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GREETINGS AND NEWS UPDATES

Tim Ashwell

LL32.1 Lead Editor
lleditorialteam[at]gmail[dotjcom

In this issue: Learning Learning, Volume 32, Issue 1
SFICDOWVT

This issue of Learning Learning includes a
variety of articles from SIG members and their
students, all naturally deeply connected with
our shared interest in learner development.

The SIG President, James Underwood, opens
the issue by summarizing many of the activities
the SIG has organised over the last 6 months
and directs us to all the exciting events
happening in 2025.

Three new (or newish) members of the SIG,
Bobby Nawbary, Mark Johnson, and Eric
Hauser, then introduce themselves in the
Members’ Voices section by revealing why
learner development interests them, how they
try to incorporate it into their teaching, and
what kind of research they are involved in or
wish to pursue in future. | hope these pieces
allow you and them to make connections.

Betty Lau’s story of learning and teaching
practices which follows shows how she

feels her journey of learning and discovery

in a number of traditional Japanese arts has
contributed to her own growth as a teacher.
She reveals how she thinks the mental training
and self-discipline she has developed through
practising these arts has allowed her to both
more deeply empathize with her students and
become a more adaptable teacher.

At the heart of this issue are 12 reflections on
the CCLT8 event which was held on December
22nd at Otsuma Women’s University. Ten

of the reflections are written by students,

many of whom presented at the event. Two
are by teachers. They showcase how CCLT
has become a very valuable opportunity for
students and teachers to meet, share and
present their work to people from other
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universities, and how it creates a community
where learner and teacher roles merge and
interact. Some of the contributions are really
touching and heartfelt. | recommend reading
them all!

In the final section this time, Andy Barfield
shares a research report about how he has
been using generative Al (Google Gemini) to
understand whether and how his students
have developed over a year in a project-based
learning (PBL) class. The article offers many
useful tips on PBL as well as raising some of
the tricky questions that surround the use of
generative Al as a research tool. As always,
Andy writes with great fluency and clarity
showing how to incorporate a high degree
of reflexivity into research writing. A great
example for the rest of us to follow!

Finally, very many thanks to everyone who has
submitted an article to this issue, especially
everyone for whom this is a first publication -
there is no looking back! Also a huge shout-out
to the members of the LL Editorial Team (Lorna
Asami, Ken lkeda, Mike Kuziw, Ivan Lombardi,
Hugh Nicoll, James (Jamie) Thomas, and
Megumi Uemi) who have assisted the authors
in shaping and refining their writing, and to
Ivan for doing the layout. If you would like to
join the LL Editorial Team, please get in touch
at the above email address. You would be very
welcome.

Tim Ashwell (on behalf of the rest of the
Editorial Team)
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GREETINGS AND NEWS UPDATES

James Underwood

LD SIG President
|d [at] jalt[dot]org

President’s Greetings for Spring 2025

Welcome to the Spring issue of the LD SIGs
newsletter, Learning Learning. Thank you to all
the contributors and the LL editorial team for
their hard work.

Since the Autumn issue, the LD SIG has been

busy. The Annual General Meeting was held at the
beginning of November, and a forum was held
at the JALT International Conference. Then,

in December, it organised a mini-conference
(CCLT8) and published Issue 8 of the Learner
Development Journal. And finally It held online
planning meetings in February and March to
brainstorm events and publications for 2025.

The AGM was held on November 1st; in the
meeting, we announced who was changing roles
in the committee and thanked those stepping

up or down. Then we reflected on 2024 events,
publications and membership. After this we
started to plan 2025, while keeping in mind the
financial status of the SIG, and made decisions
on the number of Grants to be awarded and
possible themes for the PanSIG forum. To see the
minutes of the meeting, please click here.

The LD SIG Forum was held later in November
on the 16th, at the JALT International Conference.
The theme was “An Exploration of Diverse
Learner Development Communities”, and in this,
Jo Mynard and Satoko Kato first presented their
experiences of collaborating in their research
and practice on Advising in Language Learning
(ALL). Then, | reflected on my experience as

a committee member of the LD SIG before
getting the audience to share their experiences
in small groups and brainstorm ways to get
more members involved. A summary of both
presentations and the brainstorming session can
be found here. The forum was well attended, and
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the brainstorming sessions were rewarding for
everyone involved.

On December 22, CCLT8 was held at Otsuma
Women'’s University. The theme of the mini-
conference was “Stories of Collaborative,
Sustainable, and Transformative Learner
Development”, and it featured 27 poster
presentations from students and teachers. It
was a lively and well-attended conference;
please click here for photos and posters. Thank
you very much to all those who participated, and
who helped with the organisation and setting up
the conference venue on the day: Andy Barfield,
Jenny Morgan, Lorna Asami, Kay Irie, Ken Ikeda,
Mike Nix, Patrick Kiernan, and Tim Ashwell.

Also in December, Issue 8 of the Learner
Development Journal, “Exploring Grassroots,
Innovative and Creative Approaches to
Language Learning Materials Development
Through Inclusive Practitioner Research,” was
published. The Issue features five exploratory
inquiries and two practice based reviews, and
can be viewed here. Many thanks to the
contributors, and the editors for working on
this; it is a great collection of articles exploring
material development through practitioner
research.

In the planning discussions that took place in
February (11) and March (12) we brainstormed the
themes for the JALTCALL and JALT2025 forum,
more details on these will follow soon. After that,
we discussed the possibility of a book project,
which interested members could collaborate
on in the coming year. One possible theme that
came up was “Learner Autonomy in the Age of
AL’ We also discussed the theme and format
of the Get-togethers, the first of which will be
on April 18, from 8-10:30pm, and will include a
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https://docs.google.com/document/d/1xuc5xKsXUk97-plK7X9Gb6gNHO_TNmoG2_Om1Zt5_5A/edit?usp=sharing
https://docs.google.com/document/d/1xuc5xKsXUk97-plK7X9Gb6gNHO_TNmoG2_Om1Zt5_5A/edit?usp=sharing
https://padlet.com/ld138/creating-community-learning-together-8-stories-of-collaborat-rptq8jm5gbq9w6d0
https://ldjournal.ld-sig.org/issues/2025-03-issue-8/

brainstorming session for the book project. More
details on this will follow soon.

Looking forward to the year, there will be a
LDSIG forum at the PanSIG Conference held

at Kanda University of International Studies,
from May 16-18. And we are in the process of
organising a forum at the JALTCALL conference
in July 18-20, and also at the JALT International
Conference which will be at the National
Olympics Memorial Youth Center, in Tokyo from
October 31-November 2.

Wishing you all a great start to the Academic
year!

James Underwood
LD SIG President
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MEMBERS' VOICES

Bobby Nawbary

San Francisco State University
hnawbary[at]sfsu[dot]edu

Influences into Learner Development: Exploring
the Gap between Proficiency and Autonomy
through Language Learning Strategies

My name is Bobby and | am grateful for the opportunity to introduce myself to the Learner Development
SIG. After joining JALT | was looking for a SIG that | could call home. Learner Development is something
that all SIGs mention to some degree. However | chose this SIG in particular because of how accessible
and personable the publications and members were. Learning Learning in particular resonated with
me because it showcases learner development in a variety of teaching contexts. | am humbled to
be able to contribute to this publication and to give some more insight on what learner development
has meant to me.

Entering my undergraduate studies | never put much thought into what | would be doing, | was more
interested in where | would be after my studies. That was ten years ago and the world seemed much
simpler then. | simply wanted to answer the questions | had about the world. Teaching English as a
means to satisfy my curiosity seemed to make sense to me at the time. | think for many people teaching
English, the path just appears in the midst of too many interests and too many questions. What does

sea urchin taste like? What is a copula verb? Can | learn Italian and Spanish at the same time?

The beautiful part about teaching English is that there are opportunities to explore and answer
questions like these. | recently received my MA TESOL from San Francisco State University and
even more recently relocated to the northernmost region of Aomori, Japan this past August with
the JET Program. The small fishing town of Oma has a population of about 5,000 and adjusting to
life on the tip of Honshu has been a slow process. After this seemingly backwards chain of events |
predictably questioned the trajectory of my new life. In the span of a month | went from presenting
my Master’s thesis on Strategy Based Instruction for Promoting Autonomy to desperately trying to
explain why the word “beach” shouldn’t be pronounced with a certain short vowel sound to rowdy
high school students. Nonetheless, | am certainly happy to be here and if | were to take inventory
on where my interest in learner development came from | would say there were two major influences:
My community college experience and the YouTube polyglot community.

COMMUNITY COLLEGE AND MEETING ENGLISH LANGUAGE LEARNERS

Going back in time a bit, | was never academically gifted or considered particularly smart by most
metrics. | enjoyed reading, creative writing and sports but those interests were not going to fulfill
my parents dreams of me becoming a lawyer or doctor. So | found myself at the local community
college with a mild interest in International Studies thanks to NHK Taiga dramas and a few years
of competitive Karate. Community College can be academic purgatory for students. Running the
gauntlet of prerequisite classes and the general slog of compulsory general education courses can
be a challenge. However it serves as an important transitory space especially for English learners. In
California in particular, there were students from a multitude of different countries. They were trying
to get their English to a level where they could eventually transfer and tackle upper division material
at four year universities. | was interested in meeting culturally diverse people so | volunteered to
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tutor at the English department. This is when | realized there was a gap in transitional education for
language learners. Many of these students despite having great IELTS scores and passing all the
prerequisite English courses simply didn’t have the skills to compose essays or decipher language
used in textbooks and lectures. This observation was later confirmed through my graduate research
into student autonomy.

A major problem faced by the students in the higher education context is presenting
their ideas and thoughts cohesively and meaningfully in English. The reason behind
the problem is they are not aware of the strategies and the sub skills in writing.
(Hartina et al., 2018, p. 2)

These strategies and sub skills involve the cognitive, metacognitive and affective aspects of learning.
Teaching these skills can involve the use of cognitive strategies such as brainstorming, outlining, and
elaborating. Metacognitive strategies can include exercises such as planning and self-evaluation.
Examples of affective strategies include anxiety lowering exercises, self encouragement, and self
monitoring.

Introducing these sub skills earlier in the English learning journey can help students become more
independent. | believe that these subskills can be integrated with language teaching within the
classroom. These skills | find correlate well with Language Learning Strategies.

“Learning strategies are defined as “specific actions, behaviors, steps, or techniques
—such as seeking out conversation partners, or giving oneself encouragement to
tackle a difficult language task— used by students to enhance their own learning”
(Scarcella & Oxford, 1992, p. 63)

| believe these strategies taught explicitly can help transitioning students develop and be autonomous.

SELF DIRECTED LEARNING IN THE YOUTUBE POLYGLOT COMMUNITY

Another one of my inspirations to delve into learner development came from my own journey in
language learning. Within the YouTube polyglot space | noticed a trend of polyglots sharing their
strategies in depth about how to learn various aspects of languages. You may have seen these
videos, some of them gimmicky, some of them advertising products, however there are some
really brilliant polyglots who found methods that work for them. Many of these methods | have used
myself. Applying and experimenting with these strategies has made me confident enough to speak
a few languages at a conversational level. After refining my own learning process, | have used these
strategies in my own academic ventures as | have seen crossover and benefits. However when |
started teaching English | noticed a top-down trend where knowledge, not necessarily skills were
being transferred. The explicit teaching of strategies | encountered in the polyglot community were
almost nowhere to be found in textbooks or courses I've aided in.

