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From the Coordinator...

It's that time of year again - it's getting
warmer, the cherry blossoms are out and
many of us are raring to go with new
students in a new school year.

This year is a particularly exciting one for
the Learner Development SIG. Our major
project, of course is the Anthology on
Autonomy (which you’ll have read about in
Learning Learning over the last year or so),
scheduled for release at the JALT Conference
in November. Preparations for this are well
under way, as you can see elsewhere in this
issue, with collaboration on several pairs of
projects due to reach fruition at a retreat in
June.

The autumn holds no respite for us, either,
as we host a conference together with the
CUE (College and University Educators) SIG
on the theme of Learner Development. This
will be in the calm setting
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of the Mt. Rokko YMCA in
Kobe, venue for our last
two Autumn Retreats, on the
weekend of October 18-19.

We'll also have a stronger
presence at the national
conference this year, with
the  SIG  coordinating
autonomy- and LD-related
sessions over one or two
days in a single room. The
LD SIG forum will also be
expanded - current plans
involve nine SIG members
giving presentations in two
separate forums.

So all in all it looks like being a busy but
extremely fruitful year ahead of us. Why not
help us make it as enjoyable and successful
as possible by joining us along the way?
Details of all these activities can be found
inside.

In the meantime, we hope your teaching
and learning continues to develop thrive.

LD Coordinator
Steve Brown
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Reflection on Autonomy
in My Language Learning:
The Role of Motivation

Etsuko Shimo
Miyazaki Municipal University

any researchers insist that learner
M autonomy has an important role in

language learning (e.g., Cotterall,
1995; Benson & Voller, 1997; Wenden,
1991). Wenden (1991) states that “few
teachers will disagree with the importance
of helping language learners become more
autonomous as learners (p.11).” 1 concur
that language learners should be able to plan
ways of learning, choose materials, monitor
their learning process, and evaluate their
progress, all the while being independent
and responsible for their own learning, and
that teachers should assist them in being
independent and autonomous. I have come
to believe this not only from the research
literature but also from my own experiences
as a language learner and teacher. I shall
discuss my learning experiences in terms of
one of the significant factors that contributes
to the promotion of autonomy in learning—
motivation.

Personal Recollections

Motivation is one of the central components
that promote autonomy. Previous research
on learners’ motivation has revealed the
difficulty in exploring the relationship
between motivation and learning. While
appreciating this view, Dickinson (1995)
suggests:
[Ljearning success and enhanced
motivation is conditional on learners
taking responsibility for their own
learning, being able to control their
own learning and perceiving that
their learning successes or failures are
to be attributed to their own efforts
and strategies rather than to factors
outside their control (p.174).

In my case, I assume additionally that the
strong motivation I had helped me become
more independent and autonomous in
learning.

I started to learn English as a foreign
language at a public junior high school
in Japan and studied it for six years in the
public school system. I was enrolled in the
Department of Anglo-American Studies at a
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Shimo: The Role of Motivation

Japanese university and continued to stud
English, but the motivation to study Englis
was already established in junior high school
simply through the curiosity and excitement
of learning a new subject.

Major factors that I assume helped to
enhance my motivation were: a) objectives
of learning, and b) materials and ways for
learning. 1 was aware of the possibilities
which English would provide me. Perceiving
that English would definitely enable me
to communicate better with the outer
world, I actually engaged in “real-world”
communication by corresponding with
an American pen pal over a few years, by
joining a one-month homestay program in
the U.S. as a tenth grader, and by exchanging
letters occasionally with friends that I made
in the homestay program. Also, these
activities turned out to be my own effective
ways of learning English, even though I
considered them to be entertainment rather
than learning activities.

Materials for learning are also important
factors. It was not that I found all the materials
that I used intriguing. However, one type
that T liked was radio English programs. I
was always fascinated by the small talk that
the instructors had at the beginning of the
programs. At first, I was simply attracted
by the fact that a Japanese teacher spoke
English fluently with a native speaker of
English, though I did not understand very
well what they actually said. I became even
more interested as I gradually developed
my listening skills and comprehended their
conversation better.

In addition to these factors, I recall other
factors that helped to enhance my motivation.
While I was intrinsically motivated, I cannot
deny that T was also extrinsically motivated
by tests. When I got good scores, I was
happy and was able to feel confidence and
accomplishment.

A friend in my high school class who was
very good at English was also an influence
on my learning. Iadmired her for her English
ability. She transferred at her own request
to a high school in England in the middle
of the 11" grade. The incident stimulated
me to study English harder to shadow her
improvement even though I was still only in
Japan. Her letters from England also enabled
me to have a glimpse of a new world.

Whereas these various factors influenced
me in my English learning at secondary
school, T assume that the joy that I
experienced through the activities that
connected me to the outer world, such
as corresponding with friends abroad
and listening to seemingly unrehearsed
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Shimo: The Role of Moftivation

communication on the radio, was especiall
helpful. It allowed me to realize that Englis
was much more than just a school subject,
and this led to an increased positive attitude
towards many aspects of my English learning
process, perhaps even towards the tests.

Implications

Motivation, which is complex and
dynamic, could be enhanced in many
ways, intrinsically or extrinsically. In fact,
different learners might show different
kinds and levels of motivation in response
to each incident, activity, material, or
study tool, through which I developed my
motivation. It is true that learners’ personal
dispositions influence to some extent their
perceptions and reactions to each event.
Teachers, however, do not have to force
learners to change their personalities into
the same ones as other successful learners
have, because it would simply cause them
more stress. Rather, they may be able to
help learners become more autonomous
and independent by having them set up
objectives or goals closely related to “real-
world” communication. To be able to write
nice, long fan letters to Tom Cruise could be
one of them.

The learners’ clear objectives or goals,
whether formulated by themselves or with
the assistance of teachers, make the learning
more meaningful and help them become
more focused and self-controlled, and
more determined to engage actively with
the learning (e.g., choosing materials and
evaluating their progress for themselves,
etc.). They may be more eager to find useful
materials on their own and more willing
to find opportunities to use the language
outside the class. Furthermore, if the goals
have strong implications for communication
outside of school, then learners will more
likely learn out of class and keep learning
without supervision even after they leave the
formal educational system. Teachers can hel
learners be aware of possibilities that Englisﬁ
could provide for them in their present and
future life as a tool for communication, and
set up such facilitating objectives or goals in
their language learning.

Of course, learners will not develop
autonomy automatically, even once they are
motivated by formulating such objectives or
goals. They need guidance and support from
teachers in various aspects (e.g., planning
ways to learn, choosing materials, and
evaluating their progress). They also need a
sense of accomplishment and achievement
in order to be kept highly motivated.
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Shimo: The Role of Moftivation

Encouraging feedback concerning their
learning process or language production
(e.g., feedgack from teachers and classmates,
other assessment) could be of good help in
this regard.

