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From the Coordinators

elcome to this edition of Learning

‘ K/ Learning. Whether you joined last

November or when the SIG started

10 years ago, we hope that LL will entertain

and stimulate you by offering some fresh

perspectives on learner development related
issues.

So what’s happening in LD? At the AGM in
November, Jodie Stephenson and Ellen Head
took over from Steve Brown as co-ordinators
of the SIG. Steve has done a wonderful job
over the past two years and we owe him a
big “thanE you” on behalf of LD as a whole.

As for LL, Emika Abe and Stacey Vye will
join Ellen Head in assisting Peter Mizuki with
editing. Another change at the AGM was that
we now have a number of “members at large”
who are willing to be called on for specific
events rather than being tied to designated
roles. We hope that this will broaden the
base of members who are involved in the
SIG decision-making process. If you are
interested in playing a more active role in the
committee, please contact any of the officers
listed in this issue.

Hopefully you enjoyed the new-look
newsletter “LD Wired”, produced by Heidi
Evans-Nachi. From now on, LL will be
gublished bi-annually, but “LD Wired” will

e with you quarterly to keep you informed
of what is going on. The main event on the
horizon is the LD forum for 2004, which will
be co-ordinated by Heidi Evans-Nachi and
Jodie Stephenson. See this issue for more
information and for reports on the 2003
forum.

Ellen Head and Jodie Stephenson
SIG coordinators
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From the Editors

From the Editors

n this special issue of Learning
ILearm’ng we will be focusing on the
theme of sharing stories of autonomy
by various people. "Sharing our stories of
autonomy" proved to be such a stimulating
invitation that we are devoting most of this
issue to narrative reflections about teaching
and learning. A learner’s perspective is
ﬁrovided by Wade Carlton’s account of
is experiences on the road to learning
Japanese; Denise Haugh’s article makes
an unusual comparison between teaching
and learning English, and learning Dance;
and Wakui Yoko considers the similarities
between teaching and bringing up children
to be autonomous individuals.

Inaddition, as well as reports on the forum,
we feature a discussion between Andy
BarfieldandJon Shaw highlighting the critical
role played by dialogue between teachers in
developing teacher autonomy; Jon Shaw is
with the Asian Institute of Technology and we
welcome his participation in our newsletter.
We also encourage any responses to Jon's
interview by our readers for future issues of
Learning Learning. If you have something
to say about your own learner development
practice or if you feel like responding to the
issues raised in this edition, now is the time
to do it. LL can only be representative of LD
as a whole, if you, the readers contribute.

Peter Mizuki, Emika Abe, Ellen Head, and
Stacey Vye, Editors
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Contributions Sought

Do you have ideas about learner autonomy? Have you considered autonomy and
learner development in a systematic way? You may be able to write up your ideas
or experiences for Learning Learning. It you are interested in documenting your
experiences or the research you do in the classroom as part of your teaching, contact
the editor, Peter Mizuki.<pmizuki@cronos.ocn.ne.jp>
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Andy Bartftield: Interview with Jon Shaw...

Interview. ..

Andy Barfield recently had the opportunity to interview over email, Jon Shaw from
the Asian Institute of Technology in Thailand about links between collaboration and

teacher autonomy.

Willing to Question Each
Others’ Assumptions?

An Interview with Jon Shaw, Asian
Institute of Technology, Thailand

Andy: Jon, thanks for dialoguing about the
need for dialogue as a way to sustain teacher
autonomy! Could I ask you about how you
see the need for such dialogue between
teachers?

Jon: 1 think there are two main points
here: first, teacher autonomy (TA) might be
constrained as much by language teaching
methodologies and ideologies as by policy
factors or institutional factors; they mightalso
be constrained by dominant conceptions of
what the target language is, and 1<£ologles
of correct and standard usage. My point
is (a perhaps rather obvious one) that it is
difficult for many teachers —including myself
— to see beyond the assumptions that we
make about imguage learning and teaching,
and about language itself unless we are
engaged in questioning what we are doing

rofessionally to enable learners to learn a
anguage.

So my hypothesis is that dialogue is
necessary to enable teachers to move
beyond their own assumptions — including
the assumption that enabling learners to
be autonomous is the goal ofg what we do.
A listserv like AUTO-L might fulfil some of
those functions for many of us, although the
widely divergent contexts in which we work
sometimes make it hard to relate to others’
contexts sometimes. Far better if we are able
to question our own and shared assumptions
about students' learning within the contexts
we work and with others who are familiar
with those contexts.

Andy: So, dialogue as a basis for

collaboration?

Jon:  Yes, greater autonomy and greater
collaboration go hand in hand. I think Leni
Dam has defined learner autonomy in terms
of social interaction — sorry, Leni if I've

learning
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Barfield: Jon Shaw Interview

misrepresented you here, though I don’t
think T have — teacher autonomy similarly
needs to be understood in social terms. I
think this idea is central to the Shizuoka
definition of Teacher Autonomy (Barfield
et al., 2001). They argue that TA, like LA, is
based on the principles of critical reflective
inquiry, empowerment and dialogue. TA
ultimately involves the autonomous teacher
in a continual search “for better answers to
the different problems inevitably arising in
individual teaching and learning situations.”
This seems to constitute critical reflective
enquiry; and it is part of my thinking that
this is only really possible through dialogue
between teachers working together (possibly
virtually), who enter into that dialogue in a
spirit of open enquiry.

Andy: For example?

Jon:  Obviously, staffroom chitchat about
students and what we do in class is not the
kind of dialogue I have in mind. Critical talk
about what teachers are doing, and whether
or not what we are doing is enabling us to
achieve what we are trying to achieve, is
challenging. My point is that that critical
engagement is necessary for teachers to
be autonomous in their actions (perhaps
critical engagement with AUTO-L serves that
purpose...). But wherever, this doesn't have
to be depressingly earnest and repressive. It
isa Challre)nge though to create a culture that
supports such engagement.

So, to summarise things a little, I believe
that:

1. dialogue, adopted in a spirit of open
enquiry, isa necessary partof “the capacity
to take control of one’s own teaching”;

2. the goal of doing so is not to enable
learners to take control of their own
learning, which is presumptuous on our
part, but to enable them to learn (some
aspect of a) language;

3. the construct of learner autonomy, or the
overriding goal of enabling learners to
take control of their own learning, may
itself be a constraining factor on a teacher’s
freedom to make the right choices for her
learners.

Andy: So, you are in a sense rejecting
Learner Autonomy?

learning
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Barfield: Jon Shaw Interview

Jon:  Well, what I am looking at here is
freedom from control as much by autonomy
as freedom from control by standard
language ideologies. T hope that this rejection
of learner autonomy in favour of fearner
langua%e learning is not misunderstood as a
form of retreat from any belief in autonomy.
Far from it — it is perhaps best understood
in terms of TA as freedom not only from
internalized control by others.

Perhaps an example is useful here. A
specific instance of control is the timetable,
which serve many purposes, not least as
a comforting constant presence, for both
teachers and students. This is not necessarily
a bad thing. In our work at the Asian Institute
of Technology in Bangkok (AIT), we came
to be trapped by a particular representation
of the timetable which had assumed an
almost iconic status as the embodiment of
autonomy (see Walter, 1998), even as we
rejectedtextbooksasan unf'ustiﬁed constraint
on, among other things, learner autonomy.
Recognizing this, we have recently rejected
the timetable in favor of a rather pure form
of negotiated curriculum.

Andy: Can you tell us a little more about
the context here — I mean, the numbers of
students involved, and the response of the
students - and the administration - to these
moves?

Jon: Well, the students we’re working
with are adults, and come from various
Asian countries to study for postgraduate
degrees in various technology, planning,
and management disciplines. The Language
Centerat AITworkswith students eitherbefore
they start their masters or doctoral program,
and after they’re started their programs.
For various reasons, mostly pretty obvious,
the pre-degree programs oﬂ%r the greatest
opportunity for us to make an impact on how
these learners learn. Numbers of students
on a pre-degree program vary — I think we
have around 25 on the program starting this
month, though we’ve had to work with much
smaller numbers at times in the past.

