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We are happy to bring you this the first issue of Leamning Learning in 1999. Although we are well into 1999, the
Chinese New Year is just around the corner so we would like to wish all readers a healthy and happy new year.
JALT 98 was a success with several interesting LD presentations and the kind participation of David Little and Leni
Dam. Be sure to read their follow-up message in this issue.

Other articles of interest in this issue include Cheiron's column on gender issues and Amanda Hayman's

reflection on her students' writing.

One final note is that LD committee members are changing. Naoki Aoki is stepping down as coordinator, we'd like
to thank Naoko for her hard work for our N-SIG. Thanks so much!!!

SumikoTaniguchi and Steve Comwell
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Learner Development N-SIG at JALT 98 in Omiya
IATRABERENDEEBET A NOT A NEEDORRIRE

The 24th JALT International conference was held at Omiya from November 20 to 23,1998. Our N-SIG conducted a
colloquium, roundtable, held an annual general meeting and more. We'd like to thank for Leni Dam and David Little

for their kind participation. Here is our conference report.
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1)Colloquium/ A0 #* 7 A

Classroom-based Approaches to Learner Development
Moderator:Hugh Nicoll
Presenters: Chris Doye, Mike Nix, Richard Smith, and

Jose Lai
November 21, Saturday

This year's colloquium focused on classroom based
approaches to learner development with special
reference to the challenges educators face in
implementing such programs in Asian classrooms.
Chris Doye, Nagoya University of Foreign Studies,
Mike Nix and Richard Smith, both of the Tokyo
University of Foreign Studies, and Jose Lai of the
Chinese University of Hong Kong presented short
papers.
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The colloquium on Learner Development, "Classroom-
based Approaches to Learner Development” was held
on Saturday Nov. 21 at JALT 98. It was successful,
especially in creating an environment where both
English and Japanese speakers found many
stimulating topics of concern. The audience felt it
should and could promote learner development in the
classroom. What | thought after participating in the
colloquium was Learner Development Curricula
(including students' evaluation of their own learning)
has already started successfully in Asia. People tend
to think learner-centered classes are difficult in Asia
because of long-term practices that have called for
teachers to control everything and students just to
obey them. The presenters showed not only
techniques but also how to implement the curricula and
provided insights for Learner Development in the
classroom. As was pointed out by one of the
presenters, the last and most important issue in these
curricula is final-grading. Grading as well as evaluation
will have a great influence on students' attitudes
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towards these curricula. It will eventually be crucial in
deciding the value of the curricula for Learner
Development.
(Reported by Emiko Yanagida)
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2)Forum/27 #—5 A

What is Learner Development? How Do We Promote It?.
Moderator: Jan Ossorio

Speakers: Jan Ossorio, Minae Goto, Hiromi Maeda,
and Miyuki Usuki

November 22, Sunday

Four speakers presented some of their views,
experiences and research in the area of learner
development.

Jan Ossorio gave her view of learner development and
talked a bit about working with students on setting
classroom goals. She also demonstrated the
storytelling she uses in her classroom.

Minae Goto’s presentation was about a listening class
in which university students were encouraged to
expand their learning environment to outside the
classroom. She reported on what the students did and
also on how they changed their attitudes toward
autonomous learning based on a questionnaires that
were given at the beginning and end of the year. Most
of the students showed their content with their
achievement, however, some commented on the need
of sufficient tools to assist their comprehension and an
encouragement or advice from the teacher.

Hiromi Maeda said that students, especially at lower
levels, need to be advised on their studying strategies.
She presented some tips for advising students
according to their individual needs.

Miyuki Usuki examined views of EFL university
students with respect to their leaning experiences.
She considered how these views were related to
various aspects of autonomy and presented a new
definition of autonomous learning.
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3) Learner Autonomy in Japanese
Classrooms

Leni Dam & David Little (facilitated by Katsura Haruko
& Richard Smith)

Throughout the conference, participants attending
Leni Dam and David Little's sessions were asked to
write down and hand in questions about learner
autonomy. ‘'Learner Autonomy in Japanese
Classrooms' was an informal 90-minute interactive
session on the final morning of the conference, where
Dam and Little responded to many of these questions
and the issues behind them. Their answers were
thought-provoking; their advice forthright and incisive.