My discussion here has basically not
covered more than motivation and learner
autonomy. In fact, it should be stated that
motivation is just an aspect of one of the
essential factors in learner autonomy, that
is, learners’ affect. In her study on learners’
readiness for autonomy, Cotterall (1995)
points out that learners’ beliefs towards
learning make a difference in the readiness.
In other words, learners’ perceptions about
the act of learning and their affect (including
motivation, beliefs, attitudes, feelings and
emotions) are very important in promoting
learner autonomy.

Lastly, I would like to suggest that teachers
not forget that they themselves have always
been learners. They can sometimes realize
how learners would react to a certain
learning activity by putting themselves in the
learners’ shoes. More importantly, however,
they have to remember that there is always
something to learn through reflections on
their own teaching and through discussions
with others, including their students and
other teachers. If teachers themselves have
to be learners, and if autonomy plays an
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points out:

Genuinely successful teachers have
always been autonomous in the sense
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Contributions Sought

Do you have ideas about learner autonomy? Have you considered autonomy and
learner development in a systematic way? You may be able to write up your ideas
or experiences for Learning Learning. If you are interested in documenting your
experiences or the research you do in the classroom as part of your teaching, contact
the editor, Peter Mizuki.<pmizuki@cronos.ocn.ne.jp>
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Using the “Eigo wa zettai,
benkyou suru na!” Method
and Super Listening CDs
for JSL Self-study

Roberta Welch
Toyo Gakuen University

udging from bookstore displays and

train ads, Chung Changyong’s Eigo wa

zettai, benkyou suru nal (Absolutely
Don’t Study English) was very popular with
theJapanese pu{’jlic, atleastinthe Tokyoarea.
Chung’s book, translated from the Korean,
details his language learning method, one
that seems particularly suited to very diligent
Korean and Japanese learners. Also popular
is a series of books called Super Listening
which comes with accompanying CDs. The
Super Listening materials emphasize how
to succeed in business, and life in general.
They provide access to positive, inspiring
text, which is recorded at high speeds.
Repeated listening at these high speeds is
said to stimulate the brain, thereby causing it
to work more efficiently.

What Chung is saying to Korean and
Japanese learners is: Absolutely do not
study English the way you have been up to
now. The traditional methods do not work.
Follow my method and you will be a fluent
speaker of English in 6 months to a year. After
reading Chung’s book, I was inspired to give
his method a try with my JSL (Japanese as a
Second Language) study.

The Steps

(DThefirststep of Stage 1 involveslistening to
a target language audiotape twice a day (one
day off a week) until you can distinguish all
the sounds. Comprehension is not important
at this point, catching all the sounds is the
goal. T used a 30-minute segment of Akage
no An (“Anne of Green Gables”). Chung’s
instructions are to find a tape at a level that
is easy for you. Akage no An was not that
easy, but it was interesting enough for me
to endure listening to over and over again, a
very important consideration.

(2) The second step is taking dictation of
the whole passage. Sentence by sentence
dictation is the aim, although I usually
resorted to phrase by phrase.

(3) Reading the complete text aloud,
(recitation, “roudoku” in Japanese), is the
next step. As you read, you try to sound as

learning
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Welch: Using the [ZGHIZHE >0 57 ) method ...

much like the original as possible.

(4) Then comes the dictionary work, for
which T used a Japanese elementary school
dictionary with a lot of example sentences.
Because of the limitations of the children’s
dictionary, sometimes I ended up checking
a bilingual dictionary, although Chung says
not to do that. You look up all the words
you don’t know or are not sure of. You
write down the definitions and the example
sentences, and if there are any words you
do not understand in that entry, you look
them up and write them down too. You also
read the definitions and example sentences
aloud, as in step 3.

It took me about 2 months to finish the four
steps of Stage 1. Stage 2 consists of following
the same steps as the previous stage, but
this time you use movies or TV programs,
preferably dramas that have lots of ordinary
conversation in them. (You do not want to
end up speaking like a news commentator
or a gangster.) After a long summer break,
I started Stage 2 with a 30-minute edited
segment of the TV program Wataru Senken
wa Oni Bakari. However, after a week or
two, I had to admit that I was not listening
carefully. Although I was not ready, instead
of just spacing out while I was supposed to
be listening, I decided to start the dictation
step. They were speaking too fast; taking
dictation was too hard. T was discouraged,
but soon rallied and instead found a new
program, a daytime drama called Rabu ando
Jaito (“Love & Fight”).

As of now, one and a halfyears after starting
with Akage no An, 1 have completed 2
segments of Rabu ando faito and a segment
of an evening TV drama called Yume no
kariforunia (“California Dreaming”). Even
so, I cannot claim to have finished Stage
2 since I am still not able to understand
TV dramas completely. Nevertheless, at
this point I have switched to an audio CD
of Super Listening affirmations, using a
modified version of Chung’s method

In my on-going search for interesting
listening materials, I found 3 books with CDs
published by Super Listening Programs for
Business, Life, Study & Success Achievement.
I read part of the first one, learning about the
value of Super Listening, which in a nutshell
is: Listening at high speeds stimulates a part
of your brain and that in turn helps you learn
better.

Unfortunately, I have enough trouble
understanding Japanese at normal speed,
never mind double, triple or quadgupkt
speed! The contents of the CDs are mostly at
these higher speeds. However, I eventually
found about 25 minutes of normal-speed
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Welch: Using the [FGHIZHE >0 257 method ...

affirmations on the CD of SSPS-V2 shisutemu
(SSPS-V2 System). The 4 main sections of this
text are ‘making use of positive affirmations’,
‘confidence brings forth success’, ‘making
energy and passion habitual’, and ‘setting
priorities’.

What I had hoped for from the publisher
was to be able to get one of their high-speed
taperecorderstouse with tapessuchas Akage
no An. However, their special machines only
come bundled in extraordinarily expensive
packages. (The cheapest is almost 1 million
yenl!l)

For a month I listened to the normal-speed
segment once a day. Partly because it is just
a series of sentences, not a story, I had lots
of trouble staying focused. Therefore, I
changed to repeated listening of the same
six-minute section. After a week of that, I
decided to do dictation at the end of my daily
listening. I now have the first 12 affirmations
on index cards. I also do the target language
dictionary work. To summatrize, I listen 3 or
4 times to the section, write down one or two
of the affirmations, check my dictation with
the text in the book, and look up words I am
not sure of and write down the definitions
and example sentences, also on index cards.
Then I can take some of the cards with me to
read on the train.

When I get tired of the Super Listening
affirmations, I may find another TV drama
and go back to Chung’s video stage. I
seriously doubt that I will ever want to do his
Stage 3, which consists of going through an
entire issue of a target language newspaper.
(1) Read an article aloud (repeatedly). (2)
Without looking, tell someone (or pretend
to be telling someone) about what you have
read. (3) Do dictionary work as needed.