I think students generally react very well to
the program. The real pressure of their degree
program has not yet hit them hard. Talso sense
thatthere’sbeena bi%change in students over
the past 15 years. When I started working at
AIT, it was clear that many students had never
been through learner-centred, experiential
type programs. Now students arrive at
AIT with a much wider range of learning
experiences — they’re far more likely to have
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Barfield: Jon Shaw Interview

learned independently, to have participated in
project-based learning, even to have worked
in self-organizing teams for companies. So I
think there is a greater readiness to embrace
different educational approaches, and at the
beginning of the program to go with the flow.
I'm sure that the Internet has had a lot to do
with these changes too.

The Institute administration generally
lets us get on with running programs; they
are most concerned that we test students
regularly to ascertain progress, but how we
ensure that students make progress is u
to us. The Center itself has been throug
numerous management changes during the
past few years, but the present structure is not
so very different to what it was before they
started their changes. So dialogue and critical
engagement are still very much part of what
happens between the staffroom chit chat!

Andy: Some people might see the notion
of Teacher Autonomy being defined in terms
of dialogue and collaboration as somewhat
paradoxical. You presumably don’t share
that view?

Jon: No, Idon’t.Isee Teacher Autonomy
as being about freeing yourself from many of
our assumptions about how learners learn,
because we too often have no right making
those assumptions. I don’t believe that it is
really possible to cast aside our assumptions
whenwe’re working individually, notcoming
into contact with other teachers, precisely
because it is so hard to question constructs
that have defined us professionally, and in
doing so, arguably these constructs enchain
us. Dialogue therefore is needed, with
teachers as critical peers, willing to question
each others’ assumptions and explore new
avenues for questioning, and in the process,
reinvent a course or a program continuously,
arriving at shared understandings of what’s
happening, and how, as teachers, they might
impact upon those processes.

Andy: You seem to be saying that teachers
who work independently of others cannot
be truly autonomous.

Jon:  Well, perhaps they can be, but it’s
a tough task. Students might provide the
necessary challenge, but peers engaged
in teaching are more likely to have the
perspectives and experiences that allow
challenge. Buteven asIsay this, 'm reminded
of Phil Benson’s student asking him about
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Bartfield: Jon Shaw Interview

his research, about what language teachers
do when they do research, and the chain of
reflection that this led to. So it can happen,
but I'm sure that even in that case, Phil was
discussing his reaction and responses with
his colleagues.

Andy: You're referring to his AILA paper
(Benson, 2002) where he says:

“A couple of years ago I was teaching
an English for Academic Purposes
course to a group of Arts students at
the University of Hong Kong, in which
one of the tasks was a library search
on a topic of the student’s own choice.
When the lask was finished, one of
the students, a Philosophy major, told
me that his topic had been ‘anything
his lecturers had written.” His reason
was that he was interested to know
what they meant when they said that
they ‘did research.” For me he had
come up with an obscure paper on
autonomy that I had published a few
years earlier (no reference!). He then
told me that he was impressed that
I did research,” but that he didn’t
really understand what the point of
my research was! At first I took this
as a legitimate criticism of a paper
that I was no longer very impressed
with myself and I explained as best 1
could, mentioning that by asking the
students to choose their own topics for
the search, I was hoping to encourage
them to exercise their autonomy as he
had done to a considerable degree.
He then explained that what he really
meant was this. Why do language
teachers do research? Why don't they
Jjust teach languages?”

I guess the question that Phil ends with,
as well as the many questions that you
have raised, Jon, are a good place to wind
things up for the moment. Maybe we could
invite readers of this interview to share their
responses to what you say in future issues of
Learning Learning? Thank you again, Jon,
for sharing your ideas and questions.

Jon: Thanks, Andy. I look forward to reading
any responses in future issues.

learning

—7 —

References

Barfield, A., Ashwell, T., Carroll, M., Collins, K.,
Cowie, N,, Critchley, M., Head, E., Nix, M.,
Obermeier, A. & Robertson, M.C. (2002).
Exploring and defining teacher autonomy: a
collaborative discussion. In A.S. Mackenzie &
E. McCafferty (eds.) Developing Autonomy
(pp. 217-222), Tokyo: The Japan Association
for Language Teaching College and
University Educators Special Interest Group.
Available at: http://www.encounters.jp/mike/
professional/publications/tchauto.html

Benson, P. (2002, December).Teachers’ and
learners’ theories of autonomy. Fourth
Symposium of the Scientific Commission on
Learner Autonomy in Language Ledarning,
13™ AILA World Congress of Applied
Linguistics. Available at: http://Ic.ust.hk/
Tailasc/symposium/Concepts01Benson.pdf

Shaw, J. (2002, December). Team-teaching
as negotiating autonomy and shared
understandings of what we are doing. Fourth
Symposium of the Scientific Commission on
Learner Autonomy in Language Learning,
13™ AILA World Congress of Applied
Linguistics. Available at: http://Ic.ust.hk/
Tailasc/symposium/Responses08Shaw.pdf

Walter, P. (1998). Experiential learning in
language education: suggestions for TESOL
practice. Prospect 13(1), 53-57.

Biography

Before joining the Asian Institute of
Technology in Thailand in 1989, Jon Shaw
worked in secondary schools in Blue
Nile Province in the Sudan, Shanghai First
Medical University in China, and the Bell
Language Institute in Regent’s Park, London.
Since 1989, he has worked at AIT on many
different English language and educational
development courses and programs. In
1993-4, Jon spent a year in Ho Chi Minh City
with the Swiss-AIT Vietham Management
Development Program, a Swiss-funded
project to develop management education in
Vietnam. In December 2003, Jon presented
on “Team-teaching as negotiating autonomy
and shared understanding of what we are
doing” as part of the 4" Symposium of the
Scientific Commission on Learner Autonomy
in Language Learning at the AILA World
Congress of Applied Linguistics in Singapore.
Atpresent,Jon Shaw isinvolved in educational
development and distance learning training
and consultancy. Email: <jshaw@ait.ac.th>

learning



“Autonomy gives students, just like children, the strength to manage their life aned their
study on their own.” Yoko Wakui looks at the parellels between teaching for autonomy and
raising her children to be confident individuals.

Lifelong Autonomy of My
Children and My Students:
Is There Any Difference?

Yoko Wakui
Rissho University

here seems to be no difference
between educating my own children
and my students. When you treat them
with love, they respond with Yove. They are

capable of making their own choices and
control their learning.

I encountered the idea of autonomy while
I was making my research for my graduation
thesis on a different topic, at Teachers College,
Columbia University in 2003. I started to study
it on my own and have read related books
since then. Although I was not familiar with the
idea of autonomy prior to my study, I noticed
that I share the same ideas with some of those
who advocate autonomous thinking. I think
my laissez faire policy in the past tended to be
unplanned, but it seemed to invite autonomy.
For instance, T never interfered my children
while they were quarreling. I thought they had
to find the solution on their own, no matter how
much they shouted to each other. I expected
them to work out fine after a while. In the case
of my students, sometimes they were running
around the classroom, and I had to wait until
what I did attracted their attention for them to
listen to me. Perhaps I did not like to control
my children or my students, but I supervised
them. My children eventually realized this,
and said when they became teenagers, “You
pretend that you allow us to do whatever we
want to do, but you actually lead us.”

I had no idea why my children were
mischievous nor why my young students were
running around the classroom. Certainly, I
hated to see the chaos and asked them to stop
it. Perhaps I was not strong enough to control
them. Perhaps I was too lazy to control them.
Now, however, 1 realize that though it was
painful for me to see them out of control, it
was useful for them to learn that they had to
do something for themselves. Once, at the
school festival, my students played their roles
in a play so well that other teachers and their
parents praised them. They realized their
success or failure was not my responsibility
alone. My students spoke loudly and clearly on
stage, because I think they were relaxed and
never timid or shy in the classroom and even
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shouted with enjoyment and excitement.

