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> ABOUT THIS ISSUE

ith this issue, Learning Learning goes

on-line. We hope that the format of

Learning Learning still feels familiar,
with its bilingual character and quality of writ-
ing, and we trust that you will delight in discov-
ering the new possibilities that online publica-
tion brings. Please let us know what you think:
Why not drop us a line by email or have a chat
with us at the LD SIG desk at JALT2006? We
hope that you really do enjoy this bumper issue
and we are looking forward to hearing from you.

The Learning Learning editorial team: Andy
Barfield, Michael Carroll, Marlen Harrison,
Ellen Head, Peter Mizuki & Stacey Vye.
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Acknowledgements for translation and proofreading: Naoko Aoki, Xu Feihong, Tin Tin Htun,
Kay Irie, Yuriko Kizaki, Yuri Komuro, Norie Kumakura, Jo Lumley, Saeko Nagashima, Mizuho
Nayuki, Kyoko Ogawa, Takako Ohki, Keiko Sakui, Yoko Sato, Etsuko Shimo, Seiko Tatsuta & Haruka

Tomita.

Layout: Malcolm Swanson and Pukeko Graphics

From left to right: Kay Irie
(translator), Seiko Tatsuta
(translator), Malcolm Swanson
(layout).

As ever, the heart of Learning Learning is the living contact be-
tween us all. What'’s been getting your excited, puzzled and moti-
vated with learner autonomy in the last while? Send in your short

reflections, ideas and articles. We want to hear from you! Let's keep
on making the connections!
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> LEARNING LEARNING: CONTRIBUTIONS

CONTRIBUTING TO

LEARNING LEARNING

Learning Learning is your space for continuing

to make the connections that interest you. You

are warmly invited and encouraged to contrib-

ute to the next issue of Learning Learning. We

welcome writing in different formats and dif-

ferent lengths about different issues connected

with learner development, such as:

« articles (about 1,000 to 2,500 words)

« reports (about 500 to 1,000 words)

« learner histories (about 500 to 1,000 words)

+ stories of autonomy (about 500 to 1,000
words)

» book reviews (about 500 to 1,000 words)

« letters to the SIG (about 500 words)

«+ personal profiles (100 words more or less)

« critical reflections (100 words more or less)

» research interests (100 words more or less)

+ poems... and much more...

We would like to encourage new writing and
new writers and are also very happy to work
with you in developing your writing. We would
be delighted to hear from you about your ideas,

reflections, experiences, and interests to do with

learner development, learner autonomy and
teacher autonomy.

We hope to publish the next issue of Learning
Learning in April 2007. Ideally, we would like to

hear from you well before March 15* 2007 —

reality, the door is always open, so feel free to
contact somebody in the editorial team when
you are ready:

Andy Barfield
Ellen Head

Marlen Harrison
Michael Carroll

andyb@tamacc.chuo-u.ac.jp
ellenkobe@yahoo.com
scenteur7@yahoo.com
carroll@andrew.ac.jp

Peter Mizuki peter.mizuki@nihon-u.ac.jp
Stacey Vye stacey.vye@gmail.com

Learning Learning is the newsletter of the
JALT Learner Development SIG. We aim to
publish twice a year in April and October. All
pieces are copyright of their respective authors.
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Permission to re-print writing from Learning
Learning should be sought directly from the
author(s) concerned.
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> VOICES: BARFIELD

LEARNING LEARNING
THREADS AND
AREAS OF FOCUs:
CONNECTING TO
YOUR INTERESTS

ANDY BARFIELD
ANDYB@TAMACC.CHUO-U.AC.JP

ne of the JALT Learner Development’s

sister SIGs, the IATEFL Learner

Autonomy SIG, recently discussed key
areas of interest in Autonomy in Language
Learning. Members of the group identified the
following seven areas as important:

+ assessment
+ autonomy and its appropriateness
« counselling / advising
+ learner training
» motivation
« self-access
+ teacher autonomy.
They call these areas of interests ‘worms’

The IATEFL Learner Autonomy SIG (www.
learnerautonomy.org) has decided
to approach experts on each area of
concern (or ‘worm’) and invite each
expert to produce a piece of writing
for publication in their SIG newslet-
ter (Independence). After the initial
expert has written their piece for
Independence, they will pass their par-
ticular worm to another colleague, who
then writes another piece on the same
‘worm’ and then passes the worm on, so
that a chain of correspondence and literature on
each area of focus is generated. The chain of cor-
respondence is open to IATEFL SIG members to
take part in.

In this issue of Learning Learning, we are
delighted to link to Barbara Sinclair’s opening
piece for Independence on the area of Learner
Training (see below for the links). And we would
also like to ask you:
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> VOICES: BARFIELD

+ What areas to do with Learner Development,
Learner Autonomy, or Teacher Autonomy
would you like to see future issues of Learning
Learning focusing on?

+ Who would you like to see write an initial
piece in Learning Learning about each area?

» Would you be willing to contribute a short
piece on an area of focus that keenly interests
you?

+ What would be a good name for these areas
of focus instead of ‘worms’?!

Please send your ideas, and let’s see where we go
together with the areas of focus that you suggest.

Looking forward to hearing from you - many
thanks,

Andy

o BAMMKBLER > TWAHADTFITHEL T
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+ Click here for a short biographical profile of Barbara.

+ Click here to read the two-part article that Barbara has written for Independence on Learner

Training.

(These links are given here with permission of Barbara Sinclair and the IATEFL Learner

Autonomy SIG. 2DV > 7 Z# 9 % D13 Barbara Sinclairft & TATEFL #E#H 4 — kD X — SIGHY
w5, )
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More Autonomy You AskD43RIEIZ & TD CEAICD T

Eric Skier + Miki Kohyama#fi More Autonomy You Ask (MAYA) #3JALT20061Z B W TARITHRE 11
9. HARIZBIT2EEEH A O B HMEZ RS W98 31345 & Stephen Krashen, Chitose Asaoka, Terry
LambiZ & 2 K HIEFRaALER S LT WE T LDWIFERR A > /N =1, 104 H< L TJALT2006 1,500 T
DOEHIEIG ik TMAYAZBEATE X T DT, EDEMAYA-JESTIC =2 — AN SHEATEZ MR L T
KIS, 49 <IHAZ | ZOLDWEE R O BRRIEIS H#iR L, 104 1 &JALT2006 T LA ZFIH
IZRNEEA.

MAYA-JESTIC NEWS FOR LD SIG MEMBERS!
GETTING YOUR SPECIAL DISCOUNTED COPY OF MORE AUTONOMY YOU AsK

JALT2006 sees the official launch of More Autonomy You Ask (MAYA), edited by Eric Skier and Miki
Kohyama, and featuring 13 research chapters exploring learner and teacher autonomy in a Japanese
context, with guest chapters by Stephen Krashen, Chitose Asaoka, and Terry Lamb. As an LD SIG
member, you can buy MAYA at a special discounted price of 1,500 yen in October and at JALT2006,
so please check out MAYA-jestic news for how to do this. Hurry! The discounted rate for LD SIG
members lasts only in October and at JALT2006! Click here for more details.
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> VOICES: HARRISON & VYE

LETTER FROM THE SIG CO-COORDINATORS—

FALL 2006

DEAR LD MEMBERS,

Reviewing this issue of Learning Learning, es-
pecially the five articles on the 2006 LD/Osaka
mini-conference, we’re reminded that although
the Learner Development SIG is a Japan-based
organization, the work that we do is relevant on
an international scale, and our members span
the globe.

|'P—l-11
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NxEJ,

Looking towards JALT2006, LD is pleased to
announce the publication of its second anthol-
ogy of action research, More Autonomy You
Ask! (MAYA). Just like the LD-SIG, although
MAYA focuses on Japan-based research, the
implications of the ideas expressed by its writers
are relevant to educators and scholars around
the world. We'd like to take this opportunity to
extend our gratitude to all those involved with
MAYA, both in Japan and beyond. Additionally,
we're also pleased to announce the arrival of
the Proceedings of the 2005 Working Together
mini-conference held at Miyazaki Municipal
University at the end of last year. Be sure to stop
by the LD desk at JALT2006 to explore these
fascinating publications, and then join us for our
annual LD Forum on November 4th.

20064FEEJALTZ HATIZ, {EEHEDHE 2H£ TH
%. More Autonomy You Ask (MAYA)DHifk%E Z
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RARIIER P OBEECFEEOE A LHEL T
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H L T ZZ o A2 TITHESEGHB L LW
£, M. BERITEHR/NN K12 TProceedings
of 2005 Working Together DX FEMBAE I N/ 2 &
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LDD 7 — A2 B2 D, LDOHERE S L WY

2B ZE N, /2, 11H4BICBIETE DFE
KRLDT #—F LI HRIETSMLSIZE 0,

Please join us on Friday evening, November
3" for our annual conference celebration and
a chance to mingle with LD folks and find out
more about us. You'll also find more information
on the Learner Development website about the
SIG’s activities and publications (http://1d-sig.
jalt.org).

ILASH®) ICEXRBEMERETELTBD X
T LDOA X N—E2W, DNONOIEFHITDN
THRZHED SN NNVERXTITOTEIERBL
<tém SIGDIEB)H K OHIA IZBI T 2 Al

FERET A ROT AL FOYA FEIBHL
t é W, (http://ld-sig.jalt.org).

Finally, on a personal note, the time has come
for us to step down from our co-coordinator
positions. We've had a wonderful two years
full of growth and change, and we are looking
forward to participating in future events and
publications of the LD SIG. We wish you all a
wonderful fall and look forward to seeing you in
Kita-Kyushu.

BRICAETITN., 200 a—F4 %—F—
ELTOBRHEZERADIEERDE L, ZD2MF
il U, JEIE EZBMICH SN FEME S L WD
TEEX L, %OLD SIGDA N> bR
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£9.

Warmly,
Marlen Harrison and Stacey Vye

=LY NUYZATAY— Ty 1 KD

LEARNING LEARNING 2006 - VOL13.2 — 5


http://ld-sig.jalt.org

> VOICES: CARROLL 7 AOKI

LEARNER
DEVELOPMENT: A
BILINGUAL SIG

From its inception LD

has published Learning
Learning, and recently LD-
Wired as far as possible, in
both English and Japanese.
Since most submissions are
in English, this bilingual
policy results in a consider-
able amount of work for our
volunteer English-Japanese translators. Bearing
this in mind, we would like to find out a little
about how the LL readership actually uses the
two texts. If you could spare a moment to an-
swer the following brief questions, we would
very much appreciate it. Just cut and paste the
questions below into an email message, add your
answers, and send to Michael Carroll carroll@
andrew.ac.jp

With many thanks,
Michael

—

FBEF O ANATAN
“DDEEEEDSIG

A SLDIXFEE OFE (R72, FiiTIELD-
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Michael Carroll <carroll@andrew.ac.jp>> % CTiAfF 5
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FALLSBENVNEZLET,
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A BRIEF HISTORY
OF THE BILINGUAL
POLICY

NAOKO AOKI, CO-
FOUNDER OF THE LEARNER
DEVELOPMENT SIG

When Richard Smith and

I started the SIG in 1994,
we decided we wanted the
group completely bilin-
gual, Japanese and English.

{ This was meant to enable

H everyone to engage in the
group’s activities and to pre-
vent marginalization of any
members due to language problems. As learner
autonomy practitioners, we also wanted to send
a message that we should start with ourselves
and learn each other’s language. We didn’t want
segregation by languages. So we did everything
in the two languages, mixing them as much as
possible. At a retreat, we had a rule that you
could speak in either language and someone
else always put it in the other. At a conference,
a presentation in one language was followed by
a summary in the other. In Learning Learning
almost every page had two languages.

Both Richard and I are English-Japanese
bilinguals who feel these languages are an in-
dispensable part of our identity. We may only
have projected our identity onto the SIG, but, in
retrospect, I think our decision had an impor-
tant implication for the increasingly multilingual
Japanese society. A bilingual (or multilingual)
policy costs. But it’s the cost we have to bear in
order to create a society comfortable for every-
one.

Now Richard has left Japan, and 'm in a
happy retirement as far as the SIG is concerned.
Whether the group wants to continue to be bi-
lingual or not is up to the current members’ de-
cision. I personally hope, though, you will share
the ideal we started the group with.
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> VOICES: AOKI
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WWEB S TWETA,

LD BILINGUAL POLICY QUESTIONNAIRE
FEOFBO_SHEHALCET ST T

1. LD publishes Learning Learning and LD
Wired in both Japanese and English. Was
this a factor in your deciding to become
amember? LD - SIGIIZZEDFEELLD -
Wiredz HAGE L REDO® T TR L TWE
. BEIEDPBARLELS EZXLEE. ENE
RUEERGET LD

Yes No

2. Would you still have joined if LD did NOT

publish bilingually? & ULD - SIGIE/NA 1 >
HIVTERELSTH, AGLELED?

Yes No

3. Please choose the statement below that best

describesyou. T (a. b. c) »5. Hix
ECHROHTELELIODE—DEATLES
AW

a. I usually read LL and LD-Wired in
Japanese.
BE. BAEE
.

b. I usually read LL and LD-Wired in
Japanese. B, REBETEEDFE LLD-Wired
c. I usually read both English and Japanese.
BE, BARBLREBOBRA THU

ECEEDFE LLD-Wired% 5=

4. Would you like LD to remain bilingual in the

future?
SBHFHEOFEENAY VA THRL TH
[FTBHRLWTT N7

Yes No

5. Would you be able to offer any assistance

for translation or proofreading? (English to
Japanese or Japanese to English)
SHEOFEDFE. =(\ILD-WiredDEFERD
BFLOWLTWLEITET D, (RERMFIER)

Yes No
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SIGADSHIZDNT

DEAR LD SIG MEMBER,

DIXEF—LNDIMAZEZEZTHERALMN?
LDI32EH S SRR ORI T % K =7t

ZHIETH D, DOIEEITFILN2FHK

DOHETT, ZORLWY, FilZEL TOEE.

£ (HE - EHFERZED) WHICBNWT, KL
BARD T a  IiTEDLDI AN ETHEET D
ZEERVDELE,

AL IIN T DJALT2006FE BR2F2 TE NI EZEN
BRIZDWTOFMZHOD =W hHIZ .. LD

WL THID I EMTEET,

» JALT2006 DLD M52 T—FBniF< 7%
I, FEHBFEOFE, FHHFLHEO BRI

DNTHEHLAEWEL &5,

« LDSIGO#HEIE (11A3H (%) 20WF~22/Ff
LT MEHoFY) o HEE0BH5

) 2IZRLLES V) T, BREZDRAED

L7556 0 ADOAIN—E8KWZLEL
X9,
o LDWIEHAEHREICRBLIEZI N, (&

I H2FR(9:50710:50. Room12, HIEZE DO WJHE

HEMBHVETOT, TRBOEIL, FE2DN

DRIy U THMERRTAEDICLTLE

=0, )

EFEFHETIE. 200672007LD%% B DB FTH
N5FETY . MATFEZFIIEO, THELES
W,

BIICOVWTOBMNEDEIIIE5ET:
Stacey Vye Stacey.vye@gmail.com

Best wishes,

Stacey
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TAKING PART IN THE
SIG...

DEAR LD SIG MEMBER,

ave you ever thought of joining the LD

crew as an LD officer? We are a fairly

large and very friendly group of people
interested in learners and professional develop-
ment, ready to provide support for some new of-
ficers in various positions in both the organiza-
tional, and editorial areas (including translators
between Japanese and English), of our activities
through the year.

To find out more about us in person at the
JALT2006 International conference in Kita-
Kyushu:

« drop by the LD SIG desk at JALT2006 to say
hello and chat about your interests in learner
development, learner autonomy, and teacher
autonomy;

+ join the LD SIG party on FRIDAY November
3rd, from 8-10pm where you will have the
chance to eat, drink and be merry with 60
other people (please see the party advert
in this issue of Learning Learning for more
details);

+ come to our LD-SIG Annual General Meeting
to find out more (SATURDAY from 9:50
to 10:50 in Room 12 — but please confirm
details in the onsite conference handbook, in
case of schedule changes).

During the AGM, LD Officer elections for
2006-2007 will be held, so if you are interested
and would like to join in, please do consider at-
tending.

For inquiries ahead of JALT2006, please
contact Stacey Vye at <stacey.vye@gmail.com>
about joining the LD crew!

Best wishes,
Stacey
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> FEATURE ARTICLE: COWIE

AUTHORING AUTONOMY:
EXPERIENCE, RESISTANCE,
RESOLUTION — OSAKA JALT/
LEARNER DEVELOPMENT SIG
MINI-CONFERENCE —

JUNE 11TH 2006 — UMEDA

EXPLORING REASONS
WHY EXPERIENCED
TEACHERS STAY
POSITIVE AND
MOTIVATED

NEIL COWIE

FOREIGN LANGUAGE
EDUCATION CENTRE,
OKAYAMA UNIVERSITY
NCOWIE@CC.OKAYAMA-U.AC.JP

1. INTRODUCTION

This one-hour workshop
g encouraged the

| participants to discuss
with each other why
they were satisfied (or
not) with their current
teaching situation. The
= prompts that were used
to get the participants to talk were based on the
results of a life history research project that I
carried out with EFL teachers in Japan. In this
article I will expand on certain themes that
were only briefly touched on in the workshop.

I will focus on some of the main reasons why
experienced teachers stay in the profession, and
suggest some practical implications for teacher
development. I will finish with a tentative
theorisation of why it is important that some
teachers create strong emotional ties with their
students.