Although Chung strongly warns against
deviating from his precise instructions or
combining his method with any other study
programs, I have done just tKat. For one
thing, T have not followed his system with
the intensity required. The model student
in the book was absorbed in English two
or more hours a day, I was doing well to put
in one hour, and now I am down to only 30
minutes. I have also taken long breaks, not
studying at all for extended periods. I may
never achieve the results he promises, but I
am satisfied studying materials that interest
me using Chung’s clearly defined steps. In
conclusion, I can recommend his method
(with modifications) for independent study
of Japanese.

learning

CTHEBNRHOVET, £, =T v FFED
HEEFANDEEHCDET., I/hbb, &7
TarE=, MERE, — O A= KL
—Z VHEHEEERD, EERSZHDET
FARNTFzv L, BHSRVWHEFEERN,
ERRCH L EEZWD, TLTA TV I AN
—RIZHEBZRODET, THTHL. BEDOH
THbh—REHDET,

A=N—YURAZTA A= N —Z22 712
fAELS, MOTFLERITERTN, Far
DETHOEBIZENE T, BTV ONITE=
BEEDLD BB ENDHDDIEADIMNE.
RS EEMZR > TWET, BEEEEEEZY—F
v REBOHHE e SR I ETYT, (D
FLHZFICH L TRY (B0ERL) QFkzZR
RNT, HENICTHATZNEICDOWTHEY (£
ITHENCEETADET D) (3) HEITIHEUTH
ETHRSB,

Fa NI OIEFERIFEN SR L 20, il
DFEBRTOT I ANEROFEEEDOEZDLT
FnitianeE, M<EZELELEN, RIEES
LE L&, —DIiZid. RiTiEo > A7 LTt
DT DEEL IWNemo2ZENH0ET,
DADETIVFEEZ L — I L, ISR
FIZA0ET, BidE< T—RKETLEL, &
TWREFTRICETho>TWET, F-/0EF. 7
20D OMIME<WIRL 2w, ERAZE- T
WET, Fa rNRRT BRI, RAITREE
FTHZEWF Wb LNETEAN, Fa >NH
MW AT T2 ERMITZHAWVWEMZE > T
PP EITmELTWET, fwmsl T,
FIEHEAREOHCFED-DITRO S EE (%
DEELT) HHZE2BHDITHEEZADT
L&5,

Readers interested in
contributing to “Tanoshii L2
Reading for EFL & JSL Learners”
<http://www.ba.tyg.jp/
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Welch: Using the [ZGHIZHE >0 257 method ...
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The Sweet Music of
Collaborative Connections:
An Introduction to the
Learner Development
Anthology

Andy Barfield & Mike Nix

e’ve been talking about the Learner

‘K/ Development Anthology for so

long now! And now the talk has

turned into action, and we think this is just

fantastic! Sweet music! It really gives us great

pleasure to report that the collaborative

Learner Anthology project is now up and

running with 20 participants and two

consultants, Phil Benson and Tim Murphey!
Wow!

Since the start of this year, those 20
teachers in Japan have been in contact
with each other and shared outlines of their
projects on learner and teacher autonomy.
You'll find who those teachers are and what
their Erojects focus on below.

Right now those people and their outlines
are the starting points for collaboration:
But what's the process? And what’s the
collaboration?

We're working towards the anthology
being published in November this year.
The papers will be between 3000 and 4000
worcﬁ, and we’ll be gathering for a weekend
retreat in Osaka in mid-June to discuss
our research-in-progress and to read each
other’s working drafts:

The creative process also involves webbing
the anthology: All the outlines should be up
on the anthology website in English and
Japanese by the time you are reading this
issue of Learning Learning - you can find
them at <http://www.miyazaki-mu.ac.jp/
“hnicoll/learnerdev/anthology/>.

Andthe process involves creative coupling,
too! The 20 participants in the project
have paired up into collaborative teams: In
February each team made e-mail, voice and
takyubin contact with each other, getting
to know what the other side is interested in
and what kind of questions they have about
researching learner autonomy.

From March onwards, this collaborative
support will be moving towards responses
to different drafts of the other person/pair’s
evolving research paper. It might even later
include:
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LD Anthology

(a) developing a written dialogue
between writer(s) and responder(s);

(b) interviewing the writer-researcher

over e-mail;

©) makinﬁ space for including comments
and reflections from students;

(d) responding to a diary of the research
process.

And it should, we hope, all lead to a
collection of papers where we each try
to present our research as a collaborative
product in its final written form...And, we’re
also delighted to say that Phil and Tim
(welcome back to Japan, Tim!) will be linking
up with some of the projects and offering
their collaborative support, too! But not only
that - Tim will be writing the introductory

Learner Development
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overview chapter to the anthology, and Phil
the concluding reflective chapter! Thanks,
Phil and Tim! Wow!

Now over to the project participants and
their puzzles about learner and teacher
autonomy...Enjoy!

Anthology Project Outlines

PROJECT A—Akiko Takagi: Learner
autonomy and motivation in a
cooperative learning class

Project outline: The purpose of the
study is to investigate learner autonomy
and motivation in a cooperative learning
environment in a Japanese university
English class. T am going to conduct a
qualitative classroom-based study to find
out how cooperative learning encourages
the students’ autonomy and increases their
motivation. The data used for the analysis
will be teacher observation, weekly learning
journals, and semi-structured interviews
at the end of the course. The questions I
would like to investigate are: (1) How do
students perceive a cooperative reading
class compared with reading classes they
have experienced in the past in terms of
motivation? (2) How does the classroom
environment influence students’ motivation
and how does their motivation change as
the class progresses? (3) What aspects of the
learning environment have an influence on
encouragement of students’ autonomy? (4)
Are there any problems with cooperative
learning which hinder development of
student motivation and student autonomy?
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LD Anthology Project Outlines

PROJECT B—Andy Barfield: Video
projects for developing self-
directed listening

Project outline: There are two things that
I like about extensive reading above all:
The huge amount of choice that people
have in choosing what to read, and the
self-reinforcing success that people have
with reading books that they choose for
themselves.

This last year, I tried to re-create the same

otential with video projects for developing
istening ability: Students paired up, chose
and then watched out of class over several
weeks 60-minute documentaries from the
BBC People’s Century series. They then
planned and gave a pair-to-pair presentation
in class, as well as reflected on how the cycle
oflearning had helped them with developing
their listening and presentation ability. So,
I'd like to take a closer look at those video
projects as I develop their organization
during the next academic year (but this time
with documentaries and movies).

In a nutshell, this learner autonomy
research project would involve: (i) writing a
review otp what form the video projects took
this last academic year; (ii) drawing out a set
of revised guidelines, puzzles and possible
procedures for the coming vyear; (iii)
adjusting it all and trialing the revised video
projects with one or two classes from April
onwards; and (iv) reviewing how things go
as they go. Sources would include: (i) learner
plans, logs and extended reflections; (ii)
teaching diary; (iii) discussion of successes,
problems and adjustments with students and
colleagues and paired project; (iv) critiquing
the whole process.