As for my children, they had to find a way
to escape a bully on their own. When one of
my children was obviously bullied and came
crying back home, T just talked to her about
something interesting such as her favorite food
and gave the impression what had happened
to her was nothing important. She seemed
okay and went out a little later to play with
the other children. My other child was awfully
careful after his face had been crushed under
the bully’s feet, which I had happened to see
from the window, and had a swollen face for
a few days. A little later, when he wanted to
go out to play with his close friend, he ran
very fast from house to house to visit him like
a soldier in the war, which made me laugh.
A few days later, it seemed he had forgotten
what had happened.

Perhaps I wanted to have my students or my
children find their favorites and satisfy their
own curiosity. I expected them to make their
own decisions, even though the consequences
have been disastrous at times. When I wanted
mﬁlstudents to decide a topic to talk about,
which was their first time to experience such
a thing at school, we ran out of time for the
actual discussion. My son did not study at all
and took defiant attitudes against oppressive
teachers at a private junior high school. As a
result, his classroom teacher called me and said
that he would have to leave his school, unless
he changed his attitude. At the last moment, he
managed to go up to the senior high school,
maybe because he himself changed his
attitude to continue to study there. It was really
a “sink or swim” situation. My daughter, 10
years after graduating from college is still not
settled, but I am confident that she will find
her way eventually in the future. To respect
our children’s, or students’ decisions requires
patience, and is time-consuming.

Of course, T have found it to be crucial
to give feedback, because it would be
difficult to teach successfully without it. I
always attempt to expose my students to an
environment where they can use English
as much as possible. I teach them many
strategies to improve their skills. On the other
hand, I believe that what seems to be the
most important to them is encouragement,
because they always need support from
their parents and teachers as counselors.

It is difficult to know whether the autonomy
we try to instill in students, or in our own
children, hasanylifelonginfluence. My children,
however, still argue a lot to solve problems
and help each other so far. My students are
involved in activities such as voluntary English
Speaking Club formed even after the course
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has finished. Students have learned, they say,
that it is they who should take responsibility in
their further study. Autonomy gives learners,
just like children, the strength to manage their
life and their study on their own. Autonomy is
a challenge for teachers and learners, just as
for parents and children, but for all of us it has
benefits which last far into the future.
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Although we in the JALT community frown on the grammar -translation method, that is
how I studied.” Wade Carlton of Ibaraki University reflects on his journey from grammar-

translation class to bar-room fluency practice.

In Search of Japanese
Fluency

Wade Carlton

have tried various methods of learning

the Japanese language, in groups
and individually, with an assortment of
teachers, and with a variety of results, but
mostly not satisfying. As for documented
proficiency (or lack of it), I have taken the
Japanese Language Proficiency Test four
times, passing the 3 level on my third try
and failing the 2 level the one time I took
it. T actually don’t invest much emotionally
in the JLPT, because it doesn’t necessarily
test things that are relevant to my Japanese
needs, but it is a convenient way to boost
one’s motivation to study.

In this paper, I would like to go over my
personal history of learning Japanese,
drawing some conclusions about how
learner autonomy has intersected that path.
In 1991 T was posted as a command post
officer in Okinawa by the United States
Air Force. Soon I decided to register for a
Jzi:panese course offered by the University
of Maryland on base. The course was taught
by a native-speaker and was for beginners;
the textbook was strictly romaji and very
conversation oriented.

The course was fun, but I wanted more than
survival Japanese. In particular, I had a child’s
curiosity regarding written Japanese. I was
headed toward autonomous study, though I
didn’t know of such an expression at the time.

I bought some kana flash cards, and
memorized all of the Airagana symbols after
just three hours of study. I had read about
a really good study method. The learner
arranges a pyramid of flash cards, with seven
cards on the bottom row, six on the next row
up, etc,, all the way up to the top card. You
start at the bottom lett and work your way
across to the right, trying to say the Airagana
symbol (or wl%atever you are studying) on
each card. If you can’t remember how to say
the symbol, that card moves to the bottom left
and you start again. Once you can remember
all the cards on the bottom row, you move up
to the next row, again starting on the left side.
Whenever you can’t remember a symbol,
it moves to the bottom left position. All the
other cards slide one position to the right, and

Like many English teachers in Japan, I
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the card previously in the far right position of
each row moves up to the left position of the
next row. In this manner, the ones that are
giving you the most trouble are circulated on
the bottom, which is practiced the most. Once
you have committed every card to memory,
you can make another pyramid with new
cards, including any old cards you don’t feel
absolutely confident about.

However, after memorizing the symbols,
you must practice reading them or you
will quickly forget a lot of them. I found a
very convenient way to keep my hiragana
proficiency current was to read the single
hiragana symbol on car license plates when
I drove. I still use this method, but instead of
trying to read the hiragana symbol before
the license number, I try to read the place
kanji (prefecture or city, usually) above it.

I left the Air Force to attend graduate school
back in the US, and my last semester I took a
Japanese course to help prepare me for my
upcomingassignmentasan ALT. Afterlooking
at the textbooks (the durable japanese for
Busy People series), 1 decided that T could

robably ease into the second-level class if T

rushec?/ up on my hiragana and katakana,
especially focusing on writing.

That textbook is written in a mixture of
romayi and kana, with no kanji whatsoever.
The class was conversation oriented, but
with frequent writing homework. There
wasn’t that much real conversation in the
class. Instead, dialogues were mostly the
one question-one answer variety, following
the models in the book. This was likely due
to the professor’s own experience learning
English. Autonomous learning was possible,
as it always is, but it certainly wasn’t fostered,
and its results would have done little good for
the student in the classroom, to say nothing
of opportunities to use Japanese in the
northwest Arkansas region. Similar realities
have to be recognized by English teachers in
Japan, too. How do we identify the learners
WEO are especially motivated and would thus
benefit the most from autonomous learning?
How do we provide more chances for those
same students to use what they have learned?

From there, I went on to my ALT position
in Fukuoka. I probably studied Japanese by
myself anywhere from one to three hours a
day. Although we in the JALT community
frown on the grammar-translation method,
that is how I studied. More accurately, I used
a grammar book that had translations in
English; it wasn’t the grammar-translation
method exactly. I still like this kind of book for
learning grammar basics quickly, and there
are plenty of examples to give an idea of how
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to use the newly learned chunks of grammar.
In addition, you can pick up a fair amount
of vocabulary from the accompanying short
vocabulary lists and the examples, which
are translated into English. T also used some
general-purpose Japanese texts, including
my old copy of Japanese for Busy People.

The problem was, I never had a chance
to practice what I had learned, and it was
soon forgotten. I spoke a little Japanese with
some teachers in tﬁe teachers’ office, but the
conversation would almost always change
into English. That was natural, because their
English was always better than my Japanese.
I don’t fault them a bit; I think that is how
communication should transpire at the nuts
and bolts level, finding the best conduit for
the flow of meaning.

So, asIsaid, all those hours of independent
study were for naught. The only time I got to
speak Japanese for any length of time was
when I would go to a local bar after one of
our teachers’ enkai (parties). Well, T would
think I was speaking Japanese; looking back,
I really appreciate the people at the bars for
puttingupwith me! Myjaﬁanese wasfaltering
and shallow. But, from the time I set foot in
Fukuoka until this day, I have always made a
point of speaking Japanese when with non-
English speakers, as I think it is rude to just
use (reverse) survival English, hand gestures,
and the occasional “arigatou” with the local
peo%)le,h especially wit oldizr Japanelse. I
a the same Japanese-on rinciple in
tfll)ep gars as I do inpdaily, off—gaglpus Il)ife. It
has stood me well.