INTRODUCING METACOGNITIVE AND AFFECTIVE LEARNING STRATEGIES WITHIN
THE JAPANESE CLASSROOM

Within the context of English education in Japan, | feel there is little attention paid to the metacognitive
and affective aspects of learning. | feel metacognitive strategies would be easier to implement than
affective strategies. There is already a consciousness around self reflection and preparation within
the students. However it stems from a sort of self consciousness and their desire not to stand out
in the classroom. This self reflection of their learning and behavior needs to be slightly reframed
so that they recognize that their individual differences are worth exploring. Within the constraints of
the top-down model there are ways to help students start to think metacognitively. Teachers can
model metacognitive thinking by verbalizing their thought process or TAP (Think-Aloud Protocols)
(Demet, 2010). | will share an example from my own Think-Alouds that | have done recently. This
example pertains to reading dense textbook passages. | would verbalize that | am having difficulty

3]
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focusing and retaining information. During this verbalization | also convey a sense of nervousness
to help identify with some of the students. | would then consider what strategies | can use to help
me. Examples include reviewing the previous reading to better contextualize the current reading or
writing out a list of questions that could possibly be answered in the passage to give a purpose to
my reading. During this verbalization | would write the questions and strategies down and show them
that organizing my own learning and thinking about my own thinking can help me overcome gaps in
understanding and manage my anxiety. This is one example but | often approach a TAP from varied
perspectives and learning styles. The think-aloud examples should be varied as well to demonstrate
different learning styles and thought patterns. In doing this | am introducing the possibility that students
can learn differently but equally effectively if they think critically about their learning.

Introducing affective strategies in the classroom also needs ample scaffolding. The pressure to excel
academically in Japan is felt by many students. It is not uncommon to see students more and more
fatigued the closer testing periods come. | have found success scaffolding affective strategies by
providing plenty of low-stakes assignments and classroom activities. These low- stakes activities
provide an opportunity for the student to compare their performance and mental clarity with high-
stakes activities. An example of one of these low stakes activities includes the use of ungraded
weekly quizzes. These quizzes would review the previous classes content in addition to open-ended
questions to help them connect their previous learning with upcoming material. Questions such

as “How do you feel today?” “What do you think we will learn about today?” “What is difficult for
you?” “How can we make it easier?” The goal is for students to become aware of the link between
emotional wellbeing, performance and retention. Students have the opportunity to reflect and identify
gaps in their learning, then plan solutions with the teacher. This teacher-student collaboration is
where specific strategies can be introduced to the student. This routine self-assessment provides
opportunities for students to analyze their emotional state over time in tandem with their learning
performance. Overall, | have found that in the Japanese context there are not enough low-stakes
activities and assignments and therefore the opportunities to practice learning strategically are limited. |
want my students to be confident and autonomous learners. Equipping them with skills to manage
their learning and tolerate ambiguity is something | am passionate about.

Throughout my community college experience and subsequent teaching ventures, | have seen
students become disheartened making the transition from lower division English courses and
standardized tests to higher education. The qualifications and knowledge acquired while useful,
often does not equip them with strategies to overcome the jump in difficulty.

| am still working on the specifics of my research focus but | would say it leans towards the
“Implementation of Strategy based Instruction for Promoting Autonomy in Pre-Academic ESL/EFL
Students”. | believe that there is value (qualitatively and quantitatively) in explicitly teaching Language
Learning strategies within ESL/EFL contexts. While there is research in the field of Language learning
strategies, | would like to bring attention to the lack of long term research devoted to promoting
autonomy in ESL/EFL students specifically for academic contexts.To accomplish this, it would require
access to learners early in their language learning journey and similarly pedagogically oriented
educators. Students should have the tools to self-regulate their language learning so that they are
able to manage their future academic learning. It’'s important to recognize that while the level of
English is higher in academic texts, that is not necessarily the barrier of entry. The barrier of entry is
the lack of tangible skills needed to interact with higher level language.

INSPIRATIONS AND MOTIVATIONS

Finally, | want to mention this quote by Dr. Barry Zimmerman, a prominent scholar in the field of
learner autonomy that resonates with me.
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“Self-regulation is not a mental ability or an academic performance skill; rather it is the
self-directed process by which learners transform their mental abilities into academic
skills” (Zimmerman, 2002, p. 65).

Learner development is a field | am interested in because there is a sort of miraculous element to it.
Every learner develops uniquely and it is rewarding to be a part of that development. In my short time
so far in Japan, | have had the opportunity to present at two conferences including JALT Hiroshima. |
am so grateful that the JALT community is so welcoming to newcomers like myself. It is quite easy to
feel a bit of imposter syndrome in the midst of these packed conferences and brilliant publications. |
will say sometimes | feel as if | missed the boat to a successful career in Japan but | think | am slowly
realizing that all good things take time. My future aspirations after JET are to continue teaching and
researching in Japan, learn more languages and of course, see what sea urchin tastes like.
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Call for Contributions to Members’ Voices | X2 /\—DE
Send to lleditorialteam[at]gmail[dot]com by August 31st, 2025

#1. a short personal profile of yourself as a learner and teacher and your interest in learner
development (about 500 to 1,000 words)

FHEEHECLTOBED/O7r— L EEEDOKERICEAT S EN (9 2,000 F-4,000 F)

#2: a story of your ongoing interest in, and engagement with, particular learner development
(and/or learner autonomy) issues (about 500 to 1,000 words)

FREOHRRPFEEDBRICEY EKPEDEA (9 2,000 54,000 )

#3: a short profile of your learner development
research interests and how you hope to develop your research (about 500 to 1,000 words)

FHREORERICETAMENRESEDOATEDEZE (K 2,000 F-4,000 F)

#4: a short profile of your working context and the focus on learner development/learner
autonomy that a particular institution takes and/or is trying to develop in a particular
curriculum (about 500 to 1,000 words)

HERBROBN FIBHEEACHUF2ILICEITE2FEEEDOREYERICEY BEDEA (#72,000 F
4,000 F)
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Mark Johnson

Kochi University
m[dot]jonson[at]kochi-u[dot]ac[dot]jp

My name is Mark Johnson. | appreciate this opportunity to introduce myself and my interests regarding
learner development. It is an area | feel strongly about personally, professionally, and academically.

| am currently studying for an MA in teaching English to speakers of other languages (TESOL)
through the University of Birmingham while also teaching English at Kochi University and advising
and assisting elementary school teachers in my locality. | live and teach in rural Japan, where
English is not really necessary for many people’s daily lives and yet is a deep preoccupation in
school life. While | am employed because of this integration of English into the national educational
curriculum, I am cognizant of the disinterest that many of my students have. As a result, | try to

use my position as an educator to create a love of learning and a passion for inquiry and making
connections. | think that language connects all things in human society, so it’'s an easy spot to be in.

As a language learner, | began studying Japanese as an adult in university. It started off well, with
excellent teachers and a feeling of steady progression through intermediate level courses. As
with most journeys, though, | experienced some challenges and frustrations along the way. The
most salient was my study abroad experience, where things did not go as | hoped in many ways.

| had hoped to follow in the footsteps of my Japanese TA (and language learning role-model)

and take a year in Kanazawa. Unfortunately, to graduate on time, my only feasible study abroad
option was to go to Tokyo for one semester. Then, when | arrived, | made the mistake of taking the
school’s placement test cold, without prepping or studying. The result was my being placed in an
elementary level class and repeating the same content | had already studied at my home university.
Furthermore, | was a country boy from Appalachian Virginia thrown into one of the largest urban
concrete jungles in the world, without a mountain or cow pasture in sight.

Studying abroad in Tokyo was both a major setback in terms of motivation and learning progression,
but it also gave me a reason to revisit Japan in a different environment, one with more of the natural
scenery | had learned that | needed to feel comfortable. So, after returning to my university and
graduating on time with a degree in linguistics and having taken a single class in teaching ESL, |
joined the JET program as an ALT and moved to a place as statistically different from Tokyo as | could
find, Kochi. There, immersed in a bewildering dialect and feeling like a complete novice once again, |
built many relationships with local people and expatriates alike and continued my language studies,
mostly on my own but with social support and camaraderie. Twenty years after starting that journey,
after good and bad classroom experiences, a brief and mostly negative study abroad, and extensive
and intensive self study, | consider myself to be an advanced user of Japanese. The students | teach
are, in many ways, in a similar boat as | was when | started studying Japanese at university. The
linguistic differences we face are the same as well, but reversed, the other side of the coin, if you
will. The primary difference | think is the presence or absence of interest and motivation.

In the past five years that | have taught university level learners, | have tried to explore the patterns
and tendencies of my learners’ interests, approaches, and difficulties in studying English, so that |
might improve their learning experiences and outcomes. During my MA TESOL studies | encountered
a long list of research informed pedagogical approaches and techniques that caught my attention
as potentially valuable in my context. Among these were many related to learner development:
Task-based language teaching incorporating reflection and planning, language learning strategies
and strategies-based instruction, formative self-assessment, collaborative learning, peer-feedback,
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and peer-assessment. When thinking about learner development, | do not see learners in isolation,
but rather as a community. Thus my view is of learners developing collaboratively, through interaction
with each other, me, and their environment locally and, if they have an opportunity like | did, abroad.
Furthermore, since the pandemic and a widespread shift towards online and hybrid learning situations, |
have also become concerned about learner wellbeing, especially socially situated wellbeing, partly
because this post-pandemic university learning situation might negatively impact students’ capacity
to develop diverse social connections, which have been connected with wellbeing in the context
of Japan (Tanaka and Tokimatsu, 2020). Over the past two years, alongside my studies, | have
been investigating all of these things through iterative reflective practice and surveys and follow-up
interviews with my students.

| have seen some learners adopt more proactive approaches to communication and make use of
communicative strategies | introduced, like asking for clarification and asking follow-up questions.
On the other hand, | have also seen a few learners react quite negatively to some of my approaches.
For example, | asked learners to make groups with peers of different levels. Thanks to a few vocal
students’ reactions in class, | realized that if | want to create asymmetric groups in terms of English
level, | probably should do it more covertly to preserve students’ face. Finding the balance between
what works best for my students in terms of learning outcomes and wellbeing is an ongoing process.
| am grateful for the feedback my students have given me and hope to keep the communication
channels open, so that | too can continue to develop as a learner-researcher-practitioner.

A few questions related to learner development that | have been thinking about while reading and
iterating my course design are:

+ How does formative self-assessment relate to attitudes toward learning English?

« How can planning and reflection be most effectively integrated into a speaking task cycle?
« How can peer-interaction improve English learning outcomes?

« What kinds of interventions can improve peer-interaction for language learning?

«  What leads to learners giving constructive peer feedback for language learning?

«  What is the relationship between peer-assessment and metalanguage awareness?

« How can collaborative language learning improve socially situated wellbeing?