PROJECT C—Cathy Malone:
Learner autonomy for trainee
teachers of English

Project outline: This project is based on
the premise that developing autonomy
as a teacher means becoming a reflective
practitioner. The context is that of a Japanese
university in Tokyo teaching third year
English majors on a teaching track. The
students have hardly begun their transition
fromstudentto teacherandthe course offered
little opportunity for teaching practice.
However I felt we could use the limited time
available to develop and hone the students’
observational skills. This was done primarily
through a series of observation tasks to be
completed outside of class. The purpose of
these tasks was to get the students to begin
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LD Anthology Project Outlines

to examine different aspects of the language
classroom in more detail. The object of
their observations was other native speaker
language teachers, myself teaching German,
their peers and finally themselves on video.
These tasks formed a major part of the
gortfolio of worksheets upon which their
nal assessment is based.

PROJECT D—Chris Bradley: How
choice can enhance motivation
and learner autonomy
Project outline: If, as Dickinson posits,
learnermotivationisenhancedwhenlearners
take responsibility for their own learning, it
seems logical to assume that one important
way to {)romote learner autonomy is by
offering learners choices in the classroom.
After all, if learners can choose the direction
of their own learning, such choices are very
practical means for learners to assume at
least some control of the learning process.
This paper will begin with a brief literature
review documenting the importance of the
promotion of choice in the enhancement
of learner autonomy. The author will
then describe some practical means by
which he introducedp choices into the
classroom activities of a group of learners
possessing widely varying degrees of skill
and motivation. Following this will be a
simple evaluation of how well these choices
promoted learner autonomy, as well as some
reflections on this project and suggestions
for further teaching and research.

PROJECT E—Denise Boyd: Business
English and Autonomy Issues in a
non-Academic setting

Project outline: This is a beginning look at
learner autonomy issues in a non-academic
Business English setting. Does a business
need for English contribute to greater
learner autonomy? What types of self-study/
autonomous learning are most effective in
an on-site Business English setting? Do the
constraints of “thejob” (long hours, attending
English class during working hours, etc.)
contribute to a greater perceived need for
learner autonomy? Do (usually) small class
sizes increase or decrease the need for/
use of learner autonomy? Do students use
“taught” self-study techniques when a given
class is finished and homework is no longer
a required element? I feel this needs to have
a sharper focus than at present and any
suggestions would be welcome.

PROJECT F—Ellen Head and
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Michael Carroll: Institutional
pressures and learner autonomy:
opportunities and constraints

Project outline: Momoyama Gakuin
University is implementing a new English
communication curriculum for 1500 first
year non-English majors, centred around
an in-house course book. Imposing any
curriculum, even one which aims to foster
learner autonomy, inevitably compromises
the autonomy of the teacher. Moreover by
seeking institution-wide consistencies, it
may also compromise the teacher’s ability
to respond adequately to their assessment
of specific student needs, paradoxically
compromising the potential for learner
autonomy as well. This leads to the
question, should a curriculum prescribe
autonomous practice, or is autonomy
something which necessarily resides within
individual classrooms? Our contribution to
the anthology, as curriculum developers
and part of the course book writing team,
will be to discuss this question, in the form
of a dialogue beginning from different
perspectives.

PROJECT G—Emika Abe: Raising
awareness: Fluency-focused
speaking practice

Project outline: This study aimed to make
students get used to speaking English,
to raise awareness of their own learning
processes, and to facilitate their motivations
to speak. 25 first-year English-major students
at a Japanese university participated in this
study. Each speaking practice took about 25-
30 minutes of the 90-minute class,with the
students following four steps of viewing the
video, speaking about the video in English,
reflecting on their own performances in
Japanese, and getting feedback from the
teacher. The English children’s videos
were chosen because the stories are not so
complicated and everyday words are often
used. This practice gave students chances to
try out various strategies. The process raised
students’ awareness of their own learning.

PROJECT H—Etsuko Shimo:
Learners’ perception of portfolio
evaluation and autonomous

learning
Project outline: This study explores how
learners  perceive portfolio  evaluation

as a means to promote autonomy and
independence in their language learning.
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Portfolio evaluation has been integrated into
the researcher’s JSL and EFL classes, and the
perception of the Japanese learners in the
EFL class is the main focus of this study. The
factors in independent learning that Sheerin
(1997) lists were taken into consideration
when the researcher prepared instruction
on the portfolio assignment. Questionnaires
were provided in December 2002 to survey
what the learners thought of the portfolio.
Another set of questionnaires was given
to them at the end of the semester, in
January 2003, to investigate more of their
Eerception about how portfolio evaluation
as contributed to their learning, especially
in terms of promotion of autonomy and
independence in their learning. This study
will provide teachers with insights about
more effective portfolio evaluation to help
learners become more autonomous.

PROJECT I—Heidi Evans-Nachi:
Student perceptions of self-
assessment

Project outline: I'm currently investigati
the correlation between student 1[g
assessment scores, gender, and language
proficiency in a reading based discussion
class. Three times during the semester,
students complete a self-assessment form
for their effort and performance during
discussion by choosing a numerical score,
justifying that score, and making a plan
to improve their performdnce during the
next discussion. Specifically, T would like
to know the connection between TOEFL
and/or grade point average and gender (i.e.,
academic performance and ac 1evement)
and self-assessment scores. At the end
of the semester, students will complete
a questionnaire about the use of self-
assessment. If Fosmble I would like to have
teachers complete a similar questionnaire to
compare student and teacher perspectives
about the value of self-assessment. The
results of my research could shed light on
how teachers can train students to complete
self-assessment in a more meaningful way,
as well as answer some questions about
student perceptions that we, as teachers,
believe is a valuable learning tool.

PROJECT J—Hugh Nicoll: Contexts
and constraints on learner
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autonomy at Miyazaki Municipal
University

Project outline: This paper will describe
the environments and environmental factors
which simultaneously support and constrain
the development of learner and teacher
autonomy at Miyazaki Municipal University,
with a focus on the English syllabus and
faculty strategies for curricular reform.
MMU is a four-year college with a stated
commitment to intercultural studies. In the
current curriculum, all students are required
to complete an English syllabus over the
first three years of their studies. Students
selecting English department seminars
(Senmon Enshu I and IV) must complete
a senior thesis of approximately 30 pages
in length. This gra(ﬁjation requirement in
itself constitutes an implicit argument for
autonomous learning. It lays down a number
of challenges for faculty and students alike,
including such key issues as the “teaching”
of academic reading and writing, motivation,
planning, faculty roles as facilitators and
advisors, and the need for students to
develop self-directed learning behaviors.

Therearethreeprimaryfactorsencouraging
the development of learner autonomy: the
emphasis on a seminar system from the first
year of enrolment; class size in most English
courses limited to 25-30; and programs in
extensive reading and a social-constructivist
approach to writing instruction in the first
and third years. Current constraints include: a
typical Japanese university timetable of once
a week, 90 minute classes; conflict between
faculty and administrators on questions
of standards (shikakuw) and approaches to
teaching and learning; and learner difficulties
in time management: juggling the demands
of study, part-time jobs, club and sports
activities, and the pressure to find work and/
or a post graduation career path.

The study will report on learner feedback
obtained through learner diaries, interviews,
and questionnaires and on the on-going
egforts of faculty to develop curricular reform
plans.