$BET ROy T2 MRRBS - K
R Ep St
FIEMFBET A ROTAY MEROS
BRIEE RS — K8 - 5 - M5

RS IR 2B IR R
MORBE[ADH BHIAEET
bV HlTHERDIRK

== hoA
FILK? SHEEHELVH—

ncowie@cc.okayama-u.ac.jp

1 &R

1EfCh=5 00— >3y 7 Tld. &
FIZBIZEWIZ, 7285 NHF OIIRITHE L
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IETNS ZEIZT 5, BRERENHEZ BN,
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FRVME R 2R EMRYIMNIT DN TOE
BMENmED - T, bbb EET 5,

2 AEIO Y FOBEE

20024F £20034E, FAlZ. 9ADE F L #iicZ
NEN3E, 0N HDEEETT > 72, FAAVHTD 7=
S7ZDIE, W BEITE ST, TN DOHER=
B, HiAEN D805 5IREE{ES> TE/=
MEVNDITETHD, TOAINDLHEHMESAD
BHAmoOHHEL. XU A, hE, BE. 2
LTT7AUNTHo7z, FHEMIZA2E. EFL
& L TOVFIRBERKILL 2ETH o, O
EODTIN—TELTIE. 4DDKFET. 1FIEH 5
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WiEEZfTo /- EE13. o3 eE, HalEw
DRFENERZET, BN IEFREO#AE LT
BN T W=, BIMELZBICIE. B b0EESR
EREFRIZDWT, FFICH A % T D & A it )d D
TRBERICENZRKST. BATHE>77, TOD
NS, BEIORLEROL )V L T, FicHE
B3 DDFEEIC DN TRz EE S,
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2. SUMMARY OF THE RESEARCH
PROJECT

In 2002 and 2003, I interviewed nine EFL teach-
ers three times for 90 minutes each. I wanted

to know what it was that had encouraged these
teachers to stay, in my eyes, positive and moti-
vated. The four female and five male teachers
were from Britain, China, Japan, and the USA;
their average age was 42 and their average ex-
perience as an EFL teacher was 12 years. As a
group, they had taught on four continents and in
almost every kind of educational institution. At
the time of the interviews they were all working,
either full- or part-time, for universities or ju-
nior colleges in the Tokyo area. The participants
were asked about their life histories and careers
with a particular focus on the main sources of
satisfaction and dissatisfaction in their teach-
ing. I would now like to describe three of those
sources that have a particular significance re-
garding levels of teacher motivation.

3. REASONS FOR SATISFACTION AND
DISSATISFACTION IN TEACHING EFL

The main sources of satisfaction and dissatis-
faction for these teachers are embedded in the
relationships that they have with their students,
with their colleagues and institutions, and with
others in the EFL profession.

3.1 STUDENTS

One very obvious and important source of
satisfaction for these teachers is to be found

in their relationships with their students. The
main way in which they created this ‘emotional
warmth’ was through building rapport by talk-
ing with their students: talking in and outside
the classroom, and talking to a whole class or
individuals. Of course, teachers talk all the time
in all kinds of ways, but these teachers expressed
the need to use talk to create a bond with the
students which goes beyond the mechanics of
instructions or explanations, or other stereotypi-
cal forms of teacher talk. The sharing of stories
in the classroom through which the teachers
reveal something about their own lives emerged
as a very common theme. Tom (all names are
pseudonyms) talks about his young family, Jun
about his religious beliefs and values, and Sidney

1O — LEARNING LEARNING 2006 - VOL 13.2
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often describes his parents. Sidney questioned
in the interview whether it is healthy to be talk-
ing so personally in this way, but he does feel
that it creates a sense of closeness by showing
students that there is a need for their teacher to
share their life and show that the teacher is more
than just a classroom figure.

A second very important aspect of these
teachers’ relationships with their students is to
help students learn — there is some evidence
here that this is extremely important in encour-
aging teachers to continue teaching. Almost all
the participants had something to say about the
progress of their students being a source of great
satisfaction. Interestingly, although they were
language teachers, little was said about clear lin-
guistic progress except in very broad terms such
as students being better able to converse togeth-
er. However, the teachers expressed much more
concern about such issues as students showing
initiative, working well together, becoming more
independent learners, and having a responsible
attitude. These would appear to be more gen-
eral educational concerns that could be classed
under the heading of ‘learner autonomy.” This
view may reflect the reality that it is possible to
see changes in attitude and class cooperation in
the relatively short time spans that the teachers
work with students, but it is rather more difficult
to sense clear language development — Tom in
particular expressed great frustration that there
was a lack of clear learning outcomes for his
students to attain. This is also an example of the
particular local conditions in EFL in Japanese
universities where grades are often not impor-
tant for students to graduate.

Many participants stated that the reasons for
their dissatisfaction in the relationships with
their students were, naturally enough, the op-
posite of their reasons for satisfaction: a lack
of clear progress in student learning; some stu-
dents not showing very motivated behaviour;
and, a lack of emotional warmth. In addition,
there were two reasons unique to two of the
participants: students with apparent psychologi-
cal problems; and, students who were critical
of their teacher. The one category that elicited
most comment and anger was that of poor class-
room behaviour, with the production of a fairly
predictable list of disapproved student actions

2aIiDOWTEKRLE, THUT. TORMENE
FEDEHITEHS TEETRNWI EDE N, HAD
KREDODEFLEAODEFEEZRIHFITHD 5,

1 & OBRICBIT D AMOFR KL, HRD
ZERNE, WEDRROWTHS E, ZINED
Z<IMEWHLEZ, DFED. ZATWBIETIES
ZDELEESNNWT &, RHRRDH DEEHE
HEDRBLRWERENNS Z &, RIGHNEN B D
RAIZ ETH D, MAT, ZMEDSIED 2 NI
Ro7ZRKELTIE, S REEZRNA
7=, ZLCHEAEIOD 5L 2T 54EED2D
Thbd, ROIAALINPROZFST-HDIE, #
FEHTODREIRDBNEEENSZHOBDTH -
7o TLT HELLBWEFEDITVRRED,
FHTEZY A &R LU, ZEPICERER
EHATHIE, BENGEL TNWD EEITHT T
L BRIIRIELAENWZ L, BERICERDTS
&L BENRD SRV BITAE AT, IR
LUEETHI L, HESCTEHEZEDLZE, KE
B, ThD., mEOHANIL. ZNs5D2 DN
SOMIZEINDH LN WNR, HAEDKFETE <
FEALEDHRIZESTIE, HOSNEHFEHTDH
D,

3-2 RELFERE
E—FR—=2 g3 IZBITFE2HOIVEDDKRE
TRERNE, R E OBIRTH D, TimEDH
HoFIzid, EFBEPICE S ST BT 72 B%
HbEEND, BRTE, [FKEOMHEEZFFDO A=
BEEEBITH ZEDTEER, £2T RINA AP
FACHTOMOFREIz> TS NBFEEDONDEE
W [[AEEFT BT TRET S E1F. <O
BilCE ST (TRTHNED EIFES RN HHE
RAETH S Z Eld. BHTIERWL, BEA A,
D TEE R KEL, EDNTTED EiFsh
HMFEINZZEDOTELZHOTHD, HFHELOE
ROMECHEZFEORZSNDITE, ®EL D
EDHEZW, AEEWDBERMNENWIIEICHET
VI NHDD, ANERDNERTH I THS L
573, JBLHO X WIS OF ST, b TEE
ThH0, EEEDORERERBE. 5 NDREIER
WNZTERXDOTZEIIRUTHBE, HEDE<
INBRRTWND, RN EHSZEEAHTERE R
FERIE. BN —KERZHEC, &< 3Hb L 2igs
HZEDTELHFEEEDIC, B ZEDHKS
HWAETH D, BRINREITMHENS T RINA A%
BigERDBZENHKSLZED, ZDLDRF
FASKIC KB LRI S DV EDIZR S TS,

FRUTHANT, ffkeE L ToeRayR—
FOAYT—, MWL TEZ 5D Ay
=22k, HEioLKIIRNWICEEENS &
D77, TOEIBAvtE—I1F. Hx OEHEIE
IZBNTH, LD EHOHE LoiHIzH N
ThH, MENRHOTHoZ. TIhED Ay t—
i, HBEOYEZEL L TCRICATEZE> TV

LEARNING LEARNING 2006 - VOL 13.2 — 11



> FEATURE ARTICLE: COWIE

and behaviours. Most teachers in Japanese
universities would find these familiar, although
teachers in other countries might be surprised
at some of them: using mobile phones in class;
talking when the teacher is talking; not respond-
ing to instructions; sleeping in class; packing up
books and bags before the class is finished; not
doing homework or preparation; and, non-at-
tendance and lateness.

3.2 COLLEAGUES AND INSTITUTIONS

A second major factor in motivation was the
relationship between the teachers and their col-
leagues and institutions. Reasons for satisfaction
include the friendship and social connections
one makes at work; the fulfilment of working
with people that one respects or has similar
values to; and the pleasure of having colleagues
who can act as sources of advice, support,

and help. Unsurprisingly, socialising with col-
leagues is an important aspect for many of the
teachers, although not all. Of course, very close
friendships can be created and maintained for
many years, and these are often strong enough
to overcome disagreements and problems at
work. Although collegial relations do not have
to develop into deep friendship, many of the
teachers stated that it was vital to have a friendly
atmosphere at work, where people are accepting
and supportive, and, as with students, it is very
important to develop some kind of emotional
warmth. An important factor in contributing

to a positive atmosphere was the opportunity
for the teachers to work with people that they
identified with, valued and respected. One pro-
fessional benefit of such an atmosphere is that
teachers can feel open enough to seek advice
and support from their peers.

In contrast, the teachers’ morale could be
greatly affected by overall institutional mes-
sages of support or otherwise that was given
to them in their workplaces. These messages
were implicit in both day-to-day management
issues and during periods of more long-term
educational change; they were sent by fellow
teachers and managers who might or might not
share the same educational vision as the teach-
er-participants. The messages also came from
administrative staff who were often the main
gatekeepers for budgets and equipment. It is my
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interpretation that the teachers felt much more
deeply about the negative aspects of working

at an institution compared to their feelings of
satisfaction. It is as though they felt that a good
atmosphere at work should exist, and is some-
what taken for granted, but poor conditions are
bitterly resented and can lead to feelings of great
frustration.

3.3 THE WIDER TEFL PROFESSION

A third factor for this group of teachers which
contributes to their motivation is for them to
find ways to continue to grow as teachers: They
are curious about their profession and are keen
to develop their knowledge and skills. One as-
pect of this outlook is the belief that professional
growth happens in co-operation with other
people. The ways in which the teachers did this
included membership of e-mail discussion lists,
team teaching, and researching joint academic
projects. But the most important method that
was reported was to talk with peers through
participation in various kinds of teacher groups
and networks.

It would seem that the emotional support that
these groups and networks provide should not
be underestimated, for motivational and psycho-
logical reasons, and just as importantly for very
practical reasons in a profession which does not
have a standard route for sustaining professional
development. Many of the teachers acknowl-
edged that there is a lack of any real career
structure in TEFL and they have an accompany-
ing feeling of being marginalized with little real
control over many aspects of their professional
lives. They may have tremendous autonomy in
their classrooms, but the corollary is that they
may have little or no power to change important
matters outside the classroom within their
particular institutional contexts.

A further frustration with the TEFL profes-
sion that the teachers voiced was the common
grievance that almost all teachers face, of when
their jobs can become routinised and predict-
able. Once teachers reach this kind of stage in
their teaching life cycle, there are normally a
number of options open to them including try-
ing for promotion, experimenting and explor-
ing new areas, continuing, or leaving. In Jiajie’s
case, she tried for but did not achieve promotion
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and subsequently moved to another job to face
new challenges. Tom described his interest in
studying for a PhD as stemming from his realisa-
tion that he was asking himself more and more
basic questions about language acquisition as
he gained more and more experience, and an
accompanying desire to ‘know if I am any good
as a teacher’ For Tom, as with several of the
teachers, research is an important route to keep
developing professionally and maintain motiva-
tion.

4, PRACTICAL IMPLICATIONS

The above three main sources of satisfaction
and dissatisfaction are just some of the main
themes that this group of teachers touched on
in their interviews — there were many others
that there is just not enough space to mention.
Brief though this description is, I think that

it has some practical implications that other
teachers may want to pick up on: These are the
importance of talking collaboratively about the
emotions of teaching and one’s own teaching
identity.

It is significant that the emotional aspect of
EFL teaching has been relatively ignored, in both
initial teacher education and on-going teacher
development, as well as within institutional con-
texts. I think that, whatever aspect of EFL edu-
cation and teaching one is concerned with, there
should be some acknowledgement that emotions
are an important element of teaching, and that
time and space need to be allocated to a regular
discussion of the emotional aspects of teach-
ing. In particular, it seems important to me that
teachers are given the chance to discuss how to
create and maintain ‘emotional warmth’ with
students. Another topic that may be difficult to
discuss in practice, but is nonetheless important
to examine, is that of professional identity. It
is probably the case that most teachers do not
consciously think about what their identities are.
Yet it is my view that to discuss one’s identity in
a trusting and supportive environment can be a
powerful developmental tool, and as with dis-
cussions of emotions, such exploration can be a
strong collective way to examine an educational
social system. By examining our own identi-
ties as teachers, we can reflect on what kinds of
teachers we are, or want to be, and can (re) ex-
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amine our teaching beliefs and practices.

One suggested method for looking at identity
and emotions is for teachers to take part in col-
laborative life history research. This, of course,
takes time and effort and is not for all, but if
teachers can share their life stories in a struc-
tured and disciplined way (written or spoken) in
which they feel comfortable and supported, then
this can be an extremely fruitful way to reflect
on and nurture professional growth. It is not
necessary to look at a whole life, but it can be
beneficial to examine various critical incidents,
important people or phases in a life, or even
just to look at individual emotions — I think
an examination of anger, for example, would be
particularly useful.

5. CONNECTING WITH THE
WORKSHOP

The LD mini-conference workshop was an
example of a practical way for teachers to begin
to talk about job (dis)satisfaction and what the
emotionality of teaching means for them. The
participants were prompted to talk about the
same themes that I have just explored:

« What are the sources of satisfaction and
dissatisfaction in your current teaching
context?

+ How do you feel about your colleagues, your
institution, the EFL profession, and your
students?

» What is the most practical way for you to
talk about teaching, to acknowledge your
emotions and to create emotional warmth
with your students?

Most participants appeared to relish sharing
their stories, and it was not difficult to encour-
age those present to talk about their own teach-
ing situations. The challenge in the long term
is to do this in a systematic and supportive way
beyond a ‘one-oft” workshop, although I do
hope that this experience did begin a process of
positive reflection and change for some of the
participants.

6. CONCLUSION

Although subject to doubts and to feelings of
wanting to change or leave, the nine teachers
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that [ interviewed have remained in the TEFL
profession for some time. Two of the key rea-
sons for their motivation in continuing teach-
ing are that they have created strong emotional
ties with their students, and that most of them
have found ways to associate and develop col-
laboratively with peers, with whom they share
some sense of identity as fellow professionals.
Teachers can, of course, arrange those kinds
of relationships by themselves, but it makes
schools and universities better places to work
and study in if there is strong institutional sup-
port for such means of teacher development.

In conclusion, I would just like to theorize
why teachers may invest so much of themselves
in creating such strong emotional ties with
their students. Winograd (2005) describes how
elementary teachers in the US, although angry
at their working conditions, do not use this an-
ger ‘functionally’ to take action to change their
situation. Winograd claims that teaching is a
gendered profession — most elementary teach-
ers are women, and they work with ‘feeling rules’
(Hochschild, 1983) that teachers should be lov-
ing, caring, and nurturing towards children and
should not show anger or other emotions, but
instead should show self-control and self-re-
straint. As a result of these cultural expectations,
teachers tend to suppress their emotions, are
inhibited from critiquing their working condi-
tions, and are effectively silenced.

One possible interpretation of the findings of
the project that I have summarized earlier in this
article is that EFL teachers working in Japanese
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universities have also, in a similar way, somehow
been ‘silenced.” They are certainly angry about

a number of issues, particularly the perceived
difference in values and the lack of a shared vi-
sion with their colleagues or the institutions that
they work in; but instead of using this anger as a
catalyst to change their working situation, they
tend to set aside their negative feelings and look
for alternative sources of satisfaction, namely

in the creation and maintenance of positive
emotional relationships with their students and
professional development networks.

In drawing this conclusion I am not making
any judgements about the teachers’ behaviour in
not taking ‘action, whatever that might involve,
but I am trying to suggest a theoretical explana-
tion for the ways in which they adapt to the dif-
fering emotional demands of their teaching situ-
ations, and the concomitant lack of power and
voice that they, as EFL teachers, might have.

If that strikes a chord with you and you
would like to read more about the emotionality
of teaching, I would strongly suggest the Ken
Winograd book listed below.
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1. OVERVIEW

This is an extended re-
flection on the topic of
student resistance. I start
by explaining why I origi-
nally became interested in
student resistance. I then
briefly discuss some back-
ground work on student
resistance and classroom management. Finally, I
share how I have tried to make sense of my per-
sonal encounters of student resistance that have
happened over the last year, and invite readers
to continue the exploration of this thread.

2. MY INITIAL EXPERIENCE WITH
CLASSROOM MANAGEMENT
DIFFICULTIES

The reason why I became interested in
classroom management (CM) and student
resistance was that I myself experienced
difficulties of CM as a teacher. The experience
taught me the importance of developing
appropriate CM skills, particularly because
student resistance made it difficult to teach what
I wanted to teach in the way [ wanted.
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I first experienced student resistance about
seven years ago when I was asked to be a
substitute teacher, teaching Japanese at a junior
high school at an international school. The
school served academically oriented students
from high socio-economic backgrounds, and
most of them came from homes where learning
was valued. The class size was small — under
20 students. By this time I had completed my
master’s in TESOL, and I thought that I had
enough pedagogical knowledge in order to teach
Japanese in a communicative way. Based on the
students’ backgrounds and my knowledge, I felt
that it was going to be an easy three months
teaching Japanese. However, it turned out that
the reality was far from this.

As the first week went by, I faced many forms
of student resistance and classroom manage-
ment difficulties. The students were good stu-
dents, but they often wanted to have fun in the
classroom, for example, by teasing their new
teacher. They wanted to play language games all
the time, and when they did, the class became
chaotic and noisy. When I told them to do some
specific tasks, they often said that Ms. X (their
regular teacher) told them otherwise, and they
did not want to cooperate with me. Some of
them wanted to go to a computer lab to work
on their assignments, whereas the rest wanted
to stay in the classroom. I knew that I should
supervise all of the students and monitor their
work, but I did not have any clear guidelines for
allowing students to leave the classroom.