« How do storytelling, analog games, and storytelling games relate to classroom climate?

« How can (collaborative) storytelling games be used to foster language learning?

| have many other questions as well, especially related to my other interests such as storytelling,
analog games, peer interaction, and place-based education. My dissertation topic, for example, is
about the language used in and interaction surrounding collaborative storytelling games. | accept
that not all of my students will love English or share the fascination with language in general that |
have as a linguist. Nevertheless, | hope that | can engage them in the love of learning and making
connections with each other and the world.

REFERENCES
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Eric Hauser

University of Electro-Communications
hauserintokyo[at]jgmail[dot]jcom

Although | am not new to JALT, | am fairly new to the LD SIG and, as a new member, | have been
invited to introduce myself by writing something for the Members’ Voices column of Learning
Learning. | work as an English teacher and researcher at the University of Electro-Communications
in Chofu, Tokyo. | am a former (Associate) Editor of JALT Journal and am currently a member of
JALT’s Research and Ethics Committee. | am also an Associate Editor of Linguistics and Education.
| joined the LD SIG partly because | already knew some SIG members and because other people
from this SIG that I've met in the past seemed dedicated to such things as quality education and
learner autonomy, as well as making a contribution to improving language education, so | thought
| would join to see what learner development was all about. I'm hoping that my reasons for joining
will become clearer with the passage of time.

My research is in conversation analysis, mostly in relation to interaction involving second language
users of English, in both classroom and non-classroom contexts. The best way to explain my research
is to give an example, so | would therefore like to introduce one of the research projects that | have
been working on for the last few years.

In collaboration with Daniel O. Jackson and Phillip A. Bennett, | have been working with data that
we video-recorded at a SALC (Self-Access Learning Center) at a university in the Kanto region. As a
SALC, part of its mission is to promote learner autonomy. The data were recorded at two locations
within the SALC—a coffee shop and a service counter. The coffee shop is staffed by non-student
employees and sells the sort of things that coffee shops usually sell. The service counter is staffed
by student employees and is a place where SALC users can do things such as borrowing study
materials and gaining access to reserved study rooms.

One thing of interest that we noticed in the recorded data was that, even though English is stipulated
(at least at the time that the recordings were made) as the language to be used in both locations, the
default language in the coffee shop is Japanese, but at the service counter it is English. The three
of us gave a talk at the JALT conference in 2023 related to this—published in the post-conference
publication (English-Speaking Spaces)—in which we considered possible reasons for this, but one
thing this situation illustrates is that it is the SALC users who make the language policy a reality

(or not). In another publication (Sociability and Joint Attention at the SALC Service Counter), we
looked at the use of small talk at the service counter. Another thing that we noticed in the data at
the service counter was that, when a student user provides his or her name at the counter in order
to gain access to a study room, the name is provided either as personal-name-only (e.g., “Ichiro”) or
personal-name-followed-by-surname (e.g., “Ichiro Tanaka”). In May of this year, Daniel O. Jackson
and | will be giving a talk related to this practice of name use and the constitution of the local
lingua-culture of the service counter at the CAN-Asia Symposium on L2 Interaction, to be held at
Pusan National University in Busan.
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Betty E. Lau

Kyoto University of Education
bgf88222[at]lymail[dot]ne[dot]jp

Cultivating Learning Potential and Teacher
Development

Drawing on my learning journeys, | would like to reflect on my practice in traditional Japanese arts, such
as tea ceremony, to illustrate how | have found personal growth leading to positive development in
my teaching approaches. My experiences have shown me that mental training and self-discipline
benefit learning, suggesting that teachers who are better learners can utilize their firsthand experiences
to deliver more effective, learner-centered methodologies. Although academic frameworks offer
valuable foundations for teaching, their limitations can be challenged and corrected by a grounded,
experiential perspective.

PRACTICING TRADITIONAL ARTS AS A MEANS OF MENTAL DISCIPLINE

While learning the Japanese language, | became interested in Japanese traditional arts such as
tea ceremony, kyudo, kendo, and zen as forms of mental training and cultivating inner mindfulness.
Many of these practices require learners to adhere to a strict regimen of precise procedures and
physical movements. This is exemplified in the step-by-step instructions for entering the Tea Room:

With the hand closest to the door handle, first open the door about 1cm. Then move
your hand down the door frame at about 20 cm from the floor and open it halfway.
Change hands and gently open the remaining one-half of the door. Bow lightly (45
degrees angle) with your back straightened...enter with your right foot... sit about 5cm
below the edge of the tatami mat (N. Tanaka, personal communication, Feb 24, 2024)

A common reaction to these rigid guidelines might be, “Why can’t | enter with my left foot instead?”
However, the rationale behind which foot is used is ultimately beside the point. These meticulous
practices, | believe, serve as a training ground for practitioners to develop self-discipline—learning
to control their body and mind in every move they make, physically or mentally. Each step is imbued
with deeper meaning and significance beyond just the bodily actions, as a result, cultivating self-
mastery in the process.

In this way, the mental training | underwent, along with practicing Zen meditation gradually sharpened
my mental focus and control, and | became less easily distracted or affected by external stimuli.
Not only was | able to focus intently on tasks for hours on end, but an improved mental clarity

has enabled me to become more observant, detail-oriented, and receptive to instruction. As

my cognitive processing grew more effective, a noticeable improvement in my overall learning
capacity followed. | have become calmer, less vulnerable to negative emotions (Siegel, 2016)

like fear of failure and anxiety due to peer pressure, and less prone to giving in to temptations, a
testament to the strengthening of character.

Some might argue that the efficacy of such disciplined training is overstated. However, my personal
experience has convinced me that enhanced mental strength (Peterson et al., 2004) and a disciplined
mind-body connection can indeed transform an individual, significantly benefiting one’s overall
learning development. In the long and strenuous quest of learning, intellectual or not, mental
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resilience provides the necessary muscles to scale any mountain. These two variables - mental
strength and learning capacity - are positively correlated. As Sheerin noted, learner development
can be compared to the planting of seeds: “to know what seeds might grow we first have to know
the soil” (1989, p. 34). | would add, “before seeds are planted, first prepare and cultivate the soil.”

REFLECTIONS ON POSITIVE ENHANCEMENTS IN TEACHERS’ DEVELOPMENT

The seemingly arbitrary rules of traditional Japanese arts, then, are actually means to a transformative
end—cultivating self-discipline, focus, and emotional control. Based on my firsthand experience

as a learner, it is undeniable that mental fortitude is the key that unlocks transformative learning. |
strongly believe that mental strength should be the foundation for all forms of learning, as it is vital
for profound growth and development.

This heightened self-awareness and personal understanding of my own learning process is invaluable
for enhancing teaching effectiveness. By deeply reflecting on my learning journey, | can develop

a more empathetic, learner-centered approach that is tailored to meet the unique needs of my
students. What better way to understand the needs and challenges faced by learners than to draw
on my firsthand experience as an engaged, self-directed learner?

For instance, in my experience learning foreign languages, | have applied many SLA research-backed
strategies, so | can attest to their validity and effectiveness. By combining established pedagogical
frameworks with my personal insights of foreign language learning, | can develop teaching approaches
that are tailored to deliver the best possible outcomes for my students in their language acquisition.
This dual-faceted approach has been pivotal and highly beneficial in enhancing my effectiveness
as a language instructor. The methodologies | feel are the most effective include:

« Maximizing input exposure (auditory and visual) and encouraging extensive reading of authentic,
contextually rich materials. Vocabulary should be taught in context with repetition and drilling to
reinforce memory retention and solidify understanding

« Instead of relying on rote memorization, adopt a communicative approach that provides students
with ample opportunities to actively produce the target language and interact with others through
speaking and writing. | aim to minimize explicit grammar instruction, focusing instead on the
process of scaffolding and transferring input to output skills. Also, | am cautious of excessive
error correction, as it may demotivate learners.

« To nurture learners’ motivation, it is essential to create a supportive, low-anxiety classroom
environment. Positive reinforcement like compliments and rewards proves highly effective
in boosting learners’ self-confidence. | also try to encourage students to become conscious,
autonomous learners which can further enrich their learning experience.

LIMITATIONS OF PEDAGOGICAL THEORIES: ACCOUNTING FOR INDIVIDUAL
LEARNER CHARACTERISTICS

Over the years, | have employed these methodologies in the language classroom. While | believe
these strategies are among the best available, their effectiveness is not guaranteed and is often
affected by individual student characteristics.

To illustrate this point, at the end of a one-year English Communication course, | asked some freshmen if
they had become more comfortable speaking in English. The Science majors reported that although
their anxiety levels had decreased and their English skills improved, their willingness to actively
communicate in English remained relatively low. They practiced speaking because it was required,
not out of intrinsic motivation. In contrast, several Physical Education majors had a very different
experience. Despite scoring lower on the university entrance exam than the Science students, their
level of self-confidence had significantly improved after one year of consistent output practice. They
attributed their positive attitude to having a part-time job that allowed them to regularly interact with
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foreign customers. They all agreed that the communication skills they gained in class were useful
and practical, and the success they achieved at work had greatly boosted their motivation to speak
English. Enthusiastically, the Physical Education majors told me they would no longer hesitate to
speak with foreigners the next time they walked down the streets of Kyoto.

Despite using similar teaching strategies that emphasized output practice and supportive learning
environments, the contrasting outcomes between the two groups showed me how individual learner
characteristics can profoundly impact the effectiveness of language learning methodologies that include:

« Personality and psychological disposition (e.g. willingness to communicate)
« Prior English learning experiences and performance

« Opportunities for real-world interaction and application (part-time job)

« Intrinsic motivation and perception of relevance

Clearly, different students will react differently to the same instructional approach. There is no one-
size-fits-all formula that can optimize learning effectiveness for every individual in a given class. While
academic theories provide a valuable foundation, relying solely on them has limitations. Factors like
learning styles, attitudes, anxiety levels, and exposure to the target language outside the classroom
likely play a significant role in moderating the impact of instructional methods. | believe that a more
nuanced, learner-centered model of classroom dynamics that accounts for these individual differences
could help teachers fine-tune their approaches and address the unique needs of diverse students.
By exploring these issues through research and practical experience, we can gain valuable insights
to inform more effective and personalized instruction. Could it be that one way of understanding
individual differences in our students can be achieved through experiencing different types of
learning ourselves as educators?

EMBRACING LIFELONG LEARNING FOR EFFECTIVE TEACHING

As an educator, maintaining a lifelong learner’s mindset is crucial. In my opinion, while linguistic models
provide valuable guidance, teachers must go beyond just theory and gain firsthand experience in
learning and teaching. Although teachers possess a competitive advantage with their pedagogical
knowledge and expertise, they must continually learn and evolve to become better educators.

By engaging in hands-on learning, like tea ceremony, a foreign language, sports, music, or cooking,
teachers can observe, experiment, and refine their learning processes. This heightened self-awareness
of their learning enables teachers to better empathize with the unique needs and perspectives of
their diverse students. In turn, this empowers them to integrate novel, learner-centered ideas into
their teaching methodologies. Ultimately this enhances the teacher’s professional development
and allows them to share more authentic learning experiences with their students.