PROJECT K—)oyce Cunningham
and Wade Carlton: A Class Project:
Collaborative Newsletters

Project outline: Wade and Joyce have been
involved in creating newsletters over the past
year and prior to that, Joyce worked with
Mary Lee Field on the newsletter project.
Wade and I intend to continue this activity
next year in order to further improve the
various components which are balanced
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and collaborative. The newsletter is exciting,
very challenging and constantly evolving.

This newsletter centres around a
collaborative  group  project wherein
students choose positions either on reporter
teams or as editorial staff in order to produce
a professional looking newsletter on
Microsoft Publisher. The newsletter is then
distributed to a real target audience (all
students and professors in our department).
Best articles may be voted on and submitted
to a new online student journal in the future.
Students first evaluate other newsletters,
then, select a format for both the newsletter
and articles, as well as negotiate content,
length, deadlines and visuals with their
group and instructors. Portfolios and weekly
progress reports are other components that
assist in the assessment.

PROJECT L—Mike Nix: Developing
critical collaborative autonomy

Project outline: I'm very interested in what
Tim Murphey and George Jacobs call ‘critical
collaborative autonomy’ (CCA) in group
project work. Over the last year, I've begun
trying to provide a framework and process
for learners to more consciously develop this
kind of autonomy. To do this, we’ve been
using project logs in which learners plan
the development of their projects, set goals,
allocate tasks, etc, in parallel with critical
reflection on the progress of their work.

For the Anthology, I'd like to step back and
try to make sense of all the reflections, and
advice on this from learners and think about
how to improve the process for this year
so that it is both clearer and more flexible.
As part of this, I'd like to talk to learners
to get their more extended and in-depth
interpretations of the process and what CCA
means for them. One question for me now:
Ts it possible or useful to identify specific
skills that contribute to developing CCA or
it is more a general, on-going, questioning
of collective relationships ané1 decision-
making in learning?”. Another question:
‘For next year, what is the right balance and
movement between introducing one clear
project log/reflection framework, and/or
using peer models of different logging
processes, and/or letting learners explore
this for themselves?’

PROJECT M—Miki Kohyama

and Jodie Stephenson: Tuning
freshmen into autonomy through
language learning projects
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Project outline: The purposes of this study
are: (i) to introduce freshmen to the concept
of learner autonomy, (i) to encourage
individual reflection on the learning process,
and (iii) to expose learners to a variety of
language learning strategies.

For the language-learning project, students
will be asked to choose ané) regularly use a
language learning strategy or technique that
they find interesting or useful. In journals,
students will be asked to: (a) record when
and how they use the strategy/technique,
(b) reflect on the usefulness of the strategy/
technique, (¢) describe any changes they
will make to their learning on the basis
of their reflections. Students will also be
required to demonstrate their strategy, and
present a summary of their reflections to the
class in a final presentation.

Data sources will include student journals,
teacher observations, insights from student
presentations on their language learning
projects, and final reflections on the
language-learning project.

PROJECT N—Miyuki Usuki: The
meaning of learner autonomy:
From reflections on my learning &
teaching experience

Project outline: In this project, I would like to
explore the meaning of learner autonomy from
the learner’s point of view in relation to my JSL
teaching experience in the past. I would like
to reflect on how my awareness as a language
teacher was affected through involvement in
promoting students’ autonomy.

In Australia, when I attended a community
English class for a while, I could position
myself as an English learner. From a learner’s
point of view, I would like to introduce my
understanding of the meaning of classroom
learning, teacher’s role and learner
autonomy. Based on my diary writing,

(1) T would like to introduce my feelings

and needs of a learner;

I would like to discuss about cultural
issues on learner autonomy in relation
to learner attitude in the classroom;

2

6))

I would like to introduce my new
perspectives on classroom learning
and teacher’s role for learner
autonomy development.

PROJECT O—Peter Mizuki:
Classroom activities to encourage
reflection and critical thinking
skills
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Project outline: To begin with T will be
looking at the relationship and importance
of reflection and critical thinking skills
to autonomy. The activities I've used to
encourage autonomy in my students
have helped them to seriously reflect on
their presentations, especially in terms of
improving their presentation skills in English
and overall motivation.

I will be discussing “critical thinking” in
terms of reflective thinking as mentioned
by Ridley (1997) and Dewey (1933). I give
students opportunities to reflect on their
work, by having them write short self-
evaluations after their presentation activities.
This has helped them to be more motivated
and to be overall better language learners.
Finally ’'m going to look at cooperative
learning strategies where Cooper (1995)
argues that “group learning situations is the
best way to foster critical thinking”.

PROJECT P—Stacey Vye and
Eric Skier: | have autonomous
students: | just don’t know why!

Project outline: In promoting learner
autonomy teachers often focus on providing
resources and  motivational ~ support
for students through the use of various
materials, and teaching methods. These
processes encourage learners to take
control of their learnm while developing
autonomy. However there are teachers
who have seemingly highly motivated
and autonomous learners not due to any
particular effort made by teachers. Are we
overlooking our more autonomous learners’
experiences and strategies? Are there insights
teachers can learn from these autonomous
learners? We would like to look at the more
autonomous learners’ beliefs and external/
internal motivators for studying English in a
qualitative study.

PROJECT Q—Steve Brown:

A theoretical and practical
framework for autonomy in a
variety of contexts
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Project outline: I've tried out different
approaches as part of my own exploration
of autonomous learning and T've always
been interested in determining what the
key elements of autonomy are regardless of
context.

There’s general agreement in the literature
that autonomy is not a restricted “Western’
concept. The problem is, though, people
often seek to describe an ‘Asian’ or a
Western” model of autonomy as if these
were static, predetermined models of how
autonomy will or should work in those
contexts. My experience tells me that such

erceptions can restrict the potential for
earning: they don’t allow for the variety
of contexts or of individual personalities,
approaches and aspirations within, say,
‘Asia’ or ‘the West’ or wherever.

I'm interested in exploring a more
dynamic framework which can describe and
organize how autonomy can and does work
in any context, with any group(s) of people.
What are the key practical and theoretical
elements common to all contexts which
define LA? How do they mutate/change
from context to context? (I'm particularly
interested at the moment in the work of
Kelly and Vygotsky and how they make
sense of the learner as both individual and
social being. I think this is an issue which lies
at the heart of autonomy in learning.)

PROJECT R—Steve Davies:
PORTFOLIOS 4 U

Project outline: My idea, in brief, is this. 'm
currently involved in team-teaching a class
with a content partner whose field is history.
The class is called Japan/Great Britain
Relations.” Although the class syllabus has
remained the same for a few semesters,
we are currently about to make one major
change by having the students make a
portfolio. The exact rubric for the contents of
the portfolio has not yet been decided. The
change is being brought about in response
to an evaluation of student needs given in
the last class of the spring semester.

Now, my idea is to present an account
of the genesis of the portfolio idea, the
teacher negotiation about its content, the
responses of other faculty to the idea, its
implementation, and student responses,
both in terms of the contents of their
portfolios, and their responses to the task
itself. So, essentially, this will be an ongoing
piece of descriptive writing, a verbal
scrapbook, if you like, grounded in student
needs, but inc%/uding many other voices.