As these examples show, the students’
resistance was kind in nature. There was no
hostility or rebelliousness, but they wanted to
have some ‘fun’ in class by giving their teacher
a hard time. Although I was aware of this,
as the weeks passed, I began to mainly think
about how to manage the students’ behaviour
and keep them quiet, rather than think about
in what ways their learning Japanese could
be maximized. What I did realize was that I
was not equipped with enough CM strategies
and procedures, and as a substitute teacher, it
was difficult to establish classroom norms and
expectations quickly. I felt I was failing as a
teacher.
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3. CLASSROOM MANAGEMENT AND
STUDENT RESISTANCE

Those early experiences of student resistance
taught me the importance of CM. I then pur-
sued my interest for my Ph.D. thesis by examin-
ing the CM skills of Japanese English teachers at
the secondary school level. What I learned from
my research is that CM has been an important
area of discussion and research in general edu-
cation for quite some time. Generally, research-
ers claim that, in order to achieve effective
instruction, teachers need to possess two types
of broad knowledge: knowledge of subject mat-
ter and knowledge of classroom management
(Kagan, 1992). Doyle (1986) uses the term “hid-
den curriculum” to portray the importance of
CM. He argues that the school curriculum does
not only consist of the academic curriculum,
but also of the hidden agenda of CM. Though
not foregrounded in curricular issues, this hid-
den agenda plays a significant role in ensuring
learning. This is because the classroom is a place
where complex interactions and negotiations
between a teacher and students occur, and it

is also where different factors, such as learner
motivation, student interests or different levels
of competence are at work. It is this complexity
that makes smooth CM so challenging (Doyle,
1986).

Based on the results of a meta-analysis of edu-
cation research, Jones (1996) claims that teach-
ers see CM as one of the most important aspects
of their work. Research based on teachers’ inter-
views further suggests that CM has become par-
ticularly difficult in recent years in many places
such as the U.S. and Japan; CM can further be a
cause of teacher burnout and loss of self-esteem
(Brouwers & Tomic, 2000).

Doyle (1990) argues that CM is a means to
ensure ‘order’ in classrooms: To say a class-
room is orderly, then, means that students are
cooperating in the program of action defined
by the activity a teacher is attempting to use.
Misbehaviour, in turn, is any action by students
that threatens to disrupt the activity flow or pull
the class toward an alternative program of ac-
tion (Doyle, 1990: 115).

One of the few studies carried out on student
resistance in Japanese university contexts is by
Escandon (2004). Similar to Doyle’s definition
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of CM, Escandon understands student resis-
tance in a broad way. He argues that student
resistance does not necessarily mean violence
or overt challenge to authoritarian figures in
school. Rather, it is “a conscious, organized, and
systematic insurrection against the socio-politi-
cal order” He explains that he uses student re-
sistance “to designate actions and attitudes that
do not directly challenge but scorn the system”
(Escandon, 2004, p.4). In his study, Escandon
lists seven categories of student resistance, after
McVeigh (2002), and administers a survey to
undergraduate students at a Japanese university
in order to investigate students’ perceptions of
these disruptive behaviours. The seven catego-
ries that he adopted for his research are:

+ bodily dispositions, such as sitting in the back
of the classroom

+ absence from class
+ not responding and pretending not to know

+ neglect and forgetfulness such as forgetting
materials and assignment deadlines

+ indifference such as sleeping and
daydreaming

+ inaccuracy such as appalling assignments and
failing exams

+ rudeness, including making noise, eating and
personal grooming.

I found this taxonomy a useful starting point/
anchor for taking a broader view of behaviours
that I could understand student resistance by,
but I also realised that there has been little sys-
tematic discussion of student resistance among
teachers. The difficulties of CM and student
resistance are often pushed under a rug and
ignored. As a result, current belief and practice
are often limited to the position that the skills
and strategies to deal with student resistance
should be developed by teachers on their own
throughout their professional career (Winograd,
2005).

4. MY PERSONAL EXPERIENCE OF
STUDENT RESISTANCE

To continue this reflection, I would like to
share how I made sense of more recent student
resistance that I encountered in the last
academic year after I started working for Kobe
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Shoin Women’s University. This university
serves quite a wide range of students. The
students at the top and middle levels are all
lovely students, who are interested in learning,
curious, amicable and fun to teach. But at the
same time, we have some students who do not
seem to be interested in learning much, and
whose main priority in life seems to be personal
grooming.

Last year, when I first started teaching, I had
a class with such students. They were non-
English majors studying either interior design or
fashion. At the beginning of April, when I first
went to the class, I was shocked to see how the
students behaved. Most students sat at the back
of the classroom, some of them put their heads
down on the desk as if they were already tired
and bored even before the semester — the very
first one of their university life — had begun. If
they were not bored and tired, they were chat-
ting, talking and laughing in loud choruses here
and there. Some of them were looking into hand
mirrors, fixing their make-up and hair, and they
did not put them away when the class began.
Looking at their behaviour in a different way,
these students did not seem to have any antici-
pation or motivation to want to know what the
class might be like, or who their teacher might
be like. I also felt some kind of hostility towards
me, as if I were their enemy — someone whom
they did not trust. I tried my best to stay posi-
tive, and encourage their learning, but I did not
look forward to going to the class on Wednesday
and Friday afternoons (yes, the class met twice
a week!) during the beginning weeks of the se-
mester.

Meeting such student resistance, I had to
quickly adapt myself to this new teaching
situation, because more than anything I did not
like the idea that I was dreading going to class
— I thought I had to change some (even many)
things so that I could positively go to class.
Being fearful of meeting a group of students
and struggling to make them cooperate with
me twice a week for 15 weeks seemed like a
nightmare, and I wanted to avoid it at all costs.

So my motive was survival instinct and quite
selfish.

The first thing I did was to adapt my teaching
to who the students were and what their
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levels were. Some of them did not have a basic
understanding of English grammar and had very
little vocabulary. Many of them did not have
simple study skills such as note-taking. They all
said that they hated English and claimed that
they were not good at it at all. I had to find ways
to adapt the teaching materials and make their
progress visual and tangible, so I assigned them
a notebook, in which they compiled what they
learned, encouraged them in every way, and
praised them whenever there were chances to do
so. At the same time, I tried to learn about them
as people — their personal interests, who they
are — and at the same time, I wanted them to
know me not only as a teacher, but as an (older)
woman who might share some common ground.
I had to prove myself that I was not there to
‘evaluate and label’ who they were and make
them feel bad about themselves.

Another thing that I began to do was to start
reading and examining sociological aspects
of education. I began asking questions such
as “Why are the students behaving in the way
they do?’ I turned to a sociological analysis of
Japanese education by Ueno (2002). I re-vis-
ited ideas such as ‘cultural capital’ and ‘habitus’
(Bourdieu, 1998), and the concept of ‘learned
helplessness’ by Dweck (2000), as well as pe-
rused ethnographic books on acculturation to
schools by educationally disadvantaged groups
(Heath, 1983; Willis, 1977). What I began to see
was that education is such a complex issue, in-
corporating many societal, political and cultural
factors. As a result, I started to perceive my stu-
dents’ resistance, not as their fault at all, but in
the following ways.

First, through their resistance, they were
questioning and protesting against the education
system. I could sense that they had sometimes
been the victims of a harsh educational system in
which test scores are used as the single means of
evaluating their behaviour and even self-worth.
Another point I realized was that the students
were smart: They were questioning the values of
educational institutions, asking what was in it for
them, what types of rewards and outcomes in the
long run the educational process or institutions
might promise to them if they completed credits
and assignments, and who was on their side and
who was against them.
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I do not have any intention of portraying
myself as the type of teacher figure who appears
in “The Dead Poets’ Society’ or ‘School of Rock'
Yet, throughout the year, as my teaching style
changed, the students’ behaviour also gradually
changed. In the end, I gained their trust and
truly began to respect and like them as students
and young women. By that time, they all sat
at the front of the classroom, and stayed on
task, and we all enjoyed occasional chats about
personal topics. It became one of my favourite
classes in the end — they did learn some
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English, and they were pleased with their own
progress. When I overheard one student saying
to another student, “It is cool to be able to speak
English, isn’t it?” in the last week in December,

I thought it was a small sign, as well as quite a
major change in their perceptions. They could
recognize that being able to speak English (or
accomplish any kind of learning) is ‘cool’, and
they could openly admit it. In the previous April,
they had not had the confidence and self-esteem
to be able to do this.

In the end, my students have taught me to face
many aspects of the educational system that I
belong to and made me realize how clever and
worldly aware they are (maybe in unconscious
ways). Through their resistance, they have point-
ed out to me that I should never assume that
any groups of students are the same, and that I
need to adapt myself constantly. They have made
me learn that I should respect who they are in a
wider social context. Without their resistance, I
simply would not have learned these things.

5. THE WORKSHOP AND THE THREAD
OF STUDENT RESISTANCE

I wanted the workshop in Osaka to be a place
and space where teachers can be open about this
topic and share their experiences and thoughts,
so I used the following questions to guide par-
ticipants to reflect on their own experiences and
share them with others:

+ Have you experienced students’ resistance?
In what ways was it difficult to teach in a way
you wanted to teach?

+ Why do you think students behave in the way
they do?
» How did their behaviours make you feel?

+ In what ways do you want to solve the
problems (if there are any)?

In the workshop, the participants were divided
into small groups, where they shared their in-
sights and experiences among themselves. I felt
that everyone was interested in the topic, and
I noticed that nobody had any ‘resistance’ to
opening up! Since the workshop involved small-
group discussion, it is difficult for me to sum-
marize what exactly each group talked about.

So, I would like to close this reflection by invit-

ing readers to write their own reflections about
student resistance for future issues of Learning
Learning.
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> INTERVIEW: MURPHEY

ASSOCIATIVE
PARTICIPATION
WITH DYNAMIC

HYBRIDITY

TIM MURPHEY ON
TEACHER AUTONOMY
AND PROFESSIONAL
DEVELOPMENT

AN INTERVIEW WITH ANDY
BARFIELD

Andy: What's been getting you excited recently
about teacher autonomy and professional devel-
opment?!

Tim: Lee Shulman,
the president of the
Carnegie Foundation
for the Advancement of
Teaching, is a great person
to listen to and read (see
o | references below and web
*=| page). One of his books is
| Teaching as Community
Property, which blew me
away. Shulman has been studying teaching for
many years, originally hired by the University of
Michigan Medical School to make sure their stu-
dents were learning what they needed to know
to practice medicine — a very real, important,
and pragmatic task. He went on to look at how
other professions educate, lawyers, engineers,
nurses, divinity, and of course he looked at the
humanities. He found that nearly all of them
somehow get their students to perform regularly
in such a way that learning is not invisible, and
that teaching is not invisible. In the humanities
we rarely see what other teachers do and the
practical outcomes of our teaching. It’s invisible.
Thus, Schulman’s' main proposal in his book
is to make teaching into community property
and find ways to have students perform more of
what they are learning to make it visible.
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Andy: How do these ideas link into your own
work this year at the moment?

Tim: I guess there is a fractal in all of this that
harks back to my article with George Jacobs in
the JALT Journal called Collaborative Autonomy
(Murphey & Jacobs, 2000). The basic point that
is much more profound than it sounds. It is that
we do not learn much alone, that learning is im-
mensely more stimulated and real and visible
when we do it with others. That article proposed
in lay terms the Vygoskian sociocultural prem-
ise that learning begin intermentally between
minds (collaboratively) and then is internalized
S0 we can use it more autonomously. More and
more I am coming to understand that people
don’t need practice and training learning “alone”
— that is our default condition, one that often
does not work. What we need is frequent in-
tensive collaboration with others that challenge
what we do when we are alone and teaches us
new ways to learn and organize our lives. The
weird thing about the teaching profession (at
least in the arts and sciences) is that many of us
are already convinced that getting our students
to work together enhances their learning much
more and makes it more visible, but we have not
really found ways to do that with ourselves and
our own teaching very much.

One way of course is to meet and exchange
ideas and we are doing that well in newslet-
ter publications and chapter, SIG, and national
meetings. The JALT Conference often puts me
on a high that lasts for a few weeks at least.
But we don’t seem to have found a way to do
that regularly with each other. Perhaps one way
is to marry a teacher (need to talk to Donald
Freeman and Kathleen Graves about that one).
In any case, working with the JALT2006 con-
ference team on the theme of Communities,
Identities, Motivation and my colleagues
organizing the November 6 Symposium on
Professional and Organizational Development:
Dynamic Teacher Communities at Dokkyo
University has been wonderful for my learning.

Andy: I wonder why we haven’t found ways to do
that regularly, or is there a rhythm to teaching
and collaboration that suggests we work by in-
tensive periods of challenging collaboration and
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then need quieter times to engage and explore
our practices critically?

Tim: Ideally, as you suggest, there is probably

a good rhythm of collaboration and some time
alone. However, I suspect that most teachers
are overloaded with isolation. And those “qui-
eter times to engage and explore our practices
critically” might best be done over a coffee with
colleagues. I hope I am not being sexist when I
say that I think most men tend to isolate them-
selves much more than women who seem to talk
a lot more openly about what they are doing in
classes and invite comment, at least in my expe-
rience.

Andy: And I would also love to ask you about
the wonders that you have been experiencing
this year — what insights have you gained from
all this work into creating and sustaining profes-
sional development in motivating ways?

Tim: One thing that has excited me, although it
is just another reframe, or way of thinking about
socializing participants into collaboration, takes
us back to childhood with associative and paral-
lel play (Xu et al., 2005). Piaget noticed a long
time ago that children often play at a table and
talk out loud at the same time. Yet they are not
really talking to each other often; they are play-
ing alone and using ego-centric speech to direct
their activities (later it goes underground to in-
ner speech and only comes out in adults usually
when they are stressed). Xu et al. call this paral-
lel play in which each child is in their own world.
At the far end of parallel play/thinking/ worlds
is autism — something that gender writers de-
scribe as something more male than female.

Andy: And associative play?

Tim: Associative play is when two or more chil-
dren are focused on the same game and their
language impacts the other. In Xu et al’s study
they got students to do this by asking them to
tutor each other and found they learned a lot
more. It is only a small step from play to think-
ing, as in associative thinking and parallel think-
ing. I would suggest that a great percentage of
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the time when teachers just lecture, students are ~ T3 7 ?

in parallel worlds in their minds, although they

may still be smiling and looking straight at the F 4 L IZiE. EV R A EFEA “participation
teacher. To get students to focus more, we now metaphor” ICDOWTHI-72Z ETY, FlEL T,
know it is good to get them to participate with FBHFICEDBMAT D A2 M HEEFEIC
others interactively and produce something so DNWTEMNIZRONEZFRATLES N, TOD
they can stay focused for a longer period of time B BESFEE, TAMNIODWTEABN SR

and perhaps learn things from not only the task TS,

but each other (Murphey & Kobayashi, 2006). HOEEOEMII DTN TREETO R
Associative thinking is where I learn the tools 3. BFEAELOHFEEOY FO—)LTE<
that I can later use alone in my parallel world. BEERBIZRUET., O —DODREEIT,
Now parallel thinking is not all bad. I would ABEZEICIEWFHZET 2L W52 ET
have gone crazy in high school if I had not had 9. fEREHT oI, B &AM A%
the freedom to go where I wanted to in my head. TY. —?— < '(5% EHETSLTHT Ly oy
But the point is that I would have learned more —EBALRERIL, AL DD,

W 7e HRIE DA/ THE U IC &K o TRIRDS
BZNDBHZEMTEDEEZET, Pfeffer (

if teachers would have engaged me in associative

thinking with other students and themselves. 19984) MEZ 2 b5 —OOMEEL. “BHK
" BRME D HHEHINDZET, MHENH
Andy: What else have you found exciting this CEMEEOIMIEX L SNDEZETT, 20

FZCHEZE. AMICBET 2 HWIX, s
BA BRI & e, BB TR D R 72
HDOEINET (Bolman & Deal 20034)

tion of the ‘participation metaphor’ through my < f%g i: ?g ’ gﬁ?ﬁ g,; 7}; jég:é )%;T g ;:; ;;?QE] f;}]
reading in the business literature. For example,  ssti- 20 kxAlkIzH T CET. HE

read the following passage which is describing BRE S C UL AR OREE EBNET,
some of the barriers to more participatory man-

agement by workers, thinking about teachers

year?

Tim: Another thing is a deepening apprecia-

) TOF BRI DA P TE N AR T
and students and testing: C7 OHe EEE N Tol B TYRIRA S R
BWHLEYT., EA1EREHBIT 2REHNSMNEY
. . . . NATA L MEEET2END DRAEFETT
sumptions fear losing control or indulging 1. B A —F— 3w A L T R
workers. For another [barrier], investing in TEETN, BIHZ. Z<OUENIILED &
people is a long-term process. It needs time WO ZESRD 2 —FHT. FNEEERICHICTS
and persistence to yield results. Faced with ZERFRRENLET,

relentless pressures to get immediate results,

managers too often conclude that slashing F A BE ST BT R A Y RMED <
costs, or changing strategy, or reorganizing LHF—F—w TOBHNORDL LD EEZ

has a better chance of producing a quick hit. S5NFET, STHITFONTVLAINTIDOND FRA

Pfeffer (1998) believes another barrier is the N Bz, AT =N 7 ATIEHALEICEE:

increased dominance of a ‘financial’ perspec- OEREHRIE ST TWELS TY, HEHAT

tive portraying the organization simply as a B LR, HREBHANRALE LA TS —

portfolio of financial assets. In this view, peo- a7 “15 WORHMANRED, "H ﬁ@/ﬁ\*fl R

NEHLS O RN DOEBEZ SO ST TY,

....managers operating with Theory X as-

ple issues are subjective, soft, and secondary
in comparison to hard financial numbers.
(Bolman & Deal 2003) TIF BEOBNMLITIRL—a A
. . . IR EDQRIEIE THEATI N
And yet in business nowadays according to the
authors, participatory management is making

significant inroads among the companies look- T A b R OSGEERT, MEEAR &

b =% T — N - -
ing at the big picture long-term, which educa- igs‘mﬂitn;):i% l;é:‘ &biﬁiéiig?;f c;nt&l%ﬁ;zsgg
tors should be concerned about as well.
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Andy: ... It’s an interesting use of the term port-
folio. But participatory management? That
takes me back to socialist self-management

in Yugoslavia! Strange that capitalist manag-
ers should be preaching that, unless that also
involves participatory ownership too — I think
while many teachers aspire to that kind of co-
operative ideal, it's maybe rare to see that in
practice.