In essence, | think teacher development is an ongoing process of self-learning and growth. The
teacher’s role is to facilitate learning by creating a positive environment for students to develop
intellectually, mentally, and personally. True learning requires both theoretical understanding

and practical application—the ability to learn how to learn. As Aristotle advocated, education
should transcend mere knowledge acquisition, aiming instead for the holistic development of the
individual. Whether student or teacher, the pursuit of self-fulfilment and growth is the essential
purpose of education.

My key beliefs are:

1. Teachers as Conscious, Disciplined, and Effective Learners: educators must embody the qualities
of conscious, engaged learners themselves to model effective learning strategies and provide
more meaningful guidance to our students.

2. Balancing Theory and Practice: integrating educational theories and firsthand experience is
crucial for continually refining teaching approaches.
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3. Teacher Development as Self-Learning: maintaining an adaptive, growth mindset throughout
one’s career is essential for educator development.

4. The Teacher as Facilitator of Holistic Growth: the teacher’s role is to facilitate intellectual, mental,
and personal development, and this holistic approach is essential for empowering students to
achieve self-fulfillment.
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Richard Thomas Ingham

British Council, Japan
richard[dot]ingham[at]britishcouncil[dot]or.jp

The Creating Community: Learning Together 8 (CCLT8) conference was held on Sunday, December 22,
at Otsuma Women’s University in Chiyoda-ku, Tokyo. The conference invited students and teachers to
share their experiences related to the theme “Stories of Collaborative, Sustainable, and Transformative
Learner Development.” As someone with a strong interest in learner development, | attended the event
hoping to gain new insights that | could apply in my own teaching context as a university lecturer at a
private university in Nagoya.

| particularly enjoyed the informal and interactive poster sessions, as these provided opportunities
for in-depth discussions with presenters, allowing me to examine the topics in more depth. Although |
initially approached the reflection circles that followed each session with some degree of trepidation,
| found them to be a valuable opportunity to process and consider what | had learned from the poster
session. These reflection circles provided participants with the opportunity to engage in thoughtful
discussions, which added depth to the overall experience.

While many sessions were insightful, I'll highlight those that were particularly impactful or relevant
to my teaching context.

Some of the courses | teach are based on the Sustainable Development Goals (SDGs), so | was
especially interested in James Underwood’s poster presentation on developing academic literacy
skills through SDG-related content. | found his approach of using a core text to generate student
interest in specific countries, and exploring how SDGs affect individuals in those contexts, particularly
effective. This method seemed to connect global issues with personal stories, making the topics
more relatable for learners.

One persistent challenge | face in my own context is encouraging students to think critically—perhaps
due to Japan’s education system, which often emphasizes rote memorization over critical thinking
skills. Robert Moreau’s session on developing critical thinking was enlightening in this regard. He
shared practical strategies based on Hadley and Boon’s (2023) book Critical Thinking, and | left
inspired to adapt some of these exercises for my own classes. I'll also be looking into getting a copy
of the book for further exploration.

In my current context, | teach topic-based CLIL courses that ask students to consider policies
for protecting the rights of marginalized groups, such as refugees and same-sex couples. Mike
Nix’s session on employing an “Ethics of Care” approach (Gilligan, 2003) was therefore of great
interest. He demonstrated how personal stories from minority group members helped his students
engage with issues on a more nuanced level. Seeing how his learners developed more thoughtful
perspectives reinforced the importance of integrating real-world stories into teaching.

The final presentation that | found of particular interest was from two students from Gakushuin
University who led a session on Self-Directed learning (SDL). Earlier this year | had introduced some
SDL activities into my classes, so it was fascinating to hear from Reina Abe and Chizuru Kobayashi
about their own experiences in becoming more self-directed learners. Their reflections on how
structured activities supported their independent learning were inspiring, and | hope my students will
report similarly positive outcomes by the end of the academic year.

Overall, the conference was an incredibly valuable experience, and | look forward to participating again
next year. My thanks go to the organizers for putting together such an engaging and inspiring event.
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Takumi Adachi

Gakushuin University

Participating in CCLT8 was an incredible opportunity to share my learning experiences and exchange
ideas and methods for learner development with others. It was my first time attending a conference
of this nature, and while | felt quite nervous initially, the experience turned out to be both enjoyable
and enriching. Engaging in discussions and connecting with other participants helped me expand
my perspective on education and personal growth. Through this experience, | gained two significant
insights that have reshaped how | view learner development.

First, | realized that the environment is crucial in fostering learner development. During the discussions
and presentations, it became evident that learning and personal growth depend on a complex interplay
of factors, making it challenging to succeed by focusing on just one element. My presentation,
“Being Proactive for Collaborative Learner Development,” emphasized the importance of being
proactive, and how changing one’s environment is one of the most effective ways to create growth
opportunities. | believe that such proactive changes allow learners to build new foundations in
unfamiliar settings, which can significantly enhance their development. One participant shared how
she had grown immensely after moving to a different country, though she also faced challenges
such as cultural and language differences that sometimes hindered her learning opportunities. Her
experience highlighted how factors such as access to resources and societal norms can enable or
constrain one’s growth. Reflecting on this, | am reminded of the privileges many Japanese learners
enjoy in terms of educational resources. We need to recognize this privilege, change our mindset,
and fully utilize the opportunities available to us. By doing so, we can contribute to a more inclusive
and supportive learning culture.

Second, | learned that meaning is something we assign to our experiences, and this perspective is
crucial for overcoming challenges and staying motivated. Listening to the stories of other participants,
| was struck by how people from diverse backgrounds overcame unique obstacles to achieve their
goals. One presenter said something particularly memorable: “Whether something is meaningful or
meaningless is up to us.” This idea resonated deeply with me. Many learners, including myself, have
faced situations that seemed futile or unnecessarily challenging, making it difficult to stay motivated.
However, if we can reframe these situations and uncover the value within them, they can become
meaningful stepping stones for growth. For example, when the COVID-19 pandemic disrupted my
athletic career in high school, | initially felt that the two years | had dedicated to training were wasted.
Over time, though, | realized that this unexpected change allowed me to focus on language learning,
which has brought me to where | am today. This shift in perspective taught me that even seemingly
negative experiences can lead to unexpected benefits. Moving forward, | aim to approach challenges
with this mindset, asking myself why | am doing something, how it might contribute to my future, and,
if | cannot find an immediate answer, how | can adapt the situation to make it more meaningful.

In conclusion, my experience at CCLT8 was transformative. It deepened my understanding of the
factors influencing learner development and taught me to view challenges as opportunities for
growth. | left the conference with a renewed perspective and a commitment to lifelong learning. This
experience has shown me that there is no end to learning and that the meaning we derive from our
experiences is a powerful tool for growth.
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Robin Sneath

Kanda University of International Studies
sneath-r[atlkanda[dot]kuis[dot]ac[dot]jp

As a first-time attendee of the CCLT conference, | thoroughly enjoyed the opportunity to explore a
diverse range of topics and interact with both student and teacher presenters. Observing learning
experiences from both perspectives offered valuable insights into the goals and challenges faced
by the presenters, making it particularly engaging to compare these viewpoints. The students'
stories about their learner development were especially thought-provoking, as they encouraged
me to reflect on the context of my own classes and the progress my students are making.

The conference format, primarily featuring poster presentations along with reflection circles, provided
ample opportunities to engage with a broad spectrum of presenters and attendees throughout the
day. This interactive approach allowed me to participate in some meaningful conversations and
exchanges of ideas.

Among the various presentations, | found the sessions on using the Sustainable Development
Goals (SDGs) to develop academic literacy skills and applying critical thinking activities for learner
development particularly interesting. Both presentations offered immediately applicable ideas and
resources for enhancing my own lessons and teaching practices. In particular using the presented
literary resource We Have a Dream: 201 Dreams with Sustainable Development Goals which
seems to have potential for academic discussion across my various classes, to assist in fostering
learner development and enhancing critical thinking through the analysis of global perspectives.

From the student poster presentations, two stood out to me. One student shared how learning about
human rights issues helped improve their English skills, while another reflected on their learning
journey and the resources that supported their progress. These topics connected strongly with my
teaching topics and focus, and discussing resource recommendations with the second student was a
valuable exchange of opinions and ideas about effective materials.

Overall, attending CCLT was a rewarding experience that provided some fresh perspectives and
comparison of teaching strategies. It was inspiring to see the creativity and dedication of both
students and teachers. | look forward to attending future conferences and hope to contribute as a
presenter at the next CCLT event.

Yuiko Asai

Chuo University

“IMMERSION” AS A NEW CONCEPT FOR MY RESEARCH

My presentation was about “edutainment”, which is defined as “a portmanteau of ‘education’ and
‘entertainment’ (Ito, 2022, p.31) and its potential to be a new way of Ainu cultural revitalization by
contrast to the governmental approach, which has existed for decades. And cultural revitalization is
“efforts aimed at preserving and reviving cultural practices, traditions, languages, and customs that
are at risk of being lost or forgotten” (The University of Arizona, n.d.).
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| got interested in this topic when | heard an interesting voice from an Ainu person at an event.
According to the person, although the Japanese government has been making efforts to revitalize
the Ainu culture since the 1990s (including establishing Upopoy National Ainu Museum and Park
(Upopoy) as a headquarter for revitalization), one anime/manga, Golden Kamuy, has instantly
attracted people and contributed to the revitalization. Since then, | decided to look at Golden
Kamuy as an example of edutainment like Ito (2022) does since it teaches non-Ainu people Ainu
culture and language through Ainu characters.

In the process of my research, | decided to compare Golden Kamuy as a new way (edutainment)
and Upopoy as the government’s strategy of cultural revitalization. | identified both differences

in advantages and problems they share. Golden Kamuy is better at gaining people’s attention,
increasing Ainu people’s pride in their identities, and profiting local communities through tourism.
We can see that both Ainu and non-Ainu people have benefited from the edutainment. Also,
both Golden Kamuy and Upopoy have contributed to increasing people’s understanding of the
Ainu and involving Ainu people in the development process. However, they also have problems:
commodification of Ainu culture, invisibility of history and an element of entertainment. Ainu culture
is seen as a commodity, rather than something Ainu people cherish, and the history is concealed
because of the characteristic of being entertainment. Despite the same contribution, Golden
Kamuy has had greater impacts than Upopoy.

At the CCLT8 conference, | came to think about the concept of immersion. In the world, there are
many efforts made by Indigenous people to create an immersive environment for people to interact
with their language and culture. Some cases, such as the Hawaiian language, have succeeded in
revitalizing Indigenous language as much as they can appreciate it on a daily-life basis. | am wondering
if edutainment can play a role in an Ainu immersive environment as a resource for teaching the Ainu
language and culture since it already succeeds in attracting people and raising awareness of the Ainu. It
would be interesting to look at potentials of edutainment in more depth with the concept of immersion.

Throughout the conference, | could deepen my understanding of my research by talking with other
participants, answering and asking questions, and making connections with their research.
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Ayano Kaneko

Chuo University

| presented about the working situations of single mothers. | researched the working situations of
single mothers from some data and some single mothers’ stories. Also, | researched some companies
that make efforts to improve the working situations of single mothers. From my research, | found that
flexible work and on-site childcare are useful for single mothers to balance work and childcare.