For anyone who missed the session, hereis a
summary of the main points that Dam and Little made.

David Little started by talking about questions on
autonomous learning and Japanese culture.

He pointed out that, as a biological species, human
beings all operate in much the same way, regardless of
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where we grow up. While cultures differ in behaviours
and values, Little believes that learner autonomy
embodies a profound truth about the nature of human
beings. It is something we are all well-programmed for.
Our challenge (as teachers) is to bring it to fulfillment in
different environments. Therefore, the question is not,
"Is learner autonomy appropriate in Japan?" but "How
do we bring it forth in this particular environment?"

Little also warned against thinking of cultures as
monolithic and unchanging. They are not: education
can change cultures and perceptions. However, if our
culture behaves in one way and we wish to achieve a
different effect, we must be ready to accept that we
are in conflict with our majority culture.

Little then responded to questions about strategy
training and learner autonomy. He said that in their
previous sessions he and Dam had emphasized the
role of reflection and metacognition on the part of
learners. Citing Mark Clarke's definition of learning as
"change through time", Little said that teachers must
create a framework within which learning can take
place. The metacognitive dimension, as part of that
framework, can guide learners in an appropriate
direction.

On the other hand, Little had some reservations about
the overt teaching of strategies:

1) There is no evidence that the most successful
communicators are those who use the widest range of
strategies,

2) Any strategy can be used consciously or
subconsciously. It is therefore possible that strategy
training simply makes learners conscious of things
they were already doing subconsciously;

3) It is not always possible for someone to be accurate
about the metacognitive strategies that they use. We
must be cautious about saying what we ARE doing, on
the basis of what we THINK we're doing;

4) Regimented forms of strategy training have nothing
to do with developing learner autonomy.

Leni Dam identified several factors that she felt lay
behind many of the questions she received.

1) We start by asking ourselves the wrong question.
Instead of asking HOW do | do something, we should
start by asking WHY do | want to do it? Is it really
necessary for learners to do this particular thing, or to
do it in this way? (For example, doing homework; using
group work, or learner diaries in large classes.) When
you understand why you want to do something, then
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you can start to think about how you should do it.

If it is something that learners are reluctant to do,
explain to them why you want them to do it. Let them
respond with their own ideas about ways of achieving
the end you have in mind.

2) We ask learners to do things that are not authentic.
If you ask learners to do things that are not natural,
you are not treating them like normal human beings
who can build on their own experience.

3) Teachers don't make use of what learners bring into
the classroom. We should ask learners about their
previous experiences. We should ask them what they
DO know: we should find out about what they can do
and what they're good at. In this way teachers can also
see that learners know what they haven't learned.

Dam used the example of communication. She said
that Japanese learners certainly have knowledge of
communication, but our questions and comments
suggested that we don't use this. Textbook dialogues,
for example, are not authentic and do not ask learners
to behave authentically. Dam suggested using
pictures of people talking in various situations around
which learners can build their own dialogues. The
teacher can then work from the learners' dialogues.

When teachers want to do something, they need to
look for starting points that are appropriate for their
own environments. These starting points should come
out of what the learners aiready know and move on
from there.

4) Many people referred to their learners as "reluctant"
or "lazy". Dam pointed out that they have learned to be
lazy and reluctant during 12-15 years of education. It's
not their fault. Danish teachers say the same of their
learners. The teacher's job is to give them the
confidence to start again and to go on. We need to get
learners involved and show respect for what they know
already.

David Little also commented about the stereotype of
the so-called 'Japanese learner'. He contended that
this is not a stereotype of Japanese learners, so much
as a stereotype of learners from certain educational
environments all over the world.

At this point, participants were invited to suggest
various discussion topics and split into small groups
accordingly. The topics were:




1) First steps towards learner autonomy for teachers;
2) Sharing experience for teachers already involved in
learner autonomy;

3) Learner autonomy in content classes;

4) The use of L1 in awareness raising.

All groups became so involved in their discussions that
the time was extended and only a short feedback
session followed.

David Little's last word: You can't develop autonomous
learners without autonomous teachers. We're involved
in an ongoing process of development and there will be
failures as well as successes. We will change and so
will the techniques we use. The teacher's contribution,
just like the learners', has to come from within.