Tim: I think with participatory management
comes at least a sense of ownership. That was, I
believe, behind Starbucks giving a few stocks to
each new employee (a few years back, not sure
if it is still done), i.e., a sense of ownership and
thus more dedication to the job and of making
‘my company’ successful.

Andy: Any such success stories for teachers that
you have experienced that have increased (co-
Jparticipatory and collaborative practice?

Tim: Last April we started a content-based in-
struction course for our first year students in the
English department — similar to what I imple-
mented a few years back at a previous university
(Murphey, 1997). I basically hunt for super genki
teachers who are passionate about a subject. They
are allowed to design and implement a 6-week
introductory course that will be taught 4 times

in a year to different groups of students. Many
part time teachers seldom get the chance to cre-
ate such courses and jump at the chance and are
willing collaborators in the program. I hope I

am encouraging participatory management and
ownership of their courses in the program. They
certainly seem to be investing more of their time
in the courses, because they are the directors

to an extent. Courses include Asian Englishes,
Intro to Gender Studies, African Studies, Intro

to International Relations, Alternative Learning
Forms, History of the US through Music, and
Introduction to Public Speaking. There are sev-
eral teachers who are teaching similar courses
and collaborating. Another example would be the
newsletter Languaging that has given voice to a
good number of teachers in and out of Dokkyo
(see webpage: http://www.geocities.com/languag-
ing/index.html).
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BB L TOERETIT O TWEBDICHUTHET
(Murphey,19974F) o BRI, T3 —ATH
ONDT—XITALTOLRDH LB EZHRL X
9, HEYUFEIIGEAMOI—AZ A2/ 0IZEHE L
TEBTE, ZNENOT I —TIZH T 5N
s WETARREZTNET,

BREIEMNS, %< OIFHERRAIIE 20 &
BOBENBRET L >VTHIDXIBHEEES
5F v X ARBBHOEEN, ZOTOT T LB
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077 ADHT, BB FRIAS NEF—F—
D T ERETETWIUEENTT, £ 58
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KORLSTBH72DIT. %< ORRHZENID A
TW5E5TY,

FEOA—AZNF, TOTREE, DY —RY
TAAM, TTUARE T 4. EERERAM,
Alternative Learning Forms, 7 A U & %85, /X
Ty I AE—F 2T AMNEENET T, FHKD
OA—AZHATWHHEEFRLENIIRL—FLT
WBT—AbHDET., £/, I —DDHEL
T, BWHRFNNDOL DBEDOFE /L 2=
12— AL ¥ — “Languaging” MN2F 53 E T (http://
www.geocities.com/languaging/index.html)

TOF ZNTE, B asRb—a 2z
fild 26 DIFIMTTH?

TA L ZTOMEHEEAD LT, 2D0M&REEA
LEMNH OV ET, “Hybridity” & “dynamic” T
9. Hybridity & 13& AL E)), A 74O+ —,
FENZCDEOREZELET. BAEOEAT
FEMILSE, H2ERNBMIONTHMNEL
723 IS OWm/SERIT. EAITE D AR
DHEDENDIKDH, FILWEDRAPLEEFTDOF
HBIZBWT, BEIFELENS B, DEDIR
L TWBR[EEMEH 2D TT,

BIRIIICZCDES &S Z&iF, BT LD
ZELTNDDIT TR, T DRFOIRITLIR
A FIvVICHEIRL TWSEEAETY, ki
TRz 7> MR—=ZAZETIE. BENT—
TICHETAERERERS U —FIT5LFAE
9. UL, EERIZIE, EBEORETHEILRAT
HRLBNS - ADONEZEZLEL, Y173y
JbDELTNEDTY, THPZR, RLUT—
XD 6EMOI—AANKEID 6 B &I E>7<
EOTLNBICRSREEDH 5D TT (WA DYGE
SNFITTVWDB Z EEFNETD),

Z Ddynamic hybridity Z *# &7 % Z & I13A
#aZEMblnETh. LML, BREBEEIC
HOMBLICENARHZ#RA S ENUE. KEX
WIERINH S Z E 2R BI3H > TWET, 2#4E
HZONFITHEWEE 21 <139 T (2 EH <
FTHHETTN), DED. HEEFHEmMAN
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Andy: What about the constraints to (co-)par-
ticipatory and collaborative practice?

Tim: Two concepts that are helping me under-
stand the constraints, are hybridity and dynam-
ic. Hybridity is a mix of ideas, influences, ideolo-
gies, and ways and means. Andy, you mentioned
the somewhat forced socialistic participation
above in contrast to western capitalism. These
two extremes might exist somewhat contradic-
torily together in a hybrid form of new business
and education, rather like taking the best of two
worlds. This effectively rolling hybridity is not
stable, but dynamically adjusting to conditions
and context. Thus, the content-based learning
program above can be described with a lot of
good background research to a faculty to get
them to accept it, but in real terms we are creat-
ing courses and content as we go along, dynami-
cally, and inside of one course, the teacher is
revising the course in every class so that one
6-week course may be very different to the next
(hopefully continually better). Explaining this
dynamic hybridity to the faculty would most
likely scare them and be a waste of time. We
know if we allow competent people to teach
things they are passionate about, they will most
likely do a good job and students will get excited
about it (yes, I know I'm being idealistic in a per-
fect world). The teachers and the students end
up owning the process and participating much
more.

Andy: Can we put a face on the constraints?

Tim: Well, those can be 1) a faculty/department
that is not willing to take a risk on competent
teachers, 2) a coordinator/manager that wants to
micro-manage, 3) the lack of enough innovative
teachers who simply have been conditioned to
follow a textbook and not think to much about
learning (because that is want good teachers do,
continually, Learning Learning!). Then there are
4) some students conditioned by our testing so-
ciety who only want to know what is on the final
and who at first are in shock by a teacher asking
them to learn something because it is ‘fascinat-
ing’ Then there is 5) ourselves who sometimes
get in our own way by demanding things to be

2EE OMBIC L DEmMIZR 5D TY,

TOF T EbOERETSHILIITER
EIRAN

T4 FUIDED, 1) BREREEICH LY
A DO ERWHEE/ A, 2)/NABEOEE &
HOad— 0 x—F—/EHE, 3)FHIIHLH
FUEZT, BREBERVDOBREEZTILDRH
B (875, BWEEIZIEEIZHENET
LT ENREENSTT) o 4)iBERIcERS
N, RBODEF IR E T HEEOWD. &
DEFEAESIL, “BES LW Mo nERERED
RODBEZBRINENEET, 5)RZBEEEN
HAMBEOR- = HETYEEZERLELS E LA
NWZ &, BMEBIERANCRDICODNEEICRD .,
FLWEZEZZIFTANDHBNMEDES Z S
BROoTNWDHEIHICEZAET,

YT ARETEN? |

TA L RADMMORNWEAND—AD, ZDFZ
FiE ‘IO LM ER" EHHTHIOT
To EBELFZOIODBRETELELENS,
INEIEDEEL LTI AZITILD S Z &Nk
F9, FRIC "HODRREWZ S35 S KRB a0
TEE SRR SlxnE, da<ed, 2089
979 2 X FEFE & hybridity D& D BMNT T,
IS ICEEM 2 /D 2 LAk DTN G,
THE THERIZ AN T2 BI13Z S W o 2R R U &
JITRLENET.

TATWETH ?DarwinlIMDOTENEL
o "BRBICAEZEDZ AMENSDIE. FFTIE
< R ENENWE T &, Dinamic hybriditylZ
K0, BEIRIEEEMRT 5 S HICERICEINL, £
S OBRKICH L TEHEZLHWEE2HET. Th
& BEN DHE SR 2L EETHAITES
T DHIEWEZSTIEH D £ A,

TOF b BERTEHETVWETA L

TA L HEREDE N TRSLTERFBRATT
Qe HIRIEEETEAERERHZH DN E
5. TNTIE. AWONRTLIVT =)V RIZED £
L & 9. Good Night and Good Luck!

7 >F & Cheers Tim.
Translated by Naoki Yamaura and Koko Kato
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one way or another. It seems especially as we
get older, it is not only our arteries that begin to
harden, but also our thinking and openness to
new ideas.

Andy: You serious?!

Tim: There is a good friend of mine that criticiz-
es my thinking by calling it “creeping relativism”
I must say I have grown attached to the term
and find it rather a compliment, especially when
compared to ‘hardened certainty with no room
for doubt. At least my creeping relativism and
belief in hybridity allow me to doubt their very
own usefulness (reflectively) and act more au-
tocratically at times. The hardened autocrats do
not seem to have this adaptability. Remember,
Darwin said “it is not the most intelligent but
the most adaptable who survive” Dynamic hy-
bridity is an understanding and also an activity
of adaptation that seeks to leave our many op-
tions open for consideration — not a comfort-
able stance if someone wants a hard and fast
certainty. And yet one option that is open to the
relativist is to see something fixed ‘under certain
conditions’ (which is Bonny Norton’s mantra). I
do admit to sometimes falling into stubbornness
and impatience with the failure of people to do
what I know is right. That’s an indication that I
need a nap.

Andy: Seems a good place to start closing the in-
terview! It’s past midnight.

Tim: Somewhere on the planet it is always past
midnight. Thanks Andy, for making me think
associatively with you for a while. Now back to
our parallel worlds. “Good night and good luck!”
(Ahh...ventriloquating again!)

Andy: Cheers Tim!

NOTE

1. The videocast of Schulman’s 2006
University of Louisville speech,
Pedagogies of Uncertainty: Teaching
for Understanding, Judgment and
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SAERE AR SR EE H
D ngE EHT
Institute of Developing Economies Advanced
School
x
1. Shulman®20064F )L 1 EJVKETDFH TR
SOHFH  BE A, BEEOLOOBIR) 13F
I THBIENTEET, Windows Media
Player/SA 2T, EF A 1dwatch videocastiZ & V)
i\@_O

Commitment, is available online (requires
Windows Media Player). Click here to
watch videocast.
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AUTHORING AUTONOMY:
EXPERIENCE, RESISTANCE,
RESOLUTION — OSAKA JALT/
LEARNER DEVELOPMENT SIG
MINI-CONFERENCE —
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EXPLORING CRITICAL
MOMENTS OF
CHANGE IN OUR
LEARNING AND
TEACHING LIVES

STACEY VYE

MEIKAI UNIVERSITY
STACEY.VYE@QGMAIL.COM

Personal change is a reflection of our in-
ner growth and empowerment. — Robert E.
Quinn

1. OVERVIEW OF THE
WORKSHOP

Reflection on critical
moments of autonomous
change in awareness can
happen when a language
learner or teacher is in-
spired to take ownership,
authorship, and/or empowerment of autonomy-
inviting experiences. The changes come from a
need to make sense of and create meaning from
these experiences, so the focus of this workshop
was for participants to:

« recall an autonomous moment through
guided visualization;

« re-tell that moment in some detail with a
partner;

+ explore experiential drama techniques by
reversing roles to re-author their partner’s
autonomy-inviting experience in a detached
way.

Afterwards, time was given for groups to

FHRETANAOYTAY MRRES - K
B 3z BR AL

FEIRMFFET A NOATAVFERSS
BEMEZIRD — &R - B - Mt —

HAD BRI EICHIT

HRENBZEZHR DT

STACEY VYE
BRiB K=
stacey.vye@gmail.com

EADZAEIE, WRFHEET L /XT—A 2 b
%Y % HDTdH S —Robert E. Quinn

1. D—02av7DEER
SEEFEEELZBEN., -/ 27D

%5k (autonomy-inviting experiences) % FH & T3

>ho—J)LL., BLLEFENEZENTNS EHE

INBHZ LT I —DEBOPEN A

B2 KET 2 I EICDORND, ZORIdkkER

MR LUER T HHLENSKTNBED, AT —

ray T3 BMEFIROILEIELILEH

&L,

o {ERZEZIIRINSEME (visualization) &9 5
ZEITESTHA— N/ 22— b2 Z BN
TE

o MHTFICOPHLLZOREEES Z &

o REIOWHIC K ST, HEEE S > THTFOA—
N I—ZERIITREBREZEEL. EBRIEES
T R R
EDHE, TNV—TTT— T ay TOEER

FLSAATZODNSERDL T EITDNVWTHEL

GO EHR T, ZNSNSMFIHEOERE

BA—F ) I—ORBRICEONE. HTITHMRR

INEHSOITAE I EEE, iR D> THRYE

ENBZETHESES Z &L TV,

2. NEBRZLBLT, A—b/2—¢E
BlzHEUIEDES

F—hk/ 3I—&i#HE (drama) (&, ZDOEMNE
INHD DA BFRSRER TR Z EICE DL &R
Bz, BADEMMENRZA TS EED, Wi
HNEDOERZ, SEFEAKICEIDS, A
DR TEE] I8 THNS5THD (Graves &
Vye, 2006) o Z3LiCH =28 HF - &4 — b
J —IZBHT B9t % F &5 7=Smith (2003 : 259-
260) OHEMNED 1 DHE G DHDIEHN FLD
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discuss their reflections, including how they
felt about the experience, and, maybe more
importantly, what they could learn from the
insights they had gained. My hope was that
these structured drama and reflection activities
would help participants become more aware
of important experiences of autonomy from
their past and let them be able to view their
re-interpreted actions and words at distance in
order to learn from them.

2, ENTWINING AUTONOMY AND
DRAMA THROUGH LIFE EXPERIENCES

It seems to me that practices of autonomy and
drama can reveal layers of intricacies of the
whole person as practitioners become aware
of what they learn through meaningful experi-
ences. That is because the focus in either case
is on self-reflection as a practice not for the
sake of language learning, but for the health of
the whole person (Graves & Vye, 2006). Smith
(2003, pp.259-260) makes a parallel connection
in his first and sixth insights from a post-script
review of major studies on learner and teacher
autonomy across cultures:

+ language learning and the learning of
teaching (Aoki, 2003), “...involves the whole
‘person’, not just particular (e.g. cognitive)
aspects of the person in separation from other
(including affective) dimensions”;

+ gaining control over many processes in
language learning and teaching including
transformations of “...emotional relation
to language-and-culture-learning,
overall identity transformation, changing
relationships to others and changing
opportunities for learning can be seen as
deeply significant by the people concerned, in
relation to their lives.”

Gaining control of not only language learning
and teaching processes, but also other complexi-
ties connected to a person’s life suggests that
autonomy in language learning and teaching is
an interconnected process of coming to a great-
er awareness of the self in relation to others,
where emotions and life experiences have a
fundamental role. Although Smith does not sug-
gest drama as a venue for discovery, drama is a
process that can be used to sort out meaningful
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discoveries about language learning, emotions,
and life experiences of one’s own and others’

Drama facilitates recall or memory and creat-
ing new concepts. In language learning, Maley
and Duff (1978) suggest drama activities are
useful for inspiring individuals to be creative.
Rather than remembering existing mechanical
language structures, people draw on imagina-
tion, memory, and the capacity to bring to “life
parts of ...past experiences that might never
otherwise emerge” (Maley & Duff, 1978, p.1).
At the 2006 Humanism in Language Teaching
conference this August, Almond (2006) further
contended that drama is a whole-person ap-
proach that makes language learning meaningful
and memorable through visceral, intellectual,
and emotional experiences. Some other work
that is relevant here includes a book by Williams
and Burden (1997), a psychologist and a lan-
guage researcher respectively, who advocate
various ideas about psychology and language
learning, including the humanistic approach in
language education, which prioritizes valuing
the thoughts, feelings, and emotions of indi-
vidual learners and teachers. A second useful
reference is Oprandy, who, in a co-authored
book (Gephard & Oprandy, 2001), suggests the
closer teachers are in the classroom to who and
how they are outside it, the more genuine they
can become in the presence of students and stay
genuine with themselves at the same time. In a
separate study, Gebhard (2005) found that his
in-service TESOL graduate student teachers in
Japan not only addressed their initial research is-
sues, but also explored their feelings and gained
awareness in a critical reflective state, by paying
attention to the affective side of teaching. In do-
ing so, these in-service teachers gained greater
clarity of what was happening in the classroom
and with themselves emotionally.

For my workshop, the entwining of drama
and autonomy seemed to me to complement
each other for participants to emotionally revisit
and re-author their chosen autonomy-inviting
experiences so they could gain a greater sense
of awareness of what might underlie autonomy
in the moment. Keeping a sense of the emo-
tional or affective side of teaching is, in fact, a
natural part of teacher development for me. I
was refreshed by Neil Cowie's final remarks on
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theoretical reasons for teachers' emotional links
with students as a key part of construction of a
professional identity; yet, teachers are culturally
expected to suppress their emotions, and as a
result may feel marginalized and silenced, and
need to find alternative sources of satisfaction.
Neil's comments provided a nice link on the
subject of the affective side of teaching for my
practical hands-on workshop on the emotional
side of autonomous experiences.