Participating in CCLT8 was a really good experience for me. It was good for me to present my research
in English, listen to other peoples’ presentations and discuss with each other.

Through others’ presentations and discussions, | learned some new ideas. For example, “edutainment”
and “SMART GOALs”. Edutainment is a word that combines education and entertainment. SMART
GOALs is the way to set goals. “SMART” stands for: Specific, Measurable, Achievable, Relevant and
Time-based. | learned these words for the first time.

Also, | found some connections with other presentations. For example, “poverty of spirit”. When |
researched child poverty, | also found that poverty is not only material, but also affects the spirit.
Another student presented about education. Not being able to go to cram school due to lack of
money leads to poverty of the mind.

From this conference, | thought that collaboration is very important again. By communicating with
various people, exchanging and combining ideas, new ideas will be born again. This will be good
not only for individuals but also for society.

Hiroki Nojiri

Meiji University

First, thank you very much for organizing the wonderful conference. In fact, it was my first time
participating in a poster presentation, and at first | did not know what a poster presentation was like
and therefore | was feeling a bit nervous. However, soon after the poster presentation started, | found
myself enjoying listening to other people’s presentations!!

My biggest finding from joining the conference is the fun of sharing ideas. My goal of the conference
was to understand what the conference and doing poster presentations are like and to enjoy attending
the conference. Both as a listener and presenter, | could have an exciting time with critical and
creative communications. In addition, talking with different English-speaking people on various
topics was also a great opportunity for me to practice speaking, listening, and thinking in English.

The message | told in my presentation was that it is up to us whether we can make our chance
meaningful or meaningless. University students have the same learning settings in lectures, but
what they gain and whether they can make opportunities meaningful depends on their attitude. In
my presentation, | mentioned the learning experience of my 1st year, and | really feel that | could
commit myself to learning. | enjoyed discussions, presentations, and even assignments. Why? This
is because | was serious about making my chances valuable. Because | was highly motivated to
benefit from my experience, | could drive myself. From my experience, | learned that it is up to me
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whether | can make my chances beneficial. And exactly, | could feel and understand my message
by joining the conference. Though | had an option not to attend the conference, by choosing to join
the conference, | could find something new and have precious time.

Dabin Lim

Meiji University

CCLT provided me with a memorable experience. Both students and professors were sharing their

experiences and insights with enthusiasm. | also had the chance to talk with students from different
backgrounds and found commonalities in our life experiences. It was my first time attending a poster

presentation so | was nervous but | also enjoyed it a lot.

After the icebreaking and introduction, several attendees were divided into groups and were free to
walk around and see their posters and presentations. One of the presentations that | found interesting
was about homeschooling. The presenter chose this topic because homeschooling is popular in
Western countries; however, it is not as common in Japan, so she wanted to introduce it. After her
presentation, we had a lively discussion where we exchanged our opinions on homeschooling. We
shared our personal experiences and thoughts about its benefits and challenges, while also comparing
the situation in our respective countries. It was fascinating to hear about how homeschooling is
perceived and practiced differently depending on cultural and societal norms.

My own topic was about a business that my classmates and | created in a college course. The company
is called “KomuKomu,” a real-time restaurant management solution. We provide an application and QR
code for college students to show which restaurant is most crowded and how long they have to wait.
During my presentation, | displayed a real QR code for the audience to scan and see how it works. They
seemed interested in it. However, | forgot to put that QR code on the poster. If | have more opportunities
to participate in CCLT9, | will be better prepared.

One of the best experiences | had through CCLT was meeting many different people. If | hadn’t
attended this conference, | wouldn’t have known how exciting it is to meet new people. | wish | had
more opportunities to participate in activities like these. Thank you.

Ko Ishikawa

Gakushuin University

My name is Ko Ishikawa, and | am a sophomore at Gakushuin University. My major is International
Social Sciences. | attended the CCLT8 conference held by JALT LD SIG on 22 December 2024,
and | would like to share my presentation and experiences from the conference.

The topic of my presentation was ‘Combining Outline Strategies for Deep Learning in Report Writing.

| began by explaining the SPRE (SPSE) essay format and the formal academic framework for outlining.

The SPRE essay structure consists of four parts: situation, problem, response (solution), and evaluation.
This format helps the writer create a persuasive and logical essay, ensuring that each paragraph has a

clear purpose and that thoughts are organised effectively. In contrast, the formal academic framework
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is advantageous for outlining because each sentence is placed on a separate line, which facilitates
construction and review. Both strategies possess excellent features, and | developed a combined
outline format that incorporates elements from both. The outcome of blending these outlines
reflects deep learning rather than surface learning.

Here, | discussed the concepts of surface learning and deep learning. According to Southern Cross
University (n.d.), surface learning is characterised as superficial since tasks are treated as impositions. In
this approach, learners focus solely on achieving an ‘S’ or ‘A’ grade, which may not encourage genuine
understanding. Conversely, deep learning involves learners developing their own interpretations of new
content by integrating it with their existing knowledge, thereby fostering a profound understanding and
long-term retention (Southern Cross University, n.d.).

In my case, the SPRE essay format is something | learnt in the Academic Skills Writing course at
Gakushuin University last year, which constitutes my existing knowledge. The formal academic outline
framework, however, was taught to me in 2023, making it new content at that time. By integrating
these two strategies, | was able to engage more deeply with the process of outlining. Furthermore,
my presentation closely aligned with three goals of the CCLT8 conference: collaborative, sustainable,
and transformative. This idea emerged from the collaboration of my work and several teachers. It is
straightforward and can be implemented by anyone in the long term, making it a sustainable method.
| organised, synthesised, or transformed the knowledge | gained from these teachers to create an
original concept.

First of all, | would like to thank all the organisers of the CCLT8 conference. | also want to express
my appreciation to my teacher Ms Asami, also a member of the LD SIG, who invited me to the
conference. This was my very first time presenting to students and teachers from other universities,
so | was initially hesitant and nervous. However, the conference had an informal and supportive
atmosphere, providing many opportunities to interact with others, which helped me relax and engage
in discussions. Additionally, through the CCLTS, | learnt a great deal from all the presenters, as there
was a wide range of fields represented, and all the sessions were informative. For instance, what was
most striking was a presentation discussing the issue of single mothers’ working situations. | learnt
about the definitions and statuses of permanent, contingent and contracted employment, and the
presenter’s specific data regarding employee backgrounds. | also found out that some prominent
Japanese companies, such as Shiseido, have established systems in place for maternity and paternity
leave, as well as childcare services. The presentation was relevant to my field and quite interesting.
| am eager to apply the rich experiences | gained from CCLT8 to my future studies, study abroad
endeavours, and career.

Kanako Koga

Otsuma Women'’s University

| studied abroad in Toronto from March 2 to August 26, 2024. Even after returning to Japan, | am
grateful for opportunities like this to communicate in English.

At CCLT, | was able to learn a variety of things in English. | found the presentations about people
working hard to attend university with scholarships and making workplaces more accommodating
for single mothers particularly interesting because these were topics | had previously thought
about myself. | was impressed by everyone’s ability to express their opinions in English. They had
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a way of thinking that convinced everyone, even on difficult topics. | not only improved my English
but also my knowledge and had a great day.

I would like to study English more and give a presentation someday. | also made friends there which
helped my motivation to improve my English. | want to be a flight attendant in the future. A friend |
met at CCLT wants to be a pilot. | had a lot of fun talking about my dreams for the future. | met my
friends studying hard to make their dream come true, so | decided to do my best.

Thank you for the wonderful CCLT.

Aoi Yokoyama

Chuo University

THE WONDERFUL INTERACTIVE LEARNING OPPORTUNITY

This was the first time for me to participate in such an interactive conference with students and
teachers. So | was really nervous at the beginning and | was not sure whether | could talk with other
participants and give a presentation in front of them. But CCLT8 started with some ice breaking
sessions and the chance to share opinions with each other so | was able to relax and enjoy the event.

One reason why | took part in CCLT8 was | wanted to experience an active learning opportunity
outside of university and challenge myself to communicate with the people who have their own ideas
or experiences that | didn’t have. Another reason is that | had been learning about human rights issues
in English in my university’s English class and | thought this experience was unique and good to share
with other people. The issues | had been learning about were human rights education in Japan,
connections between war and human rights, the prohibition of using nuclear weapons, and the right to
rest and leisure. (See the insert of my poster for my final project on the right to rest & leisure.)

| had decided to research these issues based on my personal interests. They also included some
political perspectives which are related to my own area of major studies in the Faculty of Law.

Regarding my CCLT8 poster presentation, | was one of the presenters in the first round and | was
really happy to be given a lot of questions and opinions about my topic, ‘Improving English Skills
through Learning Human Rights Issues.’ In this class, for each project, the students in my class
selected various human rights issues, and one of mine is about the right to rest and leisure. Every
week we prepared two A4 pages of research notes and also wrote a weekly Human Rights Diary
reflecting on our research and what we had done in the previous class. In the final project we also
did “critical incident” role plays in our presentations. Not only could | develop my English skills, but
| also gained knowledge of different human rights issues, and the skill of conveying my research by
using easy words for people who are not familiar with it. My poster included the idea of researching
human rights issues and activities which are challenging wider awareness, problematization, and even
resolution. As there is no chance to discuss this style of learning deeply in English in my university,
taking part in CCLT8 was a great opportunity for me to present and discuss my experiences.

Other students and teachers at CCLT8 talked with me about my experiences. There were some great
questions such as asking to see my notebook with my actual research notes or about the survey |
conducted. The reaction from one teacher stood out in my memory. It was about the uniqueness of
my suggestion, to research different human rights issues and have the opportunity to show it to each
other. According to him, typically we think about the same topic or issue in class and the way | did
my research has more possibilities to think from multiple perspectives. In other words, listeners
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should be more active to understand ideas and speakers should use paraphrases because they have
no knowledge about each other’s research field. What | was most interested in was about action by
companies to solve poverty problems. | had the idea that multinational companies can have a bad
effect on developing countries by hiring workers on low wages. Through learning more about this at
CCLTS8, stereotypical views | had of multinational companies started to change.

In conclusion, CCLT8 was helpful for me to gain multiple perspectives of education, human rights,
and learner development. Each presenter has unique experiences and ideas for education. | learned
there are people with many different attributes, and currently there are many barriers to enabling all
of them to have an appropriate education, such as financial factors, poverty, sexuality, minorities, and
cultural differences. In this regard, | learned that the level of education that | had taken for granted
is difficult for many people to obtain. | also realized the importance of knowing and interacting with
people from a wide variety of backgrounds in this world, and cultivating an open perspective that will
lead to the future. Participating in CCLT8 became my great step forward.

wil
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Hana Kimoto

Chuo University

COMMUNICATION, INTEGRATION, AND DEVELOPMENT: LEARNING TOGETHER

| am Hana Kimoto from the Department of Politics, Faculty of Law, Chuo University. | joined Creating
Community Learning Together 8 as a presenter. | was excited to take part in this conference because
| don’t have many opportunities to communicate with people in English in my daily life and | was also
looking forward to expanding my knowledge by learning from other people at the conference.