I have in mind a sort of pastiche. It will
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LD Anthology Project Outlines

be discursive rather than linear; it will
include narratives, some short dramatic
dialogues, diary entries from both students
and teachers, elements from the portfolios
themselves, and so on. I intend it to be both
revelatory and revolutionary, combining
both the academic and creative writing
genres.

PROJECT S—Tim Stewart:
Collaborative insights into the
interplay of teacher development
and learner autonomy

Project outline:
Over the past few years of exploration
into my own teaching practice, I have
become increasingly concerned with
the development of my students as
“autonomous” learners. This pull on my
attention from my development as a teacher
to the learning approaches used by my
students and back again is, I feel, a natural
Eath for reflective teaching to follow. As my
nowledge of “learnerautonomy” has shifted
from a position of false understanding to one
of beginning understanding, I have become
more and more interested in exploring the
dynamic interplay of teacher and learner
autonomy. By collaborating further with
colleagues, I hope to gain some insight into
how teacher and learner autonomy are both
illuminated by and limited by one another.
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LD website
<www.miyazaki-mu.ac.jp/~hnicoll/learnerdev/>

About Learner Development SIG
Publications
Events
Books
Reports
Contacts
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Learner Development: Contexts, Curricula, Connections

JALT Learner Development SIG
and CUE SIG Mini-conference

October 17-19 Kobe YMCA
(Main sessions Sat/Sun 18-19)

Learner Development underlies a great deal of the classroom teaching of both LD and
CUE members. But what exactly does it entail? How does it fit into overall educational
contexts and into students’ overall learning experiences? The LD and CUE SIGs of JALT will
be holding a mini-conference to explore, in a participatory way, how language teachers in
Japan are addressing these issues. We would like to encourage interested teachers to submit
presentation proposals that address questions such as the following,

Contexts:

How do institutional factors constrain or facilitate learner development within an
institution?

How does learner development operate in different learning contexts: junior high schools,
senior high schools and universities, language schools, etc, as well as in the teaching of
different languages?

Curricula:

How can learner development be realised beyond the classroom level, in informing course
and program design?

Connections:

What are the connections between different approaches to learner development? (For
example, how do learner autonomy, critical thinking, learning skills and strategies,
intercultural knowledge, and academic literacy interrelate?)

How can learner development approaches create links between different elements of
courses, curricula, and programs, between different stages of education, and within
students’ overall learning careers?

Proposals are invited for one hour single presentations or two hour colloquium/forum/
workshop type sessions. Presenters should aim to allocate at least 50% of their sessions for
discussion or other types of audience participation. Proposals for 30 minute sessions may
also be accepted, where they can be appropriately paired to make a coherent one-hour
session. A limited number of poster sessions are also available.

While the aim of this conference is to move beyond the confines of single classrooms to the
wider contexts, presenters are nevertheless encouraged to ground their discussion in actual
experiences, making use of concrete evidence from the classroom wherever appropriate.

Prospective presenters should submit a 200 word outline including the following:

o Title

* Presenters’ names, institutional affiliations and contact details (tel, fax, postal
address and email address). Please nominate one person to be the main contact,
for group presentations.

* Presentation mode: workshop / research paper / discussion paper / poster
session/panel discussion / forum / workshop / other

* Length: one hour/two hours /30 minutes

Send proposals as MS Word .rtf attachment, or as a simple text file by email to:
Phil McCasland <proposals@kobeconference.com>

Deadline for submission of proposals: 31st May
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Phil Benson: Teachers’and
learners’ differing
perspectives on learner
autonomy

Presentations at JALT2002,
reviewed by Ellen Head,
Momoyama Gakuin University

accepted  constructs of learner

autonomy. Often learner autonomy
is described as taking charge of one’s
own learning, and is followed by a further
definition of what ‘taking charge’ or ‘taking
control’ entails. Perhaps one of the reasons
it is difficult for teachers to foster autonomy
is that teachers and learners have conflicting
theories on what autonomy means. Instead
of forcing learners to conform to our own
definition of autonomous learners, we should
rather ask what control means to the learner
in their particular situation. If we use a more
general notion of ‘control’ Benson suggested
that learners may have control over their own
learning without necessarily fulfilling the
criteria set by teachers or scholars on learner
autonomy. University students interviewed
by Benson in Hong Kong seemed to show
autonomy, although they didn’t mention
evaluating or monitoring their own learning.
The advanced Ilearners he interviewed
displayed their autonomy through an
awareness of English as a communicative
medium. This awareness was often articulated
as a contrast between what they think now
and what they thought in the past. ‘It is really
only in secondary (school) that you feel that
what you have to learn is one thing, what you
have to make of it is another,” he quoted one
student as saying. As teachers we need to
be sensitive to the students’ agendas, asking
not ‘how can I help my students to be more
autonomous here and now? but ‘how can I
help (my students) to get to where they are
going?’

In Benson’s second presentation he went
onto focus on ‘outside class events which help
to encourage autonomy.” Benson’s argument
was that only outside class experience is
worthwhile in language learning. According
to this point of view, if we ask what steps are
involved in acquisitional outcome, becoming
a member of tcllle target language community
is the key. Significant out ofg class experiences

Phil Benson started by challenging
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Phil Benson at JALT2002

for advanced learners among Benson’s Hong
Kong university students included influence
from parents or close relatives who spoke
English, making friends with an inspirational
teacher (outside class), socialising with
English speakers (for example at church or
with Filipino domestic helpers), developing
an interest in movies or pop, overseas trips,
Eaﬂ%hnejobs.Bensoni entified a shift that

ad taken place in the interviewees, from a
quantitative, study-oriented, other-directed
conception of learning, to a qualitative,
communicative-oriented, self-directive
model. and this shift was often connected to
their involvement in out-of-class learning.

This part of the research seemed
interesting but it hardly seemed to justify
Benson’s suggestion that ‘student autonomy
develops when (students) realise their
classroom experience is worthless.” I found
this statement provocative in the extreme. I
am aware that my reaction may arise from a
reluctance to let go of my cherished positive
image of the classroom and of myself as a
teacher, but it is interesting to explore for
that very reason.

It is easy to agree that much school
teaching (in Japan as in Hong Kong, and in
my university as in many high schools) is test-
orientated and perhaps as a consequence
less than effective for language acquisition.
Citing introspective diary studies such as the
one %y Richard Schmidt in Brazil, Benson
went on the argue that ‘in SLA everything is a
waste of time without language acquisition

I felt an urgent need to articulate another
perspective. A language class is a social event,
with or without language acquisition. It may
have elements in common with a game or a
rehersal for a play, and within that framework
and limitation, some interaction can
sometimes take place. Teaching multilingual
classes in Britain at a private language school,
it was often the case that students main social
focus was the class. This gave an urgency
and a reality to the simplest exchanges. What
about teaching in the L1 environment when
there are few native speakers with whom
to interact and no necessity to do so? I as a
foreign teacher often compromise, becoming
a proxy self who is available to become
friends with each of my 200 students. It is
interesting that the students tend to accept
this for what is is, a rehearsal for friendship,
and do not generally expect that I will really
go out with them to the cinema or really e-
mail their keitai every week. Whether they
actually acquire the rehearsed exponents or
not, &nneqdnd.ofaﬂécﬁve experience has
taken place, and sometimes that is positive.