3. EXPLORING CRITICAL MOMENTS OF
AUTONOMOUS CHANGE THROUGH
DRAMA: KEY STEPS

Andy Barfield helped to develop the scaffolding
for this workshop by sharing some psychodrama
techniques he had earlier explored in associa-
tion with learner autonomy (see Barfield, 1996).
Initially we had hoped to do the workshop to-
gether, but because Andy had numerous obliga-
tions, we realized early on in the planning pro-
cess that I would lead the workshop by myself.
So, we talked over some key concepts together
and shared some ideas about organizing the
workshop. Although I had experimented with

a similar approach while teaching an English
through drama course for nine years at a
Women’s Junior College, I had never done this
kind of workshop for teachers.

Whether there would be resistance and/or
resolution to the experiences or to the re-
enactment of them through drama depended
on each participant’s interpretation of the
drama activities and the experiences they went
through. In any case, I attempted to draw out
successful autonomous experiences thought dra-
ma with these steps (which are just a selective
summary of the whole workshop):

a. Pairing up & getting to know one another:
Each participant found a drama partner
(or in one case a triad) who they might feel
comfortable doing drama activities with, and
time was given to chat for a while.

b. Engaging in a visualization activity:
Without defining autonomy, I gave some
time for people to pinpoint a positive
highpoint in their language learning or
teaching experiences where they felt they
were autonomous. Next, I asked participants
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to close their eyes to recall their experience
through visual, sensory, physical/kinesthetic,
and auditory modes in that order, to heighten
the recollection of the autonomy-inviting
experience. One person kept his eyes open,
and, surprisingly to me, this action felt very
comfortable, because I enjoyed the resistance
and respected that person’s decision.

During the visualization, I noticed the par-
ticipants’ various facial expressions, and slight
movements, which indicated to me that most
people in this activity trusted me enough to
explore their autonomous event on their own.
These movements gave me a heightened sense
of responsibility to guide visualization activi-
ties I do in class gently, without using directives
or prescriptive language during the task for
my own purposes, because any manipulations
of emotions is, I feel, rather cruel. In fact, the
visualization was carefully planned, because it
could invoke a traumatic experience, especially
if something were abruptly introduced, and that
was certainly not what the focus was about.
After some time was given to recall, I tried to
bring the participants back slowly and gently
by opening their eyes as people became ready.
Those who had felt they came back from their
experience indicated this by opening their eyes,
and the whole group was very courteous by giv-
ing space to others whose eyes were still closed.
Eventually, within the space of about three min-
utes, we all came back for the next activity of
retelling and reacting.

¢. Re-telling and re-acting: The pairs decided
amongst themselves who wanted to retell first,
and who would re-act out this experience in a
dramatization done in the first person.

About almost half of the pairs both explored
experiential drama techniques by retelling
memories of the partner’s autonomy-inviting
experience, so they could view themselves (out-
side themselves) and ‘re-author’ their experience
with detachment. I gave space and encouraged
people who felt uncomfortable or were just ‘not
into’ drama to retell their partner’s experience
in a way that felt safe, since drama is an output
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activity where trust must be established with
not only the drama partner(s), but the facilita-
tor as well. Some participants opted out of using
dramatic physical movements, and concentrated
on retelling verbal reenactments in the first per-
son. Other participants, all of whom I was ac-
quainted with, did the dramatic interpretations,
perhaps because they knew me well enough to
trust what [ was doing.

One participant, Ellen Head, has this to share
with us about retelling and viewing her autono-
mous experience:

By the way, re your session in Osaka, I thought
that you did specific things which made me
feel that I wanted to join in. At the start I had
felt that drama’ was potentially intimidating!
But you told us you had done it with your par-
ents - that was amusing and not scary - and
you established that you believed in the ac-
tivity, that you were committed but also con-
cerned whether it would work or not. I think
sometimes this kind of manner - concern, ex-
citement, even doubt - is motivating. It wiped
away my personal feelings that I couldn't do
it, because you were taking responsibility for
whether or not we could do it. Then I had
several different 'moments’ which I thought
about narrating to my partner and the one I
finally chose was not even something 1 had
thought of as a turning point before, so that
was useful. (Ellen Head, post-workshop
reflection)

Ellen’s feedback came to me when I was writ-
ing the second draft of this article and struggling
to find my voice in my writing. Her response
enabled me to write at a deeper level and notice
my own position more clearly. As I continued
writing, I did feel that I believed in what I was
doing, because playing with drama was a safe
thing I did with my parents, family, and class-
mates at school. At the same time, I was con-
cerned that the activities would be at the most
'face-threatening' or perhaps intimidating, as
Ellen had suggested. Moreover, whatever feel-
ings the participants experienced and however
the retelling was conveyed, I thought the drama
activities were worth doing, because, by going
through the process of stepping back and view-
ing one’s self from another person’s actions and
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words (even with resistance to it in some cases),
raised the person’s awareness of their autono-
mous event to some extent.

4. REFLECTING: QUESTIONS FOR GROUP
DISCUSSION AT THE END OF THE
WORKSHOP

o How did I feel about the autonomy inviting
experience before the ‘re-authoring’
dramatization?

+ How do I feel about the experience during it?

o What can I do with this information in
retrospect?

There were about 10 groups for this
discussion, and I observed different groups shar-
ing their reflections. In some cases, groups dis-
cussed learner and teacher issues, such as suc-
cessful experiences with student participation,
or encouraging unmotivated students to become
engaged in learning. In other cases, a few groups
spoke about staying in touch with emotions in
various life contexts. Since these themes had
been raised in the other workshops earlier in
the day, and because time was limited, I decided
that people needed more time to discuss their
thoughts. So, instead of reconvening with the
whole group to share reflections, I encouraged
group reflections to continue for the final wrap
up.=Participants could thus come to their own
conclusions and/or resolutions, rather than be
led by my interpretations. Having the work-
shop end in this way seemed also to tie in well
with the final session led by Martha Robertson.
There, participants in new groups reflected to-
gether on what they had learned from the whole
mini-conference, then reconvened in plenary to
share the reflections that we all took home with
us in a personal ‘doggie bag’

5. CONCLUSION

The goal of this workshop was for teachers and
the students to explore dramatizations or, at
the least, retell their own autonomous experi-
ences, so they could re-author them and do
something with that heightened insight. I think
that participants who attended this workshop
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benefited from the indispensable perspectives
that Tim, Keiko, and Neil’s workshops had
earlier provided. They not only discussed the
connections between learner participation and
resistance, and how teachers can deal with these
situations and learn from them for the sake of
their students and themselves, but also gave
time for participants to talk about these issues
in relation to the their own contexts. In fact,

it felt fantastic for this drama workshop to fol-
low theirs, and this timing made facilitating the
drama workshop a comfortable experience for a
number of participants to view and re-interpret
autonomous actions.

A pleasant surprise from leading the drama
workshop for me was that I saw (just as some
later reported) different people laughing
while viewing dramatizations of their past as
their partners acted and re-interpreted their
autonomous experience at distance. As for
the participants who did not partake in the
dramatization and/or respond to the survey,
I'm not sure of their conclusions since we
didn’t reconvene as a whole group for feedback.
Whatever the outcome was, if a change oc-
curred, I feel it came from an inspiration to
make sense of and create new meaning from
the autonomy-inviting experience. I also believe
the ability to ‘laugh at oneself about the past is
healthy for re-authoring one’s own autonomous
moments, while sharing them with others in
order to learn more without taking oneself too
seriously. As Carl Reiner says: "Inviting people
to laugh with you while you are laughing at
yourself is a good thing to do. You may be the
fool, but you're the fool in charge."
~ Carl Reiner (2003, p.xiii).
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AUTHORING AUTONOMY:
EXPERIENCE, RESISTANCE,
RESOLUTION — OSAKA JALT/
LEARNER DEVELOPMENT SIG
MINI-CONFERENCE —

JUNE 11TH 2006 — UMEDA

PARTICIPANTS
FEEDBACK

COLLATED BY ELLEN HEAD

asked participants to reflect on and talk

about their responses to the following ques-
tions. Feedback was later collected on-line using
‘survey monkey’

[I n the wrap-up session, Martha Robertson

(1) Were there any
‘aha’ moments for you
at the workshops? If

¥ there were, please ex-
plain why! And give
any other comments
you like on the work-
shops.

There were several.

One was when Neil
mentioned the role of emotion in our
teaching. In a chat later, he said he said he'd
chosen his particular topic because it didn't
come naturally to him to talk about emotions.
For me, it comes very naturally. In fact,

my case is the opposite from Neil’s. At the
beginning of my postgraduate work, I told my
advisor (Diane Larson-Freeman) that I should
focus on something else because affective
factors were so important to me. She said,
“NO! You must focus on your main interest.”

+ “Who learns the most in schools?”
“Teachers.” That's right! Never thought about
that.

« For me, rather than the ‘aha’ moment, the
feeling of affirmation was more important.
The meeting confirmed and expanded on
thinking I had been doing from my lessons
and local experience.
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o Aha! Lee Schulman. The Schulman ‘aha’

actually happened after the conference when
I was able to watch his videocast and listen

to a radio interview. A gazillion ‘ahas’ came
from them. One, good teachers are made not
born. Two, good teaching is listening well
and learning is doing. Ahaha! If we get our
students to teach more, they will learn deeply.
I liked the riddle Tim gave us to work out.

It wasn’t the first time I saw that, but it was

a great way to deliver the point. Ahahaha!
Invisibility in the class undermines learning. If
[ want my students to learn, I should give my
students many opportunities to show what
they know and foster an active participation
in the class community. Ahahahaha! Intent
participation and performance weight: I'd
like to learn more about these concepts. Tim
explained them well, but I'm curious about
how they are applied in class. What are things
we can do to foster intent participation in our
classes. Also, what are they ways to insure
that the performance weight of a task is at

a level that optimizes learning? I want to
explore the answers to these questions.

I also wanted to say that I got a lot out of
Keiko’s presentation on student resistance. It
was very useful to hear how other participants
deal with student resistance as it’'s something
we all face. In Neil’s workshop, the
discussions allowed us to do a lot of healthy
venting. I think our group bonded from
knowing that many of us are feeling and going
through similar things. Lastly, I thoroughly
enjoyed Stacey’s presentation. It was
awesome to do guided visualization towards
the end of workshop day (haven't don't it
since 4th grade!). It brought things full circle
for me. After the other presentations, I found
myself in the mode of thinking in the future
and thinking of what I would try out in my
classes. The guided visualization and story-
telling time helped me to recenter.

Keiko’s view of unmotivated students. The
concept of learned helplessness. Stacey’s
visualizing. Tim’s comments about the use of
video-taping students’ performance: Students
may realize that they can do it when they
watch themselves doing it objectively.

VIR NWE S ITRN TN S Z E3FE 0BT
ElrbEnS &, BLAERIZFEATIELNY
BoE, HoNEELEZIEERATIH
#%< 5%, VIAEVWSTI a T4 i
BENCS NS 2L Z2FET TN ZETY,
Ahahahaha! 725 1EEx4 | [REMAICER L 7=
Z:J intent participation] & /X7 #—< 2 A D
ttH# performance weight] » 2D DDt
RMZDOWTHS EHDIZNWERNET, T 1 A
OUBFHRZE S TN E, 2NN NITIHEE
DIFHEIIGHATEDLDEASMM?ZELTEDL
DT NIRAROFEZSEH TN T +—<
CADILEEMD D HZHENTEL0M? ZOH
BOEZZRL TWEZNWTT,

£z, a0 EEFORNL ICBET 55K
MOEBINEN-<SADDELRE, ZFE SN
EDOEDITHEIIETDMATNDDONEH S Z
EIIREFEECTLE, Z—IDOT—= 3y
T, (RBE) EDED T EICL o TRA
WHAEZTHZENTEZLEENVWET, F
OB N —T T DODANRFRE LD 7
B, MU TWABIETHRELHD ZENT
TFFELFE, U202 avyT7OKRODIIT-ZA
T—=—DREELLOBELODZIENTEEL
T7e  UNFAFEELDRDEEGR /2T FEE
a7 14— a3 ko TROZDHDIEK
BT L&D BnE Lz, B AVDFHER
EHWERIIEETHZRA L THALINEND
ROZEEZNDEBEZTNWELEN, FEED
7MY —TastAr=U—=FY 2 TI2&>
TNTG P AZRORBEE N L X,
TAADREZLEDENVEFEITDNT D RME,
BHHESEOI T by ATF—3—DEYa
7oA t—Tar, EEONTF -T2 AEE
THBELANZBNELZ EICDONTOT ¢
LADIAA b, EFEEBIZADNERIZD-
TWHERERBMICAS Z &Ik > THDITHE
NENDHZEINTEDNH LNV
TA4Lh R—T4DREREFFHRTLZ. [FHER
MIZE B L 7220 intent participation] & /X7
4 —< > A Dt HEperformance weight ] DREZRA
FAREICHE B 2 ST THHEINE Lz, 123
B AOFEEEZEOEIE Y 5 EEICET 5%
A2 RETREDAKENHDOTLE, =Z—)
N4 OFEFIE R OE - 20 E T S ARERK
A UERHEICHETAEEREMRIONT
HELEOHERKSE S LT<NELE,
FA4ADT—2 3y 7T TAhal 7251FE | |
ERMD T WL E H DY L
HHZDMMDNERRICEIDHDOTII RN EL
ODWERTLE, AT—>—0TU—rav
TIRAHBO I FIFAKDZTOBRMZIE DR
LT EMTETERLMNSZTT,
ZIVORETINSML =7 IV —TI3ZAD
HEE — NDRAETHERENE L, £2T

LEARNING LEARNING 2006 - VOL13.2 — 39



> FEEDBACK

3

Tim Murphey’s presentation was outstanding!
The notions of Intent Participation and
Performance Weight were clearly explained
and demonstrated. Furthermore, I feel
inspired to incorporate these into my own
classes, workshops and presentations. I also
enjoyed Keiko Sakui’s presentation and
found it interesting to re-examine ideas
about student resistance and classroom
management. Neil Cowie’s presentation
provided a valuable opportunity to talk to a
range of teachers from different backgrounds,
share stories and experiences, and discuss
some key issues in the profession.

‘Aha’ moment in Keiko’s workshop as I
realized that resistance is not necessarily due
to a failure on the part of the teacher. Also a
lot of fun in Stacey’s workshop thinking over
my ‘moments.’

In Neil’s presentation, a group I was working
with consisted of two teachers and two
students. We discussed teachers’ perceptions
of teaching, and learners’ perceptions of
teaching. Each person in the discussion
contributed valuable information, and the
‘aha’ moment came, when we were able to
co-construct intricate scenarios of classroom
behaviors of learners and teachers.

The emotional dedication of teachers who
stay with it and why — because they have had
‘aha’ moments with their students. Resistance
teaches.

(2) What was in your ‘doggie bag’ to take
home?

3

.
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To create better relations among staff where I
work, realizing that those are so important in
job satisfaction.

It’s a growing sense of security and of
awareness that I have some knowledge and
awareness about pedagogy that enable me to
tap into what other people in the profession
are sharing.

Get my students ‘teaching’ regularly in class
so. I want to research and create ways in
which I can establish this in my classes.

I'll try to make my students (in juku)
reformulate what they’ve heard.

It was the affirmation of what I've been doing.
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What the presenters were saying resonated
with my experiences, concerns, problems and
visions. It was good to know other people are
also in the same sort of line of thinking.

Re-examining my growth as a teacher and
seeing myself as a positive presence in the
classroom. The day was a welcomed tonic
which put aside the negatives and frustrations
of being an EFL teacher and instead focused
on the sunny side of teaching.

And relating the cline from ‘no challenge’ to
‘stress-inducing excessive challenge’ to my
classroom — Tim’s general empathy and
support.

I was surprised at how all five sessions
complimented each other, so that previous
discussions on the themes of experience,
resistance, and resolution in relation to
autonomy in language learning and teaching,
could be revisited, and incorporated to help
build a fresh outlook on what we talked
about. So I took this experience and put it in
my doggie bag.

(3) Suggestions for future events/ general
comments

» DPoster presentations are easier, because

the visual + auditory (and I don’t mean
Powerpoint!) is for me the easiest channel of
access for me. I say this because like others, I
have to fit the extra day’s ‘work’ into a choc-a-
bloc schedule, and posters are more relaxing.
There comes a point (i.e., Monday morning,
or worse Monday night (!) when the physical
interferes, unfortunately. Themes... anything
except CALL.

Workshops!! Theme I'm currently really
interested in: Transforming our learners into
teachers.

It was altogether a pleasant and intellectually
stimulating event. The more I meet with the
Osaka chapter members and supporters, the
more at home I feel with you and the more I
get out of your meetings Thank you too!

How much we are expected to share our
emotions in a professional development
opportunity like this one. Are we supposed
to share our vulnerability and have a similar
experience to a ‘counseling session’? Then
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what is the ultimate outcome?

+ Ienjoyed the format of this conference

because there was a lot of participant
involvement. It might have been a bit
overwhelming to some because all
presentations were so good and there were as
many as four workshops. I liked the reflection
time at the end, too.

Coming to Osaka is a long journey for me,
but the venue is centrally located, and optimal
for many people in the Kansai area to attend.
Also, I thought having the workshop in June
was more convenient than the two previous
years of October and July respectively.
Workshops and poster sessions are both
attractive for me, because I have a chance

to be involved, which helps me in retaining
information. This is similar to what Tim said
in his workshop, “Tell me, and I'll forget.
Show me, and I may remember. Involve me,
and I'll understand.”

I would also be interested in learning
strategies and developing learner autonomy
amongst Japanese learners. Any chance of an
LD SIG event in Tokyo?

How students react upon adopting the
identity markers of English-speaking cultures
via learning of the language - if they are aware
of it, how they feel about it...

One-day events are good — if one is going to
go out to the location, might as well make it a
day thing. I prefer invited speakers, but some
posters for part of the day could work too. I'm
interested in CALL, so a CALL component
to some of the chosen themes might be nice.
In keeping with this last workshop, practical
ideas concerning autonomy — things that
seem to work + more on practical ways

of dealing with resistance would be an
interesting follow-up.

More reflection on EFL as an industry
(rather than a ‘profession’). More ideas for
curriculum and evaluation in terms of the
student as a whole.