In my presentation “Poverty limits education: Is the right to education a privilege now?”, | focused
on the connection between poverty and education. | have a deep connection with this theme. |
have learned that whether you are in poverty or not determines whether you can learn or not in
this society. Actually, you can continue to learn even if you are in poverty; however, you have to
make so much effort to get the opportunity to learn, which can cause you physical and mental
troubles in the worst case. It seems to me that this is a serious issue, yet | feel that many students
are unfamiliar with it.This might be because I’'m studying at a private university and few students
around me seem to be struggling financially. Since | believe that raising awareness is the first step
in addressing social issues, | chose to focus on this theme.
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| am so grateful that many students and teachers stopped by and listened to my presentation with
interest. But they didn’t just listen: They asked me some questions to make their understanding
clearer. One person asked me: “Could you tell me more about “the poor in spirit”?, which was the
heading for one part of my poster. To make it easier for them to understand, | shared my experience
of giving up on a prestigious private high school despite having straight A’'s. | explained that students
tend to be reluctant to expect something they want and then they lose the ability to find possibility

in themselves if such experiences of giving up accumulate in their lives. Another person said, “I think
this issue is not limited to Japan, it is a kind of global issue.” | fully agree with this opinion because |
have read some articles and books about education and poverty, and | feel that poverty affects young
people’s right to education in different capitalist societies in similar ways.

Being asked questions by a teacher helped me incorporate a new perspective.Through talking with
this teacher and, later, another student, | developed my understanding why education is so important,
and particularly why it should be provided to everyone.The same teacher said, “As the technology is
more developed, the need for education will be reduced because the development of technology
will raise overall life standards. Even if the social gap still exists, it might not be problematic.” This
idea was new to me and | was convinced by it at first. But then | felt that there was something | can’t
agree with in this idea, so | tried to clear up my doubt. In my presentation, | took the position that
education is a tool to get out of poverty. But | had some doubts about this and, by questioning what
the teacher said, | rediscovered the value of education. | found that education is a tool not only for
getting out of poverty, but also for finding possibilities in yourself to enrich your life. So it seems

to me that everybody should enjoy learning even if there is no need to learn for survival. Later,

an exchange student shared her experience which was close to mine. She had struggled to get
international scholarships for studying abroad because her home country was not covered. Listening
to her personal story, again, made me think that efforts to get the opportunity for studying shouldn’t
be required. Thanks to a kind and interactive audience, | could enjoy giving my presentation. Having
conversations with different students and teachers gave me the chance to develop my own ideas
about poverty and education.

| also walked around and listened to other presentations. Some students focused on how to learn
effectively. One student, for example, shared with us her best way to acquire foreign languages.

It was memorizing rapping of foreign languages, which was similar to my way of learning foreign
languages. When it comes to languages, | always try to listen to songs and podcasts to get my ears
used to new languages. | found it interesting that we had similar ways of learning foreign languages.
Another student gave a presentation about the style of his university’s class which encourages

the students to learn voluntarily through free discussion. Both students emphasized that the most
important thing is keeping interest toward what you learn. My view is that learning is not what you
are forced to do by others from the beginning but that it is unforced in itself. Of course you have to
do something you are not willing to do to complete compulsory education. However, when you do
learn something to enrich your life, all you have to do is just to find what attracts you. And also you
should adjust your way of learning towards sustaining your interest. Thanks to their presentations, |
could reconsider my own way of learning.

Overall, what | learned from taking part in CCLT8 is that integrating diverse perspectives and engaging
in meaningful communication contributes to more effective learning. In this conference | developed
new ideas through exchanging opinions and asking questions and so on. | found that developing ideas
is important to make deeper understanding, but sometimes you also have to communicate with other
people to expand your view and think multidirectionally. That’s what creating community and learning
together now means to me.

wil
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Aya Ryomoto

Chuo University

My name is Aya. | am from Chuo University and majoring in Politics. | am especially interested in gender
and sexual diversity in Japan. This time, | focused on learning about the stories of transgender people in
Japan. | gave a poster presentation about the current law and policy issues from the individual stories of
trans people.

Through my participation in CCLT8, | have learned many valuable things such as dialogue with audiences
and interacting through the presentation or posters that evoke motivation and understanding. While
teachers often have opportunities to give presentations, students rarely get the chance to present in
public. | heard it during ice-breaking sessions. One of the teachers told me that this event provided
opportunities for students to share their research.

At Chuo University, | have had several opportunities to present in class. However, those experiences
were within familiar environments, where | already knew the audience. This time, | presented to people
| had never met before, making it a fresh and challenging experience because | had to explain from the
starting point clearly.

During my presentation, | used several technical terms and uncommon words like “GID Special
Law (“gender identity disorder”) and assisted reproductive technology. To ensure understanding,

| prepared explanations for these terms in advance. | presented during the first round, and | was
pleased to see many attendees listening intently and showing genuine interest in my poster. | even
received compliments on my poster design.

A question | faced many times was about my motivation for researching transgender individuals
and legal issues. | explained that | was inspired by stories of transgender individuals and legal
developments, particularly the recent removal of surgery requirements for legal gender recognition.
However, | realized | could have mentioned more about my personal connection to the topic and my
initial awareness of the issue.

Listening to others’ presentations also broadened my interests and inspired me. | found the research
on Ainu people, edutainment, and whether education is a privilege particularly fascinating. The presenters
were relaxed and confident which enhanced their presentations. When | heard their explanation about
the starting point for their research | was also intrigued by their motivations for pursuing their topics,
which reinforced the importance of explaining the starting point of research clearly.

| am glad | had the opportunity to join CCLT8 because | made some connections with students and
spread my perspective, not only my interest, above my interest area. Moreover, discussing new
topics with new people in English was so stimulating for my motivation for English.
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Andy Barfield

Chuo University
abarfieldOO1flat]g[dot]chuo-u[dot]ac[dot]jp

Two’s Company, Three’s a Crowd? Teacher, Student,
& Al Viewpoints on Learner Development in PBL

STARTING QUESTIONS

For the last few years one of my areas of interest has been understanding learner development in
project-based learning (PBL), particularly in a year-long PBL course focused on global-local issues
such as the climate crisis, food supply and food waste, forced migration, and minorities.' In this
course students complete four 7-week projects, in which they research for each project a different
local-global issue that interests them, use various sources for their research, keep notes, write a
weekly project narrative, and create a final product for a wider audience beyond the class group
itself. While following and keeping track of what 15 students are doing for one 7-week project is
mostly manageable, it is challenging to hold in view their development from their first projects in April
and May to their final projects 6 to 7 months later. Understanding such learner development over the
year is thus both intriguing and difficult, raising the question of how to grasp that longer perspective
on student development in a way that is trustworthy and that does not take excessive amounts

of time. Previously, | would draw on my students’ weekly project narratives and discussions with
them in class each week. | would also refer to my own notes and reflections, regularly talk with
colleagues teaching the PBL course, as well as turn to readings and podcasts about PBL. But in
the last year I've also been using generative Al (Google Gemini) to see what kind of post-course
perspectives it can provide on learner development in PBL. What might the benefits of using Al

to understand learner development in PBL be? What drawbacks might it involve? These are some
of the questions that | explore in this short article about arriving at diverse viewpoints on learner
development in PBL practices.

COURSE CONTEXT

Before looking at the specific ways in which | experimented with Gemini (Google, 2024), I'd like to
introduce in greater detail the PBL course and the kind of work that students do for their projects.
In this course students are required to focus on global issues that interest them and research how
such issues impact local communities and people that they know. For each project the students
plan and carry out research, using different material, human, and online sources, to gather information
and make notes from. Doing visual research in their local communities and talking with “close others”
(other students, family members, people in local communities, or local networks that the students
belong to) helps the students both personalise and localise their projects, so that they can ideally
come to make global, local, and personal connections in their research.

In the final part of each project students create an end-of-project product (e.g., blog post, campaign
leaflet, poster, video, or youth magazine article) to reach an imagined audience beyond the class.
Figure 1 includes two example posters from student projects in the 2023 academic year that bring
together personal, local, and global perspectives on sustainable mobility and the climate crisis.

1. The course website https://sites.google.com/g.chuo-u.ac.jp/global-issues-resources/home has links for 18 core
global issues.
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Sustainable mobility poster

Climate crisis poster

Figure 1. Example student posters about global-local issues?

An important part of each project is the weekly project narrative that students write. Here they are
asked to tell the story of their unfolding projects by focusing, for example, on their goals, what they
are researching and find interesting, their discussions with other students in class, difficulties they
face, and/or new questions and puzzles they have as their projects develop, and their next steps. In

2. For other examples of student PBL processes and products from this course, see the PBL Resources website
for this course: https://sites.google.com/g.chuo-u.ac.jp/resources-for-pbl/home.
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the 2023 year, with a class of 15 first-year students, the project narrative guidelines that | gave students
required them to write at least 120 words a week in their first project of the year, which increased to 150
words minimum for Projects 2 and 3, and to 180 or more words for Project 4.

As the students’ project narratives from Projects 1and 4 were the input that | used with Gemini, let’s look
briefly at two pairs of narratives from Projects 1 and 4 to get some general idea of the students’ writing
at the beginning and end of the year.

The first two examples show student project narratives from Week 2 of Project 1 for two students,
Akiko and Emi (assigned aliases).

Project Narrative 1 Week 2 Entry - Akiko (147 words)

My goal in today’s class was to convey to my partner the information | have researched
about the climate crisis, and to ask what my partner has researched. | think this is
important for acquiring new knowledge about the climate crisis by learning more
about it and knowing what other people have researched.

| explored what the climate crisis is, what the greenhouse effect is, and various impacts
of the climate crisis. What | found particularly interesting is that the term “climate crisis”
is now being used instead of “climate change” to describe a more tense situation. Also,
what really surprised me was that my partner said that the world is now 1.9°C warmer
than it was in the 19th century.

Next, | would like to know what kind of efforts are being made to deal with the climate
crisis, so | will do some research.

Project Narrative 1 Week 2 Entry - Emi (132 words)

The goal of the previous class was to find connections with other students’ research.
| had thought that conflict was the only major cause of migration, but after listening
to other students’ research and learning how climate change is a serious problem
we face, | looked into the relationship with migration and found that it is more deeply
connected than | had thought.

What surprised me the most is that climate change could force 216 million people to
migrate domestically by 2050.

| was also looking into the number of internally displaced persons (IDPs) and was shocked
to see that the number would more than quadruple in just 30 years, compared to 532,000
in 2021.

My next focus will be on climate change migration and what Japan is doing about it.

The second pair of examples displays project narratives from Week 5 (Akiko) and Week 3 (Emi) of
Project 4 for the same two students.

Project Narrative 4 Week 5 Entry - Akiko (196 words)

In today’s class my interaction goals are to talk with my friends actively and to share
my own Conversation-discussions because | want to improve my talking skills.

