if you'd
prefer this not to happen.
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