I would like to do something on preparing
courses that maximize time and attention for
students without increasing the load on the
teachers. I want to optimize my preparation
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time and class time so that students can get to
know each other and English better.

A map and Japanese address would have been
helpful.

I really liked the poster format last year
because there was a lot of useful back and
forth that doesn't happen in other formats.
I think they did a combo workshop/poster
format. As for themes most anything is
fine with me. However, a look at learner
motivation would be of interest.

Last, but by no means, least...

+ You struck a very good balance between
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well-thought through presentations and
opportunities for participants to discuss

and do something. For a conference like

this where die-hard LA practitioners and
neophytes mingle, I thought the format was
very good in having something for everyone...
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PRELUDE

The biggest challenge af-
ter attending conferences,
~ | retreats, seminars, etc. is
| to somehow manage to
transform the inspirations
and budding friendships
| of the event into practice.
At the LD/Osaka mini-
conference this past summer, Martha Robertson
encouraged participants to prepare their ‘doggie
bags’ during the wrap up session so we'd be sure
to have something to chew on when we arrived
home.

This set of narrative reflections, which I prob-
ably should have begun writing five weeks ago
is one of the steps I am taking in the attempt to
transform my learning journeys in Copenhagen
into on-going practices. I have, as all travelers
must, allies and guides to help me, even as I
honor the necessity of getting lost as a part of
these very processes.

The first of these allies was the overall design
by the conference organizers, which has led me
to consistently remember those three days as the

ﬁﬁ ;%ﬁg[]%?%n“*égé:iﬁ
RICBITHAFEHEEA— b
/ Z—{REICEET B IEER

—20F DA LB
DY

FR—4 - ARV N—45 (20065F8H
31H~9H2H)

(/NN
Ea—-Z3)b
hnicoll@gmail.com

FUBHIC

MFERE, &6, B F—RhEismlizd &
D. BROHSIZITHLOLDEEH LN
2VNERAENPHTEDITEINEDRIF TN Z &
Thbd, ZOEDLD-K/MIFFEETIE, Martha
Robertson/NE DDy a > T, Rozd&
HHEETEHHONHLHLDICE TFEERDAD
R EHEBEITLEORE L,

ZZTRDEEDIRDIR D OXEIT (BF5<.
SEMFIREEZICEZHRDIRETH>HDE
M) L RADARIN=T 2 TOREUDk & EBED
FEFESEICDRT B 2D DRI D ATy TD—D
Erb, i’f@ﬁﬁkﬁ§%jff)éi563‘ Sl VAN
WBEOHTEICEKRSTLES ZEOEEMNZES
Lo, BhEphichsE, £21 RL TN
DMERNDE B DT,

A7 T 12, £9. KEEEICED
ST NEEOEKRNEEEND S, ZTDBNT
T, ERXY A1 MVIE TRE) Thokn, &
V‘bi%mj%mzﬁr—byacmﬂ D3HAMD

eI ICR OIS Lo, TTU—
7/5! w7 EIERE S 2B TIE R <, Gerd
Gabrielsen. Leni Dam. % LTHanne Thomsen7Z¥ K
ST EFHL TWEZEERHAETHD. HE
DEZE, L Tledni& Gerd DMl NI 72K ER D INE
ZEE U721, ftaaiiE & U CRichard Smith2 2%
BA—N/—OBLEHN L. ZOROL
wia T, EBEIFERTHD., Gerdd [Frx
BFEN? ) [EIMERZON? ) o/ E
M TZDEMmMN AR DTS5 NEZHDD, #EEF
AL, SRBRICKEZLTEHDER ST, ARAD
%Eﬁ‘ﬁﬂﬂ%‘@ﬂhgéﬁiéib‘&ﬁm David
Little DS &MHE FE¥FEEA -/ I —
T&DLOT%’EE%J ANEHSENZDEMN S TN
SEDE, —HT, REO¥PULOATr Y a—
VN, =22 ay TORXTHbOIL. 208,

LEARNING LEARNING 2006 - VOL13.2 — 43


mailto:hnicoll@gmail.com
mailto:hnicoll@gmail.com

> REPORT: NICOLL

9" Nordic Workshop, not ‘conference’ as in the
official title. This is not merely a false memory,
but the primary term used by Gerd Gabrielsen,
Leni Dam, and Hanne Thomsen throughout

the conference. After opening remarks, and
personal reflections by Leni and Gerd, Richard
Smith presented a plenary talk on The History
of Learner Autonomy. In this first session, with
its focus on history, the discussion was framed
by Gerd, who asked, “Who are we?” and “Where
have we been?” — but with a clear focus on

the use of the past to illuminate our way. This
focus on the future formed the heart of our
discussions, and found explicit expression in
David Little’s closing plenary, Language Learner
Autonomy: Looking Forward by Looking Back.
But more than half of the conference’s time-ta-
ble was devoted to actual workshopping, which
is what in the end made the days so special, and
such a strong source of energy.

I had begun my journey to Copenhagen not
really sure of what to expect. I knew I would
arrive in a new city in new country after a full
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Nyhavn (New Harbor) canal, a working class neighborhood transformed. (HN)
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day’s travel. I knew that I would be seeing old
friends — Richard, Naoko — with whom I had
begun my explorations of learner autonomy in
language education (and my membership in the
LD-SIG), and that I would also have the pleasure
of meeting Leni, David, Richard Pemberton, and
Jose Lai again — all associated in my memories
of my first learner autonomy conference, Hong
Kong 1994. I knew too that in Copenhagen I
would meet new colleagues, new allies with
whom I might continue mapping, planning, and
discovering new questions during our future
journeys.

HISTORY

In her opening remarks, Gerd had noted that
the Nordic workshops had begun in 1986, and
that we were celebrating 20 years of history by
coming together. She also elaborated on the
background, noting that the context for the
workshops was the challenge of implementing
‘communicative’ curricula for language educa-
tion within (and in opposition to) the Council of
Europe framework. She also reminded us that
the workshops had begun as “open ... by invita-
tion, personal, not institutional”

Personal, not institutional. “Like the water;’
she said, “find a way to work within the system
where you are” And it became clearer to me
than ever before that those of us exploring what
we call ‘learner autonomy’ are the beneficiaries
of an adaptive process that included/includes
ongoing cycles of initiatives, data-collection, and
reflection. Gerd also reminded us that “auton-
omy is not a thing, but a process,” and that we
must be ever watchful; careful not to turn every
term we define into a fixed value.

Richard’s talk followed seamlessly as he re-
flected on the practice of history, suggesting
that “the amount we can learn depends on the
types of history available to us.” Richard offered
several reasons for stressing the importance
of producing our own histories, in addition to
celebrating the Nordic workshops themselves
and the 20" anniversary of IATEFL’s Learner
Autonomy SIG:

+ the use and misuse of the term autonomy in
contemporary discourses;

« the importance of context in the development
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of theories and practices of autonomy;

« the value for advocates of learner autonomy
to reflect on the field; and finally,

« that the basis for self-evaluation is to be
found in descriptions.

In reviewing my notes, two or three thoughts
come to mind. First, Richard is quite right in
calling for us to collect additional personal
histories. Such histories can become our touch-
stones for reflection, for critiques of our own
writing, research, and teaching, and facilitate
the assessment and evaluations of institutional
histories of the language teaching profession.
The importance of essaying these critiques and
reflections are highlighted by David Graddol's
The Future of English (1997) and English Next
(2006), and by the 60* and 40* anniversaries of
the ELT Journal and TESOL Quarterly. I also
hope Richard will release his timelines to us in
published form in the not too distant future,
perhaps in an up-datable online version.

PLENARIES

Following a lunch break, our first day continued
with afternoon talks (input sessions) from five
of the workshop participants, which gave us a
chance to reflect on autonomous learning and
teaching in a variety of contexts:

» Ema Usioda from the University of Warwick,
UK on The Underlying Paradox of Motivation;

» Carmen Ansede from San Sebastian, Spain
on video conferencing with her high school
classes;

+ Viljo Kohonen from Finland on student
perspectives on portfolios;

+ Turid Trebbi from Norway on learner
autonomy in language teacher education;

+ Jose Lai from Hong Kong on developing self-
directed teacher language awareness through
a WEB-CT based project.

Viljo's report, on Finnish university involve-
ment through their teacher education programs
in the European Language Portfolio (ELP),
summarized 1550 learner responses to the ELP
implementation schemes in their schools. The
paper, Student Perspectives to the ELP: Voices
from the Classrooms, will be published in 2007.

In her presentation, Turid asked a key ques-
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tion: “Why, after 30 years of theorizing, is there
so little learner autonomy in our classrooms?”
To which, of course, there is no easy answer.
Turid argued that the importance of teach-

ers networking with each other is no longer
questioned, and many teachers have become
researchers in their classrooms, but a lack of
time is a very real obstacle to publication for
many teachers. She also observed that teacher
practicums can be stubborn obstacles to innova-
tive teaching. (How many of you, dear readers,
have done practice teaching in Japan? Or been
hapless observers, as your seminar students
struggle to get through the lesson planning/
practice teaching marathon hoops of a junior or
senior high school?) I found myself scribbling,
convinced that learning about learner autonomy
will never be sufficient, and that there must be
lessons for us in so-called experiential learning
contexts such as outdoor education or in the
arts — dance, drawing and painting, music, or in
the theatre. (More on that later, in a future issue
of Learning Learning, when I hope to interview/
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share my sister’s perspectives as a New York City
dance/arts in the schools instructor.)

WORKING GROUPS

But as I said at the beginning of this piece, the
real heart of the conference was what we the
participants developed and shared with each
other on the second and third days.

We broke into three working groups focused
on classroom practice, teacher education, and
research.

Each group was charged with preparing an
action plan to share with the whole group in the
final session of the workshop. Unfortunately,

I didn’t take good notes on the research and
teacher education groups’ projects, and we
haven't circulated files from all the groups, so
what follows immediately is details from the
classroom practice group I participated in.

During our sessions, we decided to collabora-
tively build an archive we will call Autonomous
Learning /Teaching in Practice (ALTiP). Our
project plan is outlined below.

WHAT?

« create a collection of classroom data to
include learner logs, learner portfolios,
suggestions or examples of how to introduce
official/local attainment targets, students’
evaluations of their learning processes,
interviews/surveys with learners on student
involvement and motivation to learn more;

» classroom interactions — videos of classroom
practice: learning/teaching in practice;

« toolbox book — practical ideas (quick-start
guide) of how to get started in autonomous
learning and teaching practice, links to
existing resources, etc.

HOw?

« collectively create an interactive web site and
databank of learner logbooks, portfolios, all
the text types, data types outlined in “What’
(above); first deadline is ‘before Christmas’
for our first interim report (reflective self-
evaluation of where we are, how things are

going)
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WITH WHAT RESULTS?

« creation of database of learner logs, etc. (link
to teacher stories with examples/reflections
as they develop learner autonomy in their
classrooms);

» creation of toolbox for teacher/researchers
new to autonomy as a classroom practice:
this could include bibliographies, examples of
questionnaires, surveys, teacher reflections.

The skeleton for our web site for our class-
room practice project is ready, but we haven’t
really started building our collection yet. With
a December deadline for an interim progress
report, we'll need to get cracking! I still need
to work out some technical issues with all the
members of the workshop and get interactive
web sites and mailing lists organized for the
members, as we have planned to produce our
final reports for all of our projects for the 10"
Nordic Workshop to be held in Bergen, Norway
in the summer of 2008.

We have set ourselves some big challenges,
essential if we are to empower teachers and
learners to become ‘transformative intellectu-
als’ (Johnson, 2006) in their classrooms. Only by
taking these steps can we link our explorations
of what Ema described as the paradox of moti-
vation, and what David noted as the opportunity

to integrate autonomy as idea and praxis into
the emergent discourses tying socio-cultural
theory to SLA research.

CLOSING

I can’t close this piece without sharing the
pleasures of the days as well. The conference in-
cluded a dinner in a garden restaurant, a visit to
Leni and Hanne’s ‘former home, the Karlslunde
School — where we enjoyed dinner and folk
dancing, and concluded the organized activi-
ties with a bus and harbor tour — all this on top
of the informal sharing, at breakfast, in the bus
(there’s always a bus story), and in the pub.
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Leinhard and David sharing a laugh — lunch and a glass of wine (photo: HN)
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he relationship between theorists and

practitioners, researchers and teachers, is

often an uneasy one at teachers’ confer-
ences. There is often an image of the academic
in the ivory tower, unconcerned about what goes
on in the real world, and not knowing it, but it
is not always openly acknowledged. This image
of the researcher putting decontextualized data
into boxes to make models is the one that under-
lies the comments we often hear, such as “Well,
it’s interesting, but my classroom isn'’t really like
that’, or “It sounds great, but it wouldn’t work
like that with my students”

The Professional Development in Language
Teaching Mini-Conference' held at Okayama
University on the 7" and 8" of October, attended
by around 150 people, did a better job than most
at bridging the gap. Early on in the conference
Sara Cotterall, of Akita International University,
put the question "Does the research answer real
questions?” She pointed out two sets of studies
that, in doing just that, alerted her to the excite-
ment and usefulness of research in language
teaching.

One was the work of Paul Nation on vocabu-
lary acquisition. According to Cotterall, Nation’s
research (see Nation, 2001), amongst others,
enabled her to answer her students’ question,
“Which words do I need to learn so that I can
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read university texts more easily?” with a very
helpful and precise “the 2000 words of the
General Service List (West, 1953) plus another
570 from the Academic Word List (Coxhead,
2000)”. The second study was the ‘Book Flood’
project of Francis Mangubhai and Warwick
Elley in the late 70’s which showed clearly the
effectiveness of extensive reading, not just for
improving reading skills, but for improving all
round language performance. These examples
are a timely reminder that good research that
addresses key issues for teachers and learners
can have immense influence if the results are
accepted by enough people and made known

to practicing teachers. West’s work on vocabu-
lary frequency, for instance, was anticipated by
Harold Palmer (1931,1933), who was working in
Japan in the early 1930’s (Barfield, personal com-
munication). Cotterall went on to deliver an in-
teractive workshop on how teachers can identify
key questions to research, and how these ques-
tions can be built into do-able research plans,
whether they involve a single teacher or many
teachers and students.

There were other presentations that resonated
at this practical level. Heidi Evans and Cynthia
Quinn, of Ritumeikan University and Konan
University respectively, gave a presentation on
how to design effective rubrics for describing
student performance of communication tasks.
They managed nicely the balance between pre-
senting the audience with well-researched ad-
vice and allowing us to think through the advice
by trying it out ourselves. Creating and grouping
criteria, simplifying and recycling meta-lan-
guage, and involving students in modifying the
criteria are all skills that we could take back to
our classrooms and use right away.

Akiko Kondo (Nara University of
Techonology) gave a presentation which, while
more traditionally a research report, was also
grounded in the kind of classrooms familiar to
the audience, as was evidenced by their com-
ments and frequent nods of understanding.
Describing her approach to the problem of
‘resistant’ students, she gave examples of suc-
cessful tasks and worksheets she had developed.
This also allowed us to see clearly the connec-
tion between her research and our own teaching
situations.
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Jean Brewster, of the Hong Kong Institute of
Education, and Hua Li, of Guangdong Institute
of Education, in separate presentations, both
talked about their work at one remove from
the classroom, as teacher trainers and train-
ers of teacher trainers. Like Gary Barkhuizen
in another presentation, they also emphasized
the importance of teachers telling and reflect-
ing on their own stories. Using quotations from
the diaries of trainee trainers in Taiwan, Jean
Brewster showed how the teachers gradually
developed confidence (autonomy) as result of a
collaborative, reflective approach to their train-
ing (as trainers) that encouraged them to look at
new ideas critically in the light of their everyday
classroom experiences.

Hua Li emphasized this point too. In a large
study of high school teachers in Guangzhou, for
whom she provides professional development
opportunities, she also found that rather than
the traditional lecture methods of professional
development, workshop learning, and reflection
on new ideas, more effectively led to changes
in beliefs, even if changes in practice are much
slower in coming. She also showed the audience
abundant excerpts from teachers diaries and
interviews, giving a vivid picture of how ideas
gradually take root and develop when we (teach-
ers) are given the chance to think them through,
to critique them in the context of our daily lives.

Finally, Nanzan University’s David Barker
presented a more theoretical paper setting out a
framework that he has found useful in thinking
about the dimensions of professional develop-
ment as a teacher. His framework, with the acro-
nym KARE, (Knowledge, Awareness, Reflection
and Experimentation — or Exploration), is an
interesting variation on the action research spi-
ral (Observe, Plan, Act, Reflect ....). If the mark
of a useful theory is the readiness with which an
audience understands it and can apply it to their
reality, then judging from the on-task discus-
sions during this session, this is one such theory.
For me, this model summarized the philosophy
underlying all of these presentations. As teach-
ers, we not only need professional knowledge;
we need also to be aware of the context in which
that knowledge exists in our day to day work-
ing lives. And our professional development as
teachers depends on our continually reflecting
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on these things and trying out new ideas. In REFERENCES
other words, we need to take a ‘professional’ ap-  Barfield, A. Personal email communication.
proach to professional development — to ‘care’ October 11, 2006.

about our professional lives. Coxhead, A. (2000). A new academic word list.

This review is of course incomplete, only TESOL Quarterly, 34(2), 213-238.

representing the sessions that I was able to go Elley, W.B. & Mangubhai, F. (1979). A research

to. However, being able to take part in all of report on reading in Fiji. Fiji English Teachers
these sessions in just two days, and to be able
Journal, 15, 1-7.

to see a common thread running through them
Mangubhai, F. (2001). Book floods and

is a testament to the good organization of this by ©
conference, and to the value of these kinds of comprehensible input floods: Providing ideal
conditions for second language acquisition.

small-scale, interest-based events. In parallel : ‘
with the ideas exemplified by these presenters of International Journal of Educational Research,
35, 147-156.

research solidly grounded in real-life concerns,
and of the value of reflecting on ideas presented ~ Nation, L.S.P. (1996). Vocabulary lists.
to us, I came away with a feeling that I'd not only ~ ELI Occasional Publication Number 17.

learned something new, but had had the chance Wellington: Victoria University of Wellington.
to think it thrqugh, to ma!(e it my own, and per-  Nation, LS. P. (2001). Learning vocabulary in
haps my practice of teaching will be better as a another language. Cambridge: Cambridge
result. Many thanks to Neil Cowie and the other University Press.

organizers for creating such a friendly and pro-

. Palmer, H. (1931). First interim report on
ductive event.

vocabulary selection. Tokyo: Kaitakusha.