My knowledge goal is to understand my partner’s research in this project because |
want to learn some new phrases and knowledge. As for my language goal, I’'m going
to try to talk in English as much as possible because | want to develop my English
speaking skills. | want to be able to speak English more fluently.

| had a conversation discussion last week and interviewed three people: my mother,
my cousin’s mother, and my grandmother. It was great to hear in detail about the
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energy saving methods they use in their own homes and individuals, as well as the
energy resource initiatives being carried out in the places they live and the companies
they work for. It was interesting to learn that in my hometown, power generation is
being done using heat from hot springs.

| also created the first draft of the poster, using many visual elements to make it easier
for viewers to understand. | would like to continue working on making even better posters.

Project Narrative 4 Week 3 Entry - Emi (267 words)

In today’s class, my goal is to talk fluently with my classmates about what they want to
research and share with them about my interests.

My knowledge goals are to know about my classmate’s topic because | want to expand
my knowledge of SDGs and use their knowledge for my work today’s work.

As for my language goals are to understand what X said in English and use new words
when | speak to my classmates.

Last week | researched the Academic Humankind Pavilion® case and the stolen remains.
As aresult, | learned a lot about the problems faced by the Ainu and other ethnic
minorities. In Project 4, | want to understand these problems a little better and learn
more about the people who are trying to solve them.

This week | decided to research the history of Ainu more, especially the history of why
Ainu became a minority. This is because last week | researched controversial history
in a broad way, so | want to know the details of the history.

When | researched history | found a person who worked hard to solve the issues. He
is Shigeru Kayano. He is from Nibutani. Also he is the first member of the Ainu Nation
to serve in the Diet.

One of the goals of my project is to know about him and his work. | also have another
goal for my project. It is to find out who tried to solve the Ainu bones problem. However,
not only about historical ways, but also about their culture and people who try to promote
that culture.

We can see that the two students’ project narratives increase in length and complexity from Project
1to Project 4. Akiko and Emi are each focused in their Project 1 entries on key concepts to do with
the global-local issue that they are researching. Akiko’s narrative shows how she is becoming
familiar in English with basic aspects of the climate crisis (and the shift in terminology from “climate
change” to “climate crisis”). She also articulates a general goal of wanting to find out about actions
being taken to deal with climate change. On the other hand, Emi’s Project 1 narrative entry records
the fact that she learnt from other students in the previous class, implying that this led her to look
into general connections between climate crisis and (forced) migration and displacement at a
global level. Her next step is to find out about climate change migration at a national level in Japan.

In contrast, in her longer Project 4 entry, Akiko focuses more on communicating her research

and building understanding with other students; she also highlights clearly the localisation of her
research from having conversation-discussions with different family members and learning about
measures being taken in her local community. Similarly, Emi’s Project 4 narrative entry is noticeably
longer. Here, Emi expresses her goals more specifically, before going into extended detail about

3. By “Academic Humankind Pavilion” Emi is referring to the Jinruikan Incident or A$EEESEH / 2 ALEEEEH, an
exhibition held in Osaka from March to July 1903, in which Ainu people from Hokkaido, and from Taiwan and
Okinawa -- as well as India, Malaysia, and other parts of the world --- were put on public display (see Japanese
Wiki Corpus, n.d., and The Mainichi, 2021, for more detailed accounts).
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understanding local Ainu rights activists and issues. As with Akiko, localisation appears to be much
more salient in Emi’s Project 4 narrative than in the first project.

These examples help to illustrate some basic differences (and overlaps) between student project
narratives at the start and end of the 2023 academic year. What, though, would Gemini make of the
students’ development between Project 1 and Project 47 This was what | was interested in finding out
by taking a retrospective Al look, so to speak, several months after the 2023 course had finished.

WORKING WITH GEMINI

Gemini is a form of Al that can recognise, analyse, and produce text, among other tasks (such

as translation, for example). It is known as a “large language model” (LLM) because it has been
trained on vast amounts of data, and, like the better known ChatGPT (OpenAl, 2022), it produces
responses with remarkable speed. To prepare the students’ project narratives for Gemini, | deleted
all personal names and combined their Project 1 and 4 narratives into two single texts per student.
Each combined text included 7 entries (assuming there were no absences). The students’ combined
Project 1 narratives averaged 1278 words in length, ranging from 905 to 2253 words, while their
composite Project 4 narratives had an average word count of 1449 (range 982-2118 words). Intent on
limiting the amount of information that Gemini would produce, through trial and error over about 10
iterations, | came to settle on the following three questions for eliciting different perspectives about
the students’ Projects 1 and 4 narratives:

This student is doing a first-year Project-Based Learning course in English on global-
local issues. The course involves four 7-week projects.

Q1 I/dentify four significant differences (significant in the case of this student) in the
way that the student does, and reflects on, the first 7-week project of the academic
year (see Project 1 Narrative) and their last 7-week project of the year (see Project
4 Narrative). Explain your response in 50 words maximum, and at the end of your
response, summarise your response in 4 keywords/key phrases.

Q2 What is the key success of this student in terms of project-based learning?
(Maximum 20 words)

Q3 What is surprising about this student’s development? Why? (Maximum 20 words)
Project 1 Narrative (combined project narrative inserted here)

Project 4 Narrative (combined project narrative inserted here)

After the third question, | then inserted within the two sets of brackets the combined text for a

particular student’s Project 1 and 4 narratives, before pressing the “Submit” arrow in Gemini. Once
repeated for each student, | had, within several minutes, 15 individual analyses from Gemini of the
students’ project narratives. For reasons of space | will focus mostly on Question 1in what follows.

EXAMPLE ANALYSIS BY GEMINI

To understand the kind of analysis that Gemini made, let’s have a look at its respective responses
to the combined project narratives of Akiko and Emi, the two students whose example project
narrative entries were presented above. Gemini’s analysis for each of the three questions is shown
in Table 1 (Akiko) and Table 2 (Emi).
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Table 1. Gemini’s Analysis of Akiko’s Project 1 and Project 4 narratives.

Q1: Four Differences | * Focus: Shifted from broad global issues (climate crisis) to a specific local topic (energy
saving methods).

* Research Depth: Increased focus on details and local initiatives. (Started with general
info, then local companies)

* Communication Goals: Evolved from basic information exchange to active discussions
and interviews.

* Presentation: Developed skills in creating visuals for easier understanding (graphs,

posters).
Key Phrases: Increased Focus, Deeper Research, Active Communication, Visual Learning Aids
Q2: Key Success Self-Directed Learning: The student demonstrated increasing ability to set goals, conduct

research, and present findings independently.

Q3: Surprise Local Connection: The student’s growing interest in connecting global issues to their own
hometown was unexpected. (Started with global problem, ended with local solutions)
(Google, 2024)

Table 2. Gemini’s Analysis of Emi’s Project 1 and Project 4 narratives.

Q1: Four Significant | 1. Topic Focus: In Project 1, the student focused on general migration issues. In

Differences Project 4, they focused on a specific minority group, the Ainu people.

2. Local Connection: In Project 1, the student struggled to find a local connection.
In Project 4, they actively sought local perspectives through conversations with
friends and family.

3. Personal Voice: In Project 1, the student wished they used a more personal voice.
In Project 4, they expressed their own opinions and connected with the topic on a
personal level.

4. Knowledge Goals: In Project 1, knowledge goals focused on understanding
migration. In Project 4, the student broadened their knowledge goals to include
SDGs (Sustainable Development Goals) and minority rights.

Key Phrases: Topic Focus, Local Connection, Personal Voice, Knowledge Goals

Q2: Key Success The student’s key success is developing a stronger ability to connect research with
personal experience and local perspectives.

Q3: Surprise It's surprising that the student initially struggled with local connections (Project 1)
but actively sought them out in Project 4. This suggests significant growth in self-
directed learning. (Google, 2024)

What struck me was not so much the bewildering speed with which Gemini did this analysis (literally
a few seconds), but rather that Gemini seemed to be picking up on resonant shifts in either student’s
PBL practices. In both cases the perspectives offered by Gemini were concise, limited in length, and
generally in line with what | had noted earlier from looking at their example Project 1 and Project

4 narrative entries. While the Gemini perspectives featured phrases (such as “Local Connection,”
“Personal Voice,” “connected research with personal experience”) which were very much part of
the discourse of the class, some of the terms it used (for example, “developed skills in creating
visuals,” “Visual Learning Aids,” and “Topic Focus”) were not how | or the students’ talked or wrote
about their projects.

It was intriguing, then, that, across all 15 students, the accumulated perspectives that Gemini identified
formed - despite some discrepancies - a more or less credible web of PBL themes in this particular
course. On the one hand, the themes might not always be exactly the way that | or the students
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would put things ourselves; on the other, the Gemini analysis helped to bring into view aspects of
the students’ development that might otherwise not have been so visible for me.

BUILDING ON THE GEMINI ANALYSIS

To identify key themes in student development from Project 1to Project 4, | analysed Gemini’s responses
to Question 1 by counting, sorting, and grouping significant differences and key phrases across all
the students. This took me to seven key themes (worded by me) as shown in Table 3 on the left. In

the right column, | have included a representative phrase from the Gemini analysis that captures
the meaning of each of the themes.

Table 3. Key Themes in Student Development from Project 1 to Project 4.

Theme

Meaning

From general/global to
specific/local focus

Stronger local
perspectives

Greater range of
communication modes

Greater creative control

“Shifted from broad global issues (climate crisis) to a specific local topic -
energy saving methods”

“P1Internet research ... P4 interviews with family and friends, academic
articles & organization websites”

“In P1, the student struggled to find a local connection. In P4, they actively
sought local perspectives through conversations with friends and family.”

“In Project 1, the student wished they used a more personal voice. In Project
4, they expressed their own opinions and connected with the topic on a
personal level.”

“Evolved from basic information exchange to active discussions and
interviews”

“Developed skills in creating visuals for easier understanding (graphs,

posters)”

Put together, these thematic perspectives suggest a repertoire of key macro-processes that students
engage with and develop in this one-year PBL course:

In doing projects on global-local issues students typically move from general-global to
specific-local connections by diversifying their information sources and researching in
greater depth and detail.

As they do this, they develop stronger local perspectives and express their understanding
in a more personal voice.

To achieve this, over time, they not only learn to use a greater range of modes to
communicate their knowledge, but also exercise greater creative control in the
products that they produce.

What | find interesting is that this composite view offers to some extent a new — at least partially different
— sense of learner development in PBL as a multifaceted progression for students in developing and
integrating their individual “project repertoires” over the course of a year. The repertoire metaphor entails
understanding PBL learner development as developing a wide range of interconnected individualised and
collective abilities and practices over time. In turn this may let us see such learner development as dynamic
and incremental, ultimately a performance of engaging creatively (and critically? - see below) with the world.

That said, it is important to emphasise that such a 7-part repertoire is by no means complete! For example,
there is no mention of the development of critical thinking or criticality, and that may mean that this is an
area to attend to differently in future PBL classes. The whole question of students’ development of their
PBL practices is evidently far more complex. It is good to remember that what we have been looking at
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here is, after all, derived from analysis of student project narratives. This takes no account of how students
explain and discuss their projects with each other in class, combine their use of English and Japanese
and translanguage, search for and select online information resources, plan and carry out conversation-
discussions with close others outside the class, or conceptualise and create the different products that
they produce at the end of a project. Yet, it does bring into focus some perspectives that may have
been previously hidden.