Inregardstoclassroomeducation,during my
three years in Fukuoka I only attended about
a half a dozen classes, taught by volunteers an
hour away in the city. I would have attended
more regularly; they were really challenging
and the high number of students allowed for
%rouping by ability. However, my son had just

een born and I'was having fun watching him
master slobbering and sleeping, like most
new dads.

One milestone to note is my first purchase
of an electronic dictionary. It has helped me
tremendously. I absolutely recommend getting
the best model you can afford, and buying
a new model every few years as functions
improve. For those living in Japan, T think
learning the language to enrich your daily
encounters with the locals justifies practically
any expense on learning tools. In using them,
don’t be intimidated by the kaji in the results
to your inquiries; with the jump function
common on most models, you'll soon get
used to finding the Airagana readings.
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Carlton: In Search of Japanese Fluency

My third and last year as an ALT in Fukuoka,
I had finally managed to study enough kanyji
and grammar, mostly on my own, to pass the
3 level of the JLPT. I really felt that it was just
the start of my Japanese study, though, and
I looked forward to my next job, teaching at
Shimane University and my own office. Ah, the
privacy to practice aloud such useful phrases
as “Ittai, benjo wa doko ni aru?” (“Where on
earth is the Japanese-style toilet?”) Trouble
was, I didn’t have the advantage of Japanese
chatter all around me that I had unknowingly
benefited from at the high school in Fukuoka
(think Krashen..). T tried to remedy that,
taping lots of old Japanese movies and recent
TV dramas from satellite TV every night and
playing them on a TV/VCR in my office. I
think ﬁavin the movies constantly playing
has mainly helped my listening. Therefore, T
still needed chances to speak Japanese.

There were several different classes
offered at the local international center in
Matsue, with daytime and nighttime hours. I
signed up for a once-a-week night class, and
was pleasantly surprised that they actually
had a placement test, and further surprised
that T tested into their top class, which was
intermediate level. There was another
American student, the others being Chinese,
and the teachers were Japanese volunteers.
There were usually about four students and
three teachers atany given class. The teachers
rotated teaching responsibilities week by
week, and on their off weeks they would sit
to the side, throwing in an occasional “life
preserver” answer if we students happened
to stump the teacher-of-the-week.

I enjoyed the friendship of the Chinese
students, but..the class quickly evolved into
teach-by-kanji;ifwe studentsdidn’tunderstand
something or there was some necessity for
explanation, the teacher would inevitably write
the kanji for the Japanese word on the board,
and you could see the light go off in the eyes of
the Chinese students. Mark and I would kind
of give each other a “gosh, this is really helping
us” look. In the beginning we asked for further
clarification (never asking for English; we
never used English, even with each other), but
we soon gave in to the realization that it was
a hopeless battle and we would just have to
chalk it up to the nature of volunteer teachers
and free classes. We had no right to complain.
I stuck it out until the end of the term, but
after that I went back into autonomous mode.
Perhaps this kind of cycle warrants in-depth
research. In addition, the way the teachers
taught in a way that worked well for a majority
of the students, but didn’t help other students
at all, gives pause for concern. I've examined
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Carlton: In Search of Japanese Fluency

my own teaching methods to see if I make
similar mistakes.

I've never taken another community class.
I'm sure there are great ones, and from recent
articlesaboutJapanese as a Second Language
training, it seems the methodologies have
been improving. 1 did enter into language
exchange with a couple people in Matsue.
One was a grandmother in her late 60s, and
the other was one of the volunteer teachers
from the community class. I used the same
textbook Shin Nihongo no Kiso II, with
both women; one of them would cover the
material early in the week and the other
would do the same pages later, providing
the ultimate in review.

This was probably the most effective study
I have carried out. But the grandmother
would soon be tired from our English lesson,
which always preceded the Japanese lesson.
Neither “teacher” was trained, so they didn’t
know about such things as supplementing
the material in the textbook, for example
by supplying additional questions similar to
those in the text. So, this was the procedure:
follow the textbook line by line, and hope
(in the grandmother’s case) that the teacher
could last 40 minutes or so. Really, both were
doing their best, and as the student I didn’t
feel T should be telling them how to teach.
But as I said earlier, these classes were the
most beneficial I have had considering the
time put in and the circumstances. Having
thiskind of two-classes-a-week arrangement,
with two different teachers/informants,
might be something for others to consider.

As T noted, sometime early in my time in
Shimane T realized that all the study in the
world would be useless and hopelessly
inefficient if I rarely had a chance to use the
language. At that time, I reflected on the times
before when I had gone to a Japanese bar by
myself after an enkai, and had had to get by
on whatever Japanese I could understand and
speak at the time. Those had been the best
olpportunities for me to use Japanese. I had
also been involved in communitff activities,
practicing once a week with volleyball and
basketball teams and the town men’s chorus,
but they hadn’t helped my Japanese much. I
decided that, in order to use Japanese more,
would start going to bars once a week. I told
my wife of my decision, and she understood.
I could afford it, supplementing my income
with two part-time jobs, and if I had searched
for a trained Japanese language teacher it
would have ended up costing a lot more per
hour and with, in my opinion at the time,
questionable results.
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Carlton: In Search of Japanese Fluency

Over the next three years, I explored
the two bar districts of Matsue. It’s really
unfortunate that a lot of people, and I'm
talking about Japanese people as well
as foreigners in Japan, have the wrong
impression of Japanese snacks, lounges, and
clubs. Although the three are different, none
of them are sex businesses by any stretch of
the imagination. People tend to cram all three
into one “mizushobai” (water business)
cubbyhole, and that really is not fair in that
images of the places where the hostesses are
the main drawing card (many clubs) are also
associated with snacks, even though at the
latter people simply want to enjoy drinks,
karaoke, and friendly conversation. In fact, at
many snacks the only woman working, the
mamasan, is a senior citizen.

At snacks, I've met all kinds of folks on both
sides of the counter. I always sit at the counter
as long as there is space; that way there’s a
greater possibility to talk to other customers.
Usually, they are eager to talk to me, no doubt
their courage propped up by the alcohol
they’ve imbibed, and probably supported by
the fact that P'm a foreigner and thus they are
not constrained by societal prescription that
usually discourages small tali with strangers.
Sometimes there is no other customer there
and the mamasan, her help and I make
conversation. But generally, there will be at

least one other customer there at some point
in my visit, and usually several.

Not only has my Japanese fluency improved
greatly due to my method of study, but I've
also enjoyed many friendships and encounters
over the years, from salt of the earth types
like fishermen and construction workers, to
company presidents. I've met a few members
of minor yakuza groups, too. Whatever one
thinks of their livelihood, they really aren’t
intimidating one-on-one, and probably go
drinking in part to relieve the stress from their
“jobs”, just as many other customers do.

The main advantage in my method has been
building up fluency in basic conversation.
I need to take it a step further now, I feel,
and hit the books and kanji cards some
more, try to incorporate what I learn into my
conversations, and find appropriate reading
materials for my level. T don’t go to the bars
every week now, and I can tell my fluency, or
whatlittle I had, is flagging. It would Probably
be a spark to me to attempt the 2™ level of
the JLPT again next year, after a four-year
break from semi-serious study. Hopetully
reading this article has helped others who are
studying Japanese, and teachers who have
forgotten some of the challenges and rewards
of being an autonomous learner.

Contributions Sou<ht

Learning Learning, the newsletter of the JALT Learner Development SIG publishes
research articles, reflective essays, stories of autonomy from both teachers’ and learners’
viewpoints, reviews of books, conference presentations, software and teaching materials,
and other writing that may be of interest to members of the interest group.

If you have an idea for research, or if you’d like to write about your experiences of learner
development but are unsure how to go about it, please feel free to contact the general
editor, Peter Mizuki, <pmizuki@cronos.ocn.ne.jp> , or the section editor for ‘Sharing our
stories of Autonomy’, Ellen Head <ellenkobe@yahoo.com>.