Palmer, H. (1933). Second interim report on

NOTE English collocations. Tokyo: Kaitakusha.
1. The conference was sponsored by the JALT West, M. (1953, ed.). A general service list of
Teacher Education SIG, the ]ALT Ol(ayama Engllsh words. London: Longman.

Chapter, and Okayama University.

GETTING YOUR SPECIAL DISCOUNTED COPY OF
MORE AUTONOMY YOU ASK

JALT2006 sees the official launch of More Autonomy You Ask (MAYA), edited by Eric Skier
and Miki Kohyama, and featuring 13 research chapters exploring learner and teacher autono-
my in a Japanese context, with guest chapters by Stephen Krashen, Chitose Asaoka, and Terry
Lamb. As an LD SIG member, you can buy MAYA at a special discounted price of 1,500 yen in

October and at JALT2006, so please check out MAYA-jestic news for how to do this. Hurry!

The discounted rate for LD SIG members lasts only in October and at JALT2006! Click here

for more details.

More Autonomy You Ask
DFFRIZISHIE TD ZTBAICDINT

More Autonomy You Ask(MAYA)IFJALT20061C BN TAKICHIR T N E T, MAYADRF#IEEric
Skier &Miki KohyamalZ £ 5. &L CHARIZHB T 22EH LA MO B EMEZR S 13RICDRZ5
BF5EaR 3 & Stephen Krashen, Chitose Asaoka & Terry Lamb2N&E W2 X N F v 74 —TT,

HERRIILDIIFEI D A > )N— & LT, 10H HE L TJALT2006T1,500H T DHE:HIE S [ {Hi4s T
MAYAZIEATEETDT, EDZEMAYA-JESTIC —a— AN SAHEZERL T ZE N,

ST THEAZ |
Z OEEIB IR IILDIF A DEBE DD, 10AH EJALT2006 TL 2 ZHIHITENEE A,
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AAEFE, LD-SIGIZJALT 2006 KENZINT %
NE2#% % LU E T, Philip Brown [X. Greg
Rouaultfe, BOHTED TINET, &£285TMHB)
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Marlen Harrison, Michael Carroll & Stacey Vye
LD-SIG KRBk GE& 82

AND THE LD
CONFERENCE GRANT
GOES TO...

This year, the Learner Development SIG is sup-
porting the attendance of two LD SIG members
at JALT2006. Our congratulations go to Mr.
Philip Brown and Mr. Greg Rouault, who will
each receive a LD grant of 25,000 yen. We look
forward to publishing in Learning Learning new
writing by Greg and Philip (such as a confer-
ence report, a report about their experiences
and views of autonomy, or another piece of
writing on developing learner and/or teacher
autonomy).

This is the first year LD SIG has awarded such
grants. If you are interested in applying for an
LD conference grant for JALT2007, please visit
our website at http://ld-sig.jalt.org or write to
LD Co-Coordinator Stacey Vye at <stacey dot
vye at gmail dot com>.

Warmly,
Marlen Harrison, Michael Carroll & Stacey Vye
LD-SIG Conference Grant Panel

As ever, the heart of Learning Learning is the living contact be-
tween us all. What'’s been getting your excited, puzzled and moti-
vated with learner autonomy in the last while? Send in your short

reflections, ideas and articles. We want to hear from you! Let's keep
on making the connections!
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TWEEL D,
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LD SIG FINANCIAL REPORT 15 OCTOBER 2006
LD SIGEATE#H & 20065E10H 15H

Summary #tE20065%4H - 10A15H2006

Balance 5% & Revenue LA Expenses Xl | Date s HH

411,058 20064F 4 H30H

178,500 200644 H-20064£10H 15H

50,000 20064-10H11H

From reserve liabilities AER0N 5 D321 7=
=g

335,000 200649 H-10H
Revenue liabilities &R EAFA VY *

974,558 20064-10H 15H

216,511 200644 H-20064E10H 15 H

700,000 20064-10H6H - 20064E11 H
Planned expensesi% i 6 &

58,047 Balance JALT2006  JALT2006%5% &
100,000 Reserve liabilities A&ETE T

8,950 Petty cash for JALT2006 JALT2006 D ¥

Start of current financial year HiE

Amount §%A DatefF:H H Item a¥Al
150,000 20064E 4 HOBHD Reserve liabilities AS#f TV <
419,958 20064E 4 HDBHD Active balance 78
8,950 20064 5 H Petty cash¥i<x
411,058 Total SIG post office account May 2006 SIGE(H 1 DAR%E20064 5 A
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Financial year 251520065 4 B-200651 0H 1 5 H

Revenuell A DatefE H H Item #EAN
9,000 200645 AH5H AYA 6 copies 61ff
Received from JALT Central Office for 45
67,500 200645 H 2 6 H SIG memberships JALTEHENS 4 52
B % %1372 (45 *1500)
7,000 20064E6 H 2 1 H AYA 4 copies 41t (Jellybeans)
7,500 20064£7 A1 3 H AYA 3 copies 3 ffft
5,000 20064E 7 H2 7 H From JALT National A0 5
Received from JALT Central Office for 29
40,500 20066E9H 1 4 H SIG memberships JALTHHENS 2 9 &
B # % %1372 (29 *1500)
15,000 200651 0 H 6 H AYA 10 copies 101ff
Transfer from reserve liabilities
50,000 200601 0H11H o
* RENE DZF -2
27,000 20060F1 0H15HZET MAYA 18 copies 18ffit (18*1500)
228,500 Total revenue FRIOA
Revenue liabilities Date Item
AREBARFA B * E£AHH FEA
Bridging loans total (made by MAYA authors
and LD Committee members to cover costs
for layout, printing and postage of MAYA)
335,000 20066E1 0 H15H
MAYAL A 79 . Hipl, BEBEDZD
MAYAZ fa#& S LDEERERZEN S5 D
Dl ERE
335,000 Total revenue liabilities A BB DA
Expenses % Dateff A H Item FAH
Payment for June 2006 mini-conference in
37,620 200656 A 7 H Osaka
JALTRBF 2006476 A W98 & N5 4
5,000 200646 A 2 9 H To JALT National AHRIZ
Layout, printing, postage Learning Learning
145,171 20064E9 H 1 3 A 2006 Issue 1
' FEOEE006E 151 7T N HI
il EEE
Payment for June 2006 mini-conference in
28,720 200649 A1 9 H Osaka
JALT KB 200646 A W Tt N2 4
216,511 Total expenses  #& ¢ H
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Planned expenses Date Item
X PR £HH afill
Layout, printing, postage of MAYA
600,000 200661 0H 20
¥ . MAYALA 77 k. IR B
Sponsorship of Shoko Yoneyama to
50,000 200661 1 H2H JALT2006
KIIFETERJALT20068) A 62
LD SIG grant to support JALT2006 attendance
50,000 20064E1 1 A 2 H by two LD SIG members LD AL (

SERETET BT &) (2 *25000)

TOTAL Planned expenses  October-November 2006
20064E 1 0 H—20064F 1 1 H k&g

700,000

*Bridging loans for More Autonomy You Ask are earmarked for MAYA layout and publication costs
(total = 600,000 yen). These bridging loans are categorized as revenue liabilities, because the SIG
needs to re-pay these loans through later sales of MAYA. The SIG is currently waiting to hear if its
application for a JALT Special Development Grant of 130,000 yen has been successful. If the appli-
cation is successful , the total amount of bridging loans needed by the SIG (currently 375,000 yen)

will drop.

*More Autonomy You Ask ~ (MAYA) DDA ZTESMEIIMAYAL A7, HIRIEEEEDZDHTY
H5H600, 000F)) o ZDDRETEGAMENNAAM/EG LSNTWAHHENT, % TR LITIA®,
5R%FE LIS IULZ2 578 0WIn 5 TY . BUEJALTRRT « N0 w 7 A > Rk (130,000/) HIFEDHS

R ZERE> TWET, ZOUREEZITSNZHEG. BEICRZDRELRMEEIFIL ET,

DIREESMEICCHN < ZI o7 HAITHES BLH L EIFEJ, Twould like to record my thanks
on behalf of the SIG to the following individuals for making MAYA bridging loans: Matthew Apple,
Amanda Bradley, Steve Brown, Robert Croker, Brad Deacon, Nanci Graves, Marlen Harrison,
Denise Haugh, Ellen Head, Miki Kohyama, Yoko Morimoto, Mike Nix, Etsuko Shimo, Eric Skier,
Jodie Stephenson, Mark Surma, Miyuki Usuki, Stacey Vye, and Yoko Wakui. Without their generos-
ity, the Learner Development SIG would not be able to publish MAYA.

FDFHED T UITIZFEET « XOy T A2 FSIGIIMAYAZHRT 2 Z &M TEERHATL
77

Andy Barfield
LD SIG treasurer
15 October 2006
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COME JOIN US FOR DINNER AND AN
EVENING OF FUN AT JALT2006!

The friendly folks at Learner Development SIG and Teacher’s College
Columbia are having a joint dinner party at the conference in Kitakyushu
to celebrate our learning/teaching events and the launching of LD’s More

Autonomy You Ask publication by TC graduates Eric Skier and Miki

Kohyama. CUE-SIG members welcome too!

The Party will be held at Xelha (pronounced Shelha), food from a kaleidoscope of cul-
tures around the world.

+ Date: Friday, November 3rd, 2006
o Time: 8:00pm to 10:00pm
« Price: 3,200 yen (Please try to prepare 200 yen in change J)

+ Address: Arima bldg.1F, 3-6-23 Kyo-machi, Kokura-Kita-ku, Kitakyushu-shi,

+ Getting there: A three-minute walk from the south exit of the JR Kokura station,
across the street from the south side of Isetan Department store. (Formerly SOGO)

+ Telephone: 093-551-8683
+ Website in Japanese: http://www.xelha.jp/index.html
+ Website in English: http://www.xelha.jp/english/about.html

Food menu: An eight-course meal with a mix of the south tropics & a kaleidoscope of
cultures around the world! Vegetarian courses available (at veg. only tables)!

Drink menu: All you can drink, including non-alcoholic drinks, beer, wine & basic
mixed drinks

Non-smoking dinner: Smokers have a tropical space to smoke at the bar.

Limit: 90 seats max to keep the restaurant a private party. Reservations on a “first come
first serve basis.

PLEASE RESERVE YOUR SEAT BY EMAILING:
ELLEN HEAD AT <ELLENKOBE@YAHOO.COM> FOR LD RESERVATIONS,
STACEY VYE AT <STACEY.VYE@GMAIL.COM> FOR TEACHER’S COLLEGE COLUMBIA
MATT APPLE AT < MATTHEWTAPPLE@YAHOO.CO.JP> FOR CUE RESERVATIONS

PLEASE INDICATE IF YOU WANT A VEGETARIAN MEAL

MAPS OF THE RESTAURANT WILL BE AVAILABLE AT THE LD-S1G, TEACHER’S
COLLEGE COLUMBIA, AND THE CUE-SIG DESKS AT THE CONFERENCE
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> LD SIG PARTY

JALT2006 CEFS
T4 F—TELIWWOELEEE

FEFToNOy T A MEHES (LD) a0 ETY K%, BEOKRFHEREF v

OINADMR =B, 2H - BRICETS IR, ZLUTLDO Y - F—F

JI—d— - T7A7 ] HizEida Ll T, dLINJALTRKE DR, BET ¢ F—
ZEtH LU TWET | CUESIGOEIADRIEZSMLIZI N !

IN—F ¢ 13Xelha (=T LA ET) THIEINE T,
HALEORBEORMEZDET,

e HIZTH:20064F11A3H <HEH
o 7] PM8:00~PM10:00
o 2% 3200 Q00MIZ/NETTHELEIN))

o R AN /NE AL R FRT3-6-23, 7 U Y EJVIF

* CEJEJR/AINEBE O 5584537, FEFHOLE 2 2) MM OIE D [
« HA5% T 093-551-8683

o R—ALXR—=T7 B L A(HAEE): http://www.xelha,jp/index.html

» Website in English: http://www.xelha.jp/english/about.html

BEFOAZ 21— FEEEHE, HRALSEORMEOI-A8EE XYY HOI—A
HO BIF—TINICTHELTHETD)!

BERAYDAZ 2 —RAYEHE .V TN RU T, E—=), L. AVTIED
BT ¢ — BEZEOHIIN—IC O NI REEZX—2A0NH D £,
EFELART OBLED AXR—ZADE LA ET, EEIETZIMHTET,

SINFTREAZICERY BHYET DT,
SMOBIETRICSERD S AT FHSLEZLN,
FHET4NOY A FRARBE DA S Ellen Head <ellenkobe@ yahoo.com™>,
AAYETKRE - T4 —F¥—X-AbyP - BRRFv/NRRADAIF
Stacey Vye <stacey.vye@ gmail.com>,
CUE-SIGD A [EMatt Apple <matthewtapple@yahoo.co.jp> £T

NOH)T7 VRAOEHEZ CHLEDARIBEMSBE TN,

VRSV OMRIIISEBEOR. FBT A RNAyvTAY MIRSBSEIOVETKE - T
A—F+v—X-hlys - -EBEHF+ /IR, CUESSIGERFICTCAHABELTWET
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> LD SIG FORUM

LEARNER
DEVELOPMENT SIG
FORUM: AUTONOMY
FACILITATORS SPEAK
ouT

When: SATURDAY November 4 2006 12:40 -
14:15 (feel free to bring your lunch with you!)

Where: Kitakyushu International Conference
Center, Room 12 (but please make sure you
check your conference program, in case of
schedule changes)

Who: Kaoru Aoki, Kazufumi Endo,

Nanci Graves, Masako Kakei, Keiko Kawazu,
Barry Keith, Yoko Munezane, Koichi Nishimoto,
Yoshie Ochi, Jenell Pekkain, Martha Robertson
and Stacey Vye

What: Please come join us at the Learner
Development Forum at JALT2006 in Kita-
Kyushu! For this year's Forum, the focus is on
teachers' journeys towards autonomy, by a group
of teachers in a graduate program at Teachers
College, Columbia University, Tokyo Campus.

During the first part of the forum, the
presenters will use a poster session format to
present samples of curricula they designed and
implemented to foster learner autonomy in a
wide range of teaching contexts. While they
were doing action research projects to actively
open doors for more autonomy in their class-
rooms, they encountered various cultural and
institutional challenges, as well as gained valu-
able insights. The second part of the workshop
will involve discussion of these challenges and
insights.

Workshop participants will have the opportu-
nity to join in the discussions during both stages
of the 2006 LD Forum.
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Learner Development
SI1GT7x—Z4L:
Autonomy Facilitators
Speak Out

HE: 200641 1H4H () 12 :40~
14:15 (FTFFpAAA] 1)

B AUUNERR SRS 1 2 BaEE (G
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> LD $SIG CO-SPONSORED SPEAKER

LEARNER
DEVELOPMENT
CO-SPONSORED
FEATURED SPEAKER
AT JALT2006: DR
SHOKO YONEYAMA

he Learner Development SIG is proud

to announce that we are co-sponsor-

ing with the JHS/SHS SIG Dr Shoko
Yoneyama’s attendance at JALT with a 50,000
yen grant. Dr Yoneyama is a Senior Lecturer at
the School of Social Sciences at La

JALT2006%E. 7R &
EE. RLL LS ZEL
(B8 . FEE T 40O

w T A M)

BFET 4 X0y T A SIGTIE. kil

L&o IO JALTIEMZ, 241575
M#&®H-> T, JHS - SHSHIZE /)L — 7 &
ICHBETED ZEZ2BIRILE>TVWET,
KILU &5 ZHEIF ARV, T hO—T K%
SERO T —Z v —ihi 2 DT

Trobe University in Melbourne and
winner of the Stephen Cole Elder
Prize for Excellence in Teaching
(1996). Her book, The Japanese
High School: Silence and resistance
(1999, Routledge, London and New
York), is a passionate study of the
power dynamics in schools from
the students’ point of view, and as
such, essential reading for anyone
who wants to understand learner
and teacher autonomy in Japan. Be
sure to catch Dr Shoko Yoneyama at
JALT 2006! There are three chances:

SATURDAY November 4 12.40
- 13.05 Room 22: Comparative
Perspectives on Japan: Students’ Views

SATURDAY November 4 16.45 —
17.45 Room AIM G: Open Microphone
Discussion with the Junior High School/
Senior High School SIG

SUNDAY November 4 15.45 -
17.45 Room AIM D: Comparative
Perspectives on Japan: Teachers’ Views

Bo5N., 19964FE A7 -T2
| - a—=) s INY-BENHEEZE
INTNET, FETHD., THA
o OEBR—ILEREPTL (199 94,
V=Lt Oor Ry, Za—3
L =) IR BT D HE T B AR 2 B
IZHIZEL7=2H DT, HERICBIT552Y
FEHOB®ERELIZNWEEZD
al — =30 ETY. JALT200 6
o ETIE, B KINL & O 20

{;ﬁa%& !

| LTI e 0 3 [ D3R & AT

11H4H (&) 1 28K4 04 ~1 310
551 (22%#=) THAOEEZHX
WA /B DRI ]

11H4H (1) 1684 55~1 7k4
54 (AIMG#ZE) [ - BRSIGY
JV—T7 & DRG]

1 1A5H (H) 15K45%5~1 7k4
551 (AIMDZ=) THADHEEFEZHIHM
A —Zhili7=5 D EL 5 |
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> LD AT JALT2006