Leni Dam's last word: Teachers' self-esteem is
important. It's the building block for moving into
autonomy. Take the steps that you feel comfortable
and confident about.

(Reported by Chris Doye)
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! | Message from David & Leni ! !

David Little and Leni Dam kindly sent their follow-up
message for LL readers.

Thoughts provoked by two weeks in Japan

In the article that Leni Dam and | published in The
Language Teacher before we came to Japan for JALT
98 and the Four Corners Tour, we said that we were
looking forward to measuring our own theory and
practice of learner autonomy against the experience
and convictions of language teachers in Japan. The
reason for this must have been obvious to anyone who
has followed the learner autonomy literature over the
past ten years or so: it has often been suggested that
learner autonomy is an essentially western concept,
and that it rests on ideological foundations that make
it an inappropriate educational goal in non-western
cultures.

| have never accepted this argument. For me the
educational goal of learner autonomy is a response to




basic facts about human nature: its origin is biological
and psychological rather than political or cultural. This
is by no means to deny that the concept of learner
autonomy has important political and cultural
consequences. On the contrary, the autonomy that is
universal in the sense of being both the goal and the
outcome of all effective learning, nevertheless varies
in its manifestation according to the discursive
practices of particular societies.

Our two weeks in Japan last November tended to
confirm this view. Wherever Leni and | gave
presentations someone sooner or later talked about
the difficulty of implementing learner autonomy with the
"typical Japanese learner". This learner was usually
characterized as poorly motivated, strongly teacher-
dependent, and incapable of taking significant learning
initiatives. The fact is, however, that these are the
terms in which, at one time or another, we have heard
teachers describe the "typical learner" in Ireland,
Scandinavia, the United Kingdom, France, Germany,
Italy, Spain, the Czech Republic, and so on. This truly
international learner type no doubt varies according to
local educational traditions, but | believe that its
apparently universal characteristics are the product
not of national or regional cultures but of the teacher-
centered pedagogies that dominate educational
systems around the world.

In the last presentation given at the symposium on
learner autonomy at JALT 98, Miyuki Usuki reported on
some interview research she had conducted with a
small number of Japanese language learners. She
based her presentation on English translations of
excerpts from her data. These showed quite clearly
that, while her subjects evinced views and attitudes
that were clearly Japanese, they also had perceptions
of the learning process and of themselves as learners
that might have been expressed by language learners
anywhere.

David Little

Centre for Language and Communication Studies
Trinity College

Dublin, Ireland

e-mail: dlittle@tcd.ie

Leni Dam adds:

| can only support what David Little expresses about
Japanese learners and their apparently universal
characteristics. | can even add to David's arguments.
Richard Smith in his presentation : "Negotiating

Autonomy in a Large Class Context" at the JALT 98
Colloquium, gave a detailed description of how he had
tried to involve his learners in their own learning. One
of the tasks had been for the students to answer the
question: "Do you do anything outside class, apart
from homework, to improve your English? If yes, what
do you do?" When taking over a new class my question
goes like this: "How do you learn English outside
school?" The list of answers that Richard provided us
with was with one exception identical with a similar list
that | had collected from a new class of 16-year-olds at
the beginning of term (extracts): Watch English films,
Listen to English songs, Surf the Web, Speak English
in my part-time job, Teach English to my brother,

Talk to myself in English. The exception? One of my
learners had written: "When going to international cat
exhibitions!"

So the characteristics of the learners seem to be
universal. To me, though, it was even more striking
that the problems experienced or foreseen when trying
to implement learner autonomy, expressed by the
Japanese teachers, were identical to those expressed
by the teachers with whom | work in Denmark and the
rest of Europe: How do | manage contact time with the
individual student with a big group of learners? How do
I make groups effectively? If 'language learning is
language use' how can it possibly be OK for students
to use their native language in class? Shouldn't we
insist they use English?

So the characteristics of the teachers and their
problems seem to be universal as well. For Japanese
teachers as well as teachers in the rest of the world, it
is a matter of getting started - of taking the first small
step towards learner autonomy - in one's own learning
environment. It was our impression that the teachers
we met are prepared to do so. However, it is my
experience that a prerequisite is the support of self-
esteem in these teachers. A universal need for people
who are about to make changes!