What about my experience as a learner?
At some periods in my highschool life the
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Phil Benson at JALT2002

language classroom was the brightest spot
on the horizon, because although it was
challenging, things stayed within a known
framework, unlike the wilder interactions
that were going on between my family
members at home.

All this is not to say that I feel no sympathy
with the idea that outside class learning is of
optimum importance for learner autonomy.
It is all to easy to become classroom-centred
and teacher-centred in my way of thinking.
At the LD forum, commenting on research
in general, Phil Benson raised the question
What's in it for the learner? This was a
way of highlighting research that involves
learners in something that they can see and
learn about themselves. When students say
Tm learning’ how do they conceptualise
that? What does control mean to different
individuals in different situations?

These things are still moving around in
my mind, and the fact that I felt vituperative
doesn’t mean that I will not change my
practice in future.

In reply, Phil Benson writes:

“Only outside class experience
is worthwhile in language
learning”

I may have been overemphasing this point
to be provocative. I think that what I want to
say is (1) that the classroom experience has to
be understood as part of the total experience
of language learning; and (2) that if the total
experience includes out-of-class learning,
in the long term this is likely to be far more
important in terms of outcomes than anything
that happens in the classroom.

“Student autonomy develops when
(students) realise their classroom
experience is worthless.” - I think this was
a comment about the students in my study.
For those students it was certainly true that
development of autonomy (in the sense I
meantin the first paper) was often connected
to a sense that the classroom experience was
worthless. Whether it was really worthless or
not is another question.

“In SLA everything is a waste of time
without language acquisition”.

I think what I meant here was that SLA
researchers tend to think that language
learning is a waste of time if it does not lead
to language acquisition - ie. they ignore
other important personal/social outcomes.

The points that you make about the
classroom experience, I very much agree
with. But, of course, I did not not make
those points in the talk, so I think it is fair
comment for you to introduce them yourself
as a counterbalance to what I was saying.
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Review of “Learner
autonomy: learning from

the student’s voice”

by Miyuki Usuki

CLCS Occasional Paper No. 60,
Autumn 2002, 28pp

Sara Cotterall
Victoria University of Wellington

nyone who works with Japanese

students should read this paper. In it,

Miyuki Usuki presents the views of
a group of Japanese university students as
they reflect on classroom language learning
and their role as learners. The aim of her
study is to better understand what might
constitute learner autonomy in the context
of learning English in a private university in
Japan. Her paper draws on data obtained
from group and individual interviews and
journal entries.

Early in the paper, Usuki addresses the
complex relationship between culture and
learner autonomy. She contrasts stereotypical
descriptions of Japanese learners as passive
and authority-dependent with —extracts
from her subjects’ journals which criticise
passive student attitudes and monotonous
teaching methods. Usuki strongly refutes
the argument that learner autonomy is a
Western value unsuited to Asian cultural
contexts, concluding that (2002, p. 5):

learner autonomy is a universal
characteristic of human beings, and
should be promoted for all learners as
one of the important goals of language
education.

The rest of her paper is devoted to
presenting and analysing her subjects’
views in an attempt to identify the version of
autonomy which might best fit their learning

context.

The “voices” of the subjects in Usuki’s
study challenge the stereotypical view of
Japanese learners. We are not used to hearing
Japanese learners talk in the way Tomoko
and Taeko do (2002, p. 7):

Tomoko: We should learn by ourselves.
This means that things should not onlﬁ
be taught, but we should also thin
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Coftterall: Review of Miyuki Usuki Monograph

about what to learn and how to learn.
So I feel something should be different
from our past experience of simply
receiving information from the teacher.
Maybe we are now allowed to show
our desire to learn actively.

Taeko: Even if we want to show our
desire, the atmosphere is difficult and
we can’t do it so easily.

Tomoko: Probably everyone wants to
show this. This means someone should
break the ice.

Taeko: Yes, yes.

Tomoko: So, whether I can do it or
not, at least I feel something should be
changed.

Usuki claims that a gap exists between
what these learners think and what they do,
between their perceptions of themselves
and their external passivity. How then might
the two be reconciled?

Usuki suggests that teachers may “hold
the key to learner autonomy” (2002, p.
13), challenging us to abandon negative
expectations of our students and instead focus
on building students’ confidence, exploring
their views of learning and of themselves as
learners. Her suggestion makes a lot of sense.
Other learners %ave been shown to benefit
from opportunities to “think and talk about
their role as learners”. Why should Japanese
learners be any different?

Unlike some other researchers who have
investigated learner beliefs, Usuki has
used her learners’ first language to gather
her data. Interestingly, however, her case
study of Fumiko - an autonomous learner
- was based on interviews conducted in the
target language. This case study provides
rich evidence of the strategies and beliefs
of a highly autonomous language learner.
However, it might have been interesting to
also read a case study of a more average
learner, since these are the students with
whom we typically need to intervene. Usuki
reports having successfully used extracts
from her interview with Fumiko to motivate
first-year students. Teachers could easily
use other learner extracts from this paper
to stimulate discussion in their language
classes about learners’ roles.

CLCS Occasional Papers are available from:
The Secretary, CLCS, Arts Building, Trinity
College, Dublin 2, Ireland, e-mail: <info@
tcd.ie>
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Readers may be interested
in the following recently
published volume:

Benson, P. & Toogood, S. (eds.).
2002. Learner Autonomy 7/:
Challenges to Research and
Practice. Dublin: Authentik.

A collection of papers on learner
autonomy from the conference held by
Hong Kong University of Technology in
2000. Contributors include Phil Benson,
William Laganza, William Littlewood,
David Gardner, Bruce Morrison, Richard
Pemberton, Sara Toogood, and Naoko
Aoki. Available through Amazon.co.jp.
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Sharing Our Stories of Autononiy

How Ralph learned
something but didn’t know
he was learning it at the time

Stephen Davies

nce upon a time Ralph was so bored
O he thought he was going to die. Eve

day he dragged himself to school,
trudged into the classroom and listened to
old men going on about things like how to
conjugate verbs, parse sentences, do matrix
multiplication and all that other hateful stuff
so boring it was even worse than the boiled
cabbage for lunch.

Ralph did enjoy one class, though. That
was English Literature with Mr. Samuel Fern.
Sammy was something special. He was a
small, proper looking man with a neat, short
haircut and trimmed moustache. He always
wore a suit and gown. So, really, he looked like
all the others. But when he was teaching...

For example, he had the habit of sitting
in the half-lotus position on top of his desk.
Ralph, who was into Zen at the time, found
this amazing. The other thing was that Sammy
knew all the boys’ names. And he even used
their Christian names, from time to time.