LEARNER DEVELOPMENT SESSIONS AT JALT2006

JALT2006 CDEEET 4 N0

AS OF OCTOBER 14 2006 — PLEASE DOU

TAV My avIoNT

BLE-CHECK YOUR CONFERENCE PRO-

GRAMME WHEN YOU GET TO KITAKYUSHU
20061 0A148RE-LAMICITEEICIE,
RBOT/OTSAEBERRLTILEE,

LD SIG HIGHLIGHTS — LD SIGD/N\AL 51 b

Party FRIDAY November 3 20:00 - 22:00 details at the LD SIG desk
IN—T 4 — 11A3H ) FEHICDOWTIZLD  SIGOZAFIZT
AGM SATURDAY November 4 9:50 - 10:50
FERBS 11H4H (+) Room 12

12F=R=
Forum SATURDAY November 4 12:40 - 14:15A Room 12
TA—T L 11A40 () 127 X

FRIDAY NOVEMBER 3RD 2006
2006%F11H38 (&)

Motivation and Strategies of a Thai Learner
Nimmannit

Friday, 10:55 AM - 11:55 AM

International Room

Skills for Global Communication

Dougherty et al.
Friday, 10:55 AM - 11:55 AM AIM F

The Effects of Pressured Planning on Writing
Ishikawa
Friday, 11:30 AM - 11:55 AM Room 12

Post CP Learners: How Far Can They Really Get?
Praver et al.
Friday, 12:05 PM - 12:30 PM Room 12

Cooperative Learning and the Motivational Factor
Abass
Friday, 12:05 PM - 1:05 PM Room 33B
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L1 to L2 Transfer of Language Skills
Tadaki et al.
Friday, 12:05 PM - 12:30 PM AIM C

Identifying Students* Motivation Through Reflection
Penney-Toba
Friday, 12:05 PM - 12:30 PM AIM H

Self-Access Centers: Communities of Learners
Murray et al.
Friday, 1:15 PM - 2:50 PM Room 12

Longman English Japanese Dictionary
Muraki
Friday, 1:15 PM - 2:15PM AIM F

A Deep Approach for Better Learning Outcomes
Bradley
Friday, 1:15 PM - 2:15 PM AIM H

Assessing Peer Reviews in a Japanese Classroom
Engler
Friday, 1:15 PM - 3:15 PM Foyer

A Poster Presentation Project
Takahashi
Friday, 1:15 PM - 3:15 PM Foyer
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Creating an L2 Community in an L1 Environment
Ssali et al.
Friday, 1:15 PM - 3:15 PM Foyer

An Exploratory Study of EFL Learning Strategies
Taferner
Friday, 1:15 PM - 3:15 PM Foyer

The Development of a Peer Online Writing Centre
Rosalia et al.
Friday, 1:15 PM - 3:15 PM Foyer

Language Learning Through Communities of
Practice

Hashimoto

Friday, 1:15 PM - 3:15 PM Foyer

Expanding Our Roles via Communities of Learning
Robertson
Friday, 1:50 PM - 2:50 PM Room 33A

Group Dynamics and Motivation in EFL Context
Matsubara
Friday, 1:50 PM - 2:15 PM Room 33B

Learner Training for Leading Group Discussions
Ono
Friday, 2:25 PM - 3:25 PM Room 11

Applying Multiple Intelligences to EFL
Lieb
Friday, 3:35 PM - 4:00 PM Room 11

Critical Thinking Activities: Making Ideas Matter
Sandy
Friday, 3:35 PM - 4:35 PM Room 12

Peer Tutoring and Identity Transformation
Metzger et al.
Friday, 4:10 PM - 5:10 PM Room 11

Listening Journal: Promoting Learner Autonomy
Kawachi
Friday, 4:10 PM - 4:35 PM Room 33B

Finding One’s Identity through Film
Bonn
Friday, 4:45 PM - 5:45 PM Room 12

Opening Dialogue for EFL Student Writers
Li
Friday, 4:45 PM - 5:10 PM Room 33B

Strategic Competence for our Students on the Web
Kirkwold
Friday, 4:45 PM - 5:45 PM AIM F

Children’s Affective Changes in English Activities
Yamaga

Friday, 4:45 PM - 5:10 PM AIM 1

Studying Abroad: Its Effects on Language & Identity
Tanaka et al.
Friday, 5:20 PM - 5:45 PM Room 33B

Fluency: What Is it, and How Do We Teach it?
Sandiford
Friday, 5:55 PM - 6:55 PM Room 12

Learning Tasks in a Sustained Content-Based Class
Maeda et al.
Friday, 6:30 PM - 6:55 PM Room 33A

SATURDAY NOVEMBER 4 2006
200641 1A48 (1)

From Bonding to Debating
Yui
Saturday, 9:15 AM - 10:15 AM Room 11

Creating a Community of Self-Directed Learners
Lee et al.
Saturday, 9:15 AM - 9:40 AM Room 12

Fostering Intermental and Intramental Abilities
Alonzo
Saturday, 9:15 AM - 9:40 AM Room 22

Elementary School English Education and Speaking
Mori
Saturday, 9:15 AM - 9:40 AM AIM 4

Just in Time Teaching: Communicating for Learning
Baird
Saturday, 10:25 AM - 10:50 AM Room 11
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Magnetic Motivation
Wittig
Saturday, 12:05 PM - 1:05 PM AIM 2

Scaffolding Speeches: Structured Speech Writing
Waller et al.
Saturday, 12:40 PM - 1:40 PM Room 11

Autonomy Facilitators Speak Out
Robertson et al.
Saturday, 12:40 PM - 2:15 PM Room 12

Keeping it Real! Success in the Language Classroom
Williamson
Saturday, 12:40 PM - 1:40 PM AIM G

Bridging Level Gaps in Primary English Education
Kaneshige et al.
Saturday, 12:40 PM - 1:05 PM AIM 1

Peer-Group Activities to Develop Writing Skills
Okada
Saturday, 1:15 PM - 3:15 PM Foyer

Cooperative Learning for Engineering Students
Hirata
Saturday, 1:15 PM - 3:15 PM Foyer

Mythbusting: Dyslexia Isn’t in Japan
Goetz
Saturday, 1:15 PM - 3:15 PM Foyer

A Community of Motivated Language Learners
Crane
Saturday, 1:15 PM - 3:15 PM Foyer

More Community and Motivation Through Coloring
Shimada
Saturday, 1:15 PM - 3:15 PM J] Foyer

Activities and Contest in Low-Level Classes
Ueda et al.
Saturday, 1:15 PM - 3:15 PM J] Foyer

The Power of Stories to Teach and Motivate
Hoskins et al.
Saturday, 1:50 PM - 2:50 PM AIM B
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Maximize L2 Learning Through Peer Tutoring
Backwell et al.
Saturday, 1:50 PM - 2:50 PM AIM C

Rehearsal and the Creation of an L2 Identity
Verity
Saturday, 2:25 PM - 2:50 PM Room 22

Task-Based Language Learning Through Debate
Nakamura
Saturday, 2:25 PM - 2:50 PM Room 12

Meet the Challenges: Empowering TOEIC Students
Hisatsune
Saturday, 4:10 PM - 4:35 PM Room 11

Affective Model of Demotivation for EFL Students
Falout et al.
Saturday, 4:10 PM - 4:35 PM Room 12

Language Development in Student Journals
Endo
Saturday, 4:10 PM - 4:35 PM Room 22

Raising Learner Awareness and Motivation Amon
g Novice Members of the Translation Community
Inoue

Saturday, 4:10 PM - 4:35 PM AIM G

Motivational Activities to Explore Identity
Takahashi
Saturday, 4:10 PM - 5:10 PM AIM H

Emancipation Now!
Hunt
Saturday, 4:10 PM - 5:10 PM AIM 4

Moving the Age: Primary School Ryugakku on Trial
Wiltshier et al.
Saturday, 4:10 PM - 5:45 PM AIM 1

Student Insights into Learner Autonomy
Head et al.
Saturday, 4:45 PM - 5:45 PM Room 11

Utilizing Student Collected Materials in Class
Song
Saturday, 4:45 PM - 5:45 PM Room 12
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Language Learning and the Senses
Helgesen
Saturday, 4:45 PM - 5:45 PM Room 22

Developing Self-Regulated and Motivated Learners
Suzuki
Saturday, 5:20 PM - 5:45 PM AIM D

Learning From Self-Evaluation of Participation
Fujii et al.
Saturday, 5:55 PM - 6:55 PM Room 11

Yoga and Meditation for Better Language Learning
Wakui et al.
Saturday, 5:55 PM - 6:55 PM Room 12

SciTek: Task-Based Student-Centered Learning
De Boer
Saturday, 5:55 PM - 6:55 PM Room 21A

Difficult Students: Who, Why, and Responses
Pearson Casanave et al.
Saturday, 5:55 PM - 6:55 PM Room 21C

Learners’ Perceptions Toward Oral Error
Correction
Katayama

Saturday, 6:30 PM - 6:55 PM Room 21B

SUNDAY NOVEMBER 5 2006
2006411858 (B)

Small Group Discussion: Making it Work
McCullough
Sunday, 9:15 AM - 10:15 AM Room 11

Students’ Adaptation to an English-Only
University Naganuma et al.

Sunday, 9:15 AM - 9:40 AM Room 12

Education for What? The Community of Learning
Higgins
Sunday, 9:15 AM - 9:40 AM AIM F

Student Input and Student Motivation
Ueda
Sunday, 9:15 AM - 9:40 AM AIM G

The Active and Responsible Self-
Evaluation System

Deacon

Sunday, 9:50 AM - 10:50 AM Room 12

Needs Analysis of EFL Students in Taiwan
Hsin et al.
Sunday, 10:25 AM - 10:50 AM AIM 1

Freereading: Eight Minutes to Motivate
Haas
Sunday, 10:25 AM - 10:50 AM Room 11

Choice of Task Topic: Are Students More Motivated?
Thurman
Sunday, 12:40 PM - 1:05 PM Room 11

Who Are You When You Speak English?
Bailey
Sunday, 12:40 PM - 1:05 PM Room 12

Exploring Mirages With Group Reflection Activities
Graves et al.
Sunday, 1:15 PM - 2:15 PM Room 11

Community, Identity, Motivation and Reflection
Stephenson
Sunday, 1:15 PM - 2:15 PM Room 12

Act English: Using Drama to Bring English to Life
Tomlinson
Sunday, 1:30 PM - 3:30 PM AIM |

Do Teachers Really Know What Demotivates Students?
Arai
Sunday, 2:25 PM - 2:50 PM Room 11

What Benefits Do Writers Get From Peer Feedback?
Kimura
Sunday, 2:25 PM - 2:50 PM Room 12

Comparative Perspectives on Japan: Teachers’ Views
Yoneyama

Sunday, 3:45 PM - 5:45 PM AIM D
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FOLLOW-UP LINKS ON STUDENT AND
TEACHER MOTIVATION

FHE - BEROEMEDIFICEETHUIKE

In this new part of Learning Learning, Peter Mizuki introduces some use-
ful follow-up links for further reading.

Sebnem Suslu: Motivation of ESL Teacher —
The Internet TESL Journal 12(1), January 2006

Brief summary: This paper focuses on the importance of the factors that
affect the motivation of ESL teachers. The concept of motivation is de-
fined, with main motivators for teachers presented. The paper also takes
into account sources of motivation which are necessary in the teaching
process.

' T ESLBER OB O ICH B E 52 2 EROEEMIC KR 2 H Tlzin
Xo BDOTOMERZERL ., BEIICE > TOELLZHEEZIZRL TND, k. BEBERITBN TS
ETHLIHEZGISEZT ORI DN THEERNDH S,

Read the complete article at:
http://iteslj.org/Articles/Suslu-TeacherMotivation.html

Elsie Chan: Motivation for Mandatory Courses — CDTL Brief 7(3), March 2004

Brief summary: This article attempts to identify some of the negative motivations that students
bring to classes, discusses the importance of turning the negative motivation into a positive drive,
and suggests how to develop teaching strategies that create a positive learning environment.

) EEDNHEICREADEEN R EZREEL,. TNEP2RUCEZL I EOEEMEZH . il
H72 A RE 2RO T EEEOMFEZ IR L T 5,

Read the complete article at:

http://www.cdtl.nus.edu.sg/brief/V7n3/default.htm

Andre Bishay: Teacher Motivation and Job Satisfaction: A Study Employing
the Experience Sampling Method — Journal of Undergraduate Sciences 3(3), Fall
1996

Brief summary: This article reports a two-stage study in which teachers were surveyed about their
levels of job satisfaction and motivation. Among other findings, job satisfaction and motivation were
found to correlate significantly with responsibility levels, gender, subject, age, years of teaching ex-
perience, and activity.

B © ZOMSUE. BEIOEREOL NN EFHE DT OEANIC DWW TOMREICBIT 22D DERE % H
HLTWD, #AEHROPTHEDDIT, LFOPLONNLEEFHEDTIIBMLOES W, il B H. F
fin, BURECTEE) EIEHICIR<SBAEL TWa Z e s Mz ez,

Read the complete article at:

http://www.hcs.harvard.edu/~jus/0303/bishay.pdf
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> LINKS: MIZUKI

FOLLOW-UP LINKS ON TEACHER
AUTOBIOGRAPHY

HEMIC KB HEHEGICEATSU 0%

In this new part of Learning Learning, Peter Mizuki introduces some useful follow-up links for fur-
ther reading.

Neil Cowie: Tell me about Your Life: Narratives of language teacher develop-
ment — Explorations in Teacher Education 9(1)
Brief summary: This article summarizes the author’s research into the lives of eight experienced

teachers as they talk about their own development. The main focus of the article is the key role that
talking about teaching plays in promoting reflection and professional development.

TH) - RO, RERENREE 8 B D NEITDNWTEEMT > MR OEL T, 8AFNENNH
BOREICHTEEZEEMEL TS, ZOMXOESIL. BICHTEEZZ2ENWENICET &
N, NER, EIDBHICEBNWTOREICRERFELEZ 50D ETH S,

Read the complete article at: http://www.jalt.org/teach/Newsletter_files/Jun_2001/June_2001_
ARTICLE_Tell_me_about_your_life_narratives_of_language_teacher_development.html

Yihuai Cai: The Life of Theory - A non-native woman teacher’s journey of
teaching and learning — Paper posted on the WE LEARN website 2005

Brief summary: This paper features the narrative inquiry of a novice, non-native ESL
woman teacher’s life history in North America. The paper follows her theoretical develop-
ment from graduation through to her work on an English language project with immigrant
women. The author takes a critical, feminist and poststructuralist perspective.
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Read the complete article at:

www.litwomen.org/conferences/presentations/cai_paper.rtf

Raija Erkkild & Maarit Mikelda: What do male teachers’ life stories tell? —
Paper presented at the European Conference on Educational Research, Edinburgh,
2000

Brief summary: This paper presents an analysis of two late-career Finnish male teachers’
autobiographies. The central themes that emerge in the analysis include emotions, human relations
and family, which are seen by the two teachers as sources of strength and energy in life.
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Read the complete article at: http://www.leeds.ac.uk/educol/documents/00001623.htm
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2006 MIYAZAKI MINI-CONFERENCE ON LANGUAGE TEACHING AND LEARNING

WORKING TOGETHER: STARTING FROM YOUR
CLASSROOM

MIYAZAKI MUNICIPAL UNIVERSITY, MIYAZAKI CITY

SATURDAY, DECEMBER 2, 2006, 9:30AM—5:30PM

THE MIYAZAKI CHAPTER AND LEARNER DEVELOPMENT SPECIAL INTEREST
GROUP

OF THE JAPAN ASSOCIATION FOR LANGUAGE TEACHING

This conference extends the themes of our November
2005 mini-conference “Working Together: Making a
Difference in Language Education.” Our aim is to bring
language teachers together to discuss collaborative ap-
proaches to creating more effective learning environ-
ments in our classrooms.

10:00~12:00
Workshop with Junko Yamanaka, Trident College of Languages
How to Provide the Best Environment for Enhancing Critical Thinking and Discussion Skills

In this workshop, various ideas will be presented and shared for enhancing students’ critical thinking
and discussion skills. Through interactive and communicative activities students will be aware of their
own opinions and values. They will have chances to know what other students are thinking and they
will appreciate it. Language skills, discussion skills, communication skills are all essential for students
who will need to work together for better future. By providing appropriate classroom environment
students will be able to improve in all these skills and at the same time be trained in critical thinking.

13:15~17:30
Presentations about collaborative learning, learning environment, learner autonomy

[Posters] Psychology & Environmental Issues: Primate Enrichment Project (Steve Davies); “Keep Your
Muscles Feisty”: US Culture, Nutrition, and Exercise in the EFL Classroom (Debra Occhi & Roberta
Golliher)

[Presentations/Workshops] Teacher Trainees Learning Through Action Research (Anne Howard &
Russell Fauss); Outdoor Language Learning: A Novel Approach to Language Learning and Outdoor
Education (Terry Fellner); Allowing for Autonomy: Setting Standards, Structures and Guidelines
(Mike Guest); Cooperative Writing for EFL Students (Matthew Apple); Cooperation and Student
Power: A Report from One Writing Class (Etsuko Shimo); 'Collaboration’ in Large, Mixed-Level, (and
Often Unmotivated) First-Year University Classes (Rick White); The Power of Process: Helping

Students Become Autonomous Readers (Scott Bingham)

JALT "Working Together” Conference
Date & Time: December 2, 2006, 9:30AM—5:30PM
Place: Miyazaki Municipal University, Koryu Center, Funatsuka 1-58, Miyazaki-shi
Conference Fee (Requested Donation):
JALT members 1,000 yen; Non-members 2,000 yen; Students 500 yen
For further information and pre-registration:
Please contact Etsuko Shimo at <shimo@miyazaki-mu.ac.jp> <Office: 0985-20-4825> or Hugh Nicoll at
<hnicoll@gmail.com> at Miyazaki Municipal University.
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Member-at-large
naoko0320@mac.com
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