Leni Dam

Royal Danish School of Educational Studies
Emdrupvej 101,

DK-2400 Copenhagen NV

Tel. +45 39 69 66 33, ext. 2554

Fax. +45 39 69 01 82

E-mail. Dam@DLH1.DLH.DK
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4) LD N-SIG Annual General Meeting

The Learner Development N-SIG Annual General
Meeting was held on November 22 at the JALT98
Conference in Omiya. Since recording secretaries
were not able to attend the meeting, Hugh Nicoll wrote
the following AGM report.

LD N-SIG Annual General Meeting 1998 &
Coordinator's Report
Hugh Nicoll (coordinator)

Greetings all for Heisei 11, 1999, year of the rabbit.
The new year begins with, among other things, news of
some changes in the leadership of the SIG and JALT at
acrossroads in its institutional identity with the new
regulations concerning non-profit organizations in
Japan set to take effect in the near, though still vague,
future.

At our AGM in Omiya last November, Naoko Aoki
announced her decision to step down from the co-
coordinator role that she has held since founding the
SIG with Richard Smith and the other original
committee members. I'm sure all Learner Development
members will join with me in offering a heartfelt
"otsukaresama" and best wishes to Naoko as she
pursues the goals of learning-centered learning and
her teaching and research without the administrative
responsibilities involved in running the SIG.

Roberta Welch has stepped down from her post as the
"Teachers as Learners" column editor, and Emiko
Yanagida is taking over as translation coordinator for
Minae Goto. Neil McClelland will continue as treasurer,
while our current but soon to be former membership
chair, Yumiko Okita, will be moving to the States in
March. We need to find a new membership chair. Steve
Brown will be handling newsletter printing and
distribution, and Jan Ossorio will continue to act as

program chair. Hiroyuki Izawa will continue as a
recording secretary until March 2000.

One of the main topics of discussion at the AGM was
communications, a major hurdle being both technical
and affective factors in facilitating bilingualism as a
goal for the SIG. Another logistical hurdle, though not
unknown in other areas of JALT, is the fact that SIG
officers are physicaliy distant from each other, thus
limiting our ability to get together to work out plans for
future development activities. We also will need to
keep aware of how the NPO law will affect JALT,
financially and legally, and consider what effect if any
this will have on our activities.

As is probably true for most members of the SIG, we
are all over-busy at our respective teaching positions,
and struggling to keep some balance in other areas of
our lives. This makes fulfilling our goals for the SIG
difficult. In many ways, largely due to commitments to
my seminar students and other university related
responsibilities, | feel I'm getting off to a rather slow
start to the calendar year, at least as far as Learner
Development is concerned. | hope you will join with me,
and the other officers of the SIG to contribute to the
newsletter, and to share ideas for programs and other
ways to grow the SIG and contribute to a renewed and
perennially renewing JALT.

Executive Board Meeting Report

The first full EBM of '99 was held in Asakusa, Tokyo
over the weekend of January 30 and 31. As
coordinator, | attended the meetings both days and
contributed to budget discussions as a member of the
Chapter and N-SIG representatives group.The primary
task of the meeting was the discussion and approval of
the 1999 - 2000 budget for JALT National. David
McMurray and members of the Financial Steering
Committee gave a very thorough and participant-
friendly financial report and presented budget
committee recommendations. This enabled the
executive board to reach a consensus on the national
budget, and with just a little bit of luck, JALT should
finish the year with a small surplus in the bank. All
JALT members should do their best to recruit new
members, and encourage participation in SIG
activities.

In news of special importance to SIGs, no further

budget cuts were made to SIG funding, and as you will
note in both this report and my coordinator's message,
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the change in the designated acronym from N-SIG to
SIG was approved by the executive board. The issue
of the period of membership was also discussed, and
continues to be discussed on the jaltexbo and signif
lists. A consensus seems to be emerging that the
periods and durations of SIG memberships should
coincide with national memberships. If JALT and SIG
memberships are at variance, records-keeping
headaches multiply - so we should all do our part to
establish this policy as matter of course.
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The original text is written in Japanese then translated into English by the author.
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