Sammy loved E.M. Forster and he could
give the most amazing renditions of
the characters. “Dramatic readings,” he
called them. The whole class would listen
entranced at Sammy’s languid, falsetto
impersonation of Mrs. Moore or his cheerful,
avuncular, Mr. Fielding. His readings of the
descriptive bits made Ralph understand the
power of words for the first time.

Discipline was nevera problem in Sammy’s
lessons, either. He never threatened or
punished anyone. Yet somehow, just a few
words from Sammy were enough to settle
the whole class down. The only time Sammy
got annoyed was when bully-boy Carter
took the piss out of Paul Smith when Paul
was answering one of Sammy’s questions.
Paul wasn’t too bright, but Sammy made
sure that he had a chance to speak. He had
no favourites. He often reminded the boys
that they shouldn’t laugh at other students.

Ralph also knew that Sammy really loved
to teach them English. He didn’t really know
why, because Sammy wasn’t actually an
English teacher. He was the Head of Classics.
Sammy had started to teach literature when
the Principal had asked him to fill in for a
teacherwi;)wmsskkﬁbutSannnyhadsoon
discovered a passion for it that was stronger
than even he could imagine...
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Sharing Our Stories of Autonomy

From the Editor

The following essay, published in my
university Coop’s travel guide, recently
caught my eye. It seemed a very good
example of what learner autonomy really
can be. Nakatani-san, in reflecting on her
experience of going on a short-term study
tour, doesn’t just evaluate her language
ability, but notices how she has grown as a
human being. The connection between this
type of personal growth and communication
ability is surely fundamental to learner
development. As a result of this experience
it’s clear that Nakatani-san will easily be able
to make the most of future opportunities to
become a skilled user of English.

Something more
important than language:
personal awareness and
confidence

Nakatani Mika
Momoyama Gakuin University

to be able to use English. But somehow,

never having plucked up courage, I find
I'm a 4™ year already. Having more or less
finished my job-hunting by the end of May,
and finding myself in a situation of only
having to come to university once a week,
I thought I'd have a go, while I could, at
some of the things I wouldn’t be able to do
once I started working. One of these was
the short-term study abroad and homestay
program. It took me a really long time to
decide, because I'd never been overseas by
myself before, and my English wasn’t very
good. But I decided I had to. Plucking up
my courage, I went and applied. From then
until the dgay of our departure, my mind was
full of misgivings. ‘Ah ... P've got to go now,
... Ifonly I could get out of it ... wouldn’tit be
good if I could back out?”

At last, on the day we were to depart, I
finally accepted my decision in my mind.
I'll go for it, I thought, even though it was
going to be difficult. My host family should
have come to meet me at the airport, but
they forgot, so there was quite a big problem
right at the start. On the other hand, as a
result of that, I experienced the warmth
of the local people when the other host
families made telephone calls for me, to

I ve alwa?ls thought vaguely that I'd like
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Sharing Our Stories of Autonomy

sort out the problem, and I had many other
precious experiences. My host family held
a Thanksgiving party, and in return I served
my host family okonomiyaki, soba and sushi,
ata ‘Japanese’ party. When I think of it now,
those days really seem like a dream. I met
the kind of people I would never meet in
Japan, notjust the teachers and host families,
but other students from all over the world. T
saw more natural beauty than I could have
dreamt of, and every day there were new
discoveries of different values, customs
and culture. It really was an enriching four
weeks.

On the last evening with my host family,
my host mother said to me, ‘This is your
Canadian home. You can come back here
anytime! Anytime you come, youll be
welcome.” Her words touched my heart
and I cried. Really, at the start of the study
tour I had been lost, full of worries, but
now I think it’s so good I went. I felt a little
lonely at times, but thanks to that I've come
to appreciate more my ordinary daily life in
Japan and the warmth of my family. I think
I've grown as a human being.

If T ask, ‘Has my English improved?’ T can’t
say that it has, in just one month. Of course,
by becoming used to meeting foreigners I
stopped being afraid of communicating, and
my listening skill improved a little, I think.
But I noticed something more important
than that. It’s to do with me. Since I've
been back in Japan, my friends often say
to me, ‘Something’s changed about you.
The teacher at my weekly English class,
too, says, ‘It was really good that you went.
The shyness that you used to have has
dBa%peaﬁxi Now it seems as if you're
overflowing with confidence.”

As for my advice to people who may be
hesitating, even if you are are nervous, you
should go. If T can make a success of i,
anyone can! You can do anything you set
ﬁ?urnﬂndtolfyougo,(NIHceﬁaHﬂyconm

ack a better person. If you've got the time,
and you don’t go, you're really missing out.
Even if you don’t speak much English, the
people you’ll meet are just human beings
like you, so communicating is no problem,
even if you just use gestures to being with.
I think this is something you can only
do while you’re a student, so in order to
make the most of your student life, T really
recommend it. Good luck!
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Good Luck!

If you would like to
contribute to “Sharing
Our Stories of
Autonomy”™
contact Ellen Head
ellenkobe(@yahoo.com.
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Learner Development Forum for JALT2003

Preparations for the JALT2003 Learner Development Forum are
C u r well under way. The next issue of Learning Learning will give
/‘@O

more details, but for now here are the presenters and their

topics. If you are interested in taking part in next year’s forum
(2004), you might want to begin thinking about it now, in
preparation for discussions which will take place shortly
after this year’s conference.
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* Heidi Evans Nachi : Self-assessment: student perceptions, language
proficiency, and gender.
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» Steve Davies: The application of portfolio assessment in a university context
AT 47 - T—ER: KRFHBICBILR—bFT7+—1FE DA

* Tomoko Nozawa: Class participation, journals, and students’ applying for a
grade
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* Clive Lovelock: Instant feedback for raising awareness of classroom
communication strategies
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» Keiko Sakui: Fostering learner autonomy in the Self-Access Centre
EIRFNZ - BV T - T U RA - B2 —TO¥EHEDHERE,

* Yoko Morimoto & Junko Kurahachi: How we got hooked: an analysis
of how university students got extremelymotivated to carry out numerous
autonomous collaborative projects in English

RA7= BT E SR KPEL BN 2 OHEMBFEEE 7O 7 MLk
DICHHEM T 2D IT R > Tho Zedy

* Miki Kohyama & Jodie Stephenson: Tuning freshmen onto autonomy
through language learning projects
FER, YaF+—RAFA-—NVIVFT5=Y 52T - Tndxy
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For more information on the conference, please visit the conference website:

<www.jalt.org/jalt2003/>

Registration details for both the conference and pre-conference workshops will appear in
the July issue of The Language Teacher, as well as on the conference website.
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If you’ve made the decision to put those years of
teaching experience and class preparation into
developing your own textbook or class materials, we
can help you with the final step!

Pukeko Graphics

Layout & Design, Printing, Web Design
— Fast - Efficient * Flexible * Affordable Rates —
Tel 090-1346-4660; Fax 093-962-8430

<info@pukeko.ws>

“ know  could
write the material

for a textbook, but
what thew? How do  prepare
it for publication? Where
WLLL [ get it printed? How
much ts it golng to cost?