Research articles are usually between 2000-4000 words, while reflective essays and other
types of articles are usually up to 2000 words. Reviews and ‘stories of autonomy’ may be
up to 1000 words, but shorter reflective pieces are also welcome.
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Sharing Our Stories of Aufononiy

“Dance has taught me how to be more present in the classroom. I, like my students, am
challenging myself kinaesthtically and cognitively.” Denise Haugh of Momoyama Gakuin
University explains how learning African dance has helped her to understand her

students.

English Dance

Denise Haugh

s a teacher of English communication,

I am always investigating ways to

engage my students in the classroom.
This is what first motivated me to start doing
theatre workshops and acting. In the last
three years, through my participation in the
dramatic artsT have discovered how important
body awareness is in oral communication. I
teach my students to be present and focused
during their warm-up activities and role plays
by asking them questions like, “Is your body
tight or relaxed? Are you using too little, too
much or just enough gesture? Are you moving
easily and freely in the space around you?” 1
want my students to become acutely aware
of what their bodies are doing and to activate
their sense of the kinesthetic possibilities
open to them. I encourage them to witness
their own discoveries on how language is
connected to body movement, gesture and
facial expressions. What I do is provide a
framework for learning.

This past fall, T returned to one of my
dearest loves — dance. I have always loved
to dance. T remember taking ballet lessons
every Monday evening at Mrs. Kojak’s studio
when I'was a kid. My Mom was so proud that
she had found a teacher of stature. I think she
even once danced for The National Ballet of
Canada. Regardless, I remember Mrs. Kodak
as having presence. She carried herself
with the grace and charm of an aristocrat.
My Mom would always say to me, “There is
nothing like good posture and a good walk.”
At the time, I was too young to appreciate
the significance of these words. Now, years
later, these words resonate clearly.

The African and Theatrical Jazz dance
classes I currently attend have heightened
my sense of the importance of engaging
awareness of the body in the learning process.
As T leamn to master all of the new steps and
body movements and integrate them into set
patterns in the choreography, my perception
of what my students experience when they are
learning their lines anc&taging their role plays
has become a lot clearer. I can see the kinds of
mind states that manifest as a result of learning
and retaining new patterns because I, like my
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Sharing Our Stories of Autonomy

students,am challenging myself kinesthetically
and cognitively. 1 experience myself the
ups and downs of learning. The mental and
emotional barriers of inhibition, reluctance,
doubt and lack of confidence would surface
whenever I had difficulty learning the steps or
the choreogrthy. Relief was immediate when
the intensity of the lesson loosened into either
free-form dance ora carefree follow-the-leader
activity. Consequently, my empathy for what
my students undergo in language learning
has deepened, which has made me a lot
more conscious of how I pace and combine
language activities.

To conclude, learningisa multi-dimensional
balancing act. My recent involvement with
dance has taught me how to be more present
in the classroom, so that I can foster an
environment which empowers my students
in langucl,ig(e study. I am creating a structured
framewo repare them for “real life”

y equipping them with the skills and an
attltude which encourages exploration and
awareness. As part of their language learning,
my students do written reports to reflect upon
the project they have done in class and also
what their fellow classmates did. One student
had this to say, “It was very pleasant to have
seen a classmate performing and it became
study.” Another student wrote, “it was difficult
to evaluate performance of people. But since
it had not done until now, I think that good
experience was completed.” My last quote
shows how one student felt after finishing his
role play examination: “Just learning by heart
is boring. 'm very fast to forget. But English
learned through acting lasts longer inside
me.” Through my teaching and learning
experiences, I am discovering that the body
is the means through which to access the
foundation for confidence building and self-
reliance, which allow for spontaneous self-
expression. I am gradually understanding the
true importance of good posture and a good
walk. Thanks Mom!
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Contributions Sought

Do you have ideas about learner autonomy? Have you considered autonomy and
learner development in a systematic way? You may be able to write up your ideas
or experiences for Learning Learning. If you are interested in documenting your
experiences or the research you do in the classroom as part of your teaching, contact
the editor, Peter Mizuki.<pmizuki@cronos.ocn.ne.jp>
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LD SIG News & Activifies

Hooked on Autonomy:
Learner Development SIG
Forum 2003

Heidi Evans Nachi

Development SIG Forum has brought

together members and nonmembers
to share and discuss current themes in
learner and teacher autonomy. The seven
poster presentations featured at the Forum
last year highlighted different approaches
to develop learner autonomy, techniques to
foster motivation, strategies for classroom
management, and alternative forms of
assessment. After presenters explained their
poster content to circulating participants,
Forum coordinators Ellen Head and Naoko
Aoki facilitated small group discussions
and a plenary feedback session to explore
and debate ideas that emerged from the
Forum. This brief summary of the poster
presentations begins with practicaltechniques
and approaches to develop autonomy and is
followed by issues in learner assessment. If
you missed the Forum, read on!

F or the last several years, the Learner

Developing autonomy in and out
of the classroom

Four of the poster presentations focused on
how to encourage independent learning
habits and increase motivation among
university students. Through collaborativeand
independent learning projects, a self-access
center, and an extensive reading program,
students grow accustomed to setting goals,
planning, and monitoring their own learning
processes, ultimately developing tools for
reflection as well as a deeper understanding
of their own strengths and weaknesses.

How we got hooked: analysis of how
university students become motivated
to carry out collaborative projects

Yoko Morimoto, School of Political Science
and Economics, Meiji University

Junko Kurahachi, Institute of Multicultural
Dialogue Education

Yoko Morimoto and Junko Kurahachi
developed collaborative learning projects and
tracked students’ progress and perceptions,
formulating a model to describe how
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students become autonomous learners. The
projects (writing and producing a play and
a movie and creating an English homepage)
incorporated choice and responsibility. Based
on their research, Morimoto and Kurahachi
idenfied two sets of factors, internal and
external, including core affective values and
a sequence of stages: 1). the existence of
respectful peers facilitated introjection of
the value of the project; 2). participation in
activities (i.e. English camp) provided concrete
examples of autonomous learning and further
raised awareness of the project’s value; 3).
peer group work led to integration of the
value for each individual, enhancing intrinsic
motivation. Moritomo and Kurahachi’s model
to explain their students’ ‘transformation’
highlights the complex interactions among
‘senior’ and ‘junior’ group members within a
collaborative framework.

Tuning freshmen into autonomy
through language learning projects

Miki Kohyama, Gakushuin Women's College
and Gakushuin University

Jodie Stephenson, Tokyo Denki University

Miki Kohyama and Jodie Stephenson
explored how Language Learning Projects
(LLPs) helped introduce first year students
to autonomous learning by exposing
learners to a variety of learning strategies
and encouraging them to reflect on
their own learning processes. For LLPs,
students selected an out-of-class activity
(for example, watching a movie, listening
to a song, or keeping a diary), set goals
and planned, monitored and reflected, and
finally evaluated their progress. Students
received support from teachers and peers;
for example, students with similar interests
were encouraged to help each other. At the
end of the semester, everyone delivered
short presentations about their projects
and progress to their classmates. In the final
reflection, students reported a wide variety
of topics and activities they selected, and
expressed a range of reactions towards
LLPs, from those who ‘got used to’ using
English to those who came to enjoy learning
English. Kohyama and Stephenson found
LLPs successful in ‘tuning students into
autonomy’ through self-directed learning.

Using extensive reading to motivate
low-level learners
Tomoko Ascough, Shukutoku University

Tomoko Ascough focused on how to
motivate low level students in a writing class
through implementing extensive reading
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practices. After performing a self-assessment
task to determine their level, students
choose a graded reader, and used reading
strategies taught and practiced in class (i.e.
slashed reading and repeated reading) with
assistance from the teacher. Throughout
the course, students kept reading journals,
and through these journals and counseling
sessions with the teacher, were encouraged
to develop personalized reading strategies.
Towards the end of the semester, students
completed a reflective summary of the
content, including what they learned, how
they felt, as well as ‘how’ they read, and
what problems they experienced during
reading. Finally, students delivered book
report presentations to the class, sharing
their summaries and personalized reading
strategies. Students enjoyed selecting their
own books, monitoring their learning
strategies, and reporting their successes to
their peers.

A self-access centre: What, why and
how?

Hayo Reinders, University of Auckland
Keiko Sakui, University of Auckland

Keiko Sakui and Hayo Reinders presented an
overview of the English Self-Access Centre
(ELSAC)inthe University of Auckland, located
in Auckland, New Zealand. They discussed
the fundamental principles underlying self-
access learning and explained how self-
access cansupportstudent-directedlearning.
Self-access centers aim to foster independent
learning habits and accommodate learners of
different abilities and interests, by providing
students opportunities to use materials,
seek staff support, and work at their own
pace outside the classroom. At the ELSAC,
in addition to language counseling and
workshops, students not only have access
to various language learning materials
including CD-roms, audio-tapes, resource
books, graded readers, and DVDs, but also
receive personalized advice, feedback, and
encouragement from ELSAC staff. To learn
more about the ELSAC, visit the website at
http://www.elsac.auckland.ac.nz.

Alternative forms of assessment in
language classrooms

Three poster presentations
assessment in language classrooms, via
self-assessment, learner portfolios, and
classroom ‘cards” When students are given
responsibility to choose their own scores,
manage their homework, and report on
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their progress, they come to understand
more deeply their own learning processes
as well as course content and evaluation
criteria. Moreover, sharing the burden of
assessment with students allows teachers an
‘inside look’ at students’ perceptions of their
own learning. The following projects reveal
some of the benefits—and challenges—of
incorporating alternative forms of assessment
in language classrooms.

Correlation between student self-
assessment, student perceptions,
language proficiency and gender

Heidi Evans Nachi, Kwansei Gakuin
University

Heidi Evans Nachi used surveys to compare
student and teacher attitudes towards self-
assessment instruments and procedures
in one coordinated English program. Her
analysis revealed some individual differences
in attitudes among students: nearly all
students agreed writing a justification of their
score was useful and most students preferred
to complete their self-assessments in class,
but a small number of students favored
completing theirs at home. Moreover, even
though most students stated they chose their
scores honestly, more than half accused their
peers of score inflation. And while teachers
suspected that female students and higher
achieving students seemed to value self-
assessment more, the inferential statistics
found no strong correlation between gender
andachievementwithattitudes.Acomparison
of student and teacher responses revealed
teachers value self-assessment slightly more
than students. When teachers encourage
students to compare scores, more than half
the students dislike this practice. Nachi’s
results affirm the use of self-assessment, but
show that students want more explanation,
in-class models, and teacher feedback.

Using individual continuous
assessment cards to raise awareness of
macro-learning strategies for low level
students

Clive Lovelock, Tezukayama University

Clive Lovelock uses ‘individual continuous
assessment cards’ for students in one
university classroom to enhance student
attitudes towards learning English, increase
motivation, and train students to adopt
efficient learning strategies. Using the
cards not only promotes learner training,
but also supports classroom management.
The system consists of giving each student
an individual assessment card which she
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collects at the beginning of each lesson,
keeps with her during the lesson, and then
returns at the end of the session. One side
of the card is used to record absences or
late arrivals, assignment and test grades, and
comments or advice from the teacher. The
other side of the card is used for continuous
reinforcement of appropriate learnin,
strategies in class, by giving points eac
time the student uses a strategy (example
strategies include using communication
gambits, asking questions, and helping
classmates). The cards allow students to
monitor their progress throughout the
course, provide negotiation strategies, and
encourage students to be responsible for
their own effort and participation. A survey
of students’ reactions revealed that the cards
do promote interaction in the classroom.

Learner portfolios
Steve Davies, Miyazaki International
College

Steve Davies discussed the advantages and
disadvantages of using learner portfolios in a
content-based instruction program. Learner
portfolios foster learner-teacher interaction
and consultation as they are compiled
continually  throughout the semester.
Moreover, portfolios show clear evidence
of learner development (ie. inclusion of
drafts plus final versions). Portfolios can be
reviewed by other learners, other teachers,
or even by parents. And if portfolios include
a learning diary section, learners can be
taught to critically self-reflect on their own
learning. Perhaps the biggest drawback is
that portfolios can be very time-consuming
for both learners and teachers to organize
and assess. Davies recommends combining
a holistic assessment with quantifiable
assessment of specific parts of the portfolio to
giveabalancedevaluation. Forum participants
also suggested incorporating peer evaluation
of porL?olios along with one example of their
worst work in the portfolio.

Processing Forum themes

After participants had a chance to circulate
throughout the room, the coordinators
Ellen Head (Momoyama Gakuin University)
and Naoko Aoki (Osaka University) asked
participants to form groups according to
themes thatemerged from the posters, such as
‘time,” ‘awareness,’ ‘control,” and ‘experience,’
and discuss how these themes connected to
learnerautonomy. Several small groups shared
and compared their own experiences, and
towards the end of the Forum Aoki and Head
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led the group in a whole-group reflection.
Although some participants wanted more
time for viewing posters and discussion, with
only 110 minutes, Head and Aoki worked
hard to keep the Forum flowing.

The LD SIG Forum is here to stay. Next year’s
Forum will feature seven projects again, but
the time slot has been reduced to 85 minutes.
Participants may not be able to view in depth
all poster presentations, but will have to
select projects which match their interests.
Like our students, teachers who are open to
new experiences and tolerant of ambiguity
(and maybe a little chaos!) will benefit from
attending the annual LD SIG Forum—learning
about our peers’ research and classroom
reports, building ties with peers in different
contexts, and sharing our experiences and
interests are the aims of the LD SIG Forum.
Think about how you can contribute to the
Forum in the future, as a presenter, organizer,
or attendant. Everyone is welcome!

Just make yourself at
home, the drinks are over
there.

Some reflections on attending the
Learner Development SIG Forum
at the 2003 JALT conference,

by Neil Cowie

ne traditional style of a forum is to
O gather a panel of experts in a room

and to invite them one by one to
discuss an issue or present their ideas.
Usually there is a facilitator or two to keep
them on track and to invite participation
from the audience, either during the talks or
at some kind of plenary at the end. At the
recent annual JALT conference in Shizuoka
the LD SIG forum tried bravely to alter this
style. One difference was that the audience
was less a group of onlookers than guests
at a cocktail party, a party albeit without
the drinks - though one presenter provided
chocolate. This cocktail party didn’t quite
work as intended but for me it provided
more than cocktail sized food for thought.

As I went into the room around the edges
could be seen posters and various materials
set out with one or two presenters (cocktail
hosts) at each site hovering nearby ready
to answer questions or explain ideas. After
an initial scene setting from the two chief

2o RAZ—% R0, HERLIZDTHDITH- &
2O LIZNENDIBINHE B WM, 1104 E
WORRSNZIFET Ay RREFRKIZ T+ —F
LIV EIFEND IO L TN,

LDSICT7 4 — LI EEHmEET, RED T+
—IATIEEZTOOTO 7 "B ENET
N, RS M EM SN E T, BINFIZLETOR
AT —FRER AL EFITERLWMBLNER
AN, B OBEIRICER AT O 7 &R AT
WEELZ &5 TLED, Hzb DA L [H
LIz, HiLWwiikbrz 2 ANEsR sz (LT
BEESBEOELEIRELIZ!) ERXRTHDLAND
FiRIIIE—EDLDSICT + —F LB MT 5T &
IlifEZE R LW g5 E BnEd—ifo
IEPCEEMEFITDONTRERIE, BAADIRIIC
WA E DR EED D&, FLTHBE VDR
PEIREDNEE D T ENLDSIGT +—F ADHE
BOTE,IFRESI VST I+ —FLICEBRT
XEMBZTHTLESIWN, BREELT, EETD
HDELT, HAENWIHEZFEEL T BEZA, BES
LTWET !

ESEIWOK Y, BRBMIIH
556TY

JALT 2003 Learner Development SIG 7
=S ALIZBMLT
==Jv-hvu4a

B2 7 4 — T L TIIEHMENST25 /8
FVZAREMZ, ZDOEDDEDN, E
N RElNz0, MERRe 05 %
EBHTEMBN, ZOXDR T+ —T LTI, 7
FHIN, T =T LMEENSZNTENEDITHEITE
L. E£72 74 —FLD@&HP T, HHWNI/NHKU AR
DREENKED SRS T, RS MENSEBERE
%55, 200 34JALT Learner Development SIGT
13, 2OV TERRDT 4 —F L EBAEIT B>
F2AZANMNESN Tz, ODEDDIAIL, — S
FHiZ AN ENS KDL, N—T 1 —DHEER &
Wo e BEEZRI-LIZ, 5o EHITD/NN—FT 1 —IC
IBBEIIRFEDN RN T NES (LML, FE
FOOEDIIFadl —hER>TWE) . ZO/8—
T4 =%, EHESNZEBDITEIZ NS0 D K
INTHAITFENTZMN, RIS ADIEEEZ
D SEEZ TN,

TA—I DR T, BEFRIZ, D EDH DN
SO DDDFHEEMN UN—FT 4 —DKRAN=H)
KA —2RED, BRIZEATZ0, StHZ2T 2 U
2L TWz, ZORANZBMNENTZBEDT—XD
BWIHHZKZ % ZMERE OXN—F74—D

learning 23— learning



Reflections on the LD SIG 2003 Foruim

party hosts and a brief introduction from
each host around the room every guest went
to each poster site that they wanted to and
either read silently and/or discussed issues
with the hosts. After visiting one poster each
guest went on to the next, their choices
reflecting their interests and reading speed.
This process was very party-like in the varied
way people dpprocmﬁed their task some
moving from site to site accomplishing all the
posters quite quickly and some just focusing
intently on one person. Others, including
myself, talked to a few hosts in depth and
then rushed belatedly to the others and
just read the posters. So far I imagine that
this description sounds like a normal kind
of poster presentation scene, which it was
except that there was a more party feel to it
with a series of small groups spontaneously
forming and discussing and tﬁen breaking
apart. Instead of just host-guest dyads of
interaction there were more varied types of
pair and small group discourse.

After the period spent poster viewing
and talking there was a chance for more
communal reflection on some of the issues
that the discussions had raised. Here is
where the cocktail party moved somewhat
back towards a classroom atmosphere, and
also where the goals of the forum became
somewhat confused. Firstly, small self-
selected groups talked about particular
themes that were suggested by the guests: for
example, teacher stress, student motivation
and so on; and then after these five or six
separate group discussions there was a final
whole group report back. Such discoursal
interactions are not often seen at parties.

I would like to comment on the forum
taking a social-constructivist viewpoint in
which my perceptions have developed in
interaction with others who were there but
are likely to be different from other people’s
impressions. In other words it is a personal
view. At one level the session was not as well
organized as it could have been, in that the
two chief party hosts, although well meaning
and individually extremely capable, did not
appear to work too well together. T have seen
them both in action before at previous JALT
conferences where they were both very
professional and very skilful. But this was
not the case when they worked as a team.
I am not sure why this was but my initial
thoughts were that they could not have had
much chance to talk about the format of
the session and so had not really planned
very well what they were going to say or do
the goals were not clear. However, I have
changed my mind about this and begun to
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Reflections on the LD SIG 2003 Foruim

see their relationship and the reactions of the
participants (both other hosts and guests) in
a different light.

As the forum progressed I started to
think about different dimensions of learner
autonomy, and the way in which participants
may be positioned at different places on
these dimensions, how this had some effect
on forum interactions. One of the chief party
hosts was somewhat controlling wanting to
tell guests what to talk about, where, and
how with a very clear idea of how the party/
forum should take place. The other main
host had almost the reverse attitude which
appeared to be that guests were adults who
could make up their own minds about what
they would talk about, and where and how.
This host had a much less controlling manner
but nonetheless an equally clear idea of
how to proceed. Perhaps the less than clear
organization of the party was not a result of
these two hosts not being fully prepared,
but was more a consequence that they were

laced differently along the dimension of

earner autonomy that is concerned with
geople/party management. One person’s

elief was to clearly spell out what should be
done and the other was that people could
organize themselves independently. The
end result was that neither message came
over very clearly and guests responded in
a variety of ways which probably reflected
their own beliefs about learner autonomy
and management. Some were very relaxed
with the chaos and did plot their own route
through it, whilst others needed more
guidance and were confused and worried
about what to do. Where the forum did break
down most of all was where it moved from a
cocktail party to a classroom with feedback
discussions. However, the atmosphere was
very %ood natured and good humored and
people contributed very positively to make
the occasion work. People are generally
used to cocktail parties and know what to
do. As aresult the forum worked, at whatever
position participants were on the people
management dimension. On reflection I feel
that this forum made me (re)realize what it
can be like to be a student with all the doubts
and uncertainties that being a student in
someone else’s hands brings. I experienced
a number of emotional responses in the
forum: from great pleasure to frustration and
irritation, and occasional mystification. I feel
that it is important to remember that we and
our students are all positioned differently
along the various dimensions of autonomy.
I have only mentioned people management,
but there must be many others such as levels
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of creativity and conformity, of intimacy and
openness, of confidence and self esteem.
Some students will want to dotheir own
thing and others need and expect much
more guidance, some will be adventurous
and others will not, some will try something
new and others will not. I don’t think it is our
role to judge which position on a dimension
is right but it is our role to be sensitive to
where students are and to try and be as
responsive to each individual as we can.
It is also our responsibility to realize that
students don’t always come to the classroom
in the same spirit of a cocktail party that JALT
participants do, and so we need to be very
clear about our goals and ways of achieving
them. And finally, it is our role to remember
that students may not take, in fact probably
won’t take, what it is that we are offering
them - after all T gained a lot from this forum/
party but it was probably not exactly what
the organizers had planned at all. But thanks
- and cheers!

Ellen Head writes:

Thank you for your reflections on the
Jorum, Neil.. I forwarded your paper to
Naoko, who said it was “fair’! and I agree.
Actually I felt as if you wer;ﬁpussy Jfooting
around to a certain extent! The main point
seems to be that the forum wasn't very
well organised because Naoko and I had
different ideas about how much autonomy
to allow the participants. I think that was
true! However, I'd like to point out that
concurrent poster presentations followed by
a plenary has been the style of the LD forum
for at least the past two years, so Naoko
and I were not the first to try it. The 2003
forum had seven presentations as opposed
o five in previous years, which perhaps
contributed to the sense that there was too
much going on.

The analogy of the party is right on the
ball for me. You might not be surprised to
learn that as I child I went to parties where
the social space was very controlled and
structured: even the adults played lots of
party games. As a facilitator, I byelz'eve that
sometimes a clear structure is needed in
order to get space/air time for members
who wouldn’t otherwise feel that they
had a right to it. Afterwards two people
commented that the forum plenary was
“native speaker dominated’, perhaps as a
result ofj;he agenda not being very clear.
One participant later suggested askin
Jor ‘one word or one sentence of feedbac
Sfrom each member” in the plenary. I

If you would like
to contribute a
short narrative

piece exploring the
connection between
your learning
experiences and
your growth as a
feacher who wants to
encourage autonomy
(““Sharing Our Stories
of Autonomy?™)
contact Ellen Head
ellenkobe@yahoo.comni.
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think that this is a good idea. “One word
Sfeedback” is an example of a structure that
is overtly controlling, but actually serves
to divide power more equally among the
Dparticipants.

Stacey Vye writes:

“Everyone gets to mix and mingle and you
can never guess what combinations you're
going o see next’.

- Andy Warhol (1995)

Not being able to predict responses is the
beatuity oﬁ a socially driven and participant-
Sfriendly forum. I thought the interactions
of the people during the poster session of
the LD forum were not unlike the social
interactions at a party as Warhol described.
1 felt there was a fairly natural progression
after the poster session when participants
joined  self-selected groups similar to
organized party iames. The dz'j;ference
being at parties there are usually some
people on the sidelines who decide not to
participate in games, opting for alternative
socializing, food and drink.

Subsequently when we reconvened as a
(Zroup I thought one co-host appeared to

e reflective and the other directive. I was
partialto the approach because I considered
that various forum goers could identify
with either one of hosts depending on their
own personal autonomy and learning
experiences, yet I was unclear if that was
the intention. During this segment of the
Jorum, the party ambiance wound down
appearing more like a classroom, but I took
into consideration that forum guests had a
Jull day of stimulating JALT presentations
and dinnertime was approaching.

Warhol, A. (1995) Ho ho ho! New York:
Bulfinch.
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Storytelling, Map-making, and Learning to See in the
Dark: Reflections on Our History

The Learner Development SIG emerged almost 10 years ago. Like many parts of JALT, the SIG
has strong roots in Japan-based communities but is simultaneously linked to collaborative
communities of teachers and learners throughout the world. This is the natural outcome
of the international and interdisciplinary sources of our philosophies and practices. These
can most easily be traced in Richard Smith’s 1994 “Some Thoughts on the Formation of the
JALT Learner Development N-SIG” from Volume 1, No. 1 of Learning Learning, the SIG’s
bilingual newsletter.

In this short essay, Richard argues that if our practices are not “learner-centred’” and
‘negotiated’ in other ways, too, we may risk alienation, not to say abject failure.” With these
principles in mind, the SIG has developed an action-oriented approach to the learning-
teaching matrix. Through the publication of Autonomy You Ask/ in 2003, we have taken a
big step from our ‘benkyoukai’ (study meeting) origins toward becoming the ‘kenkyuukai’
(research group) that Richard imagined we might develop into.

I first met Richard and Naoko Aoki (the two joint founders of the SIG) in June 1994 in Hong
Kongatthe Conference on Autonomy in Langua?e Learning. My involvement in the SIG began
with a story swapping session with Naoko on a long bus ride from Shenzhen University back
to the border crossing into the New Territories. Storytelling quickly became map-making, as
I was recruited for newsletter printing and distribution, leading to increasing involvement
with an ever-widening circle OF friends and researcher-teacher-learner colleagues.

The experience has often felt like the collective experiment in learning how to see in the
dark that I once conducted with a group of mountaineering students. The lessons learned
then still apply: Start slowly, with small steps, talk to each other, trust in yourselves and the
group, and gradually you will start to see the path with the bottoms of your feet.

Hugh Nicoll
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Symposium for Language Teacher Educators

This is a CD-Rom which includes 10 papers from the symposium on “Autonomy in Language
Teacher Education” held at the Institute for Applied Language Studies (IALS), University of
Edinburgh, Scotland in 2001. These papers are as follows:

*  Questioning autonomy - Leslie Dickinson

*  Conditions for autonomy in language education: Practicing what you preach
- Michael Grenfell and Ana Artigas.

*  Who does she think she is?” Constraints on autonomy in language teacher education
- Anne Heller-Murphy and Joy Northcott

*  Aspects of autonomy: Exploring teachers’ perceptions - Tricia Hedge

»  Fostering autonomy: Implementing change in teachers’ education
- Franca Poppi, Lesley Low and Marina Bondi

*  Teacher education for teacher-learner autonomy - Richard Smith

e What is needed for autonomy? Critical reflection and collaborative tasks for teacher
development - Miyuki Usuki

*  Facilitating autonomy in reflective practice through statements of relevance
- Angela Pickering

*  The guided production of lesson plans within courses for teachers of literature in a
second language - Brian Parkinson

e Roles, moles and monkeys: insights on autonomy from teacher self-education
- Tony Lynch

Symposium for Language Teacher Educators is edited by Jacqueline Gollin, Gibson Ferguson and
Hugh Trappes-Lomax and is published by IALS, University of Edinburgh. It additionally includes
papers from the 2000 and 2002 IALS Symposia, on ‘Politics, Policy and Culture in Language
Teacher Education’ and ‘Teaching Practice in Language Teacher Education’, respectively.

Copies of the CD-ROM are available for purchase direct from IALS, University of Edinburgh,
21 Hill Place, Edinburgh EH8 9DP, Scotland, UK ( email: IALS.enquiries@ed.ac.uk ).

EFBEI DD RO TN Dy A= T FTY - TyFay 2, ba—-Fb
IRA-OXy 7 AfE%E, IALS RS REAVIEI) . T57 0 >NT K%, TP AR E
CBFL2F—F /=] DRIV LADHEDCD-ROMZEEAL7ZWHIZEEIALSNH A
LTLKESn, LRROMZL108E2000FE2002FDIALSY VAR TLDGRILBEEN
TWETY, —F3FH. 'Politics,Policy and Culture in Language Teacher Education' & 'Teaching
Practice  in Language  Teacher  EducationZ37—< TUL7z, ##%5E : IALS,  University  of
Edinburgh, 21 Hill Place, Edinburgh EH8 9DP Scotland, UK, (EA—J)l: TALS.enquiries@ed.ac.uk).
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If you’ve made the decision
to put those years of teaching experience and
class preparation into developing your own
textbook or class materials, we can help you

with the final step!

\ Pukeko Graphics

Layout & Design, Printing, Web Design
— Fast -« Efficient ¢ Flexible * Affordable Rates —
Tel 090-1346-4660; Fax 093-962-8430

<info@pukeko.ws>
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Learner Development Forum for JALT 2004
FEETANRATAV b - 74 —3ALJALT2004

Preparations for the JALT 2004 Learner Development Forum are well under way. The next
issue of Learning Learning and future postings of the e-newsletter LD SIG Gets Wired! will
give more details, but for now here are the presenters and their topics. If you are interested in
taking part in next year’s Forum (2005), as a presenter or organizer, you might want to begin
thinking about it now. Planning for 2005 Wiﬁ begin at the LD SIG Annual General Meeting
in Nara.

EEBTAROT AL T4 —FAJALT20043BE P T, IR E O MY 0% SE 1=
2—AL & —TLD SIG Gets Wiredl ] IZHDFE T, E0HATREEZEET—~DO—EE2RHELET, RE
DT =T (2005) THEZRDEEDRELUTHIEN G ZHII5NEEZZTZEINENTLLDY, KR
TOLD SIGAHERIEERDIRF20054F 7+ — T LD EEMNIHE D E T,

*  Fumiko Yui HH 5 F(Izumi High School), Masayo Yada & H 2 f:(Meiji High School),
and Yoko Wakui i B F-(Rissho University)

Turning unmotivated students onto autonomy

*  Amy Fenning (Kwansei Gakuin University)
What happens when students become their own grade record keepers

*  Marlen Harrison (Momoyama Gakuin University), Kathi Kitao (Doshisha University)
Using Internet penpals to foster learner autonomy

* Ellen Head (Momoyama Gakuin University)
Self-evaluation: Illusions and realities

* Lawrence Metzger (Osaka Jogakuin Women’s College)
Myers-Briggs Personality Typology and learner autonomy

*  Mike Nix (Chuo University)
Making theories (out) of reflection: Developing academic literacy in English

»  Stacey Vye (International University of Health and Welfare)
Primary school-aged students’ English language learning quest

20044 FRZMICEDE
For more information on the conference, please visit the
conference website

www.jalt.org/jalt2004