Doing (and writing about) this small-scale experiment with Gemini on exploring diverse viewpoints
about learner development in PBL practices has been useful in helping me grasp some alternative
perspectives on learner development within PBL. Gemini acted as some kind of research interlocutor
or research partner (Edmett et al., 2024; Pack & Maloney, 2023), whose analyses offered a slightly
different point of view, nudging me towards the metaphor of students developing their “project
repertoires” over time as a fresh way of thinking about learner development within PBL. Importantly,
the analysis that Gemini provided included some discrepancies. This underlines the constant need to
verify Al texts, analyses, and responses and to question the inevitable bias and potential hallucinations
(see Lin et al., 2024) that such data include.

Responding to a near-final draft of this short article, one of the Learning Learning editors commented:
“l wonder also whether it raises the issue of analytical sequence: Al analysis > researcher analysis;
or vice versa? In other words, would it be better to use the Al analysis as a way of corroborating my
analysis, rather than relying on the Al analysis from the start?” It's a great question, and another part
of the conversations about teachers using Al for practitioner research, as well as about students using
Al in different courses, including PBL. In my view there is no fixed answer: It is an issue that we need
to take up and discuss further, with other teachers, our students, and ... with the LLM tools that we
use, too. “That question highlights a crucial point: the role of Al in research. It’s not a simple choice.
Using Al for corroboration, after researcher analysis, may offer a valuable check, but exploring Al’s
insights first can also reveal unexpected patterns. There is not a single right way to do it.” (Google,
2025) was Gemini’s response when | asked it: “What is your view about this question? Respond in 30
words or so.”! Through doing this small-scale inquiry | now tend - at least for the time being - to see
Gemini as particularly useful for the dissonant, unexpected perspectives that it offers, rather than for
its confirmations, and those potentially occur at any point in the process it seems to me.

All'in all, then, doing this kind of low-stakes longitudinal exploration can help us as teachers develop
our own Al literacy in areas that interest us, as well as become sensitised to new diversifying perspectives
on our students’ development over time.
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rFEDFEHIRERTE
Learning Learning is the Learner Development SIG newsletter and is published online bi-annually,
in the Spring and Autumn. It has a specific ISSN number (ISSN 1882-1103), and features cutting
edge articles in various formats that relate to people’s ideas, reflections, experiences, and interests
to do with learner development, learner autonomy, and teacher autonomy. Many different SIG
members contribute to each issue of Learning Learning, and, by doing so, create a sense of shared

community and learning together. Please feel free to contribute too and make connections within
the SIG and beyond. Contact the editorial team at lleditorialteam[at]gmail[dot|com.

FEEDFEZNELD SIGDZa2—XLAZ—T FIZ2[B] (FEEH) 72T HMRINTULET (ISSN 1882-1103) . F
BEORR. FEECHEDRRICEIZ 71T 7 AR BEBRCEKICEELTEIFHRADORERTBEINERL TV
FI.SIGDZLDAN—HIEZBOFEENCFRL EREOEBERIHICEBLTVE T CSPE-TIREBT
N.SIGRTOXEFNEBIENDERNTLIETLY,

CONTRIBUTIONS
&
We encourage new writing and new writers and are happy to work with you in developing your writing.

We would be delighted to hear from you about your ideas, reflections, experiences, and interests to
do with learner development, learner autonomy, and teacher autonomy.

INFETICBRVWERDB D X LVWA LD SDIEIBZHER/ELTED XTI ARICOVWTHEVTHEHRIES L,
ABETFEDIBRRPEEX.CER. CLTEBEORR. FEE LHMOBRMEICET SR TOEEIEL
eI AN

For more details about formats and lengths (2=t & & &) of writing suitable for Learning Learning,
please see below. To upload your writing to the editorial team of Learning Learning, please use this
link. Many thanks.

We welcome contributions for the Autumn issue of 2025, with the pre-publication deadline of August
31, 2025 for Learning Learning 32(2). Ideally, we would like to hear from you well before the deadline,
but in reality, the door is always open, so feel free to contact one of the editors when you are ready.

FORMATS AND LENGTHS

EXeRE

Learning Learning is your space for continuing to make the connections that interest you. You
are warmly invited and encouraged to contribute to the next issue of Learning Learning in either
English and/or Japanese. In order to provide access and opportunities for Learner Development
SIG members to take part in the SIG’s activities, we welcome writing in different formats and
lengths about issues connected with learner and teacher development, such as:

rPEOFBISREDERICEKDZIENDZRIDIIFTEAR—IATIT . ASOIZEDFEINOHAERGE (HLL
IFREERUVZFET) ORBEEELTVER T XN —DERICSIGOEBNICCEMW S PR EZM

e HEESLUHTOREICET3UTOLSRERESEELTEDET,
MINI-PROFILES: SHARING YOUR LEARNER DEVELOPMENT INTERESTS
S-7O0714- I BZEETAAROVIAXMIOWTORELOHRE

Here SIG members introduce themselves briefly (just 50 to 100 words or more), and write about
what interests, puzzles, intrigues them about learner development, and/or about a particular
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approach or project, or research that they are doing or plan to do, or simply share a short
reflection, to do with learner development (about 100 words or more)

CCTIESIGAYN—DEZEBETAROY T AV NRAEICEDHETREN S 220 PREB E EHICEE L (20005
400F12E) BN 2 RBITLET. B A7 O0—F O 7 M IREETR O Z05E. I5ICIFEE
BTANOVIXAORDEAICEATIAERREFNENDREVCEINFTESNTULET (1200-400FFZE L
£)

SHORT ARTICLES ON ISSUES TO DO WITH LEARNER/TEACHER DEVELOPMENT
AND AUTONOMY

FRECHBENON R - BRICEAT S/

#1: short individual articles (1,200 — 2,500 words)

Vi () (#93,600-7,500%F)

#2: short group-written articles (1,200 — 4,000 words)

1\iR (H£3) (%93,600-12,000F)

REFLECTIVE WRITING ABOUT LEARNING FOR LEARNER/TEACHER
DEVELOPMENT AND AUTONOMY

FRICEHIZEE —FEELHIONK - BEZBIELT

#1: particular puzzles that you and/or your learners have about their learning, practices,
development, autonomy, and so on, and inviting other Learning Learning readers to respond (1,000
words or more)

CHEVCFEEEDOMNA (FE RE R BRERY) ICBALTLLEE E—#EICE X E L&D, (#4,000F)

#2: dialogue with (an)other SIG member(s) (1,000 to 2,000 words)

SIGX >N\ —RIEDXEE (#74,0005-8,000F)

stories of learners becoming autonomous (about 500 to 1,000 words)

BRE-BMEIZIFEEICEAT 355 (192,000F-4,000F)

#3: stories of your learning and teaching practices: success and failure (about 500 to 1,000 words)
FE - HERBEDINK - KWEK (192,000F-4,000F)

MEMBERS’ VOICES

AVN—DFE

#1: a short personal profile of yourself as a learner and teacher and your interest in learner
development (about 500 to 1,000 words)
FEE-HBELTOBEOT/OT7r—LEFBEDOMKICET 2 EK (#92,0005-4,0005F)

#2: a story of your ongoing interest in, and engagement with, particular learner development (and/
or learner autonomy) issues (about 500 to 1,000 words)

FEREOHRCFEEDBRICET 3 EKPEDIEA (#72,0005-4,0005F)

#3: a short profile of your learner development research interests and how you hope to develop
your research (about 500 to 1,000 words)

FREORRICEHTIMARR LSROAEDEE (¥2,000-4,0005F)
#4: a short profile of your working context and the focus on learner development/learner autonomy

that a particular institution takes and/or is trying to develop in a particular curriculum (about 500 to
1,000 words)

BREOBN FIBHEECAH)F 2T LICEIT3FBEEDOARCBEICEY BEDHEA (#2,0005-4,000F)
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LEARNERS’ VOICES

¥BEDOE

Learners share stories of their learning, reflections on their practices of learning, or report on a
project or research that they are doing or plan to do related to learner development (about 300 to
500 words)

FEENBPOFERR FEOERIODVWTOER FIXFBEOHRICEELTITo>TVWA. B LIFFTELT
WB7OP T I MPHBEICDOVWTERE L E Y, (£91200-2000F2E LU L)

RESEARCH & REVIEWS

k&L Ea—

#1: summaries and accounts of new graduate research (1,200 — 2,500 words)
KERTOMBEARBDOENPZDIRDIED (#92,4005F-5,000F)

#2: proposals for a joint project/joint research (about 500 to 1,000 words)

HE 7O o b U —FDIRE (#92,0005-4,000F)

#3: reports (of a conference presentation, research project, particular pedagogic practice, and so
on, to do with learner development) (about 500 to 1,000 words)
LR—M(FBEORRICETZFRERMETIOD I/ MNABTER A L) (#12,000-4,0007F)
#4: reports of research in progress (about 500 to 1,000 words)

R RS (#92,000%7-4,000F)

#5: book, website, article reviews (about 750 to 1,500 words)

(B VI 7Y A MR O#HEET(%93,0005-6,000F)

FREE SPACE

V)= AR—2R

#1: photographs, drawings, and/or other visual materials about learner development, and/or related
to learner autonomy

FREORECBRICEHITZIEE & HEER

#2: activities and tips for learner development/autonomy (about 500 to 1,000 words)
FEREORE -BEZEITEECPE OB (191,000F-2,0005F)

#3: some other piece of writing that you would like to contribute and that is related to learner
development

FOMOFEEEOHRRICEITEHE

#4: poems... and much more

Eaoli®

Our publications door is always open, so feel free to contact one of the editorial team when you are
ready at lleditorialteam[at|gmail[dot|com. Many thanks!

Submit your contribution to
Learning Learning 32(2) by 31
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THE LEARNING LEARNING EDITORIAL TEAM
Lorna Asami

Tim Ashwell

Ken lkeda

Mike Kuziw

Ivan Lombardi

Hugh Nicoll

James (Jamie) Thomas

Megumi Uemi

Those working on Learning Learning share a commitment to working together in small
teams. We aim to learn together about writing, editing, responding, and/or translating, for
our shared personal and professional development. Some areas where we would like to
encourage SIG members to take part and work together on Learning Learning include:

Layout and Design: working on the formatting and preparation of finalised content for
online publication

Members’ Voices (co-)coordinating: contacting new members of the SIG and working
with them to develop their writing in a variety of formats and lengths as a first step to
taking part in the SIG’s publication activities;

Looking Back (co-)coordinating: working with contributors writing on events related to
learner development (conferences, forums, get-togethers, workshops, both face-to-face
and online) for publication in Learning Learning;

Research and Reviews (co-)coordinating: encouraging potential contributors to send

in summaries and accounts of research, as well as reviews (of books, journal articles,
materials, or web resources relating to learner development), and working with them to
develop their writing for publication in Learning Learning.

If you are interested in any of these areas of working together (and/or you have other areas
of interest) and would like to discuss your interest and ideas, please email the Learning
Learning editorial team: lleditorialteam[at]gmail[dot]com